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BBEJIEHUE

B ycinoBusX — paclIMpAOIIMXCS — MEXKIYHApOJHBIX  CBs3EH
B Pa3NUYHBIX 00JacTAX MPAaKTUYECKOE BIaJeHHE WHOCTPAaHHBIM
S3BIKOM IIpuoOpeTaeT Bee Oosbiee 3HaueHue. [Ipaktuueckoe BnageHue
03HAYaeT WCIIOJIIb30BaHNWE paHee IOIYyYEHHBIX M MPUOOPETEHHBIX Ha
3aHATHAX ~ 3HAHUH a1 3¢dexkTuBHOM  mpodeccHoHaIbHON
JESITeIbHOCTH — MUCbMEHHOTO M YCTHOTO JEJIOBOTO OOIICHUS, YTSHUS
MaTepHajoB IO CHENHUANbHOCTH, W3BJICUEHHS W HCIOJNb30BaHUA
MTOJIYICHHON MH(OPMAIIHH.

OnHako, CyIIECTBYET HEOCIOPUMBIH (pakT, 4TO MpernoaBaTeio
MHOCTPAHHOTO S3bIKA B HEA3BIKOBOM BYy3€ 4YacTO MPUXOAUTCS
CTaJIKUBaTbCsS C  ONpPEAETICHHBIMU  CIOKHOCTSIMH, a HMEHHO:
JeQUIUTOM YYeOHBIX 4YacoB, HEXBAaTKOW COBPEMEHHBIX YUEOHBIX
mocobmii, pabOTOW B TPyNIax C pPa3HbBIM YPOBHEM $3bIKA, HHU3KUM
YpPOBHEM 3HaHMH, HABBIKOB W YMEHHH Yy CTYICHTOB B IIEJIOM.
B HacTosmMi MOMEHT CTaHIApTOM AJISl OMUCAHUSI YPOBHEH BiaJeHUS
WHOCTPaHHBIM s3bIKOM sIBIISTEIOTCS CEFR, mpusHanHble BO BCEM MHpE.
CEFR gmexar B ocHoBe YMK 10 HWHOCTpaHHOMY SI3BIKY,
KOAU(PUKATOPOB U CrieUU(HUKALNI IS S3BIKOBBIX TECTOB U 9K3aMEHOB
(mampumep, EI'D, IELTS wu T.n.) A7 BBIABICHUS COOTHOLICHHMS
nporpecca ¢ menbto. Takke CEFR wmcmonb3yroTcst miisi cocTaBieHUS
JIOKYMEHTOB, periaMeHTHPYIONNX CTaHAapTHI o0pa3oBaHUS
(mammpumep, @I'OCer). Takum ob6pazom, CEFR ycranaBmuBaioT uenu
00y4YeHHs1 HTHOCTPaHHOMY SI3BIKY HE TOJBKO B €BPOIEHCKHX CTpaHax,
HO U Ha TeppuTopur P®. MIMEHHO MOATOMY Halled LEIbIO SIBISIETCS
TIOVCK CPECTB, JACTAIOUINX PEeATbHBIM JOCTHKCHNE YUYAIIMUCS YPOBHS,
MPUOJIMKAIONIETOCS K OOIIEeBPOICHCKOMY TIOPOTOBOMY  YPOBHIO
(B1-B2) moaroroBku MO aHIVIMMCKOMY S3BIKY M COOTBETCTBYIOLIEMY
nexkcuaeckomy 3amacy (JI13)-2750-3250 Teicsau CiioB.



W coBepiieHHO OYEBHIHO, YTO H3yYeHHE WHOCTPAHHOTO SI3bIKA
MpHU3BaHO OOECHEYNUTh PA3BUTHE KOMIUIEKCA OOIIEKYJIbTYPHBIX H
po(heCCUOHANBHBIX KOMITETEHITNH, BKIIIOYAsl: BIaJICHUE WHOCTPAHHBIM
SI3BIKOM Ha YpOBHE, obecreunBaromeM 3¢ dexTrBHYIO
NpoQeCCHOHATLHYIO  JICATENLHOCTh, CHOCOOHOCTh  OCYIIECTBISTH
JIeNIoBOe  OOmIeHHWe:  MyONWYHBIE  BBICTYIUICHHUS,  IEPETOBOPBHI,
MIPOBEJICHUE COBCINAHUM, JeIoBasi TMEpenucka M T.J., 3HAKOMCTBO C
OCHOBaMH KPOCCKYJBTYPHBIX OTHOLICHUH U CIIOCOOHOCTH 3 deKTUBHO
BBITIOJTHATH CBOM (DYHKIIUH B KPOCCKYJIBTYPHOH cpeie.

B Kypce HCHONB3YIOTCS TEKCTOBBIE M ayAMO MaTepHajlbl U3
OTKPBITHIX HCTOYHUKOB:

http://webhome.auburn.edu/

https://www.researchgate.net

https://www.academia.edu

https://www.criticalthinking.org

https://blog.futurefocusedlearning.net/10-great-critical-thinking-
activities-that-engage-your-students

https://www.cambridge.org/us/cambridgeenglish/authors/penny-ur

https://www.livelib.ru/author/644615/top-penni-ur

https://quizlet.com/ru



PA3JEJ Ne 1

In order to determine the level of a student foreign language
competence at the employment or at bachelor's program admission the
Common European Framework of References (CEFR) should be used.
And that fact makes us think about the correspondence between the
requirement for the language competences that graduates should have
and their capabilities. However, there are a number of differences in the
initial level of teaching students foreign languages, it happens because
of the secondary and higher education systems disconnection.

Based on the foreign scientists researches, there was found out the
one of the factors that negatively affects the psychological and
pedagogical process of teaching foreign languages is the students’ lack
of vocabulary knowledge [6]. It should be mentioned that a great
attention is paid to the quantitative analysis of vocabulary at the present
stage of psychology and pedagogy of teaching foreign languages
development. The students’ vocabulary level is one of the most
important parameters that reflect the language proficiency level.

Vocabulary qualitative and quantitative characteristics correlate
with the level of language competence, and also show a lot about the
intelligence, psychological profile, type of activity and even habits of a
person.

The study of these characteristics is significant for the tasks of
pedagogy (for instance, to determine the language proficiency level and
the quality of subject vocabulary assimilation). Hence, in that case
many questions have risen, such as: what number of the vocabulary unit
(VU) should be corresponding to a certain language level, how to
memorize these VU; the language native speakers’ vocabulary features
(L), and the foreign language learners vocabulary features (L2).

A number of scientists: Nation P., Schmitt N., Schmitt D.,
Meara P., Buxton B. and others formulated a new, scientifically-based



approach to the study of second language vocabulary, focused primarily
on adult learners. The Russian State Educational Standard expects that
students’ level of foreign (English) language after completion the basic
level of high school education will reach B1 level that correlates with
the Common European Framework of References. This level
corresponds to a vocabulary of 3000-3200 thousand words.

The following activity (lexical mapping) was developed with the
help of graphical material organization into a cluster for expanding
students’ vocabulary. That cluster makes possible to visualize thinking
process that happen when a person learns a new topic.



3AJJAHUSA AJ15 YBEJIMYEHUA
JIEKCUHYECKOI'O 3AIIACA

Vocabulary building activities

1. Complete the empty table with the Definition of the world in bold.

‘ oneir ‘

f

‘ 1k 'spIeriens

f
,{ Experience }x
// P .
Sy:;’;’ms:kl?lilﬂ:lcuruund. contact, /// -‘_“"‘-,,H_ ; Collocations:
practica, skill. - riving experiance:
Antonyms: ignorance. neglect. Ward Family: learning experignce:
neadlessness. pxperienced, intxperience. practical experince.

‘ Cpor ‘

‘ “dedlamn ‘

Synonyms: limit. period. tima
limit.
Antanyms:

~ ’ Collocations: to meet a deadline:
Ward Family: T deadling  scheduling:  deadline
Dezdlinst, deadight, deadift. for tenders: deadling date.




LAoctirate

)

o'ty

I

Synunyms: sccomplich, attain,
complete. gain. obtain.
Antonyms: abandan. begin,
depart, miss.

