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JTUCCOLUAILIMA U B3BAUMOJEVCTBUE UMILIUIUTHOI'O
N DKCIUVIMIIATHOI'O HAYYEHUS®

B pabore anaimmsmpyercs mpoOiieMa JHUCCONMAIMKA AKCIUIMIUTHOTO U
UMIUTAOATHOrO Mo3HaHus. CyIlnecTBYIOIIME IMOAXOAbI PACXOIATCS B OLIEHKEPOJIN
CO3HAHMSI B TPOIECCE MMILUIMIMTHOTO HAay4YeHHs. BBIIBUTACTCS MPEANOIOKCHHE O
TOM, 4YTO HEMPOTHBOPEUHMBOE OOBSICHEHHE 3(G(HEKTOB HMILUIMIKUTHOTO HAy4eHHUs
BO3MOYKHO TOJILKO IIPH YCJIOBUHW OITMCAHUS MEXaHHU3MOB B3aWMOJCHCTBHS CO3HAHUS
1 0€CCO3HATEIBHOTO.
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S.N. Burmistrov, Samara University

DISSOCIATION AND INTERACTION OF IMPLICIT
AND EXPLICIT LEARNING

The article analyzes the problem of dissociation of explicit and implicit
cognition. Existing approaches differ in assessing the role of consciousness in the
implicit learning process. It is suggested that a consistent explanation of the implicit
learning effects is possible only if the mechanisms of interaction between
consciousness and the unconscious are described.

Keywords: consciousness, cognitive unconscious, implicit learning.

Unes nezaBucumoctu uMImuiutHoro HaydeHus: (MH) ot co3Hanusi nexuT B
OCHOBE KOMIUIEKCA MPEJICTABICHUI O HEOCO3HABA€MOM Mo3HaHuUU. Ha 310 mpsiMo
ykaszbsiBaeT A. Pebep, paccMmarpuBatomuii peHomern MH kak mporiecc, mocpeacTBom
KOTOPOIO  3HAHWUS TMPABUJI, PETJIAMEHTHUPYIOIIMX COBOKYIHOCTH CTHUMYJIOB
OKpYXKaloIel cpejipl, MPUoOpeTaloTCs He3aBUCUMO OT co3HaHus [1]. CTopoHHUKH
ATON TOYKHU 3pEHHUs] 0OOOCHOBBIBAIOT CBOIO IMO3HIIMIO TEM, UTO OOBEM U CIOXHOCTh
nHpopmaruu, 00padaTeIBacMOIl TIpU pelIeHUH OOJIBITUHCTBA ITOBCEIHEBHBIX 3aj1ad,
IIPEBBIIAET BO3MOYKHOCTH YE€JIOBEUECKOrO Co3HaHuA. B wactHoctu, I1. JleBuTCKuM C
KOJUIETaMU OTMEUaloT, 4To npuobdperaemoe B mportecce MH 3Hanme mpuHIMNIuaibsHO

