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BBEJAEHMHE

KoMMmyHuKanusg — 3T0 He mocjenoBaTebHOE YepeJoBaHHe
MOHOJIOTHYECKHMX  BBICKa3bIBaHWH,  3apaHee  OOMyMaHHBIX |
BEIBEpEHHBIX. ECTecTBeHHOE KOMMYHWKAaTHBHOE B3aWMOJCHCTBUE
OCYIIECTBISETCS B Pa3HBIX YCIOBUSAX M CHUTYaIlMsIX, Pa3BUBAETCH IO
TPaeKTOpPHH, KOTOPYI0 HEBO3MOYKHO OJHO3HAYHO MPOTHO3UPOBATh, U
MOXKET OBITh CBSI3aHO CO CTPECCOBOHM HANpsHKEHHOCTHIO. Pa3ButHe
KOMMYHHKATHBHOM MOOMITBHOCTH TTO3BOJISIET MTOJTHOLIEHHO
chopMHUPOBaTh KOMMYHHKATUBHYIO KOMIIETCHIIUIO, KOTOpas SIBISETCS
HEOTHEMJIEMOW COCTABIISIONIEH MpodecCHOHANEHONW KOMIETEHTHOCTH
MEPEBOAUNKA.

JanHoe mocoOme TOATOTOBIEHO Ha OCHOBE OTEYECTBEHHBIX
CTaHIapTOB sI3bIKOBOIM monaroroBku (45.03.01 dwunonorus, 45.03.02
JIlunreucruka), TpeOoBaHUH B paMkax JIOTIOJTHUTENIBHON
00paszoBaTenpHON MporpaMMbl  TPOheCCHOHATBHON TIEPEIIOATOTOBKU
«llepeBomunk B cdepe nmpodeccCHoHaATHHON KOMMYHUKAITUN», a TaKXkKe
3apyOeKHBIX HOPMaTHBHBIX JIOKYMEHTOB, OTIPEACTISIOIINX
npodeccuoHabHble  KoMIeTeHIMH TnepeBoaunka (Competences for
professional translators, experts in multilingual and multimedia
communication) ¥ YpOBHH BIIaJCHHUS HHOCTPAHHBIM s3b1koM (Common
European Framework of Reference, CEFR).



IHNPOPECCHOHAJBHASA KOMIIETEHTHOCTD
HEPEBOJYUKA

Pa3Butne coBpeMeHHOTo 00IIecTBa HEBO3MOXKHO TIPENICTABHUTH O€3
MEPEBOTYECKON IESTETBHOCTH, KOTOPasi MO3BOJISET OCYILECTBIATH CBSI3b
BCEX COLMANBbHBIX cpep B MHPOBOM IPOCTPAHCTBE, OOMEHHBATHCS
OTIBITOM, COBMECTHO PEIIIaTh aKTyaJIbHbIE MPOOIEMBI, COBEPIIIEHCTBOBATh
WHPOPMAITMOHHO-TEXHUYECKHE M MPOU3BOJICTBEHHBIE CPE/ICTBA; OTHAKO
BBICOKHI YPOBEHb BOCTPEOOBAHHOCTH CIICIIUAIMCTOB HE TapaHTHPYET
TpyaoycTpoiictBo. ObecriedeHrne KOHTaKkTa KOMMYHHKAHTOB BO3MOXHO
MIPY XOPOIIIEM YPOBHE Pa3BUTHS KOMIUIEKCA aKTyalIbHBIX CIIOCOOHOCTEH,
HaBBIKOB W YMEHUU IIOCPEIHUKA, YCTAaHABJIMBAIOLIEIO CBS3b, —
nepeBogurka. COBOKYITHOCTh IapaMeTPOB, ONPEEIAIONINX YCIIEIIHYIO
KOMMYHHKALIMIO, HAaXOAUTCA B HEMOCPEACTBEHHOM 3aBUCUMOCTH OT
KOMITOHEHTOB IPO(eCCHOHATFHON KOMIIETEHTHOCTH TIEPEBOAUHKA.

IIpodeccronanpHasi KOMIETEHTHOCTh BBITYCKHUKA MPEACTaBIISET
co0oii o(HIMATFHO PEerfIaMeHTHPOBAHHBIA B paMKaX TOCYJapCTBEHHBIX
00pa3oBaTeNbHBIX  CTaHIAPTOB  YPOBEHb  OBIAJICHUS  OCHOBaMH
podeCcCHOHATEHON NIESITEIHHOCTH, IPO(EecCHOHATEHASI KOMITETEHTHOCTD
MPaKTUKYIOIIETO CHEeNHAINCTa — O(QHUIMATFHO PErIaMeHTHPOBAHHBINA B
paMKax  CTPYKTYphl Tpo(ecCHOHANbHON  OpraHu3allid  ypOBEHBb
COOTBETCTBUS XapaKTEPUCTUK CIEUAIIUCTA (axkTuIecKuM
npodeccHoHaNbHBIM  TpeOoBaHusaM. IloHsTHEe «HpodeccnoHaTbHAS
KOMITETEHTHOCTE» B COJEP)KAaTEIbHOM OTHOIIEHWUH SBIISIETCS OJIM3KUM
MOHSATHIO «IpoecCHOHANbHAsT TOTOBHOCTRY. | OTOBHOCTH SIBJISIETCS
NpPU3HAKOM  C(OPMUPOBAHHOCTH JIOCTATOYHOTO YPOBHS OCBOCHHS
MpoeCCHOHATFHON AEATENFHOCTH, KOTOPHIA MO3BOJISET CIEIUATICTY
MPaKTUYEeCKH peaTn30BaTh PeCcypc, CO3MaHHBI B 00pa30oBaTEIbHBIX
WHCTUTYTaX B paMKax HEoOXOAuMOCTH (HOPMHUPOBAHUS 3aJaHHBIX
KOMIIETeHIIMH (B CTPYKType KOMIIETEHTHOCTH), a TaKKe B IIpolecce
peanbHOU TPYIOBOM IEATEILHOCTH.



B cooTBeTcTBUM ¢ 00pa30BaTEIHHBIMU CTAHAAPTAMH, Y BBIITYCKHHKA
JTOJKHBI OBITH c(hopMHPOBaHBI OOMIEeKyIbTYpHEIE,
oOmienpoeccHoOHANbHBIE W NPO(ECCHOHANBHBIE  KOMIIETSHIINU.
OOIIEKYIbTYpHBIC ~ KOMIICTCHIIMM  CBSI3aHBI ¢ (DOPMHPOBAHUEM
MHUPOBO33PEHHS, KPUTHIECKOTO MBIIUICHHS (CTIOCOOHOCTH K aHAJIN3Y), C
CONMaIbHON WHTepaknuel (KOMMYHHKAITUEH), caMOOpraHW3anued u
camopaszputueMm. OOmienpodeccuoHabHBIE U TpodeccCHOHATBHBIE
KOMIIETEHIIUM OTJIMYAIOTCS YPOBHEM YHHUBEPCAIBHOCTH U OMPEIEIISIOT,
COOTBETCTBEHHO, OOIIETMHT BUCTUIECKIIC CIIOCOOHOCTH u
XapaKTepUCTUKH, OPUEHTUPOBAaHHBIE HEMOCPEACTBEHHO Ha TepeBo. B
crangapre <«45.03.02 JIMHTBUCTHKA» B KauecTBE MEPEBOTUECKUX
KOMIIETEHLIMM Ha3bIBAIOTCS: BJIaJICHHUE METOAMKON MPEANEPEBOIIECKOTO
aHaJM3a TEKCTa, CHOCOOCTBYIOIIEH TOYHOMY BOCIIPHSTHIO HCXOIHOTO
BBICKA3bIBAHHS; BIIAICHIE METOJUKONW TOATOTOBKH K BBITIOJHEHHIO
MepeBo/ia, BKIIIOYAs TMOMCK HH(OpMAIMU B CIIPABOYHOM, CIICIIUAIIBHON
JIUTEPATYPE U KOMIIBIOTEPHBIX CETAX; BIAJCHUE OCHOBHBIMH CIIOCOOAMHU
JMIOCTHKCHHSI  DKBHBAJICHTHOCTH B  TIEPEBOJIE U  CIIOCOOHOCTHIO
MIPUMEHSTH OCHOBHBIE TIPHUEMBI ITEPEBOJIA; CIOCOOHOCTh  OCYIIECTBIISTH
MUCHMEHHBIH MepeBO/T C COONIOJICHHEM HOPM JIEKCHYECKOH
SKBHUBAJICHTHOCTH, COOJIIOJICHUEM I'PaMMAaTHUYECKUX, CHHTAKCHUECKUX U
CTWJINCTHYECKUX HOPM; CIIOCOOHOCTh O(OPMIISITH TEKCT IIEpEeBO/Ia B
KOMITBIOTEPHOM TEKCTOBOM PEIAaKTOpe; CIOCOOHOCTh  OCYIIECTBIISATH
YCTHBIA TIOCIICAOBATEIbHBIA MEPEBOJ] W YCTHBIA IEPEBOJ C JIUCTA C
COOJIIOJICHUEM HOPM JISKCHYECKOW AKBHUBAJICHTHOCTH, COOJIOICHUEM
rpaMMaTHYECKUX, CHHTAKCHMYECKUX M CTHIMCTUYECKUX HOPM TEKCTa
MEPEeBOIa U TEMITOPATHHBIX XapaKTEPUCTHK UCXOTHOTO TEKCTA; BIIAJICHHE
OCHOBaMH CHCTEMbI COKpAILIEHHOM MEpeBOAYECKOM 3amucu  MpHU
BBIIOJIHEHUH YCTHOTO ITTOCIIEI0BATEIBHOTO TIEPEBO/IA; BIAJCHUE dTHKON
YCTHOT'O TEPEBO/IA; BIIAJICHUE MEXKIYHAPOIHBIM 3TUKETOM U MpPaBUIAMU
TIOBEICHUS TIEPEBOMUNKA B PA3IMUHBIX CHUTYAITUSIX YCTHOTO TIEPEBOJIA



(cOTIpOBOXKICHUE TYPHCTHUYECKOW TIPYIINEI, obecredeHne JeNIoBBIX
MIEPETOBOPOB, OOECIICUSHIE TTEPETOBOPOB OPHUIMATLHBIX JEIIeTallnii ).

O003HaueHHbIE KOMIIETEHLMH OTPaKalOT MOTPEOHOCTH pHIHKA
TpyAa ¥ KOPPEIUPYIOT C CHCTEMaMH KOMIETEHIHMH, MPUHATBIMU 32
pyoexxoM. OmHUM U3 caMbIX 3HAYUMBIX JIOKYMEHTOB B JIaHHOM
OTHOLICHUH SBJISETCS ITOKYMEHT, CO3JaHHBIH IpPU COTPYIHHYECTBE
YYEHBIX U CHEIUATUCTOB W3 MEXAyHapoAHbIXx opranusanuii (OOH,
HATO, O2CP) u Gonee uemM u3 70-Tu yHuBepcuteToB EBpormbl, —
«KommereHnnn npodeccHoHATBHBIX MEPEBOTYHKOB, CICIHATUCTOB B
o0JacT MHOTOSBBIYHOM ¥ MYJBTUMEAUHHOW  KOMMYHHKAIIAID
(“Competences for professional translators, experts in multilingual and
multimedia communication”). CdopMylIupoBaHHBIE B HOKYMEHTE
TpeOOBaHMS OPHEHTHPOBAHBI HA pEANH3alHI0 TPYIOYCTPOICTBa B
MEXXIYHapOIHOM IPOCTPAHCTBE.

[IpenocraBnenne mnepeBomdeckux ycuyr (translation service
provision competence) — TepBas KOMIETCHIUS MEKIYHAPOIHON
cuctembl. KommoneHTsl  (components) JaHHOW  KOMIIETEHIIUH
MIPEICTABIIAIOTCS B IBYX M3MEPEHUSAX: MEKIMIHOCTHOM (interpersonal
dimension) wu pgestensHOCTHOM (production dimension). IlepBoe
MU3MepeHne BKII0YAeT TaKHe KOMITOHEHTHI KaK OCO3HAHUE COLMAIBbHON
pOJH MEepPEeBOIYHKA, CIIEJIOBAHIE TEHACHIMAM N3MEHEHHUs PHIHKA TPy
U TpodeCCHOHATBHEIX TpeOOBaHWH (CaMOpa3BUTHE), VCIEITHOE
B3aUMOJICHCTBIE C KIMEHTAaMH, CaMOOpraHu3anus (TJIaHUPOBaHHE
BpeMeHH, 00beMOB paboThI, OrJKeTa), camoperyisius (0oprda co
CTpECcCcOM, CIIOCOOHOCTh paboTaTh MOJ JAaBJICHHUEM), OCYIICCTBIICHHE
MPOAYKTUBHOTO MEXIMYHOCTHOTO B3amMoJeicTBuio (pabota B
KOMaHJIe, B TOM YHCJIe, BUPTyalbHO; KOONEpaLusi U COTPYAHUYECTBO),
CaMOOLIEHKa U CaMOKOPPEKIHsI (JITUHOCTHAsI MOTU(HUKALNS, aanTaus
K HOBBIM CHUTYallMsIM M YCIIOBHSM), OTBETCTBEHHOCTh. Besi ykazaHHas
COBOKYITHOCTh OPHUEHTHPOBaHA Ha MPaKTHYECKOE 3HAHWE, HA yYMEHHE
ONepUpOBaTh  KOTHUTHBHBIMH W 3MOLMOHAIBHO-IICUXHUYECKHUMHU



pecypcamu. [lesTenbHOCTHOE U3MEPEHUE BKIIFOUACT 3HAHHE O TOM, Kak
CO3/1aTh TEKCT MEPEBO/Ia B COOTBETCTBUH C OXKHUIAHUSIMH 3aKa34drKa, KaKk
OTIPEACTUTh CTAJINU U CTPATETHH NIEPEBO/Ia IOKyMEHTa, KaK OTPEACIUTh
Y OILIEHUTh MEPEBOAUYECKUE MPOOIEMbI U HAWTH IMyTH UX PEIICHUS, KaK
OCYIIECTBUTH (PHHALHYIO BBIBEPKY U OIICHKY MEPEBEACHHOTO TEKCTA.

B kadecTBe BTOpOH KOMIIETEHIIMH MEXIYHAPOJHOTO CTaHAApTa
Ha3bIBaeTCs s3bIKOBasi kommereHnus (language competence), KoTopas
OpeanoyiaraeT  MOHUMAaHWE  IPaMMAaTHYECKHX, JIEKCHYECKHX H
UIMOMATHYECKUX  CTPYKTYp M yMEHHE€  HMX  OKBHUBAJCHTHO
TpaHCc(hOPMHUPOBATE.