Word Farsty:
achievable, achievement,
achigved, achisver,
underachieve,

Collocations: ~ to achiovs
a high degree of proficiency;
achigve  one's  ends;  h
achigve harmany.

DUHAHCLI

x

“famnznszz

¥

Synoayms: banking. commerce.
BEONOMICS, mongy.
Antonyms: lack of money.

Finances

Word Family:
Financiee. financing.
Refinance.

Collocations:

hank

Finance for the purchase was
provided by a leading merchant




YTOUHATE ‘
L]

‘spestfal ‘
i

Specify
.S-fl.nn\'ms: cite, define, fix, ) Callocations:
indicate. Word Family: to specify conditians:
Antonyms: confuse, neglect “;f',': amw |..w :pu:i['[ * dignosis:
discourage. #AEHIE PGS . o

specify marking in a waybill,

2. Complete the empty tables with the Definition and Translation of the world in bold.

i

Liabilty

Synoryms: accountability,

burden, dabt, duty. Collacations: deferred lishility:
Antonyms: assel, to eammpt  from  liility:
irresponsibility. ta discharge a liability.

Word Family:
Pliahility, reliakility, uncelability,

10



Synonyms: appraisal. canclusion,
raling, projection.
Antoeryms: ignorance, fact. truth.

Estimate

Woed Family:
Estimation, estimatar,
undgrastimate, overestimate,
estimated, estimative,
misastimate.

Collocations:  rough estimate;
prefiminary astimate;
writlzn eslimale.

I

¥

Synoeryms: default, disaster,
loss, failure.

Ankomyms: success.
achigvamant, win,

Bankruptey

Word Faamily:
Bankrupt, bank. banker.

11

Callocations:
to declare bankruptcy: driven to
the verge of bankruptcy: bill of
bankruptcy: partner's
bankruptey.




Symonyms: problam, topic.
maller.
Antanyms: agreement. harmony.

Word Famiy:
Issuince, averissug, reissue.
isswar. issuing.

Collocations: buening issu; to
debate an issue.

Synonyms: big, dominant, main.
Antorsyms: humble, infarior.
secondary.

Waed Farily:
Majority. majoeant, majorize.

Collocations:  msjor  cause:
major achigvements.

12




3. Complete the empty tables with the Definition, Translation and Transcription of the
world in bold.

Available

Synoayms: free, vacant, Collocations: availzble figuras;

applicabla. o

T ; raadily availzhle;
Antoreyms: awkward, impussible, ; commercially available software
useluss, limited. Word Family:

Unavailable,

Synonyms: compelling,
important, powerful, serious,
Antoryms: trivial, unimportant.

Collocations: significant glance:
to ENrcise a
significant influence,

Ward Family:
Insigrificant, significantly.

13



Synomyms: burden. stress.
strain.
Antonyms: relaxation, sasa.

Ward Family:
[varprassure, pressurize.
underpressure, impressure.

Collocations:

low blond prEssuNe:;
to decresse  pressure:
to Bqualize prassurs.

Bymonyms: debate, dispute,
question.
Antonyms: agree. go along.

Argue

Ward Family:
Arqufy. arqument. arguable.

Collocations: to arque logically:
1o argue for the new law.




L

Economy

Synoryms: recession, Collocations:
abridgement, cutback. austerity.
Antonyms: spend, consume,

addition, disragard.

Planned BConomy:

Ward Family:
Economic, economical,
Econamist, econamize,
disaconomy.

4. Complete the empty tables with the Definition, Translation, Transcription and
Synonyms (minimum 3) of the world in boeld.

Synonyms:
Antomyms: blackage, hurt. Inss, Collocations: for the banefit:
injury. benefit conferred.

Word Family:
Benefits, bensfited, bensfiting.

15



Synoayms:
Antonyms: ingbility. ignorance.
clumsingss.

Word Family:
Skillad, siilly, skilll, skiling.

Collacations:
W display  great  skilk
skill cateqory; to hane a skill,

Symonpems:
Antanyms: hold, keep, contine.

Word Family:
Affected. affoction, affnctive,
affecting. affectless.

16

Collacations: ability to affect: to
affact the price.




Syronyms:
Antomyms: demation, silence,

Promotion

Word Family: promotians.
promotional.

Symonyms:
Antostyms: ack, depart, questian,

Respond

Ward Family:
Respandent. responding.
responder, averrespond,

rispenience.

Collocations:

promation materiak
silis  promotion  devices:
local promotion.

Collocations: ~ respond ~ to
o question;  respond o
the caress.

17




5. Complete the empty tables with the Definition, Translation, Transcription,
Synonyms and Antonyms (minimum 3) of the world in bold.

—

v ~ Collocations: ~ to develop
Symonyms: Ward Family: ~~a| @ character: to develop a design:
Antonyms: Developer. developmenL o do mercisess b
verdvelap, developed, develop muscles.

developing.

* Collocatians:
\

Synonyms: Ward Family: gl LUt rate:
Antonyms: Disrate, ratable. ratal, rataahla, Differential rate:
rater. ratify. rating. Evaparation rate.

18



Symomyms:
Antanyms:.

Word Family:
Invalved, imolvement, invalving,

Collacations:
to imvolve penalty: involve in
ong's fall.

Synanyms:
Antomyms:

Word Family:
Overstatement, understatement.
misstalament, restatement,

19

Collocations:
cateqoric statement:
platitudinous statement:
false statement.




F
~—
s Callocations:
Synomyms: Changes in personngl: executive
Antomyms: personnel; factory personmel;
personnel agency; personned
Word Famity: manager.

6. Complete the empty tables with the Definition, Translation, Transcription,
Synonyms and Antonyms (minimum 3), Word Family-words with the same root
(as much as possible) of the world in beld.

/ Cause \\\

Word Family:

Collocations:
major cause: ullimale cause:
remite causa.

Synonyms:,
Antonyms:




Collncations: chemical industry:
domastic industry;
processing industry.

T
T
Industry
/ :
Synonyms:
s Word Faily:
hi
T
| s |
Synanyms:
Antoayms:-. Vo P

Collocations: detailad research:
rasearch facilitis:
independent research.

21




Synonyms:
Antonyms:

Representative

Word Family:

Callocations:
elected representative;
business representative;
commercial reprasentative.

Synonyms:
Anfanyms:

Word Family:

22

Collocations:
Corporate brand; brand image:
brand label: brand-new.




7. Complete the empty tables with the Definition, Translation, Transcription,
Synonyms and Antonyms (minimum 3), Word Family-words with the same root
(as much as possible) and Collocations (minimum 3), of the world in bold.

f

] v

o i .

Synanyms: =
Ankomyme:

Lallocations:

Woed Family:

Collocations:

I
-
Synonyms: \
Antonyms:
Waord Family:

23



Syronyems:
Antomyms:

Woed Family:

Callocations:

Tynoayms:
Antonyms:

Dutline

Ward Family:

Callecations:

24




Symonyms:
hntomyms:

Word Family:

Collocations:

Synonyms.
Antonyms:

Ward Family:

Collocations:

25




8. Chose a word from the University Word List http://webhome.auburn.edu/ and
complete the empty tables with the Definition, Translation, Transcription, Synonyms
and Antonyms (minimum 3), Word Family-words with the same root (as much as
possible) and Collocations (minimum 3).

Trars oo
Itapon ol ue:
Ll fu zdn:
r K Word
ere . odl=catiane:
Syrdo rarra:
Kbl L [N

26



METOAUMYECKHUE PEKOMEHJALIUN
JJIS IHPEITIOJAABATEJIA
TEACHER’S NOTE

It is needed to be mentioned that the activity of filling out the
lexical card is universal, because they can be used as a form of
independent work, as an educational project, or as a form of a test. Each
student filled out the lexical card using the Microsoft Word application
or Power Point, after filling out those cards, saved them for making
his/her own set of lexical cards. At the process of lexical cards filling
out the students are high motivated. However, some difficulties in the
process of performing that task were identified, such as: working with
terminology, because a great number of scientific terms do not have
synonyms and antonyms, and it makes the work with lexical card more
complicated. For this activity we recommend to use The General
Service List (GSL) for A1-A2 level students. The GSL is a list of
roughly 2,000 words published by Michael Westin 1953.The words
were selected to represent the most frequent words of English and were
taken from a corpus of written English. The target audience was
English language learners and ESL teachers. To maximize the utility of
the list, some frequent words that overlapped broadly in meaning with
words already on the list were omitted. In the original publication the
relative frequencies of various senses of the words were also included.
The list is important because a person who knows all the words on the
list and their related families would understand approximately 90-95
percent of colloquial speech and 80-85 percent of common written
texts. The list consists only of headwords, which means that the word
"be" is high on the list, but assumes that the person is fluent in all forms
of the word, e.g. am, is, are, was, were, being, and been.

