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PARTI
PSYCHOLOGY IN USE

APPLICATION OF PSYCHOLOGY TO EVERYDAY LIFE

Psychology influences our daily lives in many ways. No matter what we
do or where we do it, the chances are great that we are affected, sometimes
dramatically, by the contributions of psychologists.

School psychalogz.vtx influence sludcms through programs of psychologi-
cal testing and ional and ling, applications that affect
students' personal well-being, their progress through school, and their future ca-
reers. School psychologists help determine curriculum content and develop
ways of presenting material in the classroom to facilitate the learning process.

Industrial psychologists affect every aspect of our careers at work, no
matter where we are employed or what kind of work we do. Industrial psy-

hologi t lection and training for nearly all jobs, as

determine i of
well as the specific procedures by which the progress of employees i |s penodl-
cally evaluated. Offices and factories are designed, in part, by psych as
are the procedures and processes by which much work is performed.

Clinical psychologists use a variety of techniques of therapy and counsel-
ing to deal with persons who have emotional problems. Whether the problems
are mild or crippling, of short or long duration, clinical psychologists are
equipped to help resolve them. Psychologists are also involved in the human
potential , helping th ds of well-adjusted people find and release
new and greater levels of potential creativity and personal fulfillment.

Consumer psychologists are concemed with the everyday decisions we
make in shops and supermarkets, in front of our television sets, and in voting
booths. The products we buy, the programs we watch, even the candidates we
elect to public office are designed, packaged, and advertised using psychologi-
cal techniques to increase their attractiveness and their potential to satisfy hu-
man needs.

Engineering psychologists help design many of the products we buy and
use, from automobiles to airplanes, to make them easier and more efficient to
operate. Various items of equipment in the factory, on the highway, and in the
home are designed to make the best use of human capabilities and to compen-
sate for human weaknesses.

Environmental psychologists are concerned with the quality of naturat and
artificial environments. By investigating the effects of different environments
on human behavior, psychologists contribute to the design of more pleasant,
safer, and more efficient homes, workplaces, and even entire communities.

Medical psychologists play an important role in the physical health care
system through research on the psychological aspects of disease and the person-
ality patterns linked to various ilinesses. Psychologists influence the recovery
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rate of patients and their ability to cope with terminal illness, and the nature of
the doctor-patient relationship. In addition, psychological techniques have been
devised by which we can learn to control the functioning of our own bodies—
slowing the heart rate, for example. These can be of immense value in telieving
and combating certain diseases.

Forensic psycholagzsm are involved with all aspects of crime and law en-

from d and apprehending criminals to rehabilitating them.

They work with police departments, courts, and prisons in their efforts to help
those who fight crime and those who commit crimes. In the process, they aid all
of us, the potential victims of crimes.

Hoscnenun x mexcmy.
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PSYCHOLOGY: WHAT, HOW, WHO, AND WHERE

Psychology was originally defined as the study of the mind. As such, the
discipline goes back many centuries to the time of the Greeks. About 100 years
ago psychology was redefined as the science of the mind, reflecting a new in-
tent to become an objective and experimental field of inquiry.

In the years of its devel psychology has ded in many ways.
Today there is not one psychology but several different forms of psychology,
cach devoted to the study of a different aspect of human nature. One aspect is
behavior—what people actually do. Another is conscious experience—how
people feel. A third is the unconscious forces that motivate each of us.

Each area is a legitimate type of psychology and each is concerned with
improving the quality of human life. Each approaches its study of human nature
in a scientific way.

Thus, psychology can be defined as a scnence of behavior and of mental

and ph and as a proft dedicated to the promotion of
human welfare.

Five research techniques are discussed. In the experimental method psy-
chologists study the effect on human behavior of a single variable while holding
all other variables constant. The variable being studied is the Independent vari-
able; the resulting behavior of the subjects is the dependent variable. There are
two groups of subjects in a psychological experiment: the experimental group
and the control group. Although it is the most precise of all research methods,
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the experimental method does have weaknesses: (1) some aspects of behavior
cannot be studied by the experimental method, (2) experiments must sometimes
be performed in artificial settings, and (3) people may not behave in their usual
manner when they know they are taking part in an experiment.

The method of systematic observation involves the objective observation
of human behavior, not under the controlled conditions of the laboratory but in
the real world. Although this method offers some degree of control over possi-
ble influencing variables, it does not allow for manipulation of the independent
variable as does the experimental method.

In the correlational method two variables are statistically compared to see
how one variable is related to the other. It is useful in cases in which a predic-
tion must be made about how well a person is likely to succeed, for example, in
college or on a job.

The clinical methods are used to diagnose and treat emotionally disturbed
persons. Specific methods include taking a life history, psychological testing,
and dream analysis. Although not as objective as other methods, the clinical
methods are nevertheless of great value in dealing with problems of the uncon-
scious mind.

The survey methods attempt to determme our attitudes and opinions about
matters such as or political did:
so that predictions can be mada about decisions people are likely to make. Sur-
vey methods can be highty accurate but they are sometimes limited by the hu-
man tendency to say one thing and then do another. Three basic survey tech-
niques are personal interviews, telephone interviews, and mail interviews.

To become a psychologist one must earn either a master's degree or a
doctoral degree. Some psychologists are engaged in pure research, in which the
search for knowledge is undertaken for jts own sake. Other psychologists favor
applied research, dealing with practical problems for which a solution must be
found, often under the pressure of a deadline. Within the pure and applied areas
of psychology are a number of spemalmes represented by the thlrty ﬁve divi-
sions of the American Psychol Applied psychol per-
form their services in a variety of settings, ranging from federal and state gov-
ernments to private industry.
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PSYCOLOGY APPLIED TO MENTAL HEALTH: THE NATURE
OF MENTAL ILLNESS

Mental illness is an epidemic affecting at least one out of every ten people
in the United States, who, at some time in their lives, will have to be ireated for
abnormai behavior. Millions more tum to tranquilizers, alcohol, drugs, or suffer
in silence because of emotional problems.

Determining whether someone is mentally ill is difficult in all but the most
extreme and obvious cases because what is abnormal in one situation may be
normal and adaptive in another situation. Abnormality is defined in statistical
terms, that is, by the relative frequency of occurrence of such behavior. But that
is not sufficient to judge a person mentally ill. One must also consider how
harmful the behavior is to the individual and to others, and the person's degree
of internal suffering.

The behavior of mentally ill persons differs only in degree and not in kind
from the behavior of normal persons; there are usually no sharp distinctions
between normal and abnormal behavior, As a result, even psychiatrists and psy-
chologists often have difficulty distinguishing sane from insane persons, except
in extreme cases.

The specific types of mental illnesses discussed include neuroses, psycho-
ses, and personality disorders.

In neurosis, a moderate-to-severe form of mental illness, the person retains
contact with reality but has difficulty coping with life. The condition is charac-
terized by strong feelings of anxiety. Specific neuroses include anxiety neuro-
sis, characterized by an intense level of anxiety that interferes with all activities;
phobias, an intense, constant, and irrational fear of some object or situation; ob-
sessions and Isi i ideas (ot ions) or behaviors (compul
sions) that the person must think about or act out constantly; Apsteria, mani-
fested as conversion reactions (the conversion of some psychological distur-
bance into a physical disturbance such as blindness or paralysis) or dissociative
reactions (the dissociation of parts of the personality in the form of amnesia,
sommnambulism, or multiple personality); Aypochondria, excessive and exagger-
ated concern for one's health and physical condition; and depressive neurosis,
powerful, persistent, and compelling feelings of depression, gloom, discour-
agement, and rejection,

Psychoses are more severe forms of mental illness than neuroses. Psy-
chotic persons, legally labeled "insane," maintain no contact with reality, live in
a personal fantasy world, and usually have to be hospitalized. Two major cate-
gories of psychoses are organic psychoses, caused by physical damage to the
brain, and finctional psychoses, caused by psychological factors. Two major
functional psychoses are schizophrenia, the splitting of the personality from re-
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psychosis, extreme fluctuations of moods and feelings from the depths of de-
pression to the heights of euphoria.

Personality disorders differ from neuroses in that they are not character-
ized by intense feelings of anxiety, and from psychoses in that contact with re-
ality is not lost. Three forms of personality disorders are addictions to drugs or
alcohol and the practice of deviant sexual behaviors; dominant personality
trends such as the paranoid, schizoid, madequate explosive, passive, and com-
pulsive p lities; and the psychopathic personality, distinguished by an ab-
sence of consideration for mhers and a total lack of guilt or remorse about anti-
social and often violent behavior.

Tloscnenus x mexcmy
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PSYCHOLOGY APPLIED TO MENTAL HEALTH:
THE TREATMENT OF MENTAL ILLNESS

There are several approaches to the treatment of the mentally ill. Some fo-
cus on unconscious motivations, some on conscious feelings, and others on the
behavioral symptoms rather than on any possible underlying cause. Some
therapies take a medical rather than a psychological approach, some are con-
ducted on a group rather than on an individual basis, and others are designed for
children rather than for adults. Finally, some therapies can be conducted only
by psychologists or psychiatrists, and others are performed by persons who
have had only a small amount of professional training. Seven forms of therapy
are discussed.

1. Physical therapies are USed for the most severe cases of mental illness,
in which patients are and ponsive to the psychological
therapies. Three forms of physical therapy are shock therapy, drug therapy, and
psychosurgery. Shock therapy. in which a patient is rendered unconscious fol-
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lowing a brief period of severe convulsions, is administered by drugs or by
electric Prug therapy has been useful in changing patient behavior and has led
to rapid release from mental institutions. It has also allowed the treatment of
many emotionally disturbed persons as outpatients. Antipsychotic drugs calm
intense and violent psychotic behaviors, antianxiety drugs provide relief from
worry and tension, and antidepressant drugs relieve depression and help restore
energy and vitality. Psychosurgery involves severing the frontal lobes of the
brain from other brain structures that control emotion. It is used as a last-resort
form of treatment when no other therapies have worked. Physical therapies do
not by themselves cure mental illness. They are useful for behavior change,
symptom relief, and for rendering patients more amenable to psychological
forms of therapy.