MexkynpTypHas ~ kKommereHuusi  (intercultural — competence)
OpeAcTaBiseTcss B JABYX H3MepeHHsiK. COLMOIMHIBHCTUYECKOE
m3Mepenne (sociolinguistic dimension) OpHUEHTHPOBAHO HA YMEHHUE
pacrno3HaBaTh (PYHKIMOHATIHHYIO M CEMAHTHYECKYI0 BapHAaTUBHOCTH B
S3bIKaxX  (COIMANIbHOTO,  Teorpauueckoro, HCTOPUYECKOTO U
CTHJIMICTUYECKOTO XapaKTepa) W OCYLIECTBIISATH B3aMMOJEHCTBUE C
OPHUCHTHPOM Ha COIMANBHBIA KOHTEKCT (B TOM 4YHCIE, C
HCITOJI30BaHNEM HEBEPOATLHBIX CPEICTB OOIIECHNS ), a TAK)KE Ha YMCHHE
KOPPEKTHOTO CTHJIMCTUYECKOTO O(QOPMIIEHHS YCTHOTO BBICKA3BIBAHUS
WM TeKcTa. TeKCTOJIIOrMYeCKOe/TeKCTyalnbHoe u3MepeHue (textual
dimension) mpeamonaraer yMeHHE IOHUMAaTh MW aHAIM3UPOBATH
MaKpOCTPYKTypy JMOKyMEHTa CO BCEMH BHIAMH CBSI3aHHOCTH €ro
JJIEMEHTOB, yMEHHE TMepeaBaTh IMPECYMIIO3UINH, WMIUTUIUTHYIO
WHPOPMAIHIO, aJUTIO3UH, CTEPEOTUITB U HHTEPTEKCTyaIbHbIE 3JICMEHTHI,
YMEHHUE BBIACTATH OCHOBHYIO HH(QOPMAIIHIO, PACIIO3HABATH (PparMeHThI
W IICHHOCTH, Ba)KHbIE B KOHTEKCTE KyIbTYpbl cTpaHbl. O003HAYCHHBIC
KOMIETCHIINN TPEATIONAraloT HEOOXOAMMOCTh Pa3BUTHUS S3BIKOBBIX
HABBIKOB M YMEHHI M TEXHUKHU MEPEBO/A, a TaKkKe CIOCOOHOCTh WX
3¢ (EeKTUBHO MPUMEHSTH B PAMKaX MEXKYJIbTYPHOTO B3aUMOJICHCTBHSL.

YerBepTast KOMITETSHIIUS - yMEHUe paboraTh c
nH(pOpMAIIMOHHEIMU pecypcamu (information mining competence) —



OpPHEHTHpPOBaHAa Ha TIIOMCK HeoOXoaumMon uWHGOpPMANHH, aHaIu3
JIOCTOBEPHOCTH (HAJEKHOCTH) CBEIEHHH W 00paboTKy pe3yJbTaToB
MOMCKA.

[IsTast kommeTeHuUs — TeMaTuyeckas (thematic) — HanpaBieHa Ha
TIOBBIIIICHHE YPOBHS OCBEJOMIICHHOCTH B 00JIACTSIX 3HAHMS, CBS3aHHBIX
C TEeMaTHKOW MEepEeBOJMMBIX TEKCTOB, a TaK)Xe Ha pPa3BHTHE CaMOU
criocobHoctn yumuthbes (learning to learn), pa3BuTHe JOTHKH U
KPUTHUECKOTO MBIIIICHHUS.

[ocnennsiss KOMNIETEHIMS — TEXHHYECKAs/TEXHOIOTUYECKas
(technological competence (mastery of tools)) — mpenmonaraer ymexnue
UCIIOJIb30BAaTh COBPEMEHHOE TEXHHYECKOE OCHAIICHHUE, MO3BOJIIIOLIEE
ONITUMH3HPOBATH paboTy MEPEBOTINKA.

[podeccnoHabHYI0 KOMIIETEHTHOCTD TIEPEBOAYMKA TAKXKE MOXKHO
paccMaTpuBaTh dYepe3 MPU3My KOMIETCHIWH, MPOMUCAHHBIX B
CTaHIapTax MO OKAa3aHWIO MEePEeBOAYECKHUX yciyr. JlaHHbIe CTaHIapTHI
PEeryIupyIoT AeSITENbHOCTh NepeBoaueckux opranuzanuii. B ISO 17100
HA3bIBAIOTCS: TepeBOaYECKas KomreTeHius (translation competence);
JIMHTBUCTUYECKAs U TeKCTyanbHas komrereHIws (linguistic and textual
competence in the source language and the target language);
rccienoBarenbckas / HHGOPMAIMOHHO-aHATUTHIECKAsT KOMITETEHITHS
(competence in research, information acquisition, and processing);
KyJnbTypHass KommereHuusi (cultural competence); TexHHYecKas
komreTeHuus (technical competence), opueHTUpOBaHHAS HA TOTOBHOCTD
K TMPUMEHEHHIO COBPEMEHHBIX TEXHHUYECKUX CPEICTB, MO3BOJSIOMINX
ONTUMH3HPOBATh MpPOIECC TMEpPeBOja; TMpeIMETHAs KOMIICTEHIIHS
(domain competence), KoTOpas TpPEANoNaraeT TOTOBHOCTh K
MOHUMAHUIO TEeKCTa (3HaHWE MPEeAMETHOH cQepbl) W CIOCOOHOCTH
nepesaTh €ro cojaep)kaHne B COOTBETCTBHHM C KAaHOHAMH CTWIISL H
MIPUHATON B 33JJAHHON TPEAMETHOU chepe TEPMHUHOIIOTHEH.

Iocnennsas  cocraBnstomas  (IpeaMETHas — CHEIMATU3AIU)
KpUTHYeCKH BaxkHa. [IpodeccroHanbHble TIEPEeBOAYMKH, KaK MPaBUIIO,
HE MEPEeBOIAT B paMKaX HE3HAKOMO# IpeIMeTHO# o0acTu (Tpedyromieit



CHENUANbHBIX 3HAHWI) HECMOTPS Ha Oe3ynpevyHoe 3HAHHE SI3bIKa H
BJIAZICHUE TEXHUKOU mepeBofa. MeHemkep IPOEKTOB, PEryJupyromui
pacmpezeneHre nepeBoIoB, 00s3aH HA3HAYNTH Ha MPOEKT epEeBOTIHKa,
KOTOPBIH 3HAKOM C COOTBETCTBYIOIIEH OOJIACTBIO 3HAHHUA W
tepmuHONIOTHEH. CyYIIECTBYIOT TEKCTBI, TMOHSATH CMBICT KOTOPBIX U
MPAaBWJILHO M3JIOKUTh HA JIPYTOM SI3BIKE MOTYT TOJBKO CICIIHMATHCTHI,
MO3TOMY IIEPEBOAYMKY O€3 COOTBETCTBYIOIIETO (TEXHUYECKOro /
SKOHOMHUYECKOTO / (PMIIOIOTUIECKOTO H T. /I.) 00pa30BaHUs H/HMITH OTIBITA
paboTHI B OIIpeieIeHHOM cdepe OECCMBICIIEHHO TOPYYaTh TaKHe 3a1auu.
[lepeBogunk-(huinonor, CHenUaTu3uPYIOMUICI Ha MEXKYJIbTYPHOH
KOMMYHHKAIIUM, HECMOTPS Ha KAYeCTBEHHYIO JIMHTBHCTUYECKYIO
(mepeBoIYECKYI0) MIOATOTOBKY He CMOXET IIepeBeCTU
Y3KOCTICIIMANBHBIN TeXHUYECKUH TEeKCT. OH HE CMOXET OCO3HATh
collep)kaHMe OIMCBIBAEMBIX SIBJICHHWH, a TaKXe CaMOCTOSTEIBHO
chopMynTupOBaTh MBICIIE B COOTBETCTBHH ¢ IIpodeccroHanbHO-
MpeIMETHRIMU HOpMaMmu. llepeBomunK ¢ TEXHUYECKHM 00pa3oBaHUEM
HE CMOXET KOPPEKTHO IMEePeBEeCTH HAy4YHBIH (DHUIOJOTHUECKUN TEKCT.
Oco3HaHWE OTrPaHUYEHHOCTH KOMIICTCGHTHOCTH SIBISICTCS Ba)KHOM
XapaKTePUCTUKON CIIEHATHCTOB-MPO(ECCHOHANIOB.

B ASTM F 2575 ompenencHsl: sI3bIKOBasi KOMIIETCHIIUS (Source
language and target language competence); TepeBOTICCKAS
KoMmrieTeHIIus (translation competence); meneBas KOMIIETEHITUAS /
KOMIETeHIIUST B oOmacTu HaszHadyeHHs (task-type competence),
Mpe/Irnoararomnas ClioCOOHOCTh K BBITIOJHEHHUIO PAa3HOTO THIIA (BHIA)
MepeBoAa B 3aBUCHMOCTH OT 33Jaydl U IMOTPeOUTENs, T.C. IOIHBIN
OKBUBAJIICHTHBIA TEpeBOA, pedepaTuBHBIA MEpeBOJl, BHIOOPOYHBIH
MEPeBO, M3JI0)KEHHE OCHOBHOIO COJEp)KaHUS OpHUTHHANA H T. [1.);
npeaMmetHas kommereHmus (subject field competence); >kaHpoBas
KOMITETCHIIUA / KOMIIETEHITUS B oOjacTH THma Tekcra (text-type
competence), KoTopas MpeanojaraeT  CHeNHaIn3aluio  Ha
OTIPEICTICHHBIX CTHJISAX U JKaHpax (MaTeHTHI, HAYYHBIC CTAThH, JOKJIA/bI,
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IOpUANYECKHEe JOKYMEHTBI, TEXHHYECKHEe pPYKOBOJICTBA H T. II.);
TexHH4YecKas komrereHIws (translation technology competence).

B ISO/TS 11669 mnoMumMO  KIIOYEBBIX  COCTABIIIOIINX
(mepeBomyecKass KOMIETEHIMS, S3bIKOBAs KOMIIETCHLMS, MpeAMETHas
KOMIIETEHLIUs, >KaHpPOBasg KOMIIETEHLIHUSA, TEXHUYECKas KOMIIETEHIIVS,
KyJ1bTypHass KOMIIETEHIUS, HCCIeNOBaTeIbCKas KOMIIETEHIUS) B
nepeyHe KOMIETSHINH ONpeesIIOTCS COIMaIbHbIe HABBIKA U YMEHUS
(social skills) B memsx obecriedenns 3¢ ¢GEKTUBHON KOOMeparuu ¢
KOJIJIETaMU.

[lepeuncrieHHbIE BBINIE KOMIIETEHINUH, IPEICTABICHHBIE C PA3HBIX
nepcnekTuB (oOpa3oBaTeNbHBIE CTaHAAPTHI, CTaHAAPTHI B 00JIACTH
OKa3aHUs TMEpPEeBOJUYECKHX YCIyr) B COBOKYNHOCTH COCTaBIISIFOT
npoQecCHOHANBFHYIO0 KOMIIETCHTHOCTD MEPEBOTUHKA.

MoxHO cpenmaThb BBIBOJ O TOM, 4TO MpodeccHoHaIbHAS
KOMIIETEHIIUS B HAYYHOM M TPOEeCCHOHATBHO-TTPUKIATHOM KOHTEKCTE
MMOHMMAaeTCsl KaK MACalNbHOE, HOPMAaTHUBHOE SBJIEHHE, KOTOPOE
MOJENUpyeT cBoMcTBa crnenuanucTa. Onno3unus «rpoheccuoHanbHON
KOMIIETEHLIUN u «1podeccnoHaTbHON KOMIIETEHTHOCTI
paccMaTpuBaeTcs KakK ONIO3MLIHA JeTaTU3UPOBAHHBIX HOPMATHUBHBIX
OUPEKTHB (HANpaBICHHBIX Ha (OPMHPOBaHHE MPOPECCHOHAIBEHO
BAXHBIX Ka4eCTB, 3HAHWW, HABBIKOB M YMEHHU) U OOIIEH TOTOBHOCTH
CHEIMAJIUCTA K BBITIOTHEHHIO MPO(EeCCHOHATBHBIX (DYHKITHI.

OcHoBHast ~ (QyHKOMS  T[EPEeBONYMKA —  KOMMYHHUKaTHBHOE
nocpefaHndecTBo. llpakThdyeckn Bce KOMIETEHIMM HalpaBieHb Ha
oOecrieyeHne BO3MOXKHOCTH BBINIOJIHEHUS AaHHOH (yHKUMU. B nanHom
OTHOILIEHUH BayKHO HE JIOITYCTHTh OTOKIECTBICHHUS KOMMYHUKAaTHBHOTO
MOCPETHNYECTBA U KOMMYHHUKALlMM KaK TaKOBOW (Kak aBTOHOMHOTO
KoHTakTa). IlepeBomumK BBICTYmaeTr B KadecTBE IOCPEIHUKA IIPH
B3aMMOJICHCTBUHM KOMMYHHKAHTOB, IIO3TOMY €r0 pOJIb JTOJKHA OBITH
MaKCHMaJIbHO He3aMeTHOH. OH BOCCO3/aeT NMparMaTHKy OTIPaBUTENEH
cooOmeHus U He AOJDKEH BIWATH Ha XOJ pas3BUTHs auanora. Ho
HECMOTpsl Ha MaHU(ECTalMI0 «IparMaTHYecKoil Oe3yd4acTHOCTH», B
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MPOIECCE BBITIOMHEHUS (PYHKIHUM TPAHCIATOpAa HPHUMEHSETCS] BECh
apceHall KOMMYHUKATHBHBIX HABBIKOB M yYMEHUH, MOCKOJbKY
MEPEBONYMK  BCTyNAeT BO  B3aUMOJEHCTBUE C  YYaCTHUKaAMU
KOMMYHHUKALIMHU MPH Nepeade «UyKNX» UHTEHIUHI U BOCIIPOU3BEICHUH
peueBBIX  crpateruii  cobecemHukoB. OH  Takke  pEryJspHO
OCYIIECTBISIET  aBTOHOMHBIM  (CaMOCTOSITENBHBIA)  KOHTAKT  C
OKPYXAIOIIUMHU  JIOABMH  (YYacTHMKaMH W OpraHU3aTOpaMu
MEPEroBOPOB, KOJUIETaMH, 3aKa3uyukaMu, paboTomareisiMu U T. A.), TO
€CTh BBHITIONHSIET Y€ MEXINYHOCTHO-KOMMYHHUKATHBHYIO (YHKIIHIO
(cormansHO-HHTEPAKTUBHY IO (hYHKIHIO) COBMECTHO c
KOMMYHHMKAaTUBHBIM MOCPEIHUYECTBOM B LEISIX OOECHEeUeHHs CaMou
BO3MOXHOCTU JAHHOTO TOCpEeIHUYECTBa (Tele(OHHBIE NEPErOBOPHI,
pellleHHue OpraHM3allMOHHBIX 3adad W T.A.). Ilpuuem HanoxeHue
COLIMAJIBHO-UHTEPAKTUBHON COCTABIISIOLIEH HAa IOCPEIHUYECTBO HE
OTPaHWYMBAETCA YCTHBIM IIEPEBOJIOM. be3 COIMalbHBIX KOHTAKTOB
HEJb3s NOJNYYUTh 3aKa3 HA MUCBMEHHBIM MEpeBoJl, HEKYa OTIPABUTh
TOTOBBIM TEKCT U HE OT KOT'O MOJYYUTh 3a Hero miaty. Henb3st y3Hats,
YTO OKMJAAET OT IepeBOa NOTPEOUTENb TEKCTa, HEBO3MOKHO MOJTyYUTh
KOHCYJIPTALIUIO Yy CIEHHAINCTA IO BO3HUKIIEH TEPMHUHOJIOTHUYECKOMN
npobieme. CouuanbHas WHTEPAaKUUS — BaKHAs OK3UCTCHIMAJbHAS
COCTaBJIIONMIasA, KoTopas oOecmedrnBaeT TMEpPeBOAYMKAa  CaMOM
MepcreKkTHBOoi mepeBoanTs. [IpodeccrnonanbHbIe OTHOIIEHN ST OCHOBAHBI
Ha B3auMonelcTBUU. [IpoAyKTHBHOCTH B3aUMOJAEWUCTBHSI 3aBHCHUT OT
COLIMAJbHBIX HAaBBIKOB M YMEHMH M KOMIUIEKCA IICHXOJIOTHYECKUX
YCTaHOBOK Ha peaJI3aliiio B3aMOBBITOIHOTO COTpyAHNYECTBA. Takum
o0pa3oM, TEpeBOJYMK  OCYIIECTBISET CBOIO  JESITEIBHOCTH B
KOMMYHHUKAaTUBHOM  cpene  (IOCPeIHMYECKOIO W COLMANBHO-
WHTEPAKTUBHOTO IUIaHA), IIO3TOMY pa3BUTHE KOMMYHHKATHBHBIX
XapaKTEPUCTUK SIBISIETCSI MPUOPUTETHOM 3amadedl. KoMMmyHHKaTUBHAS
MOOMJIBHOCTh — OJIHA W3 KIFOUEBBIX XapPaKTEPUCTHK, OIPEIEISFOIINX
MOJTHOLIEHHOCTh KOMMYHHUKAIIMM KaK Ha TMOCPEIHUYECKOM, TaK M Ha
COLIMAJIbHO-MHTEPAKTUBHOM YPOBHE.
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KOMMYHUKATUBHASA MOBUWJIBHOCTbD IIEPEBOTYNKA