For the B1-B2 level students we recommend to work with the he
University Word List (UWL) first constructed by Xue and Nation
(1984) is a list of 836 words that are not included in the 2,000 words of

27



the GSL but are common in academic texts. The list is presented here at
11 levels, with Level 1 containing the words of the most frequency and
Level 11 the least frequency. According to Nation (1990, p.19), the
words on this list account for 8% of the words in a typical academic
text.

A teacher should provide students with the following instructions:

1. In the central part of the table you write the word that you need
to remember;

2. Define the meaning of the word by using some of the
resources*;

3. Repeat the pronunciation(loudly) and write a transcription of the
word;

4. Label a translation of the word;

5. Select and write the synonyms and antonyms of the word;

6. Recognize and write the central word “family words” (words
with the same root);

7. Give examples of the word usage (collocations or sentences).

Please, ask your students to use only proper materials:
- https://www.collinsdictionary.com/dictionary/English
- https://www.thesaurus.com/

- https://www.english-corpora.org

- https://dictionary.cambridge.org/

- https://www.macmillandictionary.com/

28



METOAUMYECKHUE PEKOMEHJALIUN
JJIA CTYJAEHTOB 110 OP'AHU3 AN
CAMOCTOSTEJbHOMN PABOThHI

Jlexcuyeckue KapThl 3apeKOMEHIOBAaNM ce0s Kak OJUH W3
3(PEeKTUBHBIX METOHOB OOYYECHHsI JEKCHKE Ha MHOCTPAHHOM SI3BIKE,
TaK KaK pa3BUBAIOT Y YYAIIUXCS CIIOCOOHOCTh CHCTEMAaTHYeCKH W
JIOTUYECKH YCBaWBaTh HOBBIE cloBa. [1l03TOMy OHHM CIOCOOCTBYIOT
Pa3BHUTHIO JICKCUYECKON KOMIIETCHIIMUA CTYAeHTOB. Kpome Toro, 3To
MOMOTaeT 3allOMHUHATh OONBIIE CIOB M COXPAHATh WX B MaMSTH.
Jlexcuveckne KapThl YIYUYIIAlOT BCE BHABI MaMATH, Pa3BUBAIOT
KPUTHYECKOC MBIIUICHHE U OO0JIErYaloT OBJAJICHUE WHOCTPAHHBIM
CIIOBapHBIM  3amacoM. J[aHHOe cpeacTBO ObUIO  pa3paboTaHo C
MpUMEHEHUEM Trpa]uyuecKkoil OopraHH3aIlli MaTepHuaia «KJIacTepy —
(ot anri. — cluster — rpo3ap).

B xome camocrositenbHONH pabOTBI C JEKCHYECKUMHU KapTaMHu
BaYKHO COOJTFOJIATh OMPE/ICIICHHBIC WHCTPYKITHH:

1. PasOupaiiTe aOCOMIOTHO HE3HAKOMBICE BaM CJIOBa, U3
CIEeMyIOINX  WCTOYHUKOB: OCHOBHOTO  Y4eOHWKA, KHHUT  JJIS
unauBuayansHoro urenus; GSL, UWL.

2. 3amoyHANTE JIGKCHYSCKYI0 KapTy B TOYHO YCTaHOBJICHHOM
MOPSIKE:

2.1. B meHTpalbHYIO YacTh TaONWIBI BIHCATH CIIOBO, KOTOPOE
HEOOXOMMO 3aTIOMHUTH;

2.2. OnpenenuTe 3HAYCHHE JTAHHOTO CJIOBAa C HCIIOJIB30BAaHUEM
JTAHHOTO UCTOYHHKA;

2.3. BrmuiTe TpaHCKPHITIAIO B IIPOU3HECUTE CIIOBO BCIYX;

2.4. TlogbepuTe U 3aNUIIUTE BapUAHTHI MEPEBOA C AHTIIMHCKOTO
Ha pPyCCKHIA;

2.5. OnpenenuTs W 3alKcaTh CHHOHUMBI U @HTOHUMBI IIEHTPalIb-
HOTO CJIOB;
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2.6. OTOepuTe U 3amuIIMTe OJHOKOpPeHHBIE cioBa (family words)
[EHTPATBHOTO CIIOBA;

2.7. CocTaBbTe W 3aMUIIUTE MPUMEPHI HCIOIb30BAHUS IEHTPAITb-
HOTO CJI0Ba ciIoBocoueTanus (collocations) wiu npeioKeHus.

3. Jlekcwdeckasi kapTa IOJDKHA OBITH 3aIOJHEHA, C MCIOJIB30Ba-
HHEM CJICAYIOIINX UCTOYHHKOB:

3.1. https://www.collinsdictionary.com/dictionary/english

3.2. https://www.thesaurus.com/

3.3. https://www.english-corpora.org

3.4. http://dictionary.cambridge.org/

3.5. https://www.macmillandictionary.com/

Jlekcuueckrie KapThl 3allONHSIOTCS TPU TIOMOIIM HHTEPHET
pecypca MicrosoftWord wmu Power Point, ¢ coxpaneHueM u
(hopMHpPOBaHHEM HHIUBHIYATBHOTO HA0Opa JIEKCHUECKUX KapT Y
KaxIoro cryneHnta. O0parraeM Balie BHUMaHHE HA TO, YTO IMPU padboTe
C Y3KOHANPABJICHHON TEPMHHOJIOTUEH, YacTh TaOJIHIBI HE MOKET OBITh
3aMoJIHeHA, TaK KaKk MHOTHE HAayYHbIC TEPMUHBI HE UMCIOT CHHOHHMOB
U aHTOHUMOB.
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PA3JIEJI Ne 2

Why Ceritical Thinking?

The Problem

Everyone thinks. It is our nature to do so. But much of our
thinking, left to itself, is biased, distorted, partial, uninformed, or
downright prejudiced. Yet, the quality of our life and that of what we
produce, make, or build depends precisely on the quality of our
thought. Shoddy thinking is costly, both in money and in quality of life.
Excellence in thought, however, must be systematically cultivated.

A Definition Critical thinking is that mode of thinking — about any
subject, content, or problem — in which the thinker improves the quality
of his or her thinking by skillfully analyzing, assessing, and
reconstructing it. Critical thinking is self-directed, self-disciplined, self-
monitored, and self-corrective thinking. It presupposes assent to
rigorous standards of excellence and mindful command of their use. It
entails effective communication and problem-solving abilities, as well
as a commitment to overcome our native egocentrism and
sociocentrism.

To Analyze Thinking Identify its purpose, and question at issue,
as well as its information, inferences(s), assumptions, implications,
main concept(s), and point of view.

To Assess Thinking Check it for clarity, accuracy, precision,
relevance, depth, breadth, significance, logic, and fairness.

The Result

A well-cultivated critical thinker:

e Raises vital questions and problems, formulating them clearly
and precisely

e Gathers and assesses relevant information, using abstract ideas
to interpret it effectively
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e Comes to well-reasoned conclusions and solutions, testing
them against relevant criteria and standards

e Thinks open-mindedly within alternative systems of thought,
recognizing and assessing, as needs be, their assumptions, implications,
and practical consequences

e Communicates effectively with others in figuring out solutions
to complex problems
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SAJAHUA VIS PA3BUTUA
KPUTUYECKOI'O MBIIIJIEHUSA

Critical Thinking Activities

Ne 1 Defining the Problem

Albert Einstein once said that if given an hour to solve a problem,
he would spend five minutes on the solution and the rest of that hour
defining the problem. So it is with Solution Fluency, the first stage of
which is—you guessed it—defining the problem!