2. Individual psychotherapy tries to uncover the underlying reason for an
emotional disturbance and to achieve self-insight into personal fears and feel-
ings. Psychoanalysis, developed by Sigmund Freud, explores a person's child-
hood experiences in order to bring to the surface the trauma or conflict that has
been repressed in the unconscious. Once the person is made aware of the re-
pressed material, he or she can be taught to cope with it. Four basic techniques
in psych ysis are: free iation, a sort of day ing out loud in which
a patient says everything that comes to mind; dream analysis, in which the
analyst interprets the symbols in dreams; analysis of resistance, in which the
patient is persuaded to talk about events, persons, or situations they have re-
sisted revealing; and aralysis of transference, in which the patient transfers to
the analyst feelings heid toward other persons. Client-centered therapy, devel-
oped by Carl Rogers, places the responsibility for achieving self-insight and for
resolving the emotional problem on the patient rather than on the therapist. The
therapist provides a permissive and accepting atmosphere and rephrases and
elaborates on the client's revelations in such a way that the client develops self-
understanding and acceptance.

3. Group psychotherapy involves six to twelve patients meeting with a
therapist. It provides for improving interpersonat relations skills, learning how
others handle similar problems, and finding out how others react to one's own
feelings and thoughts. Group members discuss their problems openly, question
the motivations of other group members, and offer insights and interpretations
supplemented by those of the therapist. Gestalt therapy, developed by Fritz
Perls, is a type of group psychotherapy in which treatment focuses on one per-
son at a time in a group setting. The goal is to make patients aware of all aspects
of their personalities and to help them work through their unfinished situations,

4. Behavior therapy attempts to change abnormal behavior without trying
to uncover potential unconscious causes of the behavior. Based on psychologi-
cal research on learning, behavior therapy alters behavior by having the person
unlearn or relearn undesirable behaviors. Five techniques are available: positive
reinforcement, ing a person for displaying normal behavior; extinction,
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ignoring a person for displaying abnormal behavior; aversive conditioning,
punishing a person for displaying abnormal behavior; systematic desensitiza-
rion, teaching a person to respond with relaxation instead of with anxiety to
previously anxiety-inducing stimuli; and modeling, teaching new behavior by
having a person watch and imitate a model who displays the desired behavior.

5. Play therapy is used with children to induce them to reveal and to act
out, through their play activities, their inner feelings and conflicts.

6. Psychodrama involves the acting out of inner feelings in a play in which
patients portray themselves or significant persons in their lives.

7. Community-based therapy is an effort to provide treatment at the com-
munity level rather than in mental hospitals. Faster treatment can be provided
and many people can be spared the indignity of institutionalization. Community
mental health centers are concerned with prevention as well as treatment of
mental illness, and are making increasing use of paraprofessional mental health
personnel.

Hoacrenusa k mexcmy
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PSYCHOLOGY APPLIED TO MENTAL HEALTH: THE HEALTHY
PERSONALITY

Growth therapy is oriented toward expanding and enriching the human

lity, improving psychological hcalth, and tapping previously unused

human potential. Growth therapy techniques are used with people of average or

normal mental health, people who are not suffering from neurosis, psychosis, or
other emotional or behavioral problems.

Growth or humanistic psychologists study the positive side of personality (psy-
chological health) instead of the negative side (mental illness). This interest in psy-
chological health is being expressed in two ways: in research that attempts to under-
stand the characteristics of psychologically healthy people, and in specific techniques
designed to foster the development of those characteristics.

Growth psychologists have identified a number of characteristics of psy-
chological health. In addition to being free of neuroses and psychoses, psycho-
logically healthy people have achieved a level of growth and a utilization of
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human potential considerably higher than persons of average mental health,
However, there is no universal description of a healthy personality, Different
types of psychological health are appropriate for different people or for the
same person at different ages.

R h studies of psychologically healthy adol graduate stu-
dents, and astronauts showed them to be, in general, self-reliant, competent,
hard-working, future-oriented, emotionally stable, realistic, and from stable
homes and communities.

Models of psychological health proposed by Gordon Allport, Abraham
Maslow, Carl Rogers, Erich Fromm, Viktor Frankl, and Fritz Perls are discussed.

Allport proposed seven criteria of the mature personality: extension of the sense
of self, warm relating of self to others, emotional security, realistic perception, skills
and assi self-objecti and a unifying phi hy of life.

Maslow study of self-actualizing people showed them to have an efficient per-
ception of eality; an acceptance of nature, others, and themselves; spontaneity, sim-

plicity, and s a focus on p outside tk Ives; a need for privacy
and i ioning; a continued freshness of appreciation;
mystical or peak expencnces social interest; deep interpersonal relations; a demo-
cratic character 3 ; and a rest: to conformity.

Rogers found that filly functioning persons can be described as open to all
experiences, living fully in every moment, trusting their own organism, enjoy-
ing a sense of freedom, and highly creative.

Fromm described psychologically healthy people as productive and de-
fined them in terms of their ability to love productively, think productively, ex~
perience genuine happiness, and be guided by their own conscience.

In Frankl’s view the self-transcendent person is oriented toward the future,
committed to work, able to give and receive tove, and possessed of a meaning
and purpose in life.

Perls's model of psychological health, the "here and now” person, has the
following characteristics: such persons function in the present, they understand
and accept who and what they are, they express their impulses and yearnings,
they take responsibility for their own lives, they shed responsibility for others,
they are completely in touch with self and world, they express resentments
openly, they are free of external regulation, and they are not engaged in the pur-
suit of happiness.

There are general similarities among these models of psychological health.
Healthy people are in conscious control of their life, they know who and what
they are, they are anchored in the present, they can give and receive love, they
are committed to work, they care for and feel responsible for others, they have
positive interpersonal relations, and they need independence and autonomy.

Growth therapy, designed to promote psychological health, has several
forms; the group encounter approach is probably the most popular. Through
intense and intimate emotional interactions, encounter group members learn
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how to relate better to themselves and to others, and how others respond to
them. In the process, they raise their consciousness levels to new heights and
uncover hidden potentials.

According to Rogers, encounter groups proceed through a sequence of
complex interactions: milling around, resistance to personal expression or ex-
ploration, description of past feelings, expression of negative feelings, expres-
sion and exploration of personally meaningful material, expression of immedi-
ate interpersonal feelings in the group, development of a healing capacity in the
group, self-acceptance and the beginning of change, the cracking of facades, re-
ceipt of feedback, and confrontation.

Some people are harmed by encounter group experiences because they find
that they cannot relate as openly and honestly to the rest of the world as they
can to members of their group. Persons who reveal problems or conflicts that
the group does not resolve, or who fail to relate to or be accepted by the group,
are also damaged by group experiences.

Another popular technique of growth therapy is meditation, a way to re-
duce stress, relax totally, and increase one's level of consciousness in order to
release new creativity.

Other hes to health include sensory awareness
fraining, in whlch people establish closer contact with the physical world, induced
peak experiences, in which one undergoes a voyage into an inner fantasy world in
order to enhance personal growth, and rolfing, in which the body muscles are relaxed
and realigned in order to release harmfisl emotional memories.
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PSYCHOLOGY APPLIED TO PHYSICAL HEALTH

The idea that the mind can affect the body and cause or cure disease was
first recognized by the ancient Greeks. It was out of favor during the twentieth
century because of our strong belief in science and technology. Fortunately, the
idea is again gaining prominence, primarily because of research findings of
medical psychologists on emotional aspects of disease. Their work has impor-
tant implications for the total health care system.

Stress produces physiological changes that are designed to help the indi-
vidual cope with the stressful experience. These bodily changes include the re-
lease of adrenalin, extra sugar from the liver, and increased circulation and heart
rate. Energy is directed to the brain and muscles, where it is needed to deal with
the stress. However, we cannot remain in such a highly active condition for
very long, because we have only a limited amount of energy on which to draw.
If the stress contimues, it depletes the body's reserves of energy.

Stress is any kind of emotmnal sttam or tension. It produces wear and tear
on the body and from Y , such as getting
caught in a traffic jam, to crises, such as being attacked by a mugger. Each
stress adds to the ones before, 50 the effects of stress are cumulative. Worry,
anxiety, and long-standi bl are also sources of stress. Peo-
ple who are constantty tense worried, fearful or hostile are continually wearing
down their bodily reserves of energy. This, in time, leads to actual physiological
damage to organs and tissues, and makes us more susceptible to infections.
Thus, stress can Jead directly to illness and disease.

Itis impossible to escape stress altogether. Even the normal milestones of
life such as marriage, moving, retirement, changing ]obs or schools, and taking
vacations are stresses because they involve a change in a person’s llfe, to which
he or she must adapt. The Social Readjusiment Rating Scale, composed of
common life stress events, has been useful in predicting the onset of illness.
Persons who experience a certain number of life change events in the course of
a year are much more likely to get sick during the following year than those
who have fewer life changes. The most stressful change is the death of a spouse.
The chances of illness and death increase dramatically in the six months fol-
lowing such a loss.

The General Adaptation Syndrome provides an explanation of what takes
place between the initial appearance of stress and the subsequent developmem
of an: illness. Three stages in the body's reaction to stress are alarm, in which
the physiol 1 changes in resp to stress serve to mobilize the body's de-
fenses; resistance, in which the person seems to be adapting to the stress; and
exhauxtinn, in which the bodily reserves of energy are depleted such that the
person can no longer resist the stress and becomes susceptible to disease and
infection.
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Psychosomatic diseases involve real physical damage caused by stress and
by other tonal and psychological factors. It is esti that 50 to 80 per
cent of all iliness is psychosomatic. Psychosomatic disorders include eczema,
acne, hives, backaches, headaches, arthritis, asthma, bronchitis, hypertension
and other cardiovascular disorders, cancer, ulcers, colitis, genitourinary disor-
ders, obesity, and hyperthyroidism.