B mupokoM HayqHOM CMBICIIE TEPMHH «MOOMIBHOCTBY» 0003HAYAET
«IBIKeHHE». JlaHHOE 3HA4YCHHE SIBJISETCS OCHOBOTIOJIATAIONIMM  JUIS
BCEX TPOWM3BOAHBIX 3HAUeHWH. JIBmKeHWe MOXeT OBITh JH00
¢u3nueckuM (IPOCTPAHCTBEHHOE NEepeMElIeHne, TUHAMUKA), JIH00
MeTtaduznueckuM. B mocnenHeMm ciydae pedb WAET O BHYTPEHHEH,
MEHTAJIbHOM, MHTEJUIEKTYyaJIbHOM, TCUXUYECKOH JUHAMHUKE, U
MOOMJIBPHOCTh KaK IPOCTPAHCTBEHHAs XapaKTEPUCTHKA CTAHOBUTCS
CBOWCTBOM JINUHOCTH WJIM KAYECTBOM.

KommyHuKaTuBHasT ~ MOOWJIBHOCTH  SIBIAETCS  BepOabHOM
MOOWMIIEHOCTBIO, HETOCPEACTBEHHO CBS3aHHOW C  MOOMIBHOCTBIO
MBIIIUIEHUSI, TO €CThb CO CHOCOOHOCTBIO OINEPaTUBHO M THUOKO
pearupoBaTh, OBICTPO M aJ€KBaTHO BOCHPUHUMATh, U aHATHU3UPOBATH
WHQOpPMAaIMI0, CTPOMTh Ha OCHOBE OOpa0OTaHHBIX JaHHBIX
YMO3aKJIFOUEHHS U TPENICTABIATh UX B pelieBaHTHOU GopMe. IuHaAMI3M
(kak TPUHIHITHATLHAS COCTABJIAIONIAs MOOWIBHOCTH) TPOSBIIICTCS B
aJIalITHBHOM PEarupOBaHUH Ha PEUYEBYIO CUTYAIUIO U B CIIOCOOHOCTH
W3MEHHTh O()OpMIIEHHE BHICKA3bIBaHUSI B COOTBETCTBUU C KOHTEKCTOM
JUTSL pEeIICHUs] KOMMYHHKATHBHBIX 3a]1a4.

KomMmyHHKaTrBHAasET MOOWIBHOCTH TPEACTABISETCS Ka4eCTBOM,
OpUEHTHPOBAHHBEIM Ha YCICNIHYK HHTEPAKIHIO, TPHYEM JTaHHOE
Ka4eCTBO HOCHT MHTETPaJbHBIA (MM MHTEIPaTUBHBINA) XapakTep, 4To
NpEAINoiaraeT HAJIMYAE COBOKYIMHOCTH COCTABISIIOIIMX DIIEMEHTOB B
pamMKax 3aJlaHHOW XapaKTEepPHCTUKH, KOTOpble (YHKIIMOHAIBHO
WHTETrpupoBaHbl. VHTeTpabHbie (MHTETPaTUBHBIC) CBOKWCTBA MPUCYIITH
BCEH cHCTeMe, HO HE CBOWCTBEHHBI HU OIHOMY M3 3JIEMEHTOB B
otaenbHOCTH. OJTHUM U3 TAKUX DJIEMEHTOB SIBJISIETCSl 0a30Bast SI36IKOBAsI
COCTaBJISIONIAsA, TO €CTh 3HAHWE HOPM S3bIKa W JTOCTATOYHBIA 3amac
nekcukd. KoMMyHHKaTHBHAs MOOMJIBLHOCTH HEBO3MOXHa 0e3 6a30Boii
peUueBOi COCTaBISIOMIEH, TO ecTh 0e3 CHOCOOHOCTH IOPOXKIAThH
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BBICKA3bIBAHUC C 3aJaHHBIMHA ®YHKHHOHaHBHO-CTI/IHI/ICTI/I‘IECKI/IMI/I
xapaktepuctukamMu. OJHAaKO OCHOBHOWM AaKLEHT MPUXOAUTCS Ha
WHTEPAKTUBHYIO COCTABISIONIYI0, Ha JHHAMUYHOE KOHTEKCTHOE
B3aUMOJICHCTBUE MEXKJYy Y4YaCTHHUKaMH pEYeBOro axkra. B manHOM
cirydya€ p€dyb UACT 00 AICKBATHOM BOCHPHUATHUN U YMCHHU adallTUBHO
MIPUMEHSTH pedeBble HABBIKH (YMEHUU OTOMPATh SI3BIKOBEIE CPENICTBA) B
COOTBETCTBUM CO CTAaTyCHBIMH XapaKTEpUCTUKAMH U  POJIEBBIMU
MO3ULUSAMH NapTHEPA B KOHKPETHOM CUTyallUU, C YYETOM OKHMJIAHUUN
KOMMYHHUKAaHTA.

IlokazarensMu KOMMYHUKATHBHONH MOOWIBHOCTH  SIBJISIFOTCS
ONEePAaTUBHOCT, THOKOCT®, aHaIUTHYECKast aJIeKBaTHOCTb,
TOJICPAHTHOCTL K HCONPCACICHHOCTHU, TOJICPAHTHOCTh K COLIMATIBHOMY
OKPY>XXCHUIO, HCI/IXOSMOHI/IOHaJ'IBHHﬁ CaMOKOHTPOJIb.

OrnepaTUBHOCTh XapaKTEPHU3yeT CKOPOCTbh PEUEBOM peakiuu u
HEMOCPEICTBEHHO 3aBHCUT OT CKOPOCTH MBIIUICHUS U Pa3BUTOCTU
crocoOHOCTH (POPMYITMPOBATH MBICIU. ['MOKOCTh paccMaTpUBACTCS B
KOHTEKCTe  Ipollecca  aaanTallid K  PEedeBOM  CHUTYaIlHH,
MPEINOIAraoIIero TpaHc(POpPMaNI0 PEYd B 3aBUCHMOCTH OT yCIIOBHM
B3aMMOJICUCTBUSA W  BEepOAJLHOTO  TOBEACHUS KOMMYHHKAHTA.
Ananutnyeckas AZICKBATHOCTL BLIPAXKACTCA B KOHCTPYKTUBHOCTHU
MBICIIUTETbHOMN ACATCIIBHOCTH, KOPPEKTHOCTU U 000CHOBAaHHOCTH
OIICHKNA SBJICHUH, COOBITHH, pEYCBOM CHTyallud ©  IO3WIINU
KOMMYHUKaHTa. TOJEPAaHTHOCTh K HEOMPEIEICHHOCTU XapaKTEepU3yeT
NMCUXOOMOIIMOHAJIBHYIO TOTOBHOCTL K HOBBIM KOMMYHHKATUBHBIM
CUTyallusIM, B KOTOPBIX HEBO3MOXKHO MPUMCHHUTD NPUBLIYHBIC BAPpHUAHTHI
B3auMOJEHCTBUs. TONEpPaHTHOCTE K COLUAIBHOMY OKPYXEHHUIO
MPOSBISIETCS B TICHXOAMOIIMOHAIBHONH TEPIHUMOCTH, CIIOCOOHOCTH
CIACpKHMBAaTh BepOaJbHYIO arpeccHrd B CHUTyallMd KOH(PPOHTAIWU.
[Tcux03MOIMOHANIBHBIN CAMOKOHTPOIIb XapaKTEPU3YET CAMOPETYJISIUIO
MTOBEJICHUS, YMEHHE TIPEOJI0JICBATh BOJTHEHUE U CTPaX.
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Jnsa  pa3BuTHS  KOMMYHHMKATHBHOM  MOOWJIBHOCTH  Ba)KHO
chopMHUpOBaTh KadeCTBEHHYIO S3BIKOBYIO M  pedyeBylo  0asy,
00ecneurBaroIlyo MIEPCIEKTUBY pa3BUTHUA MOOHIIBHOCTH.
MoOUIBHOCTE ~ pa3BUBAacTCS  MpPH  MOMOIIM  MOJCIUPOBAHUS
KOMMYHHKATUBHBIX CHUTYallui, XapaKTepU3yIOIMNXCs MPOOIEeMHOCTHIO,
ONpEACICHHBIMU 3aTPYJHEHHUAMH, BBI3BAHHBIMH HEU3BECTHOCTBIO H
KOH(IMKTHOCTHIO. Baxno HalpspKEHUe, CBA3aHHOE c
JIUCKOMMYHUKAIIMEH, KOMMYHUKATUBHON HEONPEAEIEHHOCTBIO PA3HOTO
YPOBHS: S3BIKOBOTO, COJEP)KaTeNbHOT0, cyObekTHoro. CryaeHTam
HY’)KHO TIPEJOCTaBUTh BO3MOXKHOCTH CAMOCTOSITENBHO  MBICIUTD,
OpUHUMAaTh  pelieHusi,  oOcyxknarb  mpoOiembl.  HeoOxomum
KOHCTPYKTHBHBIN OajlaHc, Mpeanojaraloluii pasyMHBIH MEpeHoC
aKIIEHTA C S3BIKOBBIX yIpakHEeHUH ((hopMupyronmx 6a3y) Ha aKTHBHYIO
MBICIUTENBHYIO JESITEIbHOCTh 1 MHTEHCUBHYIO IIPAKTUKY BepOanbHOTO
oQopMIIeHUs] MBICIIEH B COOTBETCTBUM C HOPMaMH M WHTEPAKTHBHBIM

KOHTCKCTOM.
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3AJJAYHU ITIOCOBUA U METOJANYECKHUE PEKOMEHJALIUN

PazBuTHe  KOMMYHHMKAaTUBHOH  MOOWJIBHOCTH  HpPEAINOJIaraeT
peleHue 3aady  Ha KOHLENTyalbHOM U TPUKJIAJHOM YpOBHE.
KonnenryanpHeiii YpOBEHBb obecrnieunBaeTcst aKTyaJbHBIM
colep)KaHUEeM, MPHUKIAAHOW — MeTodaMu pabOThl M THIIOJIOTHEH
3afaHuii, KoTopble (OPMHUPYIOT 3aJaHHBIC CBOMCTBA, NMPaKTHYECKHE
HaBBIKH U YMEHUS.

ITocobue pa3paboTaHO Ha OCHOBE BHIEOMATEPUAIOB, KOTOPHIE
BBOJAT COJAEPKATEIbHO BAXKHBIE [UI1 IEPEBOAYMKA KOHLENLUUH H
NPaKTHYECKHE  PEKOMEHAALUH,  CIIOCOOCTBYIOLIME  OCO3HAHHMIO
3HAYMMBIX XapaKTEPUCTHK, OOYCIaBIMBAIOUIMX MPOPECCHOHAIBHYIO
KOMIIETEHTHOCTh IE€PEBOJYMKA B IIEJIOM M KOMMYHHUKAaTHBHYIO
MOOHMJIBHOCTH KaK COCTABIISIOIIY0 KOMIETEHTHOCTH.

[lepBblii ypoK MOCBSIIEH MyONMUYHBIM BBICTYIIJICHUSIM M PEYEBBIM
CpelCTBaM BO3JEHCTBUS Ha ayauTopuio. BTopoit ypok coxepxut
MH(POPMAINIO 1T0 (OPMHUPOBAHHUIO CTPECCOYCTOWYMBOCTH U HAIpPaBIICH
Ha IPEeoJoIeHUe NPpo0IieM, CBSI3aHHBIX CO CTPECCOBBIMU CHUTYalHsMH,
YacTO  BO3HHMKAOUIMMH B  COBPEMEHHOH  mpogeccHOHANbHON
peanbHOCTH. CTpeccoBas IMOLMOHAIBHO-KOTHUTHBHAS HAIIPSKEHHOCTh
—  XapakTepHbId  aTpubyT  TpodeccCHOHATBPHOW  NEATeTHLHOCTH
HepeBOJYMKa. ITO HOPMa, B COOTBETCTBUH C KOTOPOU HY>KHO HayUUThCS
JKUTb.