Critical thinking in problem-solving means knowing exactly what
it is you are trying to solve, and that means clearly defining the
problem. Begin this exercise with pinpointing a problem and then
asking these kinds of crucial questions.

1. What are the details of the challenge we face?
What do we want to overcome specifically?
What do we know about this problem?
Why is it important to address?
Is this a time-sensitive problem?
How does it affect me, the community, or the world?

Nk WD

Where do we begin?
Ne 2 Asking the "3 Cs"

Achieving transformational learning begins the way all other
learning does-with a question. That means encouraging critical
thinking, introspection, and personal interest in the questions we ask
our learners.

These questions are the ones we ask learners most often, and we've
seen them used by teachers as the provocations for achieving
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transformational learning all over the world. They can work the same
way for your own learners.

1.What are you CURIOUS about? What subjects and topics are
exciting to learners? What do they want to learn about? Asking these
things is empowering to them. It indicates that their ideas and opinions
have value and that we cherish their potential for independent thought
and action.

2.What are you CONCERNED about? It is surprising to realize
just how deeply connected kids are to the issues of the world, and their
awareness of the fact that many of these issues are quite serious. We'll
never know what they're worried about, or how much they want to help,
until we ask them.

3.What do you want to CREATE in the world? How we hand
responsibility for learning to students involves giving them space to do
what they do naturally. Our learners' inherent abilities and desires to
create and collaborate are fuelled by the right processes for critical
thinking and problem-solving.

Ne 3 Fact vs. Opinion

This exercise is about differentiating between fact and opinion. A
fact can be proven either true or false. An opinion is an expression of
feeling or point-of-view and cannot be proven true or false.

Place statements on paper or on a whiteboard that are either fact or
opinion. If it’s a fact, learners mark the statement with an F and explain
how it can be proven. If it’s an opinion, they use an O and briefly
explain why they feel it can’t be proven. Have them work in groups and
use the guiding questions below, and also come up with others.

1.How can this statement be proven beyond a doubt?

2.Does the statement have a bias?

3.Is the statement based on verified information or assumption?
How can we tell?
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4.Does the statement make use of descriptive language to appeal to
our emotions?

5.Is there anything misleading about this statement?

6.Are the facts reliable?

7.Are the opinions based on facts?

8.If we all agree on something, does that make it a fact?

9.How else can we verify something?

Ne 4 Feeling the Fear (and Doing it Anyway)

Anticipatory thinkingis an effective critical thinking and
emotional management exercise for coping with fear and anxiety. It’s
all about projecting the mind into the future and analyzing many
possible outcomes instead of just imagining the worst one.

Think of something that you are afraid of doing—it could be
anything at all. Now, explore this internal line of questioning and jot
down your answers:

eWhat’s the worst possible thing that could happen?

eWhat is the best thing that could happen?

eHow does my preferred outcome look to me?

eDo I have any control over the outcome? To what degree?

eCan I ask anyone for help or advice?

o[f the worst happens, will I still be all right?

eWhat is my plan for facing the worst?

eAfter I face the situation and move past it, what are my next
steps? How will I apply what I’ve learned?

Ne § Who is My Hero?

What is the definition of a hero? What does it mean to be truly
heroic in our time? Everybody needs a hero, and it’s time to write about
yours.
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Think of someone in your own life that you consider to be heroic,
and who you feel embodies your own ideals and values in action. As
you explore this, jot down answers to the questions below.

eWhat is my definition of a “hero”?

eWho is a true hero to me?

eWhy do I see this person as heroic?

eWhat have they done specifically that caused me to feel this way
about them?

eHow do they personify my own dreams and ideals to be a better
and stronger person?

eAm I a hero to anyone? If so, why?

eWhy do we need heroes and mentors in life?

eWhat do I want to be remembered for most of all?

eHow will I achieve this in my life?

Ne 6 The Circles of Possibility

The Circles of Possibility are a powerful critical thinking exercise
for understanding ourselves and the world around us, and also
visualizing meaningful solutions to the issues, challenges, and
questions that affect us all.

These steps are a useful collaborative problem-solving exercise
that also develops meaningful lifelong learning skills like creative
thinking, information literacy, cultural empathy, self-awareness, global
citizenship, world view, and many more.

Begin with a problem, and ask: What does this mean ...

o...to ME?

eo...to my FAMILY?

o... to my COMMUNITY?
eo...to my COUNTRY?

o... to the WORLD?
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Take this exercise one step farther by asking learners to map out
what they can do to change any negative impact both in the short and
long term.

Ne 7 A Grand Solution

Our world will always have problems that need critically
considered and brilliantly designed solutions — so it’s a good thing
you’re here! What do you think is the biggest problem in the world
today?

Write it down, and think about how you’d solve it if you had
everything you needed and anything was possible. Consider the
questions that follow as you dream without limits about a solution.

eWhat is the most urgent problem in the world today?
eWhat is the background of this problem?
eHow did it originate?
eHas a solution been attempted before?
eWhy has the problem gotten worse?
eWhat do I feel is the best solution for this problem?
eWhy do I feel my solution will work?
eWhat would it take to make my solution a reality?
eWhat can I do about the problem RIGHT NOW?
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TEACHER’S NOTE
The Socratic Seminar

The Socratic Method is an engaging and challenging way to get
students exploring questions that matter while developing sharp critical
thinking skills. In the Socratic Method, a mediator leads a discussion by
asking questions, and each question is based upon the response given to
the previous question.

In addition to honing critical thinking skills, the Socratic Method
offers a great example of how to use essential and herding questions in
class. Students can prepare well beforehand by reading the appropriate
text and formulating questions as though they were entering a formal
debate. Work with students to also come up with a clear list of
guidelines and expectations for the seminar.

On the day the seminar begins, the teacher will be best prepared to
lead the discussion in the beginning. At first, students will be merely
getting their feet wet with the whole process, but ultimately you want
them to be taking the proceedings over and leading the discussions
themselves. Since the learners’ thought processes and inquiry are the
focal points of the Socratic Seminar, it makes sense to involve students
in these structural decisions.

The guidelines you’ll agree to follow are necessary, such as when
to turn discussion — a sharing of ideas — into a debate, which is
characterized by persuasion and challenging of opinions. Throughout
the process, your role will be one of mediator and guide for the
discussion, steering it back to the right trajectory if it should happen to
go off the rails.

As always, do a debrief with students and work together to assess
the seminar's effectiveness on your learning goals.

Many of the techniques introduced in our book are more suitable
for the intermediate and upper-level students. Some of them, however,
can be adapted and used with the elementary and pre-intermediate
learners as well.
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PA3JIEJ Ne 3

VOCABULARY BUILDING & COGNITIVE SKILLS
DEVELOPMENT

Vocabulary acquisition in both native and second languages is a
lifelong cognitive process, and acquiring a sufficient amount of
vocabulary is a central issue in language development. Word learning is
a critically important task in development and a necessary step in
language acquisition. Furthermore, it is often argued that language
affects cognition. The reported effects range from imposing category
boundaries on sensory continua to affecting the range of concepts that
people acquire. For example, exposure to words may affect the way
people track individual objects, learn and use categories and make
inductive inferences.

Vocabulary being one of the core points of a language requires lots
of practice. The following activities are based on Penny Ur’s ideas on
how to introduce, expand and practice vocabulary.

Our book also contains vocabulary lists for students studying
different subjects. Here, you can find activities that will help your
students to practise some particular aspects of the language, such as
word order, vocabulary, listening, use of the tense forms, etc. The
activities are designed to bring motivation and interest into the
classroom. Most of the activities introduced in the book can be adapted
(simplified or extended) to suit different levels.

The Present 1) Piling up a sentence
Indefinite Tense: 2) Changing sentences
3) Controversial statements
The Past 4) Chain story
Indefinite Tense: 5) Damaged property
6) Three-picture story
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The Future

Indefinite Tense:

The Present
Perfect Tense:
Correction:

Vocabulary:

7) Interrupting the story

8) Jumbled sentences

9) Delphic dictionary

10) What has just happened?
11) Find someone who...

12) Correcting mistakes

13) Hearing mistakes

14) Jumbled words

15) How many things can you think of that ...?