Three possible reasons why a person under stress contracts one psychoso-
matic illness instead of another are genetic predisposition, learning (in which a
particular set of symp! has been rei d), and p lity factors.

Psychologists have determined that certain illnesses can be accurately diag-
nosed on the basis of personality characteristics alone, without conducting a physical
examination, Three personality categories, each refated to different psychosomatic
diseases, are excessive reactors, who are prone to coronary occlusion, degenerative
arthritis, and ulcers; deficient reactors, who are prone to dermatitis, rheumatoid ar-
thritis, and colms, and restrained reactor: who are prone to asthma, diabetes, hy-

ismn, and migraine headact

Personality correlates of six dlsorders are discussed. Ulcer victims are
hard-driving, aggressive people who have strong conflicts between being de-
pendent and being independent. People with asthma usually have a strong de-
pendence on their mother. An asthmatic attack occurs when that dependency is
threatened. Migraine headache sufferers feel unworthy and inferior and harbor
resentment and frustration at not being able to accomplish their goals, which
they usually set too high. People who have rheumatoid arthritis tend to be shy,
inhibited, self-conscious, nervous, and compulsive and perfectionistic about
everything they do. They also have strong needs to sacrifice for and serve oth-
ers. Victims of heart disease have a recognizable personality pattemn known as
Type A. This includes a high competitive drive, a constant sense of time ur-
gency, and high levels of ambition, aggressiveness, and hostility. They are im-
patient with other people and are always under tension and stress. The back-
ground and personality characteristics of cancer patients include the loss of a
close relationship on which their security depended, causing them to feel lonely
and isolated; an inability to express anger, resentment, and hostility; a high de-
gree of self-hatred and self-distrust; and overwhelming despair.

Three techniques for reducing stress and its effects are biofeedback, meditation,
and visnalization. Biofeedback mvolves learning to control bodily processes such as
heart rate and muscle tension in order to slow thern during times of stress. Meditation
decreases rates of mental and physical functioning, thus reducing the effects of stress
and improving general health. Visualization involves focusing the mind's eye on a
real or imaginary object. It has been used with cancer patients who focus on the ac-
tual des\mcnon of 1helr cancerous cells.

1 hes to pain reduction have been in re-
ducmg the severity of the pain and in helping people adjust to the pain and thus
lead normal lives. In pain clinics, dolorologists (persons who specialize in
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holowical : i udine biofeedback

treating pain) use a variety of p
meditation, hypnesis, and behavior modification. Through behavior modifica-
tion, dolorologists eliminate pain behaviors such as complaining, which may
have been rewarded in the past.

Psychologists studying death and dying are concerned with the reactions
of the terminally ill and counseling them so that they may be able to find
meaning and purpose in the final days of their lives. How strongly a person
wants to live can influence how long he or she does live in the face of terminal
illness, or in a highly stressful situation such as a prisoner-of-war camp. Pa-
tients who have terminal illnesses pass through five psychological stages: denial
and isolation, anger, bargaining, depression, and acceptance.
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PSYCHOLOGY APPLIED TO THE ENVIRONMENT

i ! kologi: the relationships between human be-
havior and the vanous envnronments m whlch we live and work. The field com-
bines the talents of psyct 1 i urban planners, and an-

thropologists. We bulld and shape our environments, and these in turn influence
our behavior. To study these mutual effects, environmental psychologists use stan-
dard methods of psychological esearch: experimental research in laboratories, sys-
tematic observation in natural seitings, and survey research methods.

Two fundamental human needs that are strongly influenced by our envi-
ronment are the needs for privacy and for personal space.

The need for privacy (to be alone and undisturbed by other people) varies
from one person or culture to another. Some people need more privacy than
others. The privacy need also varies within the same person from one situation
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to another. Sometimes we need to be alone and at other times we need the com-
pany of other peopie. Satisfaction of privacy needs can be hindered or helped by
certain aspects of the physical environment. Privacy can be provided by archi-
tectural features such as walls, fences, and shrubbery. The most important as-
pect of privacy is an individual's free choice to find it whenever he or she de-
sires. Our environment should give us the option of when and under what con-
ditions we want to be with other people or to be alone.

Personal space (territoriality) is the need for a space that is our owm, into which
no one else may intrude. The phenomenon of territoriality includes personal posses-
sions as well as the space around our body. If someone gets too close to us they may
violate our personal space and make us feel uncomfortable, As with privacy, there are
individual and cultural differences in personal space needs. Some of us need more
space than others. Space needs also vary with the nature of the person with whom we
are interacting. A loved one is allowed to get much closer than a stranger.

The anthropologist Edward Hall has defined four distance zones that char-
acterize our space needs with respect to other people: intimate distance (the
close phase involves actual body contact and the far phase ranges from 6 to 18
inches); personal distance (the close phase is 1 1/2 to 2 1/2 feet and the far
phase is 2 1/2 to 4 feet); social distance (the close phase is from 4 to 7 feet and
the far phase is 7 to 12 feet); and public distance (the close phase is 12 to 25
feet and the far phase is beyond 25 feet).

When privacy and personal space needs are frustrated, we may find our-
selves in a sitvation of overcrowding. Animal studies show that overcrowding is
stressful and produces harmful behavioral and physiological effects. Over-
crowding is also stressful to human beings. An objective way to measure over-
crowding is to calculate population density, the number of people who occupy a
particular unit of space. However, overcrowding remains a personal and sub-
jective matter and depends on the actual situation, the past experience of the in-
dividual, personality factors, and the nature of the interaction. Each person de-
fines a situation as overcrowded when his or her privacy and personal space
needs are violated over a long period of time. Correlational studies show that
high population densities are related to high rates of crime and mental illness, to
reduced interpersonal contact, and to a shorter life span for women.

Environmental psychelogists study large-scale environments such as cities
as well as specific small-scale environments such as the following,

Single-family homes have significantly changed the landscape of the
United States as well as our life-style and behavior. The location of a house
relative to other houses, and where it is situated on a lot, influences friendship
patterns, privacy, and safety. The size of a house and its interior arrangement of
rooms affect the privacy of those who live in it. The amount of space available
to each person determines how crowded the living conditions seem,

People who live in multiple-fomily housing may find it r::'g difficult to:satisfy
privacy and space needs. They are more subject to the pressurds bf overcrowding
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and, at the same time, are more isolated from their neighbors than people who live in
single-family homes. These problems are more severe in high-rise apartments than in
low-rise garden apariments. Crime is a greater problem in high-rise units because
there are more residents and more vulnerable and indefensible places in which crimes
may occur. Designing shorter hallways, and installing closed-circuit television and
other safety features can reduce the incidence of crime.

The workplace most frequently studied by environmental psychologists is
the office. Their efforts range from the design of chairs to the layout of the of-
fice as a whole. The landscaped office contains no floor-to-ceiling walls and is
more attractive than traditional offices. Landscaped offices may improve com-
munication, work flow, and social interaction, but may also offer less privacy.

Traditional schools present environmental and psychological basriers be-
tween teacher and student through the size of the room and the type and ar-
rangement of the furniture. Open classrooms reduce those barriers by doing
away with walls. They result in greater satisfaction of personal space needs and
they increase students' informal relations with teachers.

spitals are often designed for the i of the staff rather than for
the comfort of the patients. They offer very little patient privacy. The way in
which a hospital flcor or wing is laid out can significantly influence nursing
care by affecting the amount of time required for nurses to attend to patient
needs. In mental hospitals, smaller patient rooms can influence recovery by fa-
cilitating greater social interaction.

Inmates of prisons are strongly controlled by features of the physical envi-
ronment. Certain prisoners must be isolated from others by walls and other bar-
riers. Single cells are superior to dormitories for the satisfaction of privacy and
personal space needs, important factors in rehabilitation.

Envirormental psychologists are concerned with the quality of the natural envi-
ronment, whether wilderness areas or air and water pollution conditions. They study
attitudes toward environmental quality and try to find ways to change these attitudes.
In studying air pollution, environmental psychologists have found that although
many people are alarmed about it, they are not willing to do much about it.
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PSYCHOLOGYAPPLIED TO CONSUMER BEHAVIOR

The activities of consumer psychologists affect our daily lives as consum-
ers, and we are all exposed to the advertisements developed to promote the
products society offers. We are bombarded by as many as fifteen hundred ad-
verti every day, althougt we may attend to no more than 2 dozen of
them. C hologists are d in the ications link be-
tween the producers and the consumers of goods, and continually study human
needs, desires, and reactions to advertisements and products.

Research methods in consumer psychology include surveys and public
opinion polls, in-depth methods, and studles of behavior. Surveys deal with
what people say they will ds ttituds and feeling: rather than
with actual behavior. They are subject to error because people may say one
thing and do another. Through projective devices, in-depth methods attempt to
probe unconscious motivations and feelings. Instead of asking people what they
like or plan to buy, the behavioral approach observes what people actually do.
Four metheds are used: sales records, although sales figures do not allow for
the control of other factors that could influence sales; observation of purchases,
in which shopping behavior is observed; brand identification and preference,
which attempts to determine if consumers can distinguish among various brands
of a product; and coupon returns, to test the effectiveness of newspaper and
magazine advertisements.

Three components of consumer psychology are the consumer, the product,
and the advertising message. Studies of consumers deal with personal factors
that influence buying behavior: buying habits and brand loyalty, personality
characteristics, social class, ethnic-group membership, and age. Many consum-
ers develop a loyalty to one brand. This means that their shopping preferences
are determined by habit. They are relatively uninfluenced by advertising for
brands other than those to which they are loyal. Personality characteristics are
sometimes associated with preferences for certain products or for certain brands
of the same product. These can be determined by correlating scores on person-
ality tests with product preferences. People in different social classes and‘ethm'c
groups buy different products, shop in different stores, and respond to different
kinds of advertising appeals. Age influences shopping preferences and much
advertising is oriented toward children and youth. Evidence shows that children
begin to distrust television commercials by the time they are seven years old,
yet they still desire to have the products advertised.