Tpernii ypok BBOAMT J(PQPEKTHBHYIO TEXHUKY NPEOAOICHUS
BOJIHEHUS TIPH BBICTYIUICHUAX U MPEIyCMaTPHUBAET aHAIN3 KOHIIEIIIIHUH,
HalpaBJIeHHbBIX Ha (OPMUPOBAHME YBEPEHHOCTH, CaMOKOHTPOJI,
CaMOAOCTaTOYHOCTH, — 3HAYMMBIX COCTABJISIOLINX MPO(ECCHOHATBHON
ycnemHoctd.  YeTBepThli  ypOK — HAampaBJIIeH HA  Pa3BUTHE
(coBepIIEHCTBOBAaHUE) S3BIKA — OCHOBHOTO IPOQECCHOHATHEHOTO
MHCTPYMEHTA II€peBONYMKA. [IATBIH ypOK MOCBAIIEH OCHOBaM
TapMOHUYHOT'O 00Yy4€eHUsI U IOJTHOLUEHHOro o0pa3zoBanus. LllecToit ypok
BBOJUT KOHIENTYyaJlbHBIE TIOJIOKEHHUS IO (POPMUPOBAHUIO THOKOTO
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CO3HAHUs, YCTOMYMBOCTH K TPYIHOCTSIM (HEymadaM) W MOTHBAIIWU,
crocoOcTBytomer  camopa3BuTHio. CempMOW  ypOK  TIOCBSIIEH
Mpo(eCCUOHANBHON YCHEIIHOCTH, aHAU3y KadeCTB, OIPEISISFOIINX
KapbepHbIE TMEPCHEKTUBHI M JTOCTIKEHUA. BOCEMO# ypoK MO3BOJISET
OCMBICITUTh  CHEIUGUKY JEATEIHPHOCTH IEePEBOMYHUKOB, OCHOBBI
npodeccrHoHaIbHOTO MacTepPCTRA.

PazBuTHE KOMMYHHMKATHBHOH MOOWJIBHOCTH (Ha MPUKIATHOM
YPOBHE) OCYIIECTBISETCS B TPOIECCE YCTHOW KOMMYHHUKAIIWH,

MPEINOYTHTETHHO po0JIEMHO-OPUEHTHPOBAHHOTO, CIIOPHOTO
xXapakTepa, C  TEPUOJMYECKAM  OCIO)KHEHHEM  HWMHTanuei
KOH(QIUKTHOCTH, MPOBOKAIMEed  HaNpsHKEHHOCTH. [Toatomy

MEPCIEeKTUBHBIMU METOAAMHU SIBIAIOTCA JAUCKyCCHS (B pa3lmUYHBIX
BapHaHTaxX),  MOJAENUpOBaHWE  (MMHTAIUS)  KOMMYHHKATHBHO-
npoQecCHOHANBHBIX CUTyallH, 3alI1Ta IPOEKTOB.

3agaHus K BUAeOMaTepuaiaM pa3padoTaHbl C y4eTOM IpeAMETHOM
peneBaHTHOCTH. OHHM  TOTOBAT  CTYJAEHTOB K  BOCIPHUSATHIO
BHJIE0CO00IIEeHNs (IpeBapuTeNbHas AUCKYCCHs, BBEICHHE CIIOKHOM
JIEKCUKH), 00€CTIIeYNBaIOT NPAKTUKY YCTHOTO NEPEBOMA, CTUMYJIUPYIOT
peUYeMBbICTUTENbHBINA TpoLiecc. B pamkax 3amaHuii TpeOyeTcsl aHaIu3 U
OLICHKA IIOJIOXKEHUM, CUTyalluii U SBJICHHUH, JIOTUYECKOE DPa3BUTHUE,
apryMeHTaIus u peQIieKkcusl.

[Ipennaraercs paboTta ¢ MPOEKTaMHU B COOTBETCTBUH C TEMAaTHUKOM
Kaxaoro ypoka. IlpegycmMoTpeHa Kak WHAMBHIyalbHas, TaK M
napHas/rpynmoBast  pabora Haj  [POEKTaMHu, CTUMYJHpYoLIas
JIOTIOJIHUTENIbHBIE ~ ACHEeKThl Pa3BUTHS  COLMATbHO-WHTEPAKTUBHBIX
HaBBIKOB U YMEHMH B IpoueccCe KOOPAUHUPOBAHUS JCHCTBUMI
Y4aCTHUKOB IpoekTa. ClenyeT y4uThIBaTh, YTO Ha HTAIe MOATOTOBKH
MPOEKTa pa3BUTHE TIOKa3aTensl «AHAIUTUYECKas aJeKBaTHOCTHY
BO3MO’KHO TOJIBKO TOTJIa, KOTJIa pernojaBaTeb TpeOyeT KadecTBEeHHBIH

KPUTHUYECKUH aHaIN3 HHPOPMAINK U COOCTBEHHBIE BBIBOIBI.
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[Ipe3eHTanus mpoekTa CocoOCTBYET Pa3BUTHIO OIEPATHBHOCTH,
TUOKOCTH, TOJIEPAHTHOCTH K HEOMPEIEeIIEHHOCTH, TOJEPAaHTHOCTH K
COLIMAIBHOMY OKPYXEHHI0 U TCHUXOAMOLIMOHATIBHOTO CAMOKOHTPOJISL.
OpHaKo 3TO BO3MOKHO TOJIBKO ITPH MOJIHOLIEHHOCTH MIPOBEJCHMS dTana
JIUCKYCCHH T0 poekTy. Heobxonmuma He mpocTo mpakTUKa My OIHIHBIX
BBICTYIICHUH, Mpeanoiarampmas «KpacuBoe JIOHECEHHE)
MPOaHAIM3UPOBAHHOW WH(GOpMAINK, BaKHA MPAKTHKA CIIOHTAaHHOTO
pcarupoBaHvs Ha HCIOATOTOBJICHHBIC BOIIPOCHI. Baxen stan OLICHKH
MpPOeKTa TPYMIoON ciymareneid (C  aHAIW30M  JOCTOWHCTB U
HeJoCTaTKoB). BaxxHa camopediekcusi ¢ MpaBHIBHBIMU BBIBOJIAMHU O
CYIIECTBYIOIIUX MPOOIeMaxX U CIoco0ax UX yCTPaHECHHUS.

B kauectBe 3amaHMs TaKKe MPENJAraeTcsi YCTHBIA MEPEBOJ
Mpe3eHTallH, KOTOPBII MOJIEIIUPYET npodeccruoHaIbHy 0
nesTenbHOCTh.  lIpemycMoTpeHO — OclokHEHHE  00O03HAYEeHHOTO
MOJICTMPOBAHHS B BapHaHTE WMHUTAIMH KOH(IMKTHOCTH, BBIXOJA 3a
PaMKH [IPUBBIYHON ayAUTOPUH, IPUTIIAIIEHUS] CTOPOHHUX CIIYILIATENEH,
BBI3BIBAIONIUX CTPECCOBYIO HANIPSAKCHHOCTD.

Eme omanM BapmaHTOM MOJAEIHPOBAHHUA MPO(GECCHOHATBHBIX
cuTyanui (IOMUMO YCTHOT'O TIEPEBOIa BUCOBBICTYIUICHUH U TPOEKTOB-
MPE3EHTAalNi) SBISETCS poJieBasi Urpa — codeceloBaHue MPU IpUEMe Ha
paboty. Ypok 8 roToBHT OyIyImIUX MEPEBOTINKOB K COOECETOBAHUIO —
BAXHOMY JTaly, ONpPENESIOEMY CcaMy BO3MOXHOCTb pa3BUTHUS
po(heCCUOHANBHBIX TIEPCIIEKTUB.
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Unit 1. THE HUMAN VOICE

1. You are going to translate the talk of Julian Treasure, who is

sharing secrets for powerful speaking and listening. These are the words
and phrases which might cause comprehension problems. Clarify their
meaning before viewing. Think about the context in which these words
and phrases can be used. Express your ideas.

1) exhaustive list;

2) viral misery;

3) blamethrower;

4) embroidery;

5) to demean our language;

6) cornerstones;

7) authenticity;

8) integrity;

9) sodcasting.
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2. Below you can see the list of deadly sins of speaking. Why do
you think they are called like that?

-— - - W
gossip
judging
negativity
complaining
excuses
lying
dogmatism

-

3. What do you know about these voice tools?

register -

timbre L"" pitch
prosody volume
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4. Watch and translate the talk.
5. List the points which are important for a good presentation.

Think about the presentation you watched and look through the feedback
form. They can be helpful.

Feedback Form
Poor Ok Really | Excellent Comments
good

Start (who, why,
what, how)

Structure and
organization
(signposting)

Finish (signal,
summary, conclusion,
closing remarks)

Delivery (stress, pace,
intonation)

Accuracy (mistakes)

Research (critical
thinking)

Visual information

Dealing with

questions

6. Project Work. Do the research on one of the following topics:

Negotiation skills — how to negotiate effectively.

How to make a great presentation.

The power of human voice.

In Appendix 1 you will find useful vocabulary for presentations.

7. Analyze each other’s presentations using the feedback form
above. Reflect on your own presentation. What was positive for you?
Identify at least one thing you could improve. Set yourself two targets
for your next presentation.
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Unit 2. STRESS RESISTANCE

Kelly McGonigal (born October 21, 1977) is a health psychologist and
lecturer at Stanford University who is known for her work in the field of
'science help' which focuses on translating insights from psychology
and neuroscience into practical strategies that support health and well-
being. In the video you are going to see she is talking about stress.

1. How do you deal with stressful situations?

2. Think about the possible reasons of the following conclusions:
1) “When you change your mind about stress, you can change
your body's response to stress...And this is really what the new
science of stress reveals, that how you think about stress
matters.”

2) “Stress is not our enemy.”
3) “Stress makes you social.”
3. Watch and translate the video.
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4. Complete the sentences in the way that seems logical to you.

1)
2)
3)
4)
5)

6)

7)

8)

Stress can alter memory functions, immune function,
metabolism,

Chronic stress can lead to

The most common stressors are

Psychological resilience (stress resistance / stress tolerance)
is the ability to

Routine stressors of daily life can have positive

impacts

There are some ways to develop stress tolerance: walking in
the open air, creative activities, breathing
techniques,

To increase stress resistance, you need to try to change the
attitude to everything that happens. For example, if a person
really cannot influence the actual situation, then it is worth
trying to look at certain things in a different way, much
easier. Besides

A good way to splash out emotions and increase stress
tolerance is exercise, long walks, dances, mountain
climbing,

5. Group project.

Psychological health.

Psychological resilience.

Fight-or-flight response.

How to overcome stressful situations.

6. You need to present your project with a partner. That is

collaborative work. Think about how you will share your duties.
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Unit 3. PUBLIC SPEAKING ANXIETY

1. What can be done to overcome public speaking anxiety?

2. Look at the picture illustrating square breathing technique. If you
know how it works, describe the sequence of actions. If you do not know,
try to guess.

3. Watch and translate the video.
4. Project work.

Tips for managing public speaking anxiety.
How to gain self-confidence and self-control.
The power of self-sufficiency.

5. Role-play the conference. Some members of the group are going
to present their reports, other students are going to be the translators and
the audience asking questions. There should be at least one person in the
audience who will ask irrelevant questions and demonstrate aggressive
behavior. Presenters and translators should be calm, polite and restrained
while dealing with such questions.
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Unit 4. LANGUAGE ACQUISITION

Stephen Krashen (1941) is Professor Emeritus at the University of Southern
California. He is credited with introducing various influential concepts and
terms in the study of second-language acquisition, including the acquisition-
learning hypothesis, the input hypothesis, the monitor hypothesis, the affective
filter, and the natural order hypothesis.

1. You are going to listen to the speech of Stephen Krashen. The
video is comparatively old and its quality is poor, but the ideas expressed
are really worthy. You won’t have the chance to listen to it twice. Below
you can see the list of words and phrases (some of them are scientific
terms) which might cause difficulty. Clarify their meaning before
watching:

1) outrageous statement;

2) “field dependent learners” vs. “field independent learners”;

3) “left hemisphere thinkers”;

4) “cognitive style”;

5) occipital lobe;

6) comprehensible input;

7) a very important corollary of the input hypothesis;

8) to be insomniac;

9) to be in exile;
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10) to brag about something;

11) initial consonants;

12) to be pathological,

13) affective filter hypothesis;

14) side bar;

15) facilitative anxiety;

16) to penetrate.

2. Watch and translate the video.

3. What is your impression of the speaker? How will you estimate
the manner of presentation? Can it be treated as a model one? Why / why
not?

4. Was there anything which surprised you?

5. Here is an extract from the speech: “How would it be if you had
to study another language, but you went to a class where you didn't have
to say anything? Doesn't that sound wonderful? You can talk all you
want. You can raise your hand, you can volunteer. But no one's gonna
call on you. No one's gonna put you on the spot. Also, in this perfect
class, if the input is incomprehensible, it's the teacher's fault — not
yours”. Would you like to study the language in such a class?

6. What is the gist of Affective Filter Hypothesis? Have you
experienced the work of such a filter? If you have, when was it? If you
haven’t, is it because the theory can be applied to a limited number of
people or anything else?

7. Project work.

Techniques for language acquisition.
Effective language learning.
What can be done to master the language.

8. Role-play an international conference. Projects have to be
translated. Before the conference hand out the material which may help
the translators to do their job. They need to get ready.
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Unit 5. HOW TO ESCAPE EDUCATION'S DEATH VALLEY

Sir Kenneth Robinson is a British author, speaker and international advisor on

education in the arts to government, non-profits, education and arts bodies. He
was Director of the Arts in Schools Project and Professor of Arts Education at
the University of Warwick, and is now Professor Emeritus at the same
institution. In 2003 he was knighted for services to the arts

1. Answer the following questions.

1) What are the main problems in Russian educational system?

2) Which problems do teenagers usually face at school and at
university? Think about the ways of overcoming these difficulties.

3) Do you think these problems are practically the same in Britain
and the USA?

4) Do you know anything about educational challenges in other
countries?
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2. Youare going to translate the speech of Ken Robinson, a famous
English professor, who gives advice on education. You won’t have the
chance to listen to his speech several times. These are the extracts from
the speech which might cause comprehension problems. Translate them
before viewing.

1) But I knew that Americans get irony when I came across that
legislation “No Child Left Behind”. Because whoever thought of that
title gets irony, don't they? Because it's leaving millions of children
behind.

2) Itactually costs an enormous amount to mop up the damage from
the dropout crisis.

3) There are three principles on which human life flourishes, and
they are contradicted by the culture of education under which most
teachers have to labor and most students have to endure.

4) One estimate in America currently is that something like 10
percent of kids, getting on that way, are being diagnosed with various
conditions under the broad title of attention deficit disorder. ADHD. I'm
not saying there's no such thing. I just don't believe it's an epidemic like
this.

5) If you sit kids down, hour after hour, doing low-grade clerical
work, don't be surprised if they start to fidget, you know?

6) If you can light the spark of curiosity in a child, they will learn
without any further assistance, very often.

7) Soin place of curiosity, what we have is a culture of compliance.
Our children and teachers are encouraged to follow routine algorithms
rather than to excite that power of imagination and curiosity.

8) Investing in professional development is not a cost. It's an
investment.

9) And the third is, they devolve responsibility to the school level
for getting the job done.

10) The trouble is that education doesn't go on in the committee
rooms of our legislative buildings. It happens in classrooms and schools,

28



and the people who do it are the teachers and the students, and if you
remove their discretion, it stops working.

11) It's like people are sailing into a headwind all the time.