16) Categories
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VOCABULARY, GRAMMAR & COGNITIVE SKILLS
ACTIVITIES

Ne 1 Piling up a sentence

Present Simple (or another tense); vocabulary review.

Procedure: Start by telling the students something you like, for
example: / like pop music. Then ask a student to recall what you like,
and add a ‘like’ of his or her own: (The teacher) likes pop music, I like
watching television. Another student adds a further item: (The teacher)
likes pop music, Alex likes watching television, I like ice cream. ...and
so on, with each student adding something, until the chain becomes too
long to remember.

Variation: Instead of ‘I like...

b

the basic sentence might be ‘I
hate...” or ‘I want to buy...” or ‘Yesterday L...”, or ‘When we are all
millionaires, [ will...”, or ‘If we were given a single wish, I would...”.
By choosing the appropriate basic sentence, this activity can be used to
practice a tense or structure that has been learnt recently.

Economics & management students’ variation:
In the office I...
In the office I make telephone calls...

In the office I write reports, Alex makes telephone calls...
In the office I meet with accountants, Alex makes telephone calls,
Jane writes reports...

Psychology students’ variation:

Special branches of psychological science include general
psychology...

Special branches of psychological science include general

psychology, age psychology...
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Special branches of psychological science include general
psychology, age psychology, neuropsychology...
(...pathological, pedagogical, labour, social, zoo psychology...)

Your students’ variation:

» Dear students, please use the Quizlet application (for more
information, see Memoouueckue pekomenoayuu 015 CHyOeHmMOos)

Ne 2 Changing sentences

Practice of sentence patterns.

Procedure: Choose a simple sentence pattern, which can be based
on a grammatical structure you have recently learnt. For example, if
you have been studying indirect objects, take a sentence like: She wrote
a letter to her sister. Then students invent variations, either by changing
one element at a time: She wrote a letter to her husband. Or by
changing as much as they like, provided they maintain the original
pattern: The pilot sent a signal to the airport. See how many variations
they can make in two or three minutes.

Variations: You may have pattern tables to guide students in the
composition of correct sentences. They look something like this:

Often the floor.
We never eat meat.
People sometimes sit on chairs.
Children always play with dolls.
Dogs usually chocolate.

seldom balloons.
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Students are usually expected to make sensible sentences like:

Children sometimes play with dolls. For a quick, entertaining variation,

tell the students to make ridiculous combinations: Dogs often sit on

chocolate. Or, more seriously, to substitute elements of their own to

make true sentences: [ never eat meat.

Economics & management students’ variation:

A limited liability h for managing a
as .
company company’s affairs.
As arule Directors is the board of directors.
a private company are only one director.
The company are the chief administrative
Usually i
secretary responsible | officer of the company.
) ) is headed | personal assistants of
private secretaries .
by executives.
Sociology students’ variation:
. . is foster greater cultural
The most Sociology contributes &
awareness.
way is that ) to policy-making and
. 18 .
sociology social reform.
way in through providing clearer
Obviously which has understanding of a social
sociology situation.
And the aids in increased self-
most direct way practical understanding to groups
important policy-making | in society.
sociological ) many practical
Another £ provides . yp . ) .
research implications in our lives.
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Your students’ variation:

» Dear students, please use the Quizlet application (for more
information, see Memoouueckue pekomenoayuu 015 CHyOeHmMOos)

Ne 3 Controversial statements

Discussion of controversial topics.

Procedure: Write up two or three controversial statements, or
proverbs, on the board (there are some examples in the BOX). Each
student writes down ‘agree’ or ‘disagree’ or ‘don’t know’ for each item.
Invite them to compare their answers in pairs or threes. Then find out
what the majority opinion on each is, by vote. If you have time, discuss
them.

BOX: Controversial statements
Beauty is only a matter of taste.
Punishment never does any good.
People work better if they are paid more.
A woman’s place is in the home.
Boys and girls should have the same education.
A country gets the government it deserves.
Teaching is basically a matter of explaining things properly.
Married people are happier than unmarried people.
Love means never saying you’re sorry.
Everyone is basically selfish.

Biology students’ variation:
Drinking a lot of water flushes out the important nutrients the body
needs.
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HIV and AIDS patients can reproduce children without putting
them at risk.

The nutrients in vegetables are better retained uncooked.

Stem cell treatment is extremely effective for energizing the cells.

Over-the-counter medication can be considered drug abuse.

Your students variation:

» Dear students, please use the Quizlet application (for more
information, see Memoouueckue pexomenoayuu OJis CHYOEeHMOs)

Ne 4 Chain story

Narration: use of the past tense.

Procedure: Begin telling a story. This can be the first few lines of a
story from your coursebook, or improvised, or you can invite a student
to start. Then, going round the class, each student has to add another
brief ‘installment’ to the story.

Variation: Before you start, ask each student to choose a word. It
can be an item of vocabulary recently learnt, a verb in the past tense, or
freely chosen. Then each ‘installment’ has to include the word the
student has chosen.

Ne 5 Damaged property

Guessing; using the past tense and passives.

Procedure: Present a brief description of a piece of property that is
damaged: a watch that has stopped, for example, or a suitcase with the
handle missing. You need to have in your mind the reason for the
damage; the students try to guess what it is. Allow ‘narrowing-down’
questions (“Did it happen because of carelessness?”’) and give hints (“It
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happened while I was cooking...”) to maintain pace and ensure the
students’ ultimate success in guessing. The successful guesser can
suggest the next damaged item. It is best if the items can be genuine,
with genuine histories - yours or the students’. Or use the examples in
the box.

BOX: Damaged property

1A watch that has stopped (dropped into the soup while I was
cooking).

2A suitcase with the handle missing (a thief tried to steal it, I
pulled it back and he got away with the handle).

3An umbrella with the hole in it (someone’s lighted cigarette fell
on it).

4A book with some pages torn out (took it camping and urgently
needed paper to light a fire).

S5Jeans that are torn and faded (done on purpose to be more
fashionable).

6A squashed cake (the youngest member of the family sat on it at a
picnic).

7A broken window (a tree fell onto it during a storm).

8A hole in the roof (a small meteor fell through it).

Ne 6 Three-picture story

Oral fluency and imagination.

Preparation: Select three magazine pictures which are large
enough to be seen by the whole class. The first one should show one or
two people in a setting. The second and third ones should be of an
object, a situation or an event. The second and third ones do not need to
show the people in the first picture.

Procedure: Display the first picture. Ask the students to call out
anything they want to say about it. Your role is to stimulate observation
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and invention and then to gather the suggestions and to put them into
story form. As the students offer more ideas, you add them to the story,
continually retelling it from the beginning. After a few moments, you
can display the second picture and later the third. As you see your five
minutes coming to an end, ask the students to suggest a conclusion. Try
to retell the completed story before the time is up. This is an example of
how the story might begin:

You: (Showing the first picture) What do you want to tell me
about this picture?

Student: There are two people.

You: Yes. Anything else?

Student: It’s a man and a woman. They are lovers.

You: What are their names?

Student: Walter and Samantha.

You: Good. Where are they? What time is it?

Student: It’s evening. It’s dark. It’s perhaps in the country or a park.

You: What shall we say?

Student: The country.

You: (Assuming a story-telling style) Well, it was late in the
evening. Walter and Samantha didn’t know where they were; it was so
dark. They thought they must be in the country. (Showing the second
picture) What do you want to tell me about this picture?

Student: It’s a car. It’s going very quickly.

You: It was late in the evening. Walter and Samantha didn’t know
where they were; it was so dark. They thought they must be in the
country. Suddenly they saw a car. It was travelling very quickly, etc.

Ne 7 Interrupting the story

Listening and asking questions.

Procedure: Tell the students that you are going to begin a story and
that they should try to stop you saying more than a few words by asking
questions. For example:
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You: In two days...

Student A: Which day will it be?

You: It’ll be Friday.

Student B: Will it be in the morning or afternoon?
You: Afternoon. Anyway, I will...

Student C: What time will it be? etc.

Ne 8 Jumbled sentences

Forming grammatical sentences.