‘The product is subject to much manipulation by advertisers to boost sales.
Aspects of the product of interest to consumer psychologists include the pack-
age, the trademark, the image, and the price. The package in which a product
appears can influence sales because a product's quality is often judged on the
basis of the package. Packages should meet the following criteria: convenience,
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adaptability, security, status, dependability, and aesthetic satisfaction. The
trademark serves as a symbol for the image of the product. That image (the
product's personality) encompasses the ideas, thoughts, and feelings that people
associate with the product. The problem facing advertisers is to determine the
image that best fits a particular product. Price is often used by consumers as an
index of quality; many people believe that the more a product costs, the better it
must be. For some items, however, price is not considered in purchasing deci-
sions.

The advertising message is the third of hol
Three categories of advertising are direct sell, in which a direct appeal is made
1o consumers to buy a product; awareness, to make consumers aware of a new
or improved product or a new package or price; and image, to establish a per-
sonality for a product, service, or organization. Much image advertising is de-
voted to ing the goodwill of ies and institutions.

Advertising appeals should be based on the human needs or motivations
the product promises to satisfy. There are two kinds of needs: primary or innate
needs (physiological needs shared by everyone) and secondary or learned
needs (social-psychological needs that vary from one person or culture 1o an-
other, depending on past experiences). Consumer psychologists study human
needs to define them and to ensure that their advertising appeals are oriented
toward the appropriate needs.

Advertising appeals may be positive or negative. Positive appeals show
that something pleasant happens as a result of using a certain product; negative
appeals show that something unpleasant happens as a result of not using the
product. An effective approach is to combine both appeals in the same adver-
tisement, with the positive appeal following the negative one. Sex in advertising
is frequently used, but it attracts the wrong audience. Also, many people do not
remember the content of the ads that accompany sexy illustrations.

R h is d d on ing to predict ions to
new programs and to determine audlence size and reactions to current pro-
grams. Television viewing research uses mail and telephone surveys, mechani-
cal devices to record television viewing , and of atti-
tudes toward various programs.

Advertising campaigns do not always result in greater sales; nevertheless,
they can influence consumer behavior with regard to certain products and in
certain situations.
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PSYCHOLOGY APPLIED TO CRIME AND LAW
ENFORCEMENT

Criminal behavior has a direct and forceful impact on the quality of our
lives and has long been an interest of psychologists. The application of psy-
chology to crime and law enforcement—jforensic psychology—begari' in the
early years of the twentieth century, but in the 1970s the effort began to receive
sizable support from psychologists and those engaged in law enforcement. Psy-
chologists work in police departments, courts, and prisons, or conduct research
on aspects of criminal behavior.

Psychologists in police dep: are concerned with: (1) Selecting po-
lice officers: using selection techniques such as psychological tests, interviews,
and application blanks (the same kinds of techniques used for selection in in-
dustry and government), psychologists assist police departments in choosing the
most qualified applicants. (2) Training police officers: police officers are
trained by psychologists in such areas as personality, motivation, mental illness,
race relations, and human relations skills, to enable them to better understand
the people with whom they deal on the streets. (3) Counseling police officers: 1o
cope with the unusual stresses of police work, counseling and psychotherapy
are provided by psychologists and may determine the kind of work a police of-
ficer is atlowed to do. (4) Preventing and detecting crime: police psychologists
help to solve crimes by constructing a personality profile of the type of person
the police should be looking for in a particular crime. Psychological knowledge
is applied in controlling and preventing riots, and in dealing with potentially
explosive situations such as family disturbances.

Psychologists are active in four aspects of courtroom procedure: (1) Psy-
chologists in family courts: in dealing with juvenile offenders, psychologists
diagnose their levels of intellectual and emotional functioning, and make rec-
ommendations about appropriate treatment. Psychologists evaluate children and
adolescents who are considered by their parents to be uncontrollable. These
evaluations are used by judges in deciding on the proper environment in which

to place the child. (2) Psychologists as expert wi both clinical and ex-
perimental psychologlsts testlfy at trials. Clmlclans lesnfy about the diagnosis
of a defendant's i 1 and istics. Experimental psy-

chologists testify about their experimental re-creations of the scene of a crime
to show that what actually happened dlffered from the mvesngatmg officer's
testimony. (3) Credibility of i logical research on
human perception confirms that what people see is dlstoned by needs, fears,
values, and prejudices. Psychological research on memory shows that what we
recali of an event is also subject to error. Rescarch dealing directly with the ac-
curacy of eyewitess testlmony reports a high rate of error in such testimony.
The accuracy of ey can be infl d by the wording of an
attorney's questlons in the courtroom. (4) Jury behavior: psychologists are in-
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volved in scientifically selecting juries so that the members will be sympathetic
to the defendant. Psychologists also conduct research on how juries function.
Research findings of social psychologists on the dynamics of small groups and
of forensic psychologists on simulated juries indicate that jury members are af-
fected by group pressure and by the status of the other jury members. Also, ju-
rors have difficulty understanding the legal aspects of a case as well as the
judge's instructions.

Psychology in prisons involves the physical design of prisons as well as
the following activities: (1) Evaluating new prisoners: psychologists evaluate
new prisoners to determine their level of intelligence, personality, and voca-
tional aptitudes and interests. This information is valuable to the prison staff in
order to determine where a prisoner should be housed and what kind of work,
vocational training, or educational opportunities would be appropriate,
(2) Counseling prisoners: many pnsoners have emotional problems and can
benefit from the same kinds of psych ling and p: i
used in other clinical settings. (3) Training the prison staff: psychologlsts offer
formal courses to prison guards on the nature of mental illness, the psychology
of crime, race relations, and sensitivity training. (4) Advising on parole: correc-
tional psychologists advise parole boards on the suitability of a prisoner for pa-
role or furlough programs.

The crime of murder occurs mostly on weekends; Saturday night is the
mast dangerous time. In most cases, the victim and the killer know each other
and are of the same race. Guns are used in iwo-thirds of all murders, and drink-
ing plays a prominent role. Studies of adolescent murderers show that they ex-
perienced noticeable mood changes which were ignored, lost a significant rela-
tionship, had a persistent medical problem, and experienced rapidly rising emo-
tion shortly before committing the murder. Drugs, a threat to manhood, and
homosexuality played a role in some of these murders.

Rape involves brutality and long-lasting psychological effects for the vic-
tim. Two-thirds of all rapists are in their twenties or younger. In two-thirds of
the cases, the rapist and the victim knew each other before the assault. Motiva-
tions for rape include sexual needs, aggression and hostility, and a spontaneous
impulse. Most rapists are emotionally disturbed.

The primary cause of juvenile crime is a negative family reationship that
involves extremes of parental behavior, either excessively protecting or reject-
ing the child. For young males, the family background usually includes a pro-
tective, domineering mother, a rejecting father who provides a poor example,
and divorced parents. Female delinguents are also affected by parental behavior
and they often have a history of parental abuse, harsh and inconsistent disci-
pline, and rejection by the mother. Delinquent girts feel unwanted and unloved,
vulnerable, worthless, and anxious. Drugs play a role in juvenile crime because
of the large amount of money needed to support an addiction to hard drugs, and
the excitability and lack of rational control caused by the use of amphetamines.
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As much as 90 per cent of all juvenile crime is committed by gangs. These
groups provide a sense of P security, and belonging to their

In treating juvenile delinquents, if those who are jailed for minor offenses are
placed with those who have committed more serious offenses, then correctional
institutions become training grounds in criminal behavior.

Terrorism and hostage taking for political or personal reasons is difficult
to deal with because the lives of innocent hostages are at stake. The psychology
of terrorism is being taught to police officers throughout the United States. This
involves treating the terrorists with respect, keeping channels of communication
open, developing a psychological profile of the terrorists, trying to establish
rapport with them, and making concessions on small matters and receiving
something in return. After a period of confinement, the initial hostility felt by
terrorists toward their hostages changes to 2 feeling that they are all in a diffi-
cult situation together.
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PSYCHOLOGY APPLIED TO THE CLASSROOM

The application of psychology to the classroom influences our intellectual,
emotional, and behavloral development Educational psychology is concemed
with research on intell and school psychology is
with testing and counseling.

Individual differences in learning ability arise from differences in person-
ality, motivation, and intelligence. Although personality and motivation influ-
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ence our performance in school, the most important factor is intelligence. There
is not Ipl among psychologists on a definition of intelligence,
but this does not prevent the concept from being measured and used to predict
behavior in many situations with a high degree of accuracy. Much of your fu-
ture will be determined by how high you score on an intelligence test.

Intelligence is measured indirectly, in terms of the effect it has on behav-
for, that is, in terms of levels of performance on an IQ test. The first intelligence
test was developed in 1905 by Binet. In 1916, Terman revised Binet's test for
use with U.S. children (the Stanford-Binet test). Terman also developed the
concept of IQ (intelligence quotient), which shows the relationship between
mental age and chronological age by the formula

mental?ge x100=10
chronologicalage

In 1939, Wechsler developed an IQ test for use with adults (the Wechsler
Adult Intelligence Scale); it has verbal and performance scales. The latter is
useful with people who have language difficulties or whose verbal skills are
poorly developed. Wechsler also developed an IQ test for children (the Wech-
sler Intelligence Scale for Children). Intelligence, like all other human charac-
teristics, is distributed in the population in accordance with the normal curve,
Most people score around the average level and few score at the extreme high
or low ends. Approximately 50 per cent of the population have IQs between 90
and 109. Knowledge of a person's 1Q enables educators to provide the appropri-
ate kind and level of instruction for the person’s ability and potential.