12) I think, the back of the mind of some policy makers is this idea
that if we fine-tune it well enough, if we just get it right, it will all hum
along perfectly into the future. It won't, and it never did.

13) We have to recognize that it's a human system, and there are
conditions under which people thrive, and conditions under which they
don't. We are after all organic creatures, and the culture of the school is
absolutely essential. Culture is an organic term, isn't it?

14) You cherish and value the relationships between teachers and
learners, you offer people the discretion to be creative and to innovate in
what they do, and schools that were once bereft spring to life.

3. Watch and translate the speech.

4. What do you agree with? What do you disagree with?

5. Project work.

Your group is a team of legislators reforming Russian educational
system. The class is going to be divided into two parts, one group doing
the project in Russian, the other one — in English. Both reports will have
to be presented and translated into the other language during the
presentation.

29



Unit 6. THE POWER OF YET IN SELF-DEVELOPMENT

Carol S. Dweck (born October 17, 1946) is the Professor of Psychology
at Stanford University. She is known for her work on the mindset
psychological trait. She is an elected member of the American Academy
of Arts & Sciences and of the National Academy of Sciences. She
received the Distinguished Scientific Contribution Award from the
American Psychological Association in 2011.

1. In the video you are going to watch, Carol Dweck is talking
about the power of believing that you can improve. She contrasts a
growth mindset and a fixed mindset. She says that instead of luxuriating
in the power of yet, some people are gripped in the tyranny of now. What
do you think it means?

2. Watch and translate the video.

3. “When educators create growth mindset classrooms steeped in
yet, equality happens”. Explain what it means.
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4. “Here are some things we can do. First of all, we can praise
wisely, not praising intelligence or talent. That has failed. Don't do that
anymore. But praising the process that kids engage in, their effort, their
strategies, their focus, their perseverance, their improvement. This
process praise creates kids who are hardy and resilient”. This
recommendation does not fit into modern teaching methodology in our
country. Should the teachers follow the recommendation of Dr. Dweck?
Why / why not? If they should, think about some practical
recommendations on changing the methodology in accordance with the
model proposed.

5. Group discussion. What are the benefits and drawbacks of our
educational system? What can be done to improve it?

6. Think about the person who influenced your personality in a
positive way. Describe the experience.

7. Have you ever done anything which affected anybody’s mind?

8. No one is perfect in this world. Everyone has some or the other
habit that is bad and should be left behind. What are your bad habits?
What can be done to get rid of them?

9. Project work.

Inside the brain.
Theories on self-development.
Experimental teaching methods.

10. You need to present your projects to the audience that you do not
know. The report can be presented for a different group of students, on a
university scientific conference, etc.
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Unit 7. GRIT AS AN INDICATOR OF SUCCESS

1. Angela Lee Duckworth (born 1970) is an American academic,
psychologist and popular science author. She is the Christopher H.
Browne Distinguished Professor of Psychology at the University of
Pennsylvania, where she studies grit and self-control. She proves that
"grit" is a better indicator of success than factors such as IQ or family
income. What do you think grit is? Why can it be a better predictor of
success than IQ or family income?

2. What other qualities are necessary for people to be successful in
life and work? Make the class list. In groups prioritize these qualities
justifying your choice.

3. Watch and translate the speech. Below you can see the words
and phrases which might cause comprehension problems. Clarify their
meaning before watching:

1) seventh graders;

2) ratios;

3) decimals;
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4) the area of parallelogram;

5) super challenging settings;

6) West Point Military Academy;

7) cadets;

8) to drop out;

9) National Spelling Bee;

10) rookie teachers;

11) learning outcomes;

12) to emerge as a significant predictor;

13) passion and perseverance for long-term goals;

14) stamina;

15) to stick with the future;

16) marathon vs. sprint;

17) standardized achievement test;

18) solid work ethic;

19) to follow through on one’s commitments;

20) unrelated or inversely related to smth.;

21) our strongest intuitions.

4. Grit Scale (by Angela Duckworth)

Here are a number of statements that may or may not apply to you.
There are no right or wrong answers, so just answer honestly, considering
how you compare to most people. At the end, you’ll calculate score that
reflects how passionate and persevering you see yourself to be.

1) New ideas and projects sometimes distract me from previous
ones.

Very much like me (1)

Mostly like me (2)

Somewhat like me (3)

Not much like me (4)

Not like me at all (5)

2) Setbacks don’t discourage me. I don’t give up easily.

Very much like me (5)

Mostly like me (4)
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Somewhat like me (3)

Not much like me (2)

Not like me at all (1)

3) I often set a goal but later choose to pursue a different one.
Very much like me (1)
Mostly like me (2)
Somewhat like me (3)

Not much like me (4)

Not like me at all (5)

4) I am a hard worker.

Very much like me (35)
Mostly like me (4)
Somewhat like me (3)

Not much like me (2)

Not like me at all (1)

5) I'have difficulty maintaining my focus on projects that take more than
a few months to complete.
Very much like me (1)
Mostly like me (2)
Somewhat like me (3)

Not much like me (4)

Not like me at all (5)

6) I finish whatever I begin.
Very much like me (35)
Mostly like me (4)
Somewhat like me (3)

Not much like me (2)

Not like me at all (1)

7) My interests change from year to year.
Very much like me (1)
Mostly like me (2)
Somewhat like me (3)

Not much like me (4)
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Not like me at all (5)

8) I am diligent. I never give up.

Very much like me (35)

Mostly like me (4)

Somewhat like me (3)

Not much like me (2)

Not like me at all (1)

9) I'have been obsessed with a certain idea or project for a short time but
later lost interest.

Very much like me (1)

Mostly like me (2)

Somewhat like me (3)

Not much like me (4)

Not like me at all (5)

10) I have overcome setbacks to conquer an important challenge.
Very much like me (35)

Mostly like me (4)

Somewhat like me (3)

Not much like me (2)

Not like me at all (1)

5. Calculate your score. Sum up the points in the brackets () and
divide the result by ten. “5” is the highest score. The more you have, the
grittier you are. Does your score make you think?

6. Group project.

Celebrities: the road to success.
Labour market: top employment skills and valuable qualities.

7. You need to invite somebody to your presentation, — somebody
who makes you nervous or who you are afraid of (teachers, relatives,
classmates, etc.).
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Unit 8. TRANSLATION: ART AND WORK

1. Group work. List the skills which are necessary for a translator.
Prioritize them justifying your choice.

2. Look through the following qualities. Which of them are
important for a translator? Which are not? Why?

reliable, alert, patient, honest, competitive, fit, energetic, calm, strong,
skillful, polite, courageous, disciplined, organized, confident,
curious, flexible, adaptable, dedicated, persuasive, imaginative,
cautious, outgoing, motivated, practical, tactful, sociable,
able to work in a team

3. Add some more relevant qualities. Explain why they can be
helpful.
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4. Translate one of the following texts.

Text 1

Still, no matter how one diversifies one's professional life,
translating (like most jobs) involves a good deal of repetitive drudgery
that will simply never go away. And the bottom line to that is: if you can't
learn to enjoy even the drudgery, you won't last long in the profession.
There is both drudgery and pleasure to be found in reliability, in
painstaking research into the right word, in brain-wracking attempts to
recall a word that you know you've heard, in working on a translation
until it feels just right. There is both drudgery and pleasure to be found
in speed, in translating as fast as you can go, so that the keyboard hums.
There is both drudgery and pleasure to be found in taking it slowly,
staring dreamily at (and through) the source text, letting your mind roam,
rolling target-language words and phrases around on your tongue. There
are ways of making a mind-numbingly boring text come alive in your
imagination, of turning technical documentation into epic poems,
weather reports into songs.

Text 2

In fact in some sense it is not too much to say that the translator's
most important skill is the ability to learn to enjoy everything about the
job. This is not the translator's most important skill from the user's point
of view, certainly; the user wants a reliable text rapidly and cheaply, and
if a translator provides it while hating every minute of the work, so be it.
If as a result of hating the work the translator burns out, so be that too.
There are plenty of translators in the world; if one burns out and quits the
profession, ten others will be clamoring for the privilege to take his or
her place. But it is the most important skill for the translators themselves.
Yes, the ability to produce reliable texts is essential; yes, speed is
important. But a fast and reliable translator who hates the work, or who
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is bored with it, feels it is a waste of time, will not last long in the
profession — and what good are speed and reliability to the ex-translator?
"Boy, I used to be fast." Pleasure in the work will motivate a mediocre
translator to enhance her or his reliability and speed; boredom or distaste
in the work will make even a highly competent translator sloppy and
unreliable.

(The extracts are taken from “Becoming a Translator” by Douglas
Robinson).

5. Take turns reading your work and listening to what your
classmates have translated. Evaluate the translation (positive and
negative aspects).

6. What are the features of a good translation? List the points.

7. What do you think about the most important skill mentioned in
Text 2? Do you have it?

8. Below you can see the list of questions employers often ask at an
interview. Think about how you will answer them.

Tell me about yourself.

Why are you applying for this position?

Why do you want to work here?

What motivates you?

Why are you a good fit for this position?

Why are you the best person for this job?

What are your weaknesses?

What interests you about this position?

Tell me about how you dealt with a tough challenge.

What are your strengths?

Why should we hire you?

Describe what you do in your current position.

Tell me about a time you went above and beyond for work.

Why did you leave your last job?

Where do you see yourself in 5 years?
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What is your management style?

Tell me about a time you reached a goal at work.

What are your salary requirements?

What are you passionate about?

How did you hear about this job?

How do you deal with pressure?

What are you most proud of?

What do you know about our company?

What’s your dream job?

Why are you changing careers?

Are you open to relocating?

Tell me about a mistake you made.

Do you have any questions for me?

9. Group work. Make the list of other questions which may be
asked at an interview.

10. Role-play a job interview. Use some of the questions above and
the ones made in groups. Think up at least three (unexpected) questions
which were not on the lists.

11. Group project.

Translation service: labour market demands.
How to get ready for a job interview.

12. Role-play an international conference. There should be two
presenters for a report (sharing one project) and the translator chosen on
the spot. Translators shouldn’t look through the report beforehand, but
presenters need to provide them with the vocabulary which might cause
difficulty.
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IMPUJIOKEHHUE

Appendix 1
Useful language
Presentations: basic vocabulary

The beginning stage

Greeting your audience and introducing yourself
Good morning/hello, ladies and gentlemen!

Good afternoon, everyone.

Welcome to the presentation.

May I introduce myself?

My name is...

The subject of your talk

Today I would like to give a general overview of...

My purpose/objective today is to...

I am going to talk about...

I would like to say something about...

The topic of my presentation is...

Structuring your presentation

I have divided my presentation into three parts...
First(ly)..., second(ly)..., third(ly)...

In the first part, [ am going to explain...

Then in the second part...

Finally,...

Questions and interruptions

If you have any questions, please feel free to interrupt at any time.
I would ask you to keep your questions until the end of the presentation.
Timing

My presentation will last about...

There will be a break at ... and lunch will be from... to...
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The body of the presentation

Moving on to the first point

I'd now like to come to the first part of my presentation.
So, first of all...

OK, let's move on to the first point.

Moving on to other points

Let's now look at...

Let's move on to the second/next point.

The next point I would like to discuss is...
Finally, I would like to point out that...
Rephrasing

Let me rephrase that.

Let me put that another way.

Perhaps I didn't make myself very clear.
Putting off a question until later

I'll be coming to that later.

Handing over to someone else

Now I would like to hand over to my colleague.
Now my colleague is going to talk about...

Finishing your presentation

Ending the main body of your presentation
So that's everything I would like to say about...
That's the end of...

That concludes the third part of my presentation.
Summarizing

Let's look back at the most important points.

I would like to finish with a summary of the most important points.
If I may now just summarize...

Concluding

I'd like to finish by emphasizing...
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In conclusion I'd like to say...

I would recommend that we...

Finally, I would like to say...

Thank you very much for your attention.

That's the end of the presentation. Does anyone have any questions?
I would now be very interested in hearing your comments.

Discussion

Stating your opinion

To my mind,...

From my point of view,...

As far as I’'m concerned,...

I think...

I guess...because...

I believe...since...

Personally, I firmly believe/feel...
In my opinion,...

It seems to me that...

There's no doubt in my mind that...
I am of the opinion that...

As Iseeit,...

If it was up to me, I would...
In/from my experience,...

In my case,...

From what I know,...

I know for a fact that...
Agreeing

I entirely agree with you.

I am fully in favour of...

You have my full support.

Your recommendation has my full support.
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I couldn't agree more.

I must admit you are right.

I would certainly give my backing to such a decision/suggestion.
Disagreeing

I'm sorry but I am totally opposed to that suggestion.
I don't think it is entirely sensible to...

I'm sorry, but I don't feel that way at all.

I'm afraid I can't go along with you on that.

I'm not convinced that ... is very worthwhile.
Frankly, I'm afraid that that's out of the question.
Referring back

I/you mentioned...earlier

As I/you said...

Going back to what I/you said...
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Appendix 2
Scripts

Unit 1
Julian Treasure
How to speak so that people want to listen

The human voice: It's the instrument we all play. It's the most
powerful sound in the world, probably. It's the only one that can start a
war or say "I love you." And yet many people have the experience that
when they speak, people don't listen to them. And why is that? How can
we speak powerfully to make change in the world?

What I'd like to suggest, there are a number of habits that we need
to move away from. I've assembled for your pleasure here seven deadly
sins of speaking. I'm not pretending this is an exhaustive list, but these
seven, | think, are pretty large habits that we can all fall into.

First, gossip. Speaking ill of somebody who's not present. Not a nice
habit, and we know perfectly well the person gossiping, five minutes
later, will be gossiping about us.

Second, judging. We know people who are like this in conversation,
and it's very hard to listen to somebody if you know that you're being
judged and found wanting at the same time.

Third, negativity. You can fall into this. My mother, in the last years
of her life, became very negative, and it's hard to listen. I remember one
day, I said to her, "It's October 1 today," and she said, "I know, isn't it
dreadful?" It's hard to listen when somebody's that negative.

And another form of negativity, complaining. Well, this is the
national art of the U.K. It's our national sport. We complain about the
weather, sport, about politics, about everything, but actually,
complaining is viral misery. It's not spreading sunshine and lightness in
the world.
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We've all met this guy. Maybe we've all been this guy. Some people
have a blamethrower. They just pass it on to everybody else and don't
take responsibility for their actions, and again, hard to listen to somebody
who is being like that.

Penultimate, the sixth of the seven, embroidery, exaggeration. It
demeans our language, actually, sometimes. For example, if I see
something that really is awesome, what do I call it? (Laughter) And then,
of course, this exaggeration becomes lying, and we don't want to listen
to people we know are lying to us.

And finally, dogmatism. The confusion of facts with opinions.
When those two things get conflated, you're listening into the wind. You
know, somebody is bombarding you with their opinions as if they were
true. It's difficult to listen to that.