Procedure: Pick a sentence out of your coursebook, and write it on
the board with the words in jumbled order:

early the I week to during have to go sleep

The students work out and write down the original sentence:

I have to go to sleep early during the week.  Or

During the week I have to go to sleep early.

If there is time, give a series of similar sentences, and the students
do as much as they can in the time. You can use this activity to review a
grammatical point, taking the sentences from a grammar exercise.

Variation: Dictate the jumbled sentences instead of writing them
up; the students write them down as you dictate and then suggest the
solutions orally.

Chemistry students’ variation:

General is of matter, the interaction between chemistry energy and
the study the two.

General chemistry is the study of matter, energy and the
interaction between the two.

The main topics acids and bases, atomic structure, the periodic
table, chemical bonds include in chemistry and chemical reactions.
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The main topics in chemistry include acids and bases, atomic
structure, the periodic table, chemical bonds and chemical reactions.

Your students’ variation:

» Dear students, please use the Quizlet application (for more
information, see Memoouueckue pekomenoayuu 015 CHyOeHmMOos)

Ne 9 Delphic dictionary

Reading and discussing.

Preparation: You need at least one copy of an English-English
dictionary for this activity.

Procedure: Ask the class to list on the board, from their own
experience, some typical student problems. For example:

¢ having enough money

o deciding what to do in the future

¢ managing to do all the college work and have a good social life

o relating to a “difficult’ person in the family

Show the dictionary to the class and ask a student to help you.
They must put the dictionary on the desk, close their eyes, let the
dictionary fall open at any page, spin their forefinger around in the air
and then let it fall randomly on the open page of the dictionary. They
should then read out the word and its definition to the class. Ask the
class to suggest how the word and definition could be the basis of
advice for a student who has the first problem.

For example, ‘having enough money’:

A student lets the dictionary fall open, spins her finger round and
drops it on ‘macaroni’. She reads out, ‘Italian pasta (= food made from
flour mixed with water) in the shape of thin pipes, cooked in boiling
water.” Another student says, ‘She’s so poor that she must eat macaroni
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every day.” Another student says, ‘She works in an Italian restaurant in
the evenings to make some money.’

Variation 1: If there are enough dictionaries in the classroom, let
the students work in groups or pairs, first noting down their problems
and then giving and discussing advice.

Variation 2: Use a dictionary of proverbs or a dictionary of idioms.
Less effective but possible, ask the students to use any list of language
items, for example, in their student books.

Note: You might like to tell the students about the oracle at Delphi
in Greece. In Delphi there is a very old Greek temple, built around
2,500 years ago, which was very famous because the people in the
temple, the priestesses, gave advice. People came from all over Greece
to get advice from the priestesses. However, the advice was never clear.
One king went for advice: he didn’t know whether he should begin a
war or not. The priestesses told him that if he went to a war a great
kingdom would be lost. He thought, ‘Good, I will go to war and win!’
He went to war and lost his own kingdom!

» Dear students, please use the Quizlet application (for more
information, see Memoouueckue pekomenoayuu 015 CHyOeHmMOos)

Ne 10 What has just happened?

Use of the present perfect to describe something that has just
happened.

Procedure: Write a series of exclamations on the board - not more
than ten (there is a selection to choose from in the BOX). In pairs or
groups, students choose an exclamation, think of an event which might
have caused someone to say it, and write down a brief description of
the event, using the present perfect. For example, they might choose
‘What?’, and write:

Someone hasn’t heard clearly what was just said.
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Then they choose another and do the same again. After two
minutes, invite students to read out their sentences without identifying
the exclamations that gave rise to them; the rest of the class guess what
the exclamations were.

BOX: What has just happened?

Oh! Oh? Congratulations! I’m sorry!
Great! What? No! Thanks!  Welcome! Never
mind!  Hello? Ow! Uh... Goodbye!
Thank goodness! It’s a deal! Of course! Ha!

Bye! Bad luck! Good for you! Sure... When? Hi!

» Dear students, please use the Quizlet application (for more
information, see Memoouueckue pekomenoayuu 015 CHyOeHmMOos)

Ne 11 Find someone who...

Questions and answers; getting to know each other.
Preparation: You need a set of cards, one card for every student in
your class, looking something like this:
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FIND SOMEONE WHO
ehas (be) to Italy
ehas (cry) in a movie theater
ehas never (be) to the dentist
ehas (eat) chicken recently

FIND SOMEONE WHO
ehas (be) to Germany
ehas never (go) to an Italian
restaurant

ehas (fall) in love at first sight
ehas (ride) a horse

FIND SOMEONE WHO
ehas (be) to France
ehas (kiss)a cat
ehas (chew) gum today
ehas never (smoke) a cigarette

FIND SOMEONE WHO
ehas never (have) a cat or a dog
ehas (study) German
ehas (kill) a bird

ehas never (meet) an American

FIND SOMEONE WHO
ehas (spend) a month in a
hospital
ehas never (eat) eggplant
ehas (go) scuba-diving

FIND SOMEONE WHO
ehas not (be) to the Black Sea
ehas (go) to a Chinese restaurant
ehas (send) e-mail in the last week
ehas (shoot) a gun

ehas (be) on TV

FIND SOMEONE WHO FIND SOMEONE WHO
ehas (play) ice hockey ehas (read) a novel by Tolstoy
ehas (be) to New York ehas (drink) Coca-Cola today

ehas never (be) abroad
ehas never (drink) cappuccino

ehas (have) a cold in the last month
ehas (study) Spanish

FIND SOMEONE WHO
ehas (be) in a cave
ehas (see) somebody famous in
person
ehas (have) a nightmare in the
last week
ehas (see) a ghost

FIND SOMEONE WHO
ehas (have) a headache this week
ehas (go) skydiving
ehas not (fly) on an airplane
ehas (paint) a picture
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Procedure: Distribute the cards to the students and give them a
moment to read the information. The object of the game is to identify
all the people described in the cards. To do this, the students must move
around the room asking each other questions, then pool their
knowledge.

» Dear students, please use the Quizlet application (for more
information, see Memoouueckue pekomenoayuu 015 CHyOeHmMOos)

Ne 12 Correcting mistakes

Identifying and correcting mistakes in English, to encourage
monitoring by students their own mistakes.

Procedure: Write up a few sentences on the board that have
deliberate mistakes in them. If you wish, tell the students in advance
how many mistakes there are in each sentence. With their help, correct
them. There are some examples of possible sentences in the BOX, or,
better, use (anonymous!) examples taken from their own written work.

Note: It is important to stress the fact that the sentences initially
presented are unacceptable, and to make corrections on the board so
that the students are left with the image of the correct sentences at ht
end of the activity.

BOX: Correcting mistakes

1. He love her very much. 7. Why you look at me like that?
2. They maked a cake for thier mother. 8. You must to tell my!
3. Wich one you prefer? 9. They will come, isn’t it?

4. I not know where to go. 10. This one is gooder then that one.
5. Were is the girl go? 11. The flowers was in the garden.

6. Yesterday [ am very ill.  12. She asked me where am I going.
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Your students’ variation:

» Dear students, please use the Quizlet application (for more
information, see Memoouueckue pekomenoayuu 015 CHyOeHmMOos)

Ne 13 Hearing mistakes

Listening comprehension with quick reactions.

Procedure: Tell or read the story that is well known to the students
(it can be one they have recently worked on in class), introducing
deliberate mistakes as you do so. When they hear a mistake, students
put their hands up, call out the correction, or note down the mistake.

Mathematics students’ variation:

Mathematics is the science of psychology, pattern, order, structure
and relation that has continuously evolved from basic practices of
speaking, measurements and symmetric study of shapes.

Correct: ...quantity ...counting

Your students’ variation:

» Dear students, please use the Quizlet application (for more
information, see Memoouueckue pexomenoayuu OJis CHYOEeHMOs)

Ne 14 Jumbled words

Vocabulary and spelling practice.
Procedure: Write on the board words the students have recently
learnt, or ones they have difficulty spelling with the letters in jumbled
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order. It is best to have the words all associated with one given theme.
For example, you might give an elementary class a set of words like:
gdo, sumoe, tca, ibdr and tell them these are all animals. In the time
given they work out as many as they can of the answers: dog, mouse,
cat, bird.