There are two possible abuses of intelligence testing. First, a teacher may
incorrectly interpret a student's IQ score and so lower the student's opportuni-
ties. Second, 1Q testing can discriminate against disadvantaged children. Be-
cause most intelligence tests depend primarily on verbal ability, they favor
those who have access to better schools and discriminate against those from
poorer schools. Also, because IQ tests measure one's current level of achieve-
ment, people who have had greater educational and cultural opportunities gen-
erally score higher than those who lack thesc opportunities.

The issue of racial differences in intelligence is highly controversial. Pri-
marily because of lesser educational opportunities, blacks have lower average
IQ scores than whites. Whether these differences are determined by environ-
mental or genetic factors is unresolved; current thinking favors the environ-
mental explanation.

Individual differences affect education because a classroom contains pu-
pils tepresenting a range of intelligence. Different educational opportunities
must be provided for students with different levels of intelligence.

Mentally retarded children, with IQs below 70, require special educational
opportunities, particularly in reading and arithmetic skills, and are usually
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taught in separate classes by specially trained teachers. Some mentally retarded
children derive little benefit from education, but others can be trained to hold a
job and to function reasonably well in society.

Gifted children, with Qs above 130, also require special educational op-
portunities to allow them to make the most of their potential. By placing them
in special classes or allowing them to skip grades, they can receive the educa-
tional challenge and stimulation demanded by their high 1Qs. Terman's long-
term study of the gifted showed them to be superior intellectualty, physically,
and psychelogically to those with lower 1Qs.

Children in the middle range of ability also represent wide differences in
mtelhgence and require dlfferent educational opportunities. Two popular ap-

are | grouping and nongraded programs.

Homogeneous grouping, or tracking, groups students in terms of their
ability, with the brightest in one track, the average students in another track, and
so on. Tracking has been used in a discriminatory manner in which students are
grouped not by IQ score but by race or social class.

Nongraded programs climinate the grade levels through which children
pass at the end of each school year Instead, pupils proceed to new work units

they have d in the material of the preceding
unit. Children advance to the next unit when they are ready, and no child suffers
the stigma of failure.

The psychological principles of learning have special significance for the
classroom. Reinforcement is a fundamenlal way to change human behavior and
it involves two kinds of condi i which involves
leaming a response to a specific sumulus and operant conditioning, which in-
volves being reinforced only for displaying the appropriate behavior.

In positive reinforcement, a person is rewarded with something desirable.
In negative reinforcement, the reward involves the removal of something unde-
sirable. In continuous reinforcement, a person is rewarded every time the de-
sired behavior occurs. Partial reinforcement rewards the behavior only some of
the time. The phenomenon of extinction involves the cessation of reinforce-
ment. Punishment is not effective in general, but can be useful combined with
positive reinforcement.

Leaming is facilitated when students can actively participate in the leam-
ing process, when distributed rather than massed practice is used, when the
learning situation allows for positive rather than negative transfer, and when
Iknowledge of results is supplied. Whether whole or part learning is more effec-
tive depends on the nature of the material and the level of intelligence of the
learner.

Two mechanical aids to learning involve programmed instruction and
computer-assisted instruction. Both approact satisfy the psychological prin-
ciples of learning and bring about faster learning than traditional approaches to
teaching.
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Learning disabilities include dyslexia, an impairment of the ability to read,
and hyperkinesis, a disorder that causes children to be hyperactive, excitable,
and impulsive. Dyslexia requires remedial training in reading; hyperkinesis is
usually treated by stimulant drugs.

Emotional disorders in children include anxiety, aggression, and depend-
ency. These can be recognized by a child's inability to learn, have satisfactory
social relationships, behave at a level appropriate to his or her development,
display confidence and belief in himself or herself, overcome feelings of sad-
ness, or cope with stressful personal and school experiences.

Teacher behavior may infl the intell 1 and ional develop-
ment of students for good or for ill. Teachers who receive psychological coun-
seling have been found to be better able to deal with their students, particularly
with troubled and withdrawn students.
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PSYCHOLOGY APPLIED TO THE WORLD OF WORK:
SELECTING PEOPLE FOR WORK

The initial appllcauon of psychology to the world of work began with the

] process. Psychological selection tech are used to

scrcen and hire people at all levels of employment and to identify current em-

ployees who are qualified for promotion. Therefore, these psychological tech-
niques are extremely important to your own future.

Employee selection is an expensive and time-consuming process that in-
volves five specific steps or procedures.

1. Job analysis and worker analysis. To determine the skills and abilities
needed to perform a job, it is necessary to analyze the job in detail and to derive
from that the characteristics and abilities required of the workers. Job analysis
can be conducted by interviewing persons connected with the job, giving them
questionnaires, observing them, or recording critical incidents on the job.

2. Setting cutoff scores and minimum levels of abilities. Based on the skills
and abilities needed for the job, specific levels of performance on the selection
techmiques (say, a certain score on an IQ test), and background factors such as
number of years of education, must be established. No one is to be hired who
does not meet these criteria.
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3. Recruiting of applicants. This initial contact with the organization must
offer candidates realistic previews of what the job will be like. Attention must
also be paid to the behavior and manner of the recruiters and to the recruiting
appeals thal are cffecnve for dlfferem kmds of people

4. istration of li should be made to
feel as comfortable and relaxed as possible. All selection techniques must be
administered under conditions that render them maximally effective.

5. Validation of selection procedures. All selection techniques must be
correlated with some objective measure of job success, to ensure that the tech-
niques are capable of selecting among good and poor workers.

Several techniques are discussed: application blanks, personal interviews,
letters of dation, centers, and psychological tests.

Application blanks must ask only for information that has been shown to
relate to job success. Two modifications of the standard application blank are
the weighted application blank, in which each item is given a numericat weight
determined by how strongly the item predicts job success, and the biographical
information blank, which explores the candidate's life history in great detail.

Personal interviews are of two types: unstructured, in which interviewers
follow their individual line of questioning, and structured, in which interview-
ers ask the same questions in the same order of all applicants. The structured
interview is of far greater value in predicting job success. In any interview,
subjectivity and personal bias can distort the results. The interviewer's own
prejudices can affect results, as can quota pressure and the quality of the pre-
ceding job applicants.

Letters of dati Ithougt quently used, are not very useful
predlc!crs of ‘job success. Four ways of securmg recommendations are by letter,
lept and field i

As:essmem centers involve placing job applicants in a simulated real-life
situation such as they would encounter on the job for which they are applying,
Two ently used in centers are the in-basket test and
the leaderless group discussion, both of which involve actual management
problems. Applicants are observed during the performance of these exercises to
see how they cope with the stresses involved.

Psychological tests as selection devices must meet four criteria: standardi-
zation (consistent and uniform procedures of administration), availability of test
norms (sets of scores of similar people against which applicants' scores are

d), reliability (the it of test scores), and validity (how well
the test measures what it purports to measure).

Tests can be categorized in terms of the way in which they are adminis-
tered (individual and group tests, speed and power tests, and paper-and-pencil
and performance tests), and the kind of behavior they measure (mental ability or
intelligence, interests, aptitudes, motor ability, and personality).
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Although tests can be useful aids to the selection process, there are prob-
lems involved with their use: deliberate faking of responses, negative attitudes
toward tests, invasion of privacy, and discrimination against minority-group
applicants.

The passage of the 1964 Civil Rights Act, and the establishment of the
Equal Employment Opportunity Commission in 1972, have made it illegal 10
discriminate against job applicants because of race, color, religion, sex, or na-
tional origin. This legislation has had an impact on personnel selection, influ-
encing the kinds of questions that can be asked of applicants in interviews or on
application blanks, and requiring that proper validation studies be conducted on
all psychological tests used for selection purposes.
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PSYCHOLOGY APPLIED TO THE WORLD OF WORK: TRAINING
AND EVALUATING PEOPLE AT WORK

Training people for work is a major activity of industrial psychologists and
one that is vital to you and to the organization for which you work. No matter
how sophisticated and valid is a company's selection program, no matter how
well qualified are individual empl , maximum efficiency on the job cannot
be reached without adequate job training. From apprentice to company presi-
dent, training is a continuing activity to which employing organizations devote
a preat deal of time and money.

Training is of such importance that it can legitimately be considered a
fringe benefit of a job. A good training program increases employees' feelings
of job security, status, and self-worth, and their opportunities for promotion.
Training also enhances the quality of life of the hard-core unemployed—ena-
bling many of them to become contributing members of society for the first
time—and of workers whose jobs have been rendered obsolete by technological
changes.

Establishing a training program is a costly and complex undertaking that
requires careful attention to three factors. (1) What is to be taught? We cannot
know what to teach without first knowing what skills and abilities are needed to
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successfully perform the job. This information is derived from job analyses,
critica! incidents, performance evaluations, and examination of production and
accident records. (2) How is it to be taught? Once the skills to be taught are
known the best teaching methods must be determmed Methods include the

1 teache thook app! diovisual materials, student participa-
tion, and on-the-job training. (3} Who shall teach it? Trainers must have com-
petence in the subject matter to be taught, be skilled in the art of communicat-
ing, and be able to motivate trainees to learn. Many companies employ profes-
sional trainers,

Two types of training methods are those for nonsupervisory employees
and those for supervisory or management employees. Traming methods for
nonsupervisory jobs include: (1) On-the-job training: training people on the job
at which they will be working provides for positive transfer of training, How-
ever, it can disrupt the production process. (2) Vestibule training: training that
takes, place in a separate facility designed to simulate the actual workplace
climinates the possibility of trainees interfering with the production process.
However, it is an expensive technique and may not always provide positive
transfer of training to the actual job. (3) Apprentice programs: these involve
both classroom leamning and on-the-job experience and are used primarily for
skilled crafts and trades. (4} Programmed instruction: the material to be learned
is presented in small steps so that trainees can proceed at their own pace, in line
with their individual abilities. The technique provides constant feedback on
progress, active participation, and positive reinforcement, but its usefulness is
limited to the teaching of relatively simple job skills. (3) Behavior modification:
employees are rewarded or reinforced only when they display the desired be-
haviors. Rewards range from tangible prizes or bonuses to less tangible forms
of praise and recognition.