So here they are, seven deadly sins of speaking. These are things I
think we need to avoid. But is there a positive way to think about this?
Yes, there is. I'd like to suggest that there are four really powerful
cornerstones, foundations, that we can stand on if we want our speech to
be powerful and to make change in the world. Fortunately, these things
spell a word. The word is "hail," and it has a great definition as well. I'm
not talking about the stuff that falls from the sky and hits you on the head.
I'm talking about this definition, to greet or acclaim enthusiastically,
which is how I think our words will be received if we stand on these four
things.

So what do they stand for? See if you can guess. The H, honesty, of
course, being true in what you say, being straight and clear. The A is
authenticity, just being yourself. A friend of mine described it as standing
in your own truth, which I think is a lovely way to put it. The I is integrity,
being your word, actually doing what you say, and being somebody
people can trust. And the L is love. I don't mean romantic love, but I do
mean wishing people well, for two reasons. First of all, I think absolute
honesty may not be what we want. I mean, my goodness, you look ugly
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this morning. Perhaps that's not necessary. Tempered with love, of
course, honesty is a great thing. But also, if you're really wishing
somebody well, it's very hard to judge them at the same time. I'm not
even sure you can do those two things simultaneously. So hail.

Also, now that's what you say, and it's like the old song, it is what
you say, it's also the way that you say it. You have an amazing toolbox.
This instrument is incredible, and yet this is a toolbox that very few
people have ever opened. I'd like to have a little rummage in there with
you now and just pull a few tools out that you might like to take away
and play with, which will increase the power of your speaking.

Register, for example. Now, falsetto register may not be very useful
most of the time, but there's a register in between. I'm not going to get
very technical about this for any of you who are voice coaches. You can
locate your voice, however. So if I talk up here in my nose, you can hear
the difference. If I go down here in my throat, which is where most of us
speak from most of the time. But if you want weight, you need to go
down here to the chest. You hear the difference? We vote for politicians
with lower voices, it's true, because we associate depth with power and
with authority. That's register.

Then we have timbre. It's the way your voice feels. Again, the
research shows that we prefer voices which are rich, smooth, warm, like
hot chocolate. Well if that's not you, that's not the end of the world,
because you can train. Go and get a voice coach. And there are amazing
things you can do with breathing, with posture, and with exercises to
improve the timbre of your voice.

Then prosody. I love prosody. This is the sing-song, the meta-
language that we use in order to impart meaning. It's root one for meaning
in conversation. People who speak all on one note are really quite hard
to listen to if they don't have any prosody at all. That's where the word
"monotonic" comes from, or monotonous, monotone. Also, we have
repetitive prosody now coming in, where every sentence ends as if it
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were a question when it's actually not a question, it's a statement? And if
you repeat that one, it's actually restricting your ability to communicate
through prosody, which I think is a shame, so let's try and break that
habit.

I can get very excited by saying something really quickly, or I can
slow right down to emphasize, and at the end of that, of course, is our old
friend silence. There's nothing wrong with a bit of silence in a talk, is
there? We don't have to fill it with ums and ahs. It can be very powerful.

Of course, pitch often goes along with pace to indicate arousal, but
you can do it just with pitch. Where did you leave my keys? (Higher
pitch) Where did you leave my keys? So, slightly different meaning in
those two deliveries.

And finally, volume. I can get really excited by using volume. Sorry
about that, if [ startled anybody. Or, I can have you really pay attention
by getting very quiet. Some people broadcast the whole time. Try not to
do that. That's called sodcasting, (Laughter) Imposing your sound on
people around you carelessly and inconsiderately. Not nice.

Of course, where this all comes into play most of all is when you've
got something really important to do. It might be standing on a stage like
this and giving a talk to people. It might be proposing marriage, asking
for a raise, a wedding speech. Whatever it is, if it's really important, you
owe it to yourself to look at this toolbox and the engine that it's going to
work on, and no engine works well without being warmed up. Warm up
your voice.

Actually, let me show you how to do that. Would you all like to
stand up for a moment? I'm going to show you the six vocal warm-up
exercises that I do before every talk I ever do. Any time you're going to
talk to anybody important, do these. First, arms up, deep breath in, and
sigh out, ahhhhh, like that. One more time. Ahhhh, very good. Now we're
going to warm up our lips, and we're going to go Ba, Ba, Ba, Ba, Ba, Ba,
Ba, Ba. Very good. And now, brrrrrrrrrr, just like when you were a kid.
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Brrrr. Now your lips should be coming alive. We're going to do the
tongue next with exaggerated la, la, la, la, la, la, la, la, la. Beautiful.
You're getting really good at this. And then, roll an R. Rrrrrrr. That's like
champagne for the tongue. Finally, and if I can only do one, the pros call
this the siren. It's really good. It starts with "we" and goes to "aw." The
"we" is high, the "aw" is low. So you go, weeeaawww, weeeaawww.

Fantastic. Give yourselves a round of applause. Take a seat, thank
you. Next time you speak, do those in advance.

Now let me just put this in context to close. This is a serious point
here. This is where we are now, right? We speak not very well to people
who simply aren't listening in an environment that's all about noise and
bad acoustics. I have talked about that on this stage in different phases.
What would the world be like if we were speaking powerfully to people
who were listening consciously in environments which were actually fit
for purpose? Or to make that a bit larger, what would the world be like if
we were creating sound consciously and consuming sound consciously
and designing all our environments consciously for sound? That would
be a world that does sound beautiful, and one where understanding would
be the norm, and that is an idea worth spreading.

Unit 2
Kelly McGonigal
How to make stress your friend
I have a confession to make. But first, I want you to make a little
confession to me. In the past year, I want you to just raise your hand if
you've experienced relatively little stress. Anyone? How about a
moderate amount of stress? Who has experienced a lot of stress? Yeah.
Me too. But that is not my confession. My confession is this: I am a
health psychologist, and my mission is to help people be happier and
healthier. But I fear that something I've been teaching for the last 10 years
is doing more harm than good, and it has to do with stress. For years ['ve
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been telling people, stress makes you sick. It increases the risk of
everything from the common cold to cardiovascular disease. Basically,
I've turned stress into the enemy. But I have changed my mind about
stress, and today, [ want to change yours.

Let me start with the study that made me rethink my whole approach
to stress. This study tracked 30,000 adults in the United States for eight
years, and they started by asking people, "How much stress have you
experienced in the last year?" They also asked, "Do you believe that
stress is harmful for your health?" And then they used public death
records to find out who died.

Okay. Some bad news first. People who experienced a lot of stress
in the previous year had a 43 percent increased risk of dying. But that
was only true for the people who also believed that stress is harmful for
your health.

People who experienced a lot of stress but did not view stress as
harmful were no more likely to die. In fact, they had the lowest risk of
dying of anyone in the study, including people who had relatively little
stress.

Now the researchers estimated that over the eight years they were
tracking deaths, 182,000 Americans died prematurely, not from stress,
but from the belief that stress is bad for you. That is over 20,000 deaths
a year. Now, if that estimate is correct, that would make believing stress
is bad for you the 15th largest cause of death in the United States last
year, killing more people than skin cancer, HIV/AIDS and homicide.

You can see why this study freaked me out. Here I've been spending
so much energy telling people stress is bad for your health.

So this study got me wondering: Can changing how you think about
stress make you healthier? And here the science says yes. When you
change your mind about stress, you can change your body's response to
stress.
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Now to explain how this works, I want you all to pretend that you
are participants in a study designed to stress you out. It's called the social
stress test. You come into the laboratory, and you're told you have to give
a five-minute impromptu speech on your personal weaknesses to a panel
of expert evaluators sitting right in front of you, and to make sure you
feel the pressure, there are bright lights and a camera in your face, kind
of like this.

And the evaluators have been trained to give you discouraging, non-
verbal feedback, like this.

Now that you're sufficiently demoralized, time for part two: a math
test. And unbeknownst to you, the experimenter has been trained to
harass you during it. Now we're going to all do this together. It's going
to be fun. For me. Okay.

I want you all to count backwards from 996 in increments of seven.
You're going to do this out loud, as fast as you can, starting with 996.
Go! Go faster. Faster please. You're going too slow. Stop. Stop, stop,
stop. That guy made a mistake. We are going to have to start all over
again.

You're not very good at this, are you? Okay, so you get the idea. If
you were actually in this study, you'd probably be a little stressed out.
Your heart might be pounding, you might be breathing faster, maybe
breaking out into a sweat. And normally, we interpret these physical
changes as anxiety or signs that we aren't coping very well with the
pressure.

But what if you viewed them instead as signs that your body was
energized, was preparing you to meet this challenge? Now that is exactly
what participants were told in a study conducted at Harvard University.
Before they went through the social stress test, they were taught to
rethink their stress response as helpful. That pounding heart is preparing
you for action. If you're breathing faster, it's no problem. It's getting more
oxygen to your brain. And participants who learned to view the stress
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response as helpful for their performance, well, they were less stressed
out, less anxious, more confident, but the most fascinating finding to me
was how their physical stress response changed.

Now, in a typical stress response, your heart rate goes up, and your
blood vessels constrict like this. And this is one of the reasons that
chronic stress is sometimes associated with cardiovascular disease. It's
not really healthy to be in this state all the time. But in the study, when
participants viewed their stress response as helpful, their blood vessels
stayed relaxed like this. Their heart was still pounding, but this is a much
healthier cardiovascular profile. It actually looks a lot like what happens
in moments of joy and courage. Over a lifetime of stressful experiences,
this one biological change could be the difference between a stress-
induced heart attack at age 50 and living well into your 90s. And this is
really what the new science of stress reveals, that how you think about
stress matters.

So my goal as a health psychologist has changed. I no longer want
to get rid of your stress. I want to make you better at stress. And we just
did a little intervention. If you raised your hand and said you'd had a lot
of stress in the last year, we could have saved your life, because hopefully
the next time your heart is pounding from stress, you're going to
remember this talk and you're going to think to yourself, this is my body
helping me rise to this challenge. And when you view stress in that way,
your body believes you, and your stress response becomes healthier.

Now I said I have over a decade of demonizing stress to redeem
myself from, so we are going to do one more intervention. I want to tell
you about one of the most under-appreciated aspects of the stress
response, and the idea is this: Stress makes you social.

To understand this side of stress, we need to talk about a hormone,
oxytocin, and I know oxytocin has already gotten as much hype as a
hormone can get. It even has its own cute nickname, the cuddle hormone,
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because it's released when you hug someone. But this is a very small part
of what oxytocin is involved in.

Oxytocin is a neuro-hormone. It fine-tunes your brain's social
instincts. It primes you to do things that strengthen close relationships.
Oxytocin makes you crave physical contact with your friends and family.
It enhances your empathy. It even makes you more willing to help and
support the people you care about. Some people have even suggested we
should snort oxytocin... to become more compassionate and caring. But
here's what most people don't understand about oxytocin. It's a stress
hormone. Your pituitary gland pumps this stuff out as part of the stress
response. It's as much a part of your stress response as the adrenaline that
makes your heart pound. And when oxytocin is released in the stress
response, it is motivating you to seek support. Your biological stress
response is nudging you to tell someone how you feel, instead of bottling
it up. Your stress response wants to make sure you notice when someone
else in your life is struggling so that you can support each other. When
life is difficult, your stress response wants you to be surrounded by
people who care about you.

Okay, so how is knowing this side of stress going to make you
healthier? Well, oxytocin doesn't only act on your brain. It also acts on
your body, and one of its main roles in your body is to protect your
cardiovascular system from the effects of stress. It's a natural anti-
inflammatory. It also helps your blood vessels stay relaxed during stress.
But my favorite effect on the body is actually on the heart. Your heart
has receptors for this hormone, and oxytocin helps heart cells regenerate
and heal from any stress-induced damage. This stress hormone
strengthens your heart.

And the cool thing is that all of these physical benefits of oxytocin
are enhanced by social contact and social support. So when you reach
out to others under stress, either to seek support or to help someone else,
you release more of this hormone, your stress response becomes
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healthier, and you actually recover faster from stress. I find this amazing,
that your stress response has a built-in mechanism for stress resilience,
and that mechanism is human connection.

I want to finish by telling you about one more study. And listen up,
because this study could also save a life. This study tracked about 1,000
adults in the United States, and they ranged in age from 34 to 93, and
they started the study by asking, "How much stress have you experienced
in the last year?" They also asked, "How much time have you spent
helping out friends, neighbors, people in your community?" And then
they used public records for the next five years to find out who died.

Okay, so the bad news first: For every major stressful life
experience, like financial difficulties or family crisis, that increased the
risk of dying by 30 percent. But — and I hope you are expecting a "but"
by now — but that wasn't true for everyone. People who spent time caring
for others showed absolutely no stress-related increase in dying. Zero.
Caring created resilience.

And so we see once again that the harmful effects of stress on your
health are not inevitable. How you think and how you act can transform
your experience of stress. When you choose to view your stress response
as helpful, you create the biology of courage. And when you choose to
connect with others under stress, you can create resilience. Now I
wouldn't necessarily ask for more stressful experiences in my life, but
this science has given me a whole new appreciation for stress. Stress
gives us access to our hearts. The compassionate heart that finds joy and
meaning in connecting with others, and yes, your pounding physical
heart, working so hard to give you strength and energy. And when you
choose to view stress in this way, you're not just getting better at stress,
you're actually making a pretty profound statement. You're saying that
you can trust yourself to handle life's challenges. And you're
remembering that you don't have to face them alone.

Thank you.

53



Unit 3
Square breathing technique

Square breathing is the technique used to reduce your anxiety,
thereby enabling you to gain more control over your breathing pattern. It
is also meant to balance and cleanse your entire nervous system by
inhaling and exhaling in equal proportions. Method. It is called square
breathing because you create a box with your breath in this way. Take a
deep breath in for four seconds, suspend or hold your breath for four
seconds, breathe out slowly for four seconds, suspend or hold your breath
for four seconds. Count at a speed that is comfortable to you. When you
become more familiar with using the technique, you will naturally find
yourself counting at a lower pace. As you get better and your lung
capacity expands, you can increase the number of seconds from four to
five, to six and so forth.

Unit 4
Stephen Krashen
Language Acquisition

I want to begin my presentation this afternoon by talking about what
I think is the most important issue in language education — the most
important question. And that is: how do we acquire language? And I'd
like to begin this discussion — this presentation with an outrageous
statement. In my opinion, we all acquire language the same way. The
reason this an outrageous thing to say is that these days in education,
we're living in an age of individual variation. We're very concerned about
how our students are different, not how our students are the same. Those
who've been around in the field for a while remember — about fifteen
twenty years ago, people were very concerned about something called
"field dependent learners" and "field independent learners". You give
people a certain test and one group gets this treatment and one group gets
the other. Then, about fifteen years ago, it was left side of the brain, right
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side of the brain. Some people are "left hemisphere thinkers" some
people are "right hemisphere". Then, about ten years ago, "cognitive
style". The "cognitive style" of the home culture differs from the
cognitive style of the school culture, we have a clash et cetera. Well, each
of the examples I gave you is probably correct. There is individual
variation and there is quite a bit of it. Nevertheless, there are some things
that we all do the same. Let me give you some examples.