IT students’ variation:
MSAP-spam, AATCTHENTM - attachment, DCOL U -
cloud, ECY C ABPE SR - cyberspace

Your students’ variation:

» Dear students, please use the Quizlet application (for more
information, see Memoouueckue pexomenoayuu OJis CHYOEeHMOs)

Ne 15 How many things can you think of that...?

Vocabulary revision.

Procedure: In groups, students try to think of and note down as
many things as they can that fit a given definition and that they know in
English. For instance, you might tell them to think of as many items as
they can that are small enough to fit into a matchbox. After two or three
minutes, pool all the ideas on the board, or have a competition to see
which group can think of the most items. See the BOX for more ideas
for definitions.

BOX: How many things can you think of that...?
.. are bigger than you are? ...are round? ...make a noise?
...work on electricity? ...are made of paper / wood / glass?
...have handles? ...you can use to sit on?
...are rectangular? ...people enjoy looking at?
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Economics & management students’ variation:

...management jobs?
(sales manager, HR manager, export manager, production manager etc.)

...stages in the process of joint venture creation?
(negotiations, signing a protocol of intentions, drafting a feasibility
study, preparing foundation documents, joint venture registration)

...management functions?
(planning, organizing, directing, controlling)

Your students’ variation:

» Dear students, please use the Quizlet application (for more
information, see Memoouueckue pexomenoayuu OJis CHYOEeHMOs)

Ne 16 Categories

Listening comprehension of isolated words.

Procedure: Ask the students to draw two or three columns on
paper, and give them a category heading for each. For example, food
and drink, sad and happy. Then dictate a series of words which can fit
into one of the categories. They have to write a cross or tick in the
appropriate column for each word you dictate. For ready-to-use
examples, see the BOX. Note that you will need to note down the
crosses yourself as you dictate the words in order to check the results.

Variation: For a more difficult and time-consuming exercise,
students actually write out each word in its appropriate column.
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BOX: Categories
Food, drink: tea, apple, bread, coffee, cake, water, egg, meat, beer,
milk, potato, chocolate, rice, pasta, orange juice.
Animals, objects: dog, pencil, chair, elephant, door, man, lion,

book, table, horse, cat, donkey, television.

Big, small: elephant, mouse, matchbox, flower, house, mountain,
pencil, cigarette, CD, sea.

Round, square: sun, book, blackboard, ball, window, door, moon,
television, flower, house, ring, wheel, desk.

Land, sea, air: cloud, earth, rain, fish, tree, wave, fog, sky, field,
ship, road, wind, mountain, swimmer.

Sad, happy: smile, tears, laugh, miserable, tragedy, cheerful,
pleasure, depressing, fortunate, celebration, weep, amusing, mourn,
joke, delight.

Superior, inferior: servant, queen, master, chief, subordinate,

commander, slave, assistant, captain, prince, follower, head.

Your students variation:

» Dear students, please use the Quizlet application (for more
information, see Memoouueckue pexomenoayuu OJis CHYOEeHMOs)
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METOAUMYECKHUE PEKOMEHJALIUN
JJIS IHPEITIOJAABATEJIA

TEACHER’S NOTE

Which activity to use depends on your requirements, experience
and learners’ needs. Analyze all the facts and points and choose the one
that will really help you and your students to achieve greater
destinations in the classroom. Teachers can also make word lists for
their students.

Please advise your students to use the Quizlet application both in
class and at home (more information below).

The following words of encouragement can help build confidence
in a student and motivate them to keep trying.

v'T’'m impressed!

v'That’s more like it.
v'That’s much better.
v'You’re doing well.
v'You’re getting there.
v'You’ve just about got it.
v'I’'m very proud of you.
v'You’ve improved a lot.
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METOAUMYECKHUE PEKOMEHJALIUN
JJIA CTYJAEHTOB 110 OP'AHU3 AN
CAMOCTOSTEJbHON PABOThHI

CamocrosiTennbHass paboTa SBISETCS BaXKHBIM JJIEMEHTOM B
CHUCTeME S3BIKOBOM moaroroBku. OHa HampaBiieHa Ha pa3BUTHE Y
00ydJaeMBIX TBOPYECKOTO MBIIIJICHHS, CAMOCTOSTEIHHOCTH B ITOHMCKE
HEoOXOoAMMON WH(pOpPMAINH, a TaKKE B IMOUCKE CaMUX CIIOCOOOB ce
JIOOBIBAHMS.

BBunmy  Hammuus  pasNMYHBIX  BapUaHTOB  OMpEAeNCHHS
CaMOCTOSITETTbHOW pabOTHl B TEeNaroruuecko JuTepaType Mbl Oyaem
MIPUICPKUBATLCSA  CICAYIONIEH (QOPMYITUPOBKU:  CAMOCMOSAMENbHAA
paboma — 3mo naauupyemas paboma cmyoeHmos, 6bINOAHAeMAs No
3A0aHUIO U NPU MeMOOUHeCKOM PYKOBOOCmEe npenodasamens, HO Oe3
e20 Henocpedcmeennozo yuacmus. OIHOM W3 OCHOBHBIX 3a/ad
IperoaaBaress By3a sBISETCS MOMOYb CTYJICHTaM B OpPTaHH3AIMUA HX
CaMOCTOSITETTLHON PabOTHI.

CamocrosTenbHass paboTa 10 COBEPIICHCTBOBAHWUIO  YPOBHS
c(hopMHUPOBAHHOCTH WHOA3BIYHOU mpoheCCHOHAIBHOM
KOMMYHHKATUBHOMN KOMIICTCHIIUU CTYJICHTOB Mpeanoaraet
CaMOCTOSITENTbHBIA TMOMCK ¥  M3y4eHHE TEKCTOBOTO Marepuala
00IIIeHayIHOH, CTICIMATBHON MPOOJIEMAaTHKH, YTCHHE XYI0’KECTBCHHON
JUTEepaTypsl 1O  BBEIOOPY CTYAEHTa, a TaKkKe BBIIOJIHEHUE
JIOTIOJTHATENBHBIX 3aJ]aHWi U TeCTOB K HUM. [louck marepuayioB ais
BHEAYTUTOPHOTO YTCHUSA MIpeIoJiaraer, B YaCTHOCTH,
c(OPMHPOBAHHOCTh KOMITETCHIIUM WH(QOPMAIIMOHHBIX TEXHOJIOTHIA
(mpmem, mepepaboTka, BbIZada wHPOpManuu; MpeodpazoBaHHE
uHpopManuu  (UTEHUE, KOHCIEKTHPOBAHWE), MYJIbTHMEIUITHBIC
TEXHOJIOTHH, KOMITBPIOTEpPHAsi I'PaMOTHOCTH; BIAJCHUE 3JCKTPOHHOMH,
WHTEPHET TEXHOJIOTHEH).

CrynmeHTsl  JODKHBI ~ YMETh  TIONB30BAaThCSA  Pa3THYHBIMH
AHTJIOSI3BIYHBIMU TIOUCKOBBIMU CUCTEMaMU, IPOBOIUTH aHATIHN3 HAYYHO-
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MOMYJISIPHOM M TEXHUYECKOW JINTEPATYPhI, MEPUOJUUECKUX U3JTAHUN U
CIPaBOYHBIX HCTOYHUKOB. B mpomecce paboTbl Haj TEKCTOBBIM
MaTEepUAIOM CTYIEHT BBINOIHSET 3aJaHUs, TEMAaTUYECKH CBS3aHHBIE C
€ro CIIeUaIbHOCTBIO, IPEIUI0KEHHBIE IIPENIOIaBaTEIEM.

'maBHBIMM ~ LETSIMM ~ CaMOCTOATENILHOW  pabOThl B IUIaHE
MIPAKTUYECKOTrO OBJAJEHUS HMHOCTPAHHBIM  S3BIKOM  BBICTYIAIOT:
1)  nocTwkeHrWe  COOTBETCTBYIOIIETO  YPOBHS  HMHOSI3BIYHOM
KOMMYHUKATUBHOM KOMIIETEHIINM B NEPUOJ M3YyYEHUS MHOCTPAHHOTO
sS3bIKa B By3€; 2) MOJTrOTOBKA CTYJICHTOB K MPOBEJeHUIO 3(h(HEeKTHUBHOMN
camMo00pa3zoBaTeNnbHOM padOThl HaJ HMHOCTPAHHBIM SI3BIKOM TIOCIIE
OKOHYaHMs By3a.