Training programs for managers include: (1) The case study
method:groups of trainees discuss their individual solutions to complex busi-
ness problems. This teaches them the value of recognizing differing ways of
looking at a problem. (2) Business games: teams of trainees compete to solve
business problems. Each team must organize itself effectively in order to pres-
ent the most efficient solution to the problem under the pressure of time. (3) /n-
basket training. individual trainees must handle the problems found in their in-
baskets as effectively and quickly as possible. (4) Role playing: through acting
out the behaviors and feelings of other people in different roles, trainees de-
velop interpersonal skills and sensitivity to the feelings of others. (5) Sensitivity
training: through this intense, emotional, and revealing group interaction, train-
ces develop greater self-understanding and i d and P
of others. (6) University and special institute courses: these formal courses in-
clude in: ion in specific skills as well as in liberal arts and
philosophy. The programs are designed to broaden an executive's cultural and
intellectual background.

29



Performance evaluation is an activity that continues throughout an em-
ployee's career. It is used as a basis for determining pay raises, promotions, de-
motions, and dismissals. Performance evaluation attempts to assess workers'
strengths and weaknesses so that they can improve their job performance, Three
categories of performance evaluation techniques are those far production jobs,
for nonproduction jobs, and for executive jobs.

Evaluating performance on production jobs involves recording the number
of units a worker produces in a given period of time. However, this quantitative
measure must be qualified by assessments of the quality of the work, the condi-
tions under which the work is performed, and the nature of the work itself.

Performance evaluations of nonproduction jobs involve merit rating tech-
niques, by which a supervisor may rate an employee's level of performance.
Merit rating techniques include: (1) Rating: supervisors assign a numerical rat-
ing to subordinates on a number of specific traits. (2) Ranking: all subordinates
in a working unit are rank ordered from best to worst in terms of overali job ef-
fectiveness or on specific traits. The technique is difficult when there are many
subordinates to evaluate. (3) Paired comparisons: each worker is compared
with every other worker and each pair is rank ordered. This technique is un-
wieldy with large bers of subordi (4) Forced distribution: a fixed per-
centage of the workers must be placed in each of several categories. This is
similar to some classroom grading systems. (5) Forced choice: supervisors
must choose which of several apparently favorable or unfavorable statements
best characterizes each subordinate.

Executive performance evaluation is carried out by: (1) The in-basket tech-
nigue: this is used in the same way as for selection and training purposes.
(2) Evaluation by superiors: superiors write general descriptions of their subor-
dinates' levet of performance. (3) Peer rating: colleagues perform the evalua-
tions. (4) Self-evaluation: each executive assesses his or her own abilities,
strengths, and weaknesses.
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PSYCHOLOGY APPLIED TO THE WORLD OF WORK:
MANAGING, MOTIVATING, AND SATISFYING PEOPLE AT WORK

Psychologists have conducted a great deal of research on the nature and
characteristics of effective employee management, the nature of worker moti-
vation, and the satisfactions people find or fail to find in the world of work. As
aresult of this research, radical changes are taking place in worker management
and motivation philosophies to allow for more employee pamcxpanon in deci-
sion making, and greater , ch and resp ility in the design
of jobs.

Leadership, a crucial factor in the success or failure of any organization,
has been studied extensively by psychologists. They are concerned with the
nature of leadership behavior, the functions or tasks of leaders, and the person-
ality characteristics of effective leaders.

The traditional phil hy of Ye-
quired authoritarian and dictatorial leaders. The modern approach, the human
relations movement, focuses on employee needs and requlres more democratic
Jeaders. These phil hies of are d in McGregor's The-
ory X/Theory Y formulations. Theory X presents a negative image of human
nature and calls for a dictating and commanding leader. Theory Y, with its flat-
tering view of human nature, calls for democratic leadership.

The tasks of leaders can be grouped in two broad areas: the consideration func-
tion (which focuses on employee needs) and the initiation of structure function
(which focuses on the goals and needs of the organization). Within these two dimen-
sions of leadership behavior there are a number of specific tasks that effective leaders
must carry out determination of realistic objectives, provision of necessary re-
sources, of provision of a reward structure, delegation of
authority and provision for participation, removal of barriers to effective perform-
ance, and periodic appraisal of subordinates.

Much research has been conducted on the personality characteristics of ef-
fective leaders. Although these characteristics vary from one situation to an-
other, it is possible to identify those in any one situation. Successful business
managers are characterized by the drives for achievement and mobility, a posi-
tive attitude toward superiors, the ability to organize and make decisions, a
positive self-structure, a high level of activity and aggressive striving, appre-
hension and fear of failure, orientation toward reality, identification with supe-
riors and aloofness with subordinates, freedom from dependence on parents,
and loyalty to the goals of the organization.

Motivating employees to work more productively is a problem facing all
organizations today. Money alone is no longer a sufficient incentive for greater
productivity, and attention has been focused on certain psychological needs and
the kind of work that can best satisfy them.
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McClelland's need for achievement theory involves the need to do a good
Jjob and to accomplish something. People high in this need function best in a job
that allows them to take personal responsibility and assume tasks of moderate
difficulty, and that provides precise and continuing feedback on their progress.

Maslow's self-actualization theory argues that people are motivated by the
need to self-actualize, that is, to utilize and fulfiil all their capabilities. To sat-
isfy the self-actualization need, the four needs lower in Maslow's hierarchy of
needs (physiological, safety, belonging and love, and esteem needs) must be
satisfied first. The kind of work that can allow for satisfaction of the self-
actualization need is that which is challenging, meaningful, and provides re-
sponsibility and opportunity for greater personal growth and development.

In Herzberg's motivator-hygiene theory, higher needs such as self-
actualization must be satisfied in order to increase productivity and job satis-
faction. These higher-level needs are called motivator needs and they are satis-
fied only by inherent aspects of the work. Hygiene needs, which produce job
dissatisfaction if they are not satisfied, are concerned with features of the work
environment. Satisfaction of hygiene needs can prevent job dissatisfaction but
camnot produce job satisfaction. Only satisfaction of motivator needs can bring
about job satisfaction,

Herzberg's theory has led to the redesign of many jobs through the process
of job enlargement. This enlargement of the scope of a job facilitates satisfac-
tion of the motivator needs by increasing personal responsibility, authority, and
freedom, by enhancing the sense of achi , and by providing recognition
and feedback.

Job satisfaction is a cluster of attitudes, feelings, likes, and dislikes about
one's job, and it is measured by surveying workers' feelings through question-
naires and personal interviews. Job satisfaction is difficult to measure precisely
because the responses obtained vary with the way in which the questions are
phrased. Various surveys reveal that job dissatisfaction ranges from a low of
7 per cent among workers over the age of fifty to a high of 22 per cent among
nonwhite workers.

A complicating factor in measuring job satisfaction is that it varies as a
function of the following personal characteristics. (1) Age: job satisfaction in-
creases as people get older. (2) Sex: job satisfaction differences between men
and women require more study, but it is evident that women are paid less than
men for the same job and have fewer opportunities for promotion. (3) Race:
minority-group workers are twice as likely to be dissatisfied with their jobs as
white workers. Job dissatisfaction among nonwhite workers declines considera-
bly when they reach the mid-forties. (4) Intelligence: job dissatisfaction results
when an employee’s level of intelligence is too high or too Jow for the job.

(5) Length of job experience: job satisfaction increases the longer an employee
is on the job. This parallels the relationship between job satisfa and age.
(6) Utilization of skills: the more employees are able fo exercise their skills and
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abilities, the higher is their job satisfaction. (7) Personality: chronically dissat-
isfied workers exhibit symptoms of emotional instability and introversion, and
are prone to daydreaming. There is some question, however, whether the emo-
tional instability causes the job dissatisfaction or the dissatisfaction causes the
emotional instability.

In general, there is a positive relationship between job satisfaction and
high levels of job performance, although this relationship has not been dermon-
strated consistently. Also, the question has been raised whether Jjob satisfaction
causes high performance or whether improved performance leads to increased
satisfaction.
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PSYCHOLOGY APPLIED TO THE WORLD OF WORK: THE
WORKPLACE

The physical and social-psychological conditions under which people
work exert a strong influence on their levels of productivity and job satisfaction.
Industrial and organizational psychologists, together with engineering and envi-
ronmental psychologists, are concerned with a variety of physical, social, and
psychological factors in their efforts to create working environments that will
be efficient, safe, and pleasant, and will satisfy worker needs and motivations.

The physical conditions of work include factors such as the location of the
parking lot, the design of the plant, environmental variables such as light, heat,
and noise, and the number and amrangement of hours worked.

The level and quality of illumination has been studied extensively, and
recommended levels of intensity have been established for different kinds of
work. Other aspects of illumination that influence production are the distribu-
tion of light in a work area, glare, and the psychological factors involved in
natural versus artificial ighting (a problem in windowless buildings).

Excessive noise levels can cause hearing loss and internal physiological
changes, both of which are harmful to workers. The federal government has es-
tablished maximum sound levels to which employees may be exposed, and psy-
chologists and engineers have developed ways of reducing noise. In addition to
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loudness, the quality or kind of noise (intermittent or irregular noise, and high,
shrill tones or very low tones) can annoy and distract people at work.

Color can be used to enhance the atiractiveness of a work area, to create
illusions of room size (and possibly of temperature), and to code safety equip-
ment and safety areas for ease of recognition. Color does not seem to influence
productivity.

Music may make some people happier at work, but it does not seem capa-
ble of increasing production, except possibly for simple repetitive jobs. For
complex jobs, music may interfere with production. When music is played at
work, there is often conflict among workers as to the kind of music they prefer.

e and humidity can be maintained at comfortable levels for
most jobs performed indoors. For outdoor work of a physically demanding na-
ture, productivity often declines in very hot and humid conditions.