® MaTepuaJbl TOATOTOBJICHBI B paMKaX pealiu3allii UCCIIe0BaTeNbCKOTO MPOEKTa, MOJACPKAHHOTO
POOU (rpant Ne 19 -013-00103).
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HEJOCTYIIHO JUIsl CO3HAaHUS, TaK KaK OHO HMEET CTPYKTYpHO Oo0Jee CIOXKHYIO
OpraHM3aIyio, yeM HH(pOopMaIHs, KOTOPYIO CIOCOOHO 00paboTaTh MBIIUICHUE MPHU
HaJIUYUMA CO3HATEIBHOTO KOHTpoJs [2]. T'mumore3a o HE3aBUCHUMOCTH JABYX
KOTHUTUBHBIX CHUCTEM (OKCIUIMIIMTHOW W HWMIUTMIIMTHON) TpOIIa TMPOBEPKY Ha
MaTepHralie Pa3HbIX KCHEPUMEHTAIbHBIX MapaaurM. Tak, MPUMEHEHHE OJIHOTO W3
OCHOBHBIX MeTOJI0B uccinenoBanua UH — yceoenue uckyccmeennoii epammamuxu
(artificial grammar learning) mokasajuo, 4To, 3allOMUHasi OCCCMBICIICHHBIE CTPOKHU U3
cornacHpix OykB (Hampumep, TSSXS, PTKPS), wucneityemble ycBawBaroT
rpaMMaTHYeCKOe MPaBWIO, MCIIONB30BAaHHOE JUIsl TeHepauuu 3Tux ctpok [3]. Ilpu
OTOM  3a4acTyl0 YYaCTHUKHA OKCIIEPUMEHTa HE MOTYT OOBSICHUTH, YEM
rpaMmaTHyecKkasl CTpoka OTJIMYaeTCs OT HerpaMmaThHdeckoil. B cBoro oudepens, mpu
ynpaeneHuu ounamudeckumu cucmemamu (dynamic system control) ucnbiTyeMbie
YIOPABJISIOT KOMIBIOTEPHBIMU MOJICTISIMA  WHTEPAKTUBHBIX CHCTEM (Harpumep,
dbabpukoii 1o Mpous3BOACTBY caxapa) [4]. B pesynbrare oHU JOCTUTAIOT BBICOKOTO
YPOBHS KOHTPOJI BBIXOJHBIX TapaMmMeTpoB (Hampumep, oObeMa MPOU3BEACHHOU
MIPOIYKIINH ), HE UMEsT BO3MOKHOCTH OIKCATh MPpaBUjIa WU MPUHIIUIIBI, TT0 KOTOPHIM
JEUCTBYET 3Ta cucrteMa. Emie oguH METOoJl, MOJYyYHUBIIMN MIMPOKOE MPUMEHEHHE B
uccnenoBanun UH, — yceoenue nocnedosamenvnocmen (sequence learning).
Hcnonp3yemass B HEM 3ajladya peardpoBaHUs Ha TOCIEOBATEIILHOCTh CTUMYJIOB
(the serial reaction time task) <¢opmupyeT y HCHBITYEMBIX 3HaHHE
3aKOHOMEPHOCTH YepeloBaHMs CTUMYJOB. MccrmenoBaHuss MEXaHHU3MOB YCBOCHHS
MOCJIEIOBATEIBbHOCTEH, MPOBEICHHBIE C UCIOIB30BAHUEM MO3UTPOHHO-3MUCCUOHHOM
TomMorpaduu, TakKe MOKa3ald pPe3yJbTaThl, CBUICTEIBCTBYIOIINE B TOIIEPKKY
pa3eabHOTO MPOTEKAHUS TPOIECCOB MMIUIMIIMTHOTO M AKCIUTUIIUTHOTO OOyUYCHHUS
(mammpumep, [5], [6]). DOTu wmccnenoBaHUsS JIEMOHCTPUPYIOT, UYTO HWMIUIMIIUTHOE
Hay4€HHE, HE3aBUCUMO OT CO3HAaHMS, BKIIIOUEHO B PEIIEHUE CaMbIX Pa3HOOOpa3HbIX
3azay.

Tem He MeHee MPETEeH3MH Ha CTPOroe pa3fesieHHe SKCIUIMLIUTHON H
MMILTUITMTHON KOTHUTHUBHBIX CUCTEM HE BIIOJIHE ONpaBAaHbl. Bce HaBBIKU, KOTOPHIC
OOBIYHO TIPUBOJAT B KAa4eCTBE HAIIIHBIX mpuMepoB MH B moBceqHEeBHON KU3HU
(Hanpumep, MIaBaHue, €37a Ha BEJIIOCUTIE/IC, UTPA HA MY3bIKAIBHBIX HHCTPYMEHTAX U
ap.), GopMUPYIOTCS TIPU HEMOCPEACTBEHHOM Yy4YacTHW CO3HaHHWSA. B CBS3M ¢ 3THM
J.b. Yumnuarem u K. T'oegepr-OuiMaH cripaBemjiiBO OTMEYAIKOT, YTO CO3HAHUE
COMPOBOXK/IAET TMOBEJECHUWE JO TeX Top, IOKa OJHOBPEMEHHO IOJIy4aeMoe
UMIUTUIIUTHOE 3HAHWE HE YKPENUTCS HACTOJIbKO, YTOOBI CaMOCTOSITEIHHO
NOJJIEP)KUBATh TOBEACHUE, M TOJBKO TOTJAa SKCIUIMIIUTHBIA MpoOIecC MepecTaet
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ucnoJib30BaThCs [7]. COOTBETCTBEHHO, HKCILTUIIUTHOE OOYUYEHHUE SABISIETCSI OCHOBOMU
JUIsl aBTOMATH3alluU, 110 KpailHEl Mepe, HEKOTOPBIX HABBIKOB.