VYcraHOBUTE W HCHOJB3YHTE O€CIUIaTHBIE NPHJIOKEHHs JIs
3¢ PeKTHBHOIO U3yYeHHSI AHTJIMIICKOI0 A3bIKA:

REVERSO CONTEXT - IlepeBom CJI0B M BBIpaXCHUN C
AHTIUIICKOTO Ha PYCCKHUH, C PYCCKOTO Ha aHTIIMHACKUHN U eme Oonee
10 s3p1koB. Ilpumepbl HCTONB30BaHHSA, BO3MOXKHOCTH MOAO0Opa
Jy4YIIEero BapuaHTa Mo KoHTeKcTy. CiylaiiTe 3By4aHue cioB!

QUIZLET Co3pmaBaiiTe MOAYJIH, 3allOJHINTE WX HYXHBIMH
BAM cnoBamu. BaxxHo — nemaiite céou MOMYIH, TaK BBl JIydIle
3aroMHuTEe cioBa. Ha Oornee mNpoIBUHYTOM YypPOBHE BO3MOXKHO
UCTIOJIb30BaHUE YYKHX MOAYJIeH, HO B HUX MOTYT OBITH OHIMOKH.
VY4ure caoBa ¢ MOMOLIBIO: — pabOThI ¢ KapTOYKaMH, — TECTOB U TIP.
Crnymaiite 3By4aHue clos!

Quizlet — npu ycmanoske evibupaiime noaHocmvio becniamuyio
sepcuio (He npobHyio, He +), npotidume pecucmpayuro.

Ha rnaBnoil cTpanuue BHU3Y Haxkmute (+) u BoiOepute Co3naTh
HOBBIN Y4COHBIH MOJTYJIb.

BBenuTe Ha3BaHNEe MOYJIS HA aHTJINHCKOM SI3BIKE.

HaxxMure Ha mnepByro IyCTyrd CTPOYKY M IIOJl HEW crpasa
BbIOEpHUTE S3BIK TepMUHA — aHrIMiCKWd. llepeiinnTe Ha BTOPYIO
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MyCTYI0 CTPOYKY W IO/ HEH crpaBa BhIOEpHUTE S3BIK OMPEACICHHUS —
pycckuii. BepHuTech Ha TEpBYH IYCTYI0 CTPOKY W BBEAHTE
aHrnuiickoe cioBo. llepelinure Ha BTOPYIO CTPOYKY — MPIIIOKEHUC
MPEJIOKUT TIEPEBO/I.

Haxxumas Ha (+) go0aBmsiiTe MycThIe KAPTOUYKH M BBOAUTE CJIOBA,
MEPBBIM UJIET AHTJTUNCKUN TEPMUH.

OnrtumaneHbli 00beM MOyt — 20\30 TEpMUHOB.

Ecmu 3T0 OveHb BaXKHBIH MOIyJb, HampuMep TJOCCapui, IO
COIJIACOBAHMIO C TPEMOoJAaBaTeIeM MOXKHO IMPHUCIATh CCBUIKY Ha HETO
JUTSL IPOBEPKHU.

B pasgene «KapToukw» yCTAaHOBUTE HapaMeTphl:  ayJauo
BKITIOYHUTB, JINIIEBAst CTOPOHA — TEPMHUH (aHTITHACKHN).

CaMOCTOATEIbHO HYXHO MHOIO pa3 paloTaTh C KapTOYKaMU:
BU)KY AaHIJIMHCKOE CJIOBO, aBTOMAaTHYECKH CIBIIIY €ro, IOBTOPSIO,
CMOTpIO MIEPEBOJI M CMaXMBaIO HAMPaBO MU HAJEBO (B 3aBUCUMOCTH OT
TOTO, HY’KHO JIU €IIIe Y4UTD).

Taxxe MHOTO pa3 padotaem c ontueii [Tox6op.

Korpa BeI BeIyuniu ciioBa, fenaiite 3ayduBaHue — KOJIUYECTBO Pa3
orpanuueHo. Ilpu HEoOXOOMMOCTH BO3BpallaiiTech H JieJaiTe
Kaprouku 1 mondop, noyuuBaiite ciosa.

Tonbko Korza BBl MOJHOCTHIO BBIYYMJIM CJIOBAa — HAXMHTE TecT u
BBIOCpUTE  HACTPOMKH: MaKCHUMaJIbHOE  KOJMYECTBO  BOIPOCOB
BKJIIOYHTh, MTHOBEHHBIN TIOKa3 OTBETOB BKJIIOUUTH, MMCbMEHHbIE — IO
KEJIAHUIO.

[Ipoxogute TecT (MOXHO TOJBKO OJMH pa3, U OH 3aKpoOeTcs Ha
«3aMOK») U MPHUCHUIATe WM MOKa3bIBaiiTe MpernoaBaTesio CKPUHIIOT
pesynbraTta. OTauuHbIi pe3ynbTaT — 95% u Gonee.

61



METOAUMYECKHUE PEKOMEHJALIUN
JJIAA ITPEITIOJABATEJIA — IKAJIA U KPUTEPUA
O EHUBAHUA

Hdns  3amanuit  pazmena Ne 1 mpennaraioTcst  OCYLIECTB-
JSITh UHIUBUAYANbHBI  MOAXOA K  BBIOOPY  OpM  KOHTpO-
nst oOyuarommxes.  [IpenBapuTenbHas NpoBepKa — KOJIMYESCTBEHHOTO
aHanu3a JISKCMYECKOro 3amaca, OOydyaroIlerocst OCYIIECTBISIOTCS
nytem tectupoBanus (https://my.vocabularysize.com/ https:/). na
JOCTYDKEHHST ONTUMAIIBHOTO pe3ylibTara HEeoOXOAMMO YCTaHOBUTH
KOJTMYECTBO JIeKCMUeckux KapT Ha cemectp (30-50mT). B TedeHun
ceMecTpa HEOOXOAMMO OCYILECTBISATh TEKYUIMH KOHTPOJIb B (opme
omnpoca (MMCBMEHHOTO WM YCTHOTO), a TaKKe KOHTPOJIBHBIX PadoT.
Jns  dukcanuu pe3ynbTaToB, B KOHIE CEMECTpa PEKOMEHIYETCs
NpOBeJIeHHE KOHTPOIBHOTO TECTUPOBAHHS C UCIIONB30BAaHHEM TOTO JKE
onnaiin Tect (https://my.vocabularysize.com/ https:/).

CorracHo 0ayUTBHO-PEUTHHTOBOW CHCTEME 10 JaHHOMY 3aaHHIO
MaKCHMaJbHas OIEHKa 5 0aJlJIOB:

- aKTUBHOE y4YacTHE U BOBJICUCHHE MMapTHepa B Oecexy — 1 Oam;

- yMCHHE 3alaBaTh M OTBEYAaThb HAa BOMPOCHI, YTOYHSTH U
OTCTaWBaTh CBOIO TOUKY 3peHUs — 1 Oai;

- TPaBWILHOCTh HCIIOJNB30BAaHHBIX TI'PaMMAaTHYECKUX CTPYKTYD,
HAJIMYUE OIMMUOOK B KOJMYECTBE, HE MPEHATCTBYIONIEM MOHUMAHUIO —
1 6an;

- TPaBWIBHOCTH HCIIOJIL30BAHUS JICKCHKH, HaJIW4Yhe ONIMOOK B
KOJIMYIECTBE, HE MIPETIATCTBYIOIEM IIOHUMAaHNI0 —2 Oaia.

«3auTeHO» BBICTABIACTCA OOydYarolmeMycsi, HaOpaBiiemy oT 3
JI0 5 pEHTHHTOBBIX 0AJIIOB,

«He 3auteHoy» BeICTaBISIETCS OOydJaromemycs, HaOpapmemy oT 0
JI0 2 PEUTHHTOBBIX OAJIIOB.
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