Engineering psychology is concerned with designing the tools, machinery,
and equipment that people use to perform their jobs, so as to make them com-
patible with the workers. The worker and the machine function as a system —

a man-machine system — which must be matched so that each makes maximum
use of the gths and comp for the weak of the other,

Engineering psychologists are concerned with all aspects of equipment de-
sign such as the most efficient allocation of functions between worker and ma-
chine, the kinds of information needed to operate the machine and how best to
display that information, the judgments and decisions required to run the ma-
chine, and the quickest way of transmitting those decisions to the machine for
implementation.

Engineering psychologists are also involved in the design of the total work
area, and they have developed basic principles of work space operation to im-
prove the quantity and quality of work. A branch of engineering psychology,
human anthropometry, is concerned with the measurement of the structure and
dimensions of the human body, which measurements are used to determine the
optimum size and ar of Y, equij and office furniture.

The presentation of information to the human operator of a machine is a
major part of equipment design. Engineering psychologists must decide what
information is vital to the operation of the system and how it can best be pre-
sented. Three commonly used types of visual displays of information are quan-
titative, qualitative, and check reading.

The temporal conditions of work (the number and arrangement of hours to
be worked) are an important aspect of the work environment. Psychologists
have distinguished between nominal working hours (the amount of time work-
ers are supposed to be at their jobs), and actual working hours. Studies show
that the two rarely coincide. When nomina] working hours are increased, actual
working hours decrease. Some evidence suggests that the reverse may be true;
actual working hours may increase when nominal hours are decreased.
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Two innovations in the scheduling of work are the four-day workweek and
flexible working hours (in which employees choose when to begin and end the
workday). Both plans have been very successful.

Shift work presents health, family, and social adjustment problems to those
who must work evenings and nights. It also lowers production levels. Keeping
workers on one shift permanently is less harmful than rotating them from one
shift to another on a weekly basis.

The social-psychological conditions of work are studied by organizational
psychologists. Two extremes of organizational style are bureaucracy and par-
ticipatory democracy. Bureaucracies were originally intended to humanize the
workplace by decentralizing authority and dividing the work into separate units.
However, in operation, bureaucracies have become trapped in the rigidity of
their formal structure. They ignore human values and needs, dehumanize work-
ers, and stifle individual and corporate growth and development.

The newer participatory style of organization focuses on human needs and
values; it is compatible with the Theory Y view of human nature. It allows
workers to participate in decisions that affect their jobs and thus contributes to
personal fulfilment.

Within every formal organization, informal groups of workers develop.
These groups have their own loyalties and goals, which are often incompatible
with the goals of the organization. These informal groups are beyond the con-
trol of management, and often beyond its If ized and pted
by management, informal groups can help to serve the needs of both workers
and the organization; if not, informal groups will frustrate organizational needs.
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PSYCHOLOGY APPLIED TO OTHER AREAS

Sport psychology is a rapidly growing arca of application of psychology
which draws upon a number of current areas and has ramifications for players,
coaches, and spectators of all kinds of sports, both professional and amateur.
Four areas of sport psychology were discussed: personality and mental health

t istics of athletes, p lities of coaches, beneficial effects of sports
and exercise, and effects of sports on spectators.

The personality and mental health characteristics of athletes differ from
those of nonathletes. Athletes experience less anxiety and are more dominant.
Women athletes are less neurotic, more extraverted, and higher on the need for
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achievement than women who are not athletes. Women athletes in individual
sports are independent, self-sufficient, and dominant; those who participate in
group sports are less dominant but tend to be more dependable and reliable.
Weight lifters show excessive concern about their masculinity and are shy,
lacking in self-confidence, and dependent. Their sport helps them compensate
for these feelings. Boxers are less aggressive than wrestlers and nonathletes,
Wrestlers have a very high level of aggression. This aggression is reduced fol-
lowing a match, suggesting that the sport serves as a catharsis or release for
strong emotions. Major league baseball players are more ambitious, aggressive,
and self-confident than minor league players.

Studies of the personality characteristics of coaches show that they are
highly authoritarian, dominant, aggressive, and have high levels of management
and organizational abilities. They are also high in the need for achievement,
competitiveness, feelings of masculinity, and emotional stability. However,
they are not sensitive or sympathetic to others, nor do they favor close interper-
sonal relationships.

Beneficial effects of sports and exercise include improvements in circula-
tion, respiration, muscle strength and tone, and weight loss. Exercise programs
are valuable in rehabilitating victims of strokes, amputations, nerve injuries,
multiple sclerosis, and polio, and in aiding patients recovering from surgery or a
long confinement in bed.

Exercise and sports enhance ional functioning, i ing feelings of
self-worth and approval, and are used in the treatment of the mentally ill.
Regular exercise, sports and games, and dance and swimming therapies help
mental patients express their feelings, gain recognition and approval, and im-
prove their ability to communicate with others.

Some of the effects of sports on spectators include arousing aggression in
younger fans of violent sports and reducing aggression in older fans.

Behavioral dentistry attempts to overcome our fear of dentists and to de-
velop more positive attitudes toward dentistry. To help overcome the fear of
dentists, psychologists have used modeling, in which a person watches someone
else in the feared situation; systematic desensitization, in which a state of com-
plete relaxation is paired with the fear-producing situation; and methods to in-
crease pain tolerance, in which a state of retaxation is paired with progressively
stronger electric shocks. Pain in the dentist's chair seems to be at least as much
psychological as physical, and has been successfully treated by the same tech-
niques. Tooth grinding, which is very harmful to oral hygiene, results from ex-
cessive stress and can be cured by the use of behavior therapy and biofeedback.

Psychology applied to traffic safety is concerned with the road, the auto-
mobile, and the driver. Conditions of the road greatly affect highway safety, and
psychologists have been involved in the design of street and highway signs and
other traffic control devices. By studying factors that affect sign legibility, psy-
chologists have greatly increased the speed and accuracy of reading highway signs.
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E 1 .

ing p are i d in the design of the automobile to
reduce the chances of collision and of injury or death once a collision has oc-
curred. Through their efforts, visibility has been increased and various safety
features, such as padding and recessing sharp surfaces, have been introduced.

The driver's seat and instrument panel constitute a workplace, and many of
the same principles used to design industrial workplaces have been applied to
the design of the car. Human anthropometry is applied so that seats, controls,
and displays can be designed to match human measurements. Displays and
controls are designed in accordance with the principles of engineering psychol-
ogy for ease and speed of reading and operating.

The majority of automobile accidents are caused by the driver, and psy-
chologists have studied the relationship between personality and accidents.
Drivers who have accidents have been shown to be anxious, aggressive, impul-
sive, socially maladjusted, dependent, egocentric, and poorly tolerant of stress.
However, the cor i between p lity factors and accid are low.
People once thought to be accident-prone do not have the same frequency of
accidents all the time. Accidents are more a function of the temporary state of
stress the driver is under, and how he or she copes with that stress. Other vari-
ables associated with accidents are age (older and younger drivers have more
accidents than middle-aged drivers), physical condition (especially poor vision),
and alcohol consumption.

Driver education is no more effective in teaching safe driving skills and
attitudes to new drivers than less formal procedures, but is effective in rehabili-
tating people with poor driving records.

Psychology applied to pets and livestock is a new area of application that
atternpts to change the behavior of animals. Pets who misbehave have been
cured of their problem behavior through the behavior modification techniques
used so successfully with people. Farm animals have been made more produc-

tive through the application of various psychol ] findings and techniques.
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PARTII

SOCIAL WORK
SOCIAL WORK TODAY AND TOMORROW:
AN INTERNATIONAL PERSPECTIVE

M. C. HOKENSTAD, S. K. KHINDUKA, AND JAMES MIDGLEY

Today social work is truly an intemnational profession. In one form or an-
other, it is practised in all regions and countries of the world. Rich natiens and
poor countries that are predominantly rural and those that are primarily urban
societies with population explosions and those with low reproduction rates,
capitalist and socialist countries, countries under democratic or authoritarian
governments, traditional and emerging nations, post-industrial and industrial-
ized and industrializing nations, countries under conservative and liberal gov-
ernments—all have social work in common. Nations that have not yet estab-
lished social work services or mechanisms to train social workers are taking
steps to do so, often with aid and consultation from abroad.

The universality of social work does not mean that the pattern of social
work's organization, roles, and ﬁelds of service; modes of educational prepara-
tion; or degree of social r i are uniform througt the world. As the
previous chapters have shown, there is cross-national diversity in the models
and methods of social work practice and in the political, cultural, economic, and
social context within which social work is practised. Also, the theoretical and

ideological underpinni of the pre ion, the level of its involvement in
making public policy, and the priorities given to social services differ from
couniry to country and region to region. Yet there are impressive commonalities
in the profession's roles and functions, This chapter explores these similarities
and differences in the context of a rapidly changing world. It also analyzes se-
lected common issues and offers projections and speculations about the future
direction of social work.
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ROLES AND FUNCTIONS OF SOCIAL WORKERS

Social workers everywhere have a broad and diverse set of roles and re-
sponsibilities. They work with people throughout their life cycles: with chil-
dren, youths, adults, and elderly people. Their fields of practice embrace health,
mental health, community development, criminal justice, school systems, fam-
ily planning, income security, labor welfare, and employee assistance. They
provide individual and group counseling; engage in case management; organize
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.support networks; and plan, di dminister, and eval social serv-
ices. They deal with traditional cllentele, such as children and elderly people,
and new clientele, such as AIDS patients and their families, recent immigrants
and refugees, victims of crime, and homeless people.

In all ccunmes, social workers see themselves as agents of social change
and i ionat reform. In ing nations, the social work role is cast in
terms of the challenge of nation building; in divided ities social work-
ers are expected to be agents of reconciliation. Everywhere, they serve as edu-
cators, catalysts, and coalition builders with other professionals, using their
skills in group work, communication, networking, and program planning. They
organize at the grassroots level and engage in advocacy ‘and community action.
In almost all countries they work with poor people. Whether social workers are
employed by the govemnment or by the voluntary sector, they share a commit-
ment to the values of promoting human dignity and social justice, empowering
poor and vulnerable people, and encouraging intergroup harmony and goodwill.
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SHARED CHALLENGES IN DIVERSE CONTEXTS

There are appreciable differences in the way social work originated in
various countries and in the way it is organized and has matured. These differ-
ences include the mechanisms for delivering social services, the degree of pub-
lic recognition given to social work as a profession, and the immediate tasks as-
signed to social workers. Yet certain key issues and challenges are international
in scope and confront social workers throughout the world.