MexaHu3Mbl B3aUMOJEHCTBUS SKCIUIMIUTHOTO U HMMIUIMIIMTHOTO HAy4YeHHs
M3YYEHBI B MEHBIIIEH CTeNeHH, 4eM npodiema ux auccoruanuu. [Ipu s3Tom onucanue
ATUX MEXaHU3MOB UIpPaeT KIIOYEBYIO POJb B IOCTPOCHUM UEIOCTHON MOJEH
ncuxudeckoro. OauH W3 MOAXOAOB K PEIICHUIO ATOW MPOOJIEMBI TPEIIOKIIT
P.K. Mbateioc ¢ koiuteramu [8]. Ilo MHEHHIO Y4Y€HBIX, B PEHICHUM CIOKHBIX
KOTHUTUBHBIX 3a/1ad 3aJ€HCTBOBAHbI JIBa IMpoLecca OOydeHHs, KOTOpPbIE B LEJIOM
COOTBETCTBYIOT MOHSTHUSIM (OKCIUIUIUTHOE» U «UMILTUIIUTHOE» oOyudeHue. [lepBbiii
MIPOLIECC OCHOBAH HAa MEHTAJbHOM MOJENN 3aJauyd, BTOpOMl — Ha o00paboTke
uHdopmalm, Haxozsuieiics B mamsaTd. O4YeBUIHO, YTO 3HAHUS, OCHOBAHHBIC Ha
KOMIWISIUA BOCHIOMUHAHUM O TIPOIILJIOM OMBITE BBHIIOJIHEHUS 33]]a4d, MOTYT CHUJIBHO
OTJINYAThCS OT 3HAHUM, OCHOBAHHBIX Ha AKTyaJIbHOM MEHTAJILHOW MOJIETH 3aJauH.
B To e Bpems naBa mporecca (crnoco0a) oOydeHHs] MOTYT B3aMMOJIEHCTBOBATH
MO3UTUBHO, €CIIM OHU MIPOUCXOJIAT NOCIe008amebHO, a He 00Ho8pemeHHO. CXOXKYI0
mozenb paszpaborasm P. Can u xomterm [9; 10]. B Heli aBTOpBI BBICTyHAlOT 3a
«BOCXOJSIIMM  TOJXOM», TNPENNojaramiluif, YTO CHadyajlla Mnpuodperaercs
MMILUTMIUTHOE 3HAHUE, a 3aT€M Ha €ro OCHOBE (DOPMHUPYETCS SKCIUTUIUTHOE 3HAHUE.
CymiecTByeT OOJBIIOE KOJIMYECTBO TMPUMEPOB, JTEMOHCTPHUPYIOMUX (D (EeKTsI
B3aUMOJICHCTBUS IKCIUTUIIMTHOTO M UMILUIMIIMTHOTO HayudeHus (Hanpumep, [11; 12]).
OTU uccleOBaHUs TJIaBHBIM OOpa3oM HAmpaBJICHbl HA PACCMOTPEHHE OTHOIICHUMN
MEXIy JByMs crnocobamMu oOydeHHs, a TakKe Ha OlpejaelieHne Hauboiee
3 PEKTUBHBIX YCIOBUM UX B3aUMOICHCTBUSI.

Takum 00pa3om, MpeACTaBICHHbIE B MEPBOM 4YAaCTH PaOOTHI CBUAECTEIHCTBA
UMILUTMIUTHOTO HAYYEHHs IOKa3bIBAKOT, YTO HEOCO3HABAEMBIE MPOLECCHl HIPAIOT
BaXXHYI0 pOJIb B MO3HABaTEIbHOW AesATENbHOCTH uenoBeka. Ho mns oObsicHeHus
nogoOHoro poxa dddekroB TpeOyeTcs BKIOYECHHE B PACCMOTPEHHE Kak
UMIUTMIMTHBIX, TaK U OKCIUIMIMUTHBIX TpoiieccoB. [lockonbky mpu J00bIX dopmax
Hay4YeHUs NPOUCXOAUT B3aUMOJEHCTBUE MEKY OCO3HABAEMBIM U HEOCO3HABAEMbIM
YpOBHSIMH MoO3HaHus [13], TO HWccnenoBaHuEe MPOLECCA UMIUIMIMTHOTO HAYYEHUS
JIOJKHO 3aTParuBaTh MEXaHU3MBI 3TOTO B3aMMO,ICHCTBHSI.
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