Digestion. We all digest food the same — no significant individual
variation. First you put it in your mouth, then you chew it up, then it goes
down your throat, then into your stomach. That's how it's done
everywhere. That's how it's done in North America, South America,
Europe, Asia, Africa. That's how it's done everywhere in the world. The
visual system's the same everywhere. It's always the occipital lobe in the
back of the brain. It's never in the side of the brain. It's never in the front
of the brain. It's never in the elbow. It's done exactly the same everywhere
you go. By the way, I used to use sex as an example of things everyone
does the same. But, some counterexamples have been pointed out to me
recently. Actually, I saw this movie, if you really want to know the truth.

Anyway, we all acquire language the same way. And rather than just
talk about it, I'd like to show you. I'd like to take just a couple of minutes
and give you some sample language lessons. I use a language that I'm
sure you've heard before and maybe some of you speak. And you can tell
me which of these two very brief lessons you like better. Uh, here's lesson
number one: [speaking German]. What do you think? Good lesson so
far? Do you think if I kept talking to you like that you'd pick up German?
Not very likely. How about if I repeat it? Would that help? Probably not.
How about if I said it louder? Would that help? Probably not. How about
if I said it and you repeated it back? Again, I don't think that would help.
How about if I wrote it out for you and you could see it on your television
screen? That wouldn't help either. How about if [ wrote it out for you and
you copied it down? How about if I wrote it out for you and deleted every
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fifth word and you tried to guess what the word is? The truth is that none
of these things- help. None of these things mean anything. And I hope
you can see that now.

Here's lesson number two — and for this you have to watch me
carefully. [Speaking German]. Everyone says "ya". I can hear you. Even
though it's the TV audience. [Speaking German]. And here I'll draw a
picture, now. [Speaking German]. If you understood lesson number two,
— not every word, but more or less — I did everything necessary to teach
you German. And now I'm going to share with you the most important
thing I have learned about language. Probably the best kept secret in the
profession. We acquire language in one way and only one way: when we
understand messages. We call this "comprehensible input". We acquire
language when we understand what people tell us — not how they say it,
but what they say. Or, when we understand what they — what we read.

Comprehensible input, in my opinion, has been the last resort of the
language teaching profession. We've tried everything else. We've tried
grammar teaching, rules and exercises, computers, et cetera. But the only
thing that seems to count is getting messages you understand —
comprehensible input. Now, one of the reasons lesson number two is
better than lesson number one is we have Mister Spock to help us out.
So, anything that helps make input comprehensible — pictures,
knowledge of the world, realia, et cetera — helps language acquisition.

If comprehensible input is true — what we call "the input hypothesis"
is true — other things follow from it.

A very important corollary of the input hypothesis is this — and this
may come as a bit of a surprise to some of you, certainly came as a
surprise to me — talking is not practicing. Talking is not practicing. What
does this mean? It means if you want to improve your Spanish, it will not
help you to speak Spanish out loud in the car as you drive to work in the
morning. It will not help you to go to the bathroom, close the door, and
speak Spanish to the mirror. [ used to think those things help, now I think
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they don't. On the other hand, if we were a German class and we could
hang together for a couple of weeks, say, an hour a day of German, and
I could keep the input light and lively as in the second example, you'd
start to acquire German. It would come on its own and eventually, you'd
start to talk. Your speaking ability would emerge gradually.

Now, we have a lot of evidence that this is true. And the evidence is
in the professional literature and books and journal papers et cetera. And
if you're an insomniac, you're welcome to look at all that. But, rather than
go through that, I'd like instead to tell you a story that illustrates the same
point. I've used this story for a long time, so those of you who've heard
it before — I've been using this for about fifteen years — the reason that I
keep — stay with it is that it makes the point very well. And I've decided
it's — I've discovered it's just about a universal experience. What has
happened to me has certainly happened to you. And bear in mind, if
you've heard it before and you're tired of hearing it, think how I feel.

My experience took place in 1974, when I was briefly living in exile
from California, working at the City University of New York Queens
College, as director of English as a Second Language. And like everyone
else in New York, we lived in a big apartment building. And the
apartment next door to us was owned by a Japanese company. And every
year, there'd be a new family in the apartment. And every year, there
were the children who couldn't speak English. And there I was, director
of English as a Second Language — [ will teach English to these children
and brag about it to my friends. So I remember going up to the little girl
next door, she was four years old. Her name was Hitomi. [ didn't know
about this material on language acquisition then — nobody did. And I
thought then that the way you get people to acquire a language is you get
them to practice talking. So, I'd try to get her to talk. I'd say "Hitomi, talk
to me. Say 'good morning'. Say 'Hi". No response. Well, clearly, 1
decided, I've got to make this more concrete — "Hitomi, say 'ball. No
response. Well, obviously, I've got to break it down into its component
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parts. Let's work on initial consonants — "say 'b'. Look at my lips". Again,
no response. There was a theory going around then that a lot of people
still believe — that children don't really want to acquire language, you
have to, kind of force it out of them. So I tried that — "I won't give you
the ball, until you say 'ball"'. That didn't work either. No matter what I
said, Hitomi wouldn't speak. She didn't say anything the first week. She
didn't say anything the second week. The first month, the second month.
Five months until she started to speak.

Actually, that's not entirely true. Children during this stage do pick
up certain expressions from the other children in the neighbourhood. But
it's not real language. They understand approximately what they mean,
it's again, it's not real language. They have a rough idea what it means.
They use it in roughly appropriate situations. Things like "leave me
alone", "get outta here". In fact, one child I knew, the only thing he could
say was "I’ll kick your ass". Said it everywhere. Wasn't quite sure what
it meant. After about five months, Hitomi started to speak. And several
things were interesting about her language. First, it looked a lot like first
language acquisition — the same process our children went through — one
word, two words, gradually getting more complicated. Second, it came
quickly. By the time Hitomi and her family went back to Japan at the end
of the year, her English was closing in on the way the other children in
the neighbourhood were talking. The question is this: what was going on
during those five months? She was listening. She was picking out
comprehensible input. When she started to speak, it was not the
beginning of her language acquisition. Let me repeat that. When she
started to speak, it was not the beginning of her language acquisition. It
was the result of all the comprehensible input she had gotten over those
five months.

Now, a silent period for a child in a situation like this is not
pathological, it's normal. It's what you expect. You'd like to have a silent
period, wouldn't you? How would it be if you had to study another
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language, but you went to a class where you didn't have to say anything?
Doesn't that sound wonderful? You can talk all you want. You can raise
your hand, you can volunteer. But no one's gonna call on you. No one's
gonna put you on the spot. Also, in this perfect class, if the input is
incomprehensible, it's the teacher's fault — not yours. That's how we're
doing it now. And the results we're getting aren't a little better than other
methods, they're actually much, much better. Before I leave this topic,
let me put in a brief commercial message for speaking. I'm not opposed
to speaking. I think that when the students speak, it's fine. But, what
counts in speaking is not what you say, but what the other person says to
you. In other words, when you get involved in conversation, what counts
is the input that you can stimulate from other people, so I'm in favour of
the student speaking, but we have to understand, it makes an indirect — a
helpful, but indirect contribution to language acquisition.

I'd like to discuss one more hypothesis before we move on to
literacy, and this is a very important one, called the Affective Filter
Hypothesis. Research in language acquisition has concluded that there
are several factors that are — that relate to success in language acquisition
and I'm going to list them here on your screen. One factor is motivation.
Students who are more motivated do better in language acquisition.
Those of you who have studied know that it's a little more complicated
than this, but this is a good approximation. Second, self-esteem, with the
dominant concept today in popular psychology. Students with more self-
esteem, more self-confidence, do better in language acquisition. Third,
anxiety. And here the correlations are negative. The lower the anxiety,
the better the language acquisition. In fact, my hypothesis is for language
acquisition to really succeed, anxiety should be zero.

This has happened to you. Have you ever been in a situation,
speaking a language that you may not speak very well, when the
conversation gets so interesting you temporarily forget that you're using
another language? If this is happening to you that's when you are
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acquiring, when your focus is completely on the message, what the other
person is saying, and your anxiety is temporarily gone.

By the way as an important footnote to this... I guess today we say
"side bar". As a side bar to all this, uh, I'm not sure that zero anxiety is
right for everything. I'm sure it's good for a lot of things, but I'm not quite
sure how far to push this. Speaking to you as a college teacher, speaking
to you as a parent, I'm not all that free and easy. I think there are certain
things in school children absolutely must learn. I think my students at the
University of Southern California should suffer. We have hard classes.
Tough requirements. You don't do the work, you're out. I finally learned
what they tried to teach us in Educational Psychology, the amount of
drive or anxiety necessary to accomplish a task depends on the task.
Sometimes we call Facilitative Anxiety is okay. I don't believe in torture,
but sometimes a little anxiety is okay.

Language acquisition though is different. For language acquisition
to succeed, anxiety has to be directed somewhere else not at the language.
Frank Smith puts it this way, "For a child to develop literacy, the child
has to assume that she's going to be successful." The way that we
integrate this into the theory is like this: if the student isn't motivated, if
self-esteem is low, if anxiety is high, if the student is on the defensive, if
the student thinks the language class is a place where his weaknesses will
be revealed. He may understand the input, but it won't penetrate. It won't
reach those parts of the brain that do language acquisition. A block keeps
it out. We call this block the Affective Filter.

Here's how it works, somewhere in the brain, Chomsky tells us, is a
Language Acquisition Device. Our job is to get input into the device, so
that's input here... Low motivation, low self-esteem, high anxiety, the
block goes up... the filter goes up... and the input cannot get in. This
explains how it can be that we can have two children in the same class,
both getting comprehensible input. One makes progress, the other
doesn't. One is open to the input, the other is closed.
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Let me now try to summarize everything I've said in the last ten-
fifteen minutes or so, and I'll summarize it in one sentence and we'll
wonder why it took me that long: We acquire language in one way, and
only one way, when we get comprehensible input in a low anxiety

environment.
Unit §
Sir Ken Robinson
How to escape education's death valley
Thank you very much.

I moved to America 12 years ago with my wife Terry and our two
kids. Actually, truthfully, we moved to Los Angeles thinking we were
moving to America, but anyways, it's a short plane ride from Los Angeles
to America.

I got here 12 years ago, and when I got here, I was told various
things, like, "Americans don't get irony." Have you come across this
idea? It's not true. I've traveled the whole length and breadth of this
country. I have found no evidence that Americans don't get irony. It's one
of those cultural myths, like, "The British are reserved." I don't know
why people think this. We've invaded every country we've encountered.
But it's not true Americans don't get irony, but I just want you to know
that that's what people are saying about you behind your back. You
know, so when you leave living rooms in Europe, people say, thankfully,
nobody was ironic in your presence.

But I knew that Americans get irony when I came across that
legislation No Child Left Behind. Because whoever thought of that title
gets irony, don't they, because it's leaving millions of children behind.
Now I can see that's not a very attractive name for legislation: Millions
of Children Left Behind. I can see that. What's the plan? Well, we
propose to leave millions of children behind, and here's how it's going to
work.
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And it's working beautifully. In some parts of the country, 60
percent of kids drop out of high school. In the Native American
communities, it's 80 percent of kids. If we halved that number, one
estimate is it would create a net gain to the U.S. economy over 10 years
of nearly a trillion dollars. From an economic point of view, this is good
math, isn't it, that we should do this? It actually costs an enormous
amount to mop up the damage from the dropout crisis.

But the dropout crisis is just the tip of an iceberg. What it doesn't
count are all the kids who are in school but being disengaged from it,
who don't enjoy it, who don't get any real benefit from it.

And the reason is not that we're not spending enough money.
America spends more money on education than most other countries.
Class sizes are smaller than in many countries. And there are hundreds
of initiatives every year to try and improve education. The trouble is, it's
all going in the wrong direction. There are three principles on which
human life flourishes, and they are contradicted by the culture of
education under which most teachers have to labor and most students
have to endure.

The first is this, that human beings are naturally different and
diverse.

Can I ask you, how many of you have got children of your own?
Okay. Or grandchildren. How about two children or more? Right. And
the rest of you have seen such children. Small people wandering about. I
will make you a bet, and I am confident that I will win the bet. If you've
got two children or more, I bet you they are completely different from
each other. Aren't they? Aren't they? (Applause) You would never
confuse them, would you? Like, "Which one are you? Remind me. Your
mother and I are going to introduce some color-coding system, so we
don't get confused.”

Education under No Child Left Behind is based on not diversity but
conformity. What schools are encouraged to do is to find out what kids
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can do across a very narrow spectrum of achievement. One of the effects
of No Child Left Behind has been to narrow the focus onto the so-called
STEM disciplines. They're very important. I'm not here to argue against
science and math. On the contrary, they're necessary but they're not
sufficient. A real education has to give equal weight to the arts, the
humanities, to physical education. An awful lot of kids, sorry, thank you.
One estimate in America currently is that something like 10 percent of
kids, getting on that way, are being diagnosed with various conditions
under the broad title of attention deficit disorder. ADHD. I'm not saying
there's no such thing. I just don't believe it's an epidemic like this. If you
sit kids down, hour after hour, doing low-grade clerical work, don't be
surprised if they start to fidget, you know? Children are not, for the most
part, suffering from a psychological condition. They're suffering from
childhood. And I know this because I spent my early life as a child. I
went through the whole thing. Kids prosper best with a broad curriculum
that celebrates their various talents, not just a small range of them. And
by the way, the arts aren't just important because they improve math
scores. They're important because they speak to parts of children's being
which are otherwise untouched.

The second, thank you. The second principle that drives human life
flourishing is curiosity. If you can light the spark of curiosity in a child,
they will learn without any further assistance, very often. Children are
natural learners. It's a real achievement to put that particular ability out,
or to stifle it. Curiosity is the engine of achievement. Now the reason |
say this is because one of the effects of the current culture here, if I can
say so, has been to de-professionalize teachers. There is no system in the
world or any school in the country that is better than its teachers.
Teachers are the lifeblood of the success of schools. But teaching is a
creative profession. Teaching, properly conceived, is not a delivery
system. You know, you're not there just to pass on received information.
Great teachers do that, but what great teachers also do is mentor,
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stimulate, provoke, engage. You see, in the end, education is about
learning. If there's no learning going on, there's no education going on.
And people can spend an awful lot of time discussing education without
ever discussing learning. The whole point of education is to get people
to learn.

A friend of mine, an old friend — actually very old, he's dead. That's
as old as it gets, I'm afraid. But a wonderful guy he was, wonderful
philosopher. He used to talk about the difference between the task and
achievement senses of verbs. You know, you can be engaged in the
activity of something, but not really be achieving it, like dieting. It's a
very good example, you know. There he is. He's dieting. Is he losing any
weight? Not really. Teaching is a word like that. You can say, "There's
Deborah, she's in room 34, she's teaching." But if nobody's learning
anything, she may be engaged in the task of teaching but not actually
fulfilling it.

The role of a teacher is to facilitate learning. That's it. And part of
the problem is, I think, that the dominant culture of education has come
to focus on not teaching and learning, but testing. Now, testing is
important. Standardized tests have a place. But they should not be the
dominant culture of education. They should be diagnostic. They should
help. (Applause) If I go for a medical examination, I want some
standardized tests. I do. You know, I want to know what my cholesterol
level is compared to everybody else's on a standard scale. I don't want to
be told on some scale my doctor invented in the car.

"Your cholesterol is what I call Level Orange."

"Really? Is that good?" "We don't know."

But all that should support learning. It shouldn't obstruct it, which
of course it often does. So in place of curiosity, what we have is a culture
of compliance. Our children and teachers are encouraged to follow
routine algorithms rather than to excite that power of imagination and
curiosity. And the third principle is this: that human life is inherently
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creative. It's why we all have different résumés. We create our lives, and
we can recreate them as we go through them. It's the common currency
of being a human being. It's why human culture is so interesting and
diverse and dynamic. I mean, other animals may well have imaginations
and creativity, but it's not so much in evidence, is it, as ours? I mean, you
may have a dog. And your dog may get depressed. You know, but it
doesn't listen to Radiohead, does it? And sit staring out the window with
a bottle of Jack Daniels.

And you say, "Would you like to come for a walk?"

He says, "No, I'm fine. You go. I'll wait. But take pictures."

We all create our own lives through this restless process of
imagining alternatives and possibilities, and what one of the roles of
education is to awaken and develop these powers of creativity. Instead,
what we have is a culture of standardization.

Now, it doesn't have to be that way. It really doesn't. Finland
regularly comes out on top in math, science and reading. Now, we only
know that's what they do well at because that's all that's being tested
currently. That's one of the problems of the test. They don't look for other
things that matter just as much. The thing about work in Finland is this:
they don't obsess about those disciplines. They have a very broad
approach to education which includes humanities, physical education,
the arts.

Second, there is no standardized testing in Finland. I mean, there's
a bit, but it's not what gets people up in the morning. It's not what keeps
them at their desks.

And the third thing, and I was at a meeting recently with some
people from Finland, actual Finnish people, and somebody from the
American system was saying to the people in Finland, "What do you do
about the dropout rate in Finland?"
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And they all looked a bit bemused, and said, "Well, we don't have
one. Why would you drop out? If people are in trouble, we get to them
quite quickly and help them and we support them."

Now people always say, "Well, you know, you can't compare
Finland to America."

No. I think there's a population of around five million in Finland.
But you can compare it to a state in America. Many states in America
have fewer people in them than that. [ mean, I've been to some states in
America and I was the only person there. Really. Really. I was asked to
lock up when I left.

But what all the high-performing systems in the world do is
currently what is not evident, sadly, across the systems in America — [
mean, as a whole. One is this: They individualize teaching and learning.
They recognize that it's students who are learning and the system has to
engage them, their curiosity, their individuality, and their creativity.
That's how you get them to learn.

The second is that they attribute a very high status to the teaching
profession. They recognize that you can't improve education if you don't
pick great people to teach and if you don't keep giving them constant
support and professional development. Investing in professional
development is not a cost. It's an investment, and every other country
that's succeeding well knows that, whether it's Australia, Canada, South
Korea, Singapore, Hong Kong or Shanghai. They know that to be the
case.

And the third is, they devolve responsibility to the school level for
getting the job done. You see, there's a big difference here between going
into a mode of command and control in education — That's what happens
in some systems. You know, central governments decide or state
governments decide they know best and they're going to tell you what to
do. The trouble is that education doesn't go on in the committee rooms
of our legislative buildings. It happens in classrooms and schools, and
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the people who do it are the teachers and the students, and if you remove
their discretion, it stops working. You have to put it back to the people.

There is wonderful work happening in this country. But I have to
say it's happening in spite of the dominant culture of education, not
because of it. It's like people are sailing into a headwind all the time. And
the reason I think is this: that many of the current policies are based on
mechanistic conceptions of education. It's like education is an industrial
process that can be improved just by having better data, and somewhere
in, I think, the back of the mind of some policy makers is this idea that if
we fine-tune it well enough, if we just get it right, it will all hum along
perfectly into the future. It won't, and it never did.

The point is that education is not a mechanical system. It's a human
system. It's about people, people who either do want to learn or don't
want to learn. Every student who drops out of school has a reason for it
which is rooted in their own biography. They may find it boring. They
may find it irrelevant. They may find that it's at odds with the life they're
living outside of school. There are trends, but the stories are always
unique. I was at a meeting recently in Los Angeles of — they're called
alternative education programs. These are programs designed to get kids
back into education. They have certain common features. They're very
personalized. They have strong support for the teachers, close links with
the community and a broad and diverse curriculum, and often programs
which involve students outside school as well as inside school. And they
work. What's interesting to me is, these are called "alternative
education." You know? And all the evidence from around the world is,
if we all did that, there'd be no need for the alternative.

So I think we have to embrace a different metaphor. We have to
recognize that it's a human system, and there are conditions under which
people thrive, and conditions under which they don't. We are after all
organic creatures, and the culture of the school is absolutely essential.
Culture is an organic term, isn't it?
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Not far from where I live is a place called Death Valley. Death
Valley is the hottest, driest place in America, and nothing grows there.
Nothing grows there because it doesn't rain. Hence, Death Valley. In the
winter of 2004, it rained in Death Valley. Seven inches of rain fell over
a very short period. And in the spring of 2005, there was a phenomenon.
The whole floor of Death Valley was carpeted in flowers for a while.
What it proved is this: that Death Valley isn't dead. It's dormant. Right
beneath the surface are these seeds of possibility waiting for the right
conditions to come about, and with organic systems, if the conditions are
right, life is inevitable. It happens all the time. You take an area, a school,
a district, you change the conditions, give people a different sense of
possibility, a different set of expectations, a broader range of
opportunities, you cherish and value the relationships between teachers
and learners, you offer people the discretion to be creative and to
innovate in what they do, and schools that were once bereft spring to life.

Great leaders know that. The real role of leadership in education —
and I think it's true at the national level, the state level, at the school level
— is not and should not be command and control. The real role of
leadership is climate control, creating a climate of possibility. And if you
do that, people will rise to it and achieve things that you completely did
not anticipate and couldn't have expected.

There's a wonderful quote from Benjamin Franklin. "There are three
sorts of people in the world: Those who are immovable, people who don't
get it, they don't want to get it, they're not going to do anything about it;
there are people who are movable, people who see the need for change
and are prepared to listen to it; and there are people who move, people
who make things happen." And if we can encourage more people, that
will be a movement. And if the movement is strong enough, that's, in the
best sense of the word, a revolution. And that's what we need.

Thank you very much.
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Unit 6
Carol Dweck
The power of believing that you can improve
The power of yet

I heard about a high school in Chicago where students had to pass a
certain number of courses to graduate, and if they didn't pass a course,
they got the grade "Not Yet." And I thought that was fantastic, because
if you get a failing grade, you think, I'm nothing, I'm nowhere. But if you
get the grade "Not Yet", you understand that you're on a learning curve.
It gives you a path into the future.

"Not Yet" also gave me insight into a critical event early in my
career, a real turning point. I wanted to see how children coped with
challenge and difficulty, so I gave 10-year-olds problems that were
slightly too hard for them. Some of them reacted in a shockingly positive
way. They said things like, "I love a challenge," or, "You know, I was
hoping this would be informative." They understood that their abilities
could be developed. They had what I call a growth mindset. But other
students felt it was tragic, catastrophic. From their more fixed mindset
perspective, their intelligence had been up for judgment, and they failed.
Instead of luxuriating in the power of yet, they were gripped in the
tyranny of now.

So what do they do next? I'll tell you what they do next. In one study,
they told us they would probably cheat the next time instead of studying
more if they failed a test. In another study, after a failure, they looked for
someone who did worse than they did so they could feel really good
about themselves. And in study after study, they have run from difficulty.
Scientists measured the electrical activity from the brain as students
confronted an error. On the left, you see the fixed-mindset students.
There's hardly any activity. They run from the error. They don't engage
with it. But on the right, you have the students with the growth mindset,
the idea that abilities can be developed. They engage deeply. Their brain
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is on fire with yet. They engage deeply. They process the error. They
learn from it and they correct it.

How are we raising our children? Are we raising them for now
instead of yet? Are we raising kids who are obsessed with getting As?
Are we raising kids who don't know how to dream big dreams? Their
biggest goal is getting the next A, or the next test score? And are they
carrying this need for constant validation with them into their future
lives? Maybe, because employers are coming to me and saying, "We
have already raised a generation of young workers who can't get through
the day without an award."

So what can we do? How can we build that bridge to yet? Here are
some things we can do. First of all, we can praise wisely, not praising
intelligence or talent. That has failed. Don't do that anymore. But praising
the process that kids engage in, their effort, their strategies, their focus,
their perseverance, their improvement. This process praise creates kids
who are hardy and resilient.

There are other ways to reward yet. We recently teamed up with
game scientists from the University of Washington to create a new online
math game that rewarded yet. In this game, students were rewarded for
effort, strategy and progress. The usual math game rewards you for
getting answers right, right now, but this game rewarded process. And
we got more effort, more strategies, more engagement over longer
periods of time, and more perseverance when they hit really, really hard
problems.

Just the words "yet" or "not yet," we're finding, give kids greater
confidence, give them a path into the future that creates greater
persistence. And we can actually change students' mindsets. In one study,
we taught them that every time they push out of their comfort zone to
learn something new and difficult, the neurons in their brain can form
new, stronger connections, and over time, they can get smarter.
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Look what happened: In this study, students who were not taught
this growth mindset continued to show declining grades over this
difficult school transition, but those who were taught this lesson showed
a sharp rebound in their grades. We have shown this now, this kind of
improvement, with thousands and thousands of kids, especially
struggling students.

So let's talk about equality. In our country, there are groups of
students who chronically underperform, for example, children in inner
cities, or children on Native American reservations. And they've done
so poorly for so long that many people think it's inevitable. But when
educators create growth mindset classrooms steeped in yet, equality
happens. And here are just a few examples. In one year, a kindergarten
class in Harlem, New York scored in the 95th percentile on the national
achievement test. Many of those kids could not hold a pencil when they
arrived at school. In one year, fourth-grade students in the South Bronx,
way behind, became the number one fourth-grade class in the state of
New York on the state math test. In a year, to a year and a half, Native
American students in a school on a reservation went from the bottom
of their district to the top, and that district included affluent sections of
Seattle. So the Native kids outdid the Microsoft kids.

This happened because the meaning of effort and difficulty were
transformed. Before, effort and difficulty made them feel dumb, made
them feel like giving up, but now, effort and difficulty, that's when their
neurons are making new connections, stronger connections. That's when
they're getting smarter.

I received a letter recently from a 13-year-old boy. He said, "Dear
Professor Dweck, I appreciate that your writing is based on solid
scientific research, and that's why I decided to put it into practice. I put
more effort into my schoolwork, into my relationship with my family,
and into my relationship with kids at school, and I experienced great
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improvement in all of those areas. I now realize I've wasted most
of my life."

Let's not waste any more lives, because once we know that abilities
are capable of such growth, it becomes a basic human right for children,
all children, to live in places that create that growth, to live in places
filled with "yet". Thank you.

Unit 7
Angela Lee Duckworth
Grit: The power of passion and perseverance

When [ was 27 years old, I left a very demanding job in management
consulting for a job that was even more demanding: teaching. I went to
teach seventh graders math in the New York City public schools. And
like any teacher, I made quizzes and tests. I gave out homework
assignments. When the work came back, I calculated grades.

What struck me was that IQ was not the only difference between my
best and my worst students. Some of my strongest performers did not
have stratospheric 1Q scores. Some of my smartest kids weren't doing so
well.

And that got me thinking. The kinds of things you need to learn in
seventh grade math, sure, they're hard: ratios, decimals, the area of a
parallelogram. But these concepts are not impossible, and I was firmly
convinced that every one of my students could learn the material if they
worked hard and long enough.

After several more years of teaching, I came to the conclusion that
what we need in education is a much better understanding of students
and learning from a motivational perspective, from a psychological
perspective. In education, the one thing we know how to measure best is
1Q. But what if doing well in school and in life depends on much more
than your ability to learn quickly and easily?
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So I left the classroom, and I went to graduate school to become a
psychologist. I started studying kids and adults in all kinds of super
challenging settings, and in every study my question was, who is
successful here and why? My research team and I went to West Point
Military Academy. We tried to predict which cadets would stay in
military training and which would drop out. We went to the National
Spelling Bee and tried to predict which children would advance farthest
in competition. We studied rookie teachers working in really tough
neighborhoods, asking which teachers are still going to be here in
teaching by the end of the school year, and of those, who will be the most
effective at improving learning outcomes for their students? We
partnered with private companies, asking, which of these salespeople are
going to keep their jobs? And who's going to earn the most money? In
all those very different contexts, one characteristic emerged as a
significant predictor of success. And it wasn't social intelligence. It
wasn't good looks, physical health, and it wasn't 1Q. It was grit.

Grit is passion and perseverance for very long-term goals. Grit is
having stamina. Grit is sticking with your future, day in, day out, not just
for the week, not just for the month, but for years, and working really
hard to make that future a reality. Grit is living life like it's a marathon,
not a sprint.

A few years ago, | started studying grit in the Chicago public
schools. I asked thousands of high school juniors to take grit
questionnaires, and then waited around more than a year to see who
would graduate. Turns out that grittier kids were significantly more likely
to graduate, even when I matched them on every characteristic I could
measure, things like family income, standardized achievement test
scores, even how safe kids felt when they were at school. So it's not just
at West Point or the National Spelling Bee that grit matters. It's also in
school, especially for kids at risk for dropping out. To me, the most
shocking thing about grit is how little we know, how little science knows,
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about building it. Every day, parents and teachers ask me, "How do I
build grit in kids? What do I do to teach kids a solid work ethic? How do
I keep them motivated for the long run?" The honest answer is, I don't
know. What I do know is that talent doesn't make you gritty. Our data
show very clearly that there are many talented individuals who simply
do not follow through on their commitments. In fact, in our data, grit is
usually unrelated or even inversely related to measures of talent.

So far, the best idea I've heard about building grit in kids is
something called "growth mindset." This is an idea developed at Stanford
University by Carol Dweck, and it is the belief that the ability to learn is
not fixed, that it can change with your effort. Dr. Dweck has shown that
when kids read and learn about the brain and how it changes and grows
in response to challenge, they're much more likely to persevere when
they fail, because they don't believe that failure is a permanent condition.

So growth mindset is a great idea for building grit. But we need
more. And that's where I'm going to end my remarks, because that's
where we are. That's the work that stands before us. We need to take our
best ideas, our strongest intuitions, and we need to test them. We need to
measure whether we've been successful, and we have to be willing to fail,
to be wrong, to start over again with lessons learned. In other words, we
need to be gritty about getting our kids grittier. Thank you.
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