The conservative attack on the welfare state and the associated shortage of
resources is a dominant issue for social workers in many nations. Educational
quatifications for social workers and standards for programs of social work

ion are also of iderable importance. Another challenge is the search
for models of intervention that provide an optimum mix of social change and
direct service approaches to practice. The low status and poor working condi-
tions of social workers require attention in many countries. Ariel finally, the
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rolclof social work in increasingly diverse, multiethnic and multicultural socie-
ties is a fundamental challenge. Each of these issues deserves careful attention.
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THE ETHICS OF SOCIAL WORK : PRINCIPLES
AND STANDARDS

Adopted by the IFSW General Mecting, Colombo, Sri Lanka, July
6-8, 1994

1. BACKGROUND

Ethical awareness is a necessary part of the professional practice of any
social worker. His or her ability to act ethically is an essential aspect of the
quality of the service offered to clients.

The purpose of IFSW's work on ethics is to promote ethical debate and re-
flection in the member associations and among the providers of social work in
member countries.

The basis for the further development of IFSW is work on ethics is to be
found in "Ethics of Social Work - Principles and Standards” which consists of
two documents, “International Declaration of Ethical Principles of Social
Work", and "International Ethical Standards for Social Workers”. These docu-
ments present the basic ethical principles of the social work profession, recom-
mend procedure when the work presents ethical dilemmas, and deal with the
profession’s and the individual social worker's relation to clients, colleagues,
and others in the field. The d are p ina inuing process
of use, review and revision.

Review  ob3op
revision  nosTOpeHHe
essential  cyumecTBeHHbIR
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2. INTERNATIONAL DECLARATION OF ETHICAL
PRINCIPLES OF SOCIAL WORK
2.1 INTRODUCTION

The IFSW recognises the need for a declaration of ethical principles for
guidance in dealing with ethical problems in social work.

The purposes of the fnternational Declaration of Ethical Principles are:

1. to formulate a set of basic principles for social work, which can be
adapted to cultural and social settings.

2. to identify ethical problem areas in the practice of social work (below
referred to as "problem areas'), and
3. to provide guidance as to the choice of methods for dealing with ethical is-
sues/problems (below referred to as 'methods for addressing ethical is-
sues/problems’).

Compliance

The Jnternational Declaration of Ethical Principles assumes that both member
associations of the IFSW and their constituent members adhere to the principles for-
mulated therein. The IFSW expects each member association to assist its mermbers in
identifying and dealing with ethical issues/problems in the practice of their profession.

Member associations of the IFSW and individual members of these can re-
port any member iation to the Executive Ci ittee of the IFSW should it
neglect to adhere to these principles. National Associations who experience dif-
ficulties adopting these principles should notify the Executive Commitiee of
IFSW, The Executive Committee may impose the stipulations and intentions of
the Declaration of Ethical Principles on an association which neglects to com-
ply. Should this not be sufficient the Exccutive Committee can, as a following
measure, suggest suspension or exclusion of the association.

The International Declaration of Ethical Principles should be made pub-
licly known, This would enable clients, employers, professionals from other
disciplines, and the general public to have expectations in accordance with the
ethical foundations of social work.

We acknowledge that 2 detailed set of ethical standards for the member as-
sociations would be unrealistic due to legal, cultural and governmental differ-
ences among the member countries.

Guid- PYKOBOACTBO intention HaMepeHHe

ance
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2.2 THE PRINCIPLES

Social workers serve the development of human beings through adherence
to the foltowing basic principles:

2.2.1. Every human being has a unique value, which justifies moral con-
sideration for that person.

2.2.2. Each individual has the right to self-fulfilment to the extent that it
does not encroach upon the same right of others, and has an obligation to con-
tribute to the well-being of society.

2.2.3. Each society, regardless of its form, should function to provide the
maximum benefits for all of its members.

2.2.4. Social workers have a commitment to principles of social justice.

2.2.5. Social workers have the responsibility to devote objective and
disciplined knowledge and skill to aid individuals, groups, communities, and
societies in their development and resolution of personal-societical conflicts
and their consequences.

2.2.6. Social workers are expected to provide the best possible assistance
to anybody seeking their help and advice, without unfair discrimination on the
basis of gender, age, disability, colour, social class, race, religion, Janguage,
political beliefs, or sexual orientation.

2.2.7. Sacial workers respect the basic human rights of individuals and
groups as expressed in the United Nations Universal Declaration of Human
Rights and other international conventions derived from that Declaration.

2.2.8. Social workers pay regard to the principles of privacy, confidential-
ity, and responsible use of information in their professional work. Social work-
ers respect justified confidentiality even when their country's legislation is in
conflict with this demand.

2.2.9. Social workers are expected to work in full collaboration with their cli-
ents, working for the best interests of the clients but paying due regard to the interesis
of others involved. Clients are encouraged to participate as much as possible, and
should be informed of the risks and likely benefits of proposed courses of action.

2.2.10. Social workers generally expect clients to take responsibility, in
collaboration with them, for determining courses of action affecting their lives.
Compulsion which might be necessary to solve one party's problems at the ex-
pense of the interests of others involved should only take place after careful ex-
plicit evaluation of the claims of the conflicting parties. Social workers should
minimise the use of legal compulsion.

2.2.11. Social work is inconsistent with direct or indirect support of indi-
viduals, groups, political forces or power-structures suppressing their fellow
human beings by employing terrorism, torture or similar brutal means.

2.2.12. Social workers make ethically justified decisions, and stand by
them, paying due regard to the JFS# International Declaration of Ethical Prin-
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ciples, and to the "International Ethical Standards for Social Workers™ adopted
by their national professional association.

Unique OCOBCHHLI, YHHKANLHEIR  conven-  coGpanne; cornamenye

. tion
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benefit DPEKMYITIECTRO, 10JB3a torture mhITKA
commit-  06s3a7ebCTBO brutal rpy6rIi
ment
2.3 PROBLEM AREAS

2.3.1. The problem areas raising ethical issues directly are not necessarily
universal due to cultural and governmental differences. Each national associa-
tion is encouraged to promote discussion and clarification of important issues
and problems particularty relevant to its country. The following problem areas
are, however, widely recognized:

1) when the loyalty of the social worker is in the middle of conflicting
interests

* between those of the social workers own and the clients

» between conflicting interests of individual clients and other individuals -

* between the conflicting interests of groups of clients

= between groups of clients and the rest of the population

* between systems/institution and groups of clients

* between system/institution/employer and social workers

« between different groups of professionals

2) the fact that the social worker functions both as a helper and con-
troller The relation between these two opposite aspects of social work demands
a clarification based on an explicit choice of values in order to avoid a mixing-
up of motives or the lack of clarity in motives, actions and consequences of ac-
tions. When social workers are expected to play a role in the state control of
citizens they are obliged to clarify the ethical implications of this role and to
what extent this role is acceptable in relation to the basic ethical principles of
social work.

3) the duty of the social worker to protect the interests of the client will
easily come into conflict with demands for efficiency and utility

This problem is becoming important with the introduction and use of in-
formation technology within the fields of social work.

2.3.2. The principles declared in section 2.2 should always be at the base
of any consideration given or choice made by social workers in dealing with is-
sues/problems within these areas.
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2.4. METHODS FOR THE SOLUTION OF ISSUES/PROBLEMS

24.1, The various national associations of social workers are obliged to treat
matters in such a way that ethical issues/problems may be considered and tried to be
solved in collective forums within the organization. Such forums should enable the
individual social worker to discuss, analyse and consider ethical issues/problems in
collaboration with colleagues, other expert groups and/parties affected by the matter
under discussion. In addition such forums should give the social worker opportunity
10 receive advice from colleagues and others. Ethical analysis and discussion should
always seek to create possibilities and options.

2.4.2. The member associations are required to produce and/or adapt ethi-
cal standards for the different fields of work, especially for those fields where
there are licated ethical issues/probl as well as areas where the ethical
principles of social work may come into conflict with the respective country's
legal system or the policyof the authorities.

2.4.3. When ethical foundations are laid down as guidelines for actions within
the practice of social work, it is the duty of the associations to aid the individual so-
cial worker in analysing and considering ethical issues/problems on the basis of:

1) The basic principles of the Declaration (section 2.2)

2) The ethical/moral and political context of the actions, i.e. an analysis of
the values and forces constituting the framing conditions of the action.

3) The motives of the action, i.e. to advocate a higher level of conscious-
ness of the aims and intentions the individual social worker might have regard-
ing a course of action.

4) The nature of the action, i.e. help in providing an analysis of the moral
content of the action, e.g. the use of compulsion as opposed to voluntary co-
operation, guardianship vs participation, etc.

5) The consequences the action might have for different groups, i.c. an
analysis of the consequences of different ways of action for all involved parties
in both the short and long term.

2.4.4. The member associations are responsible for promoting debate, edu-
cation and research regarding ethical questions.

Collaboration ~ cOTPYAHHYECTBO
framing cO3/1aHHe; CTPYKTYpa
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3. INTERNATIONAL ETHICAL STANDARDS FOR SOCIAL
‘WORKERS

(This section is based on the “International Code of Ethics for the Profes-
sional Social Worker” adopted by the IFSW in 1976, but does not include ethi-
cal principles since these are now contained in the new separate International
Declaration of Ethical Principles of Social Work in section 2.2 of the present
document.}

3.1 PREAMBLE

Social work originates variously from humanitarian, religious and demo-
cratic ideals and philosophies and has universal application to meet human
needs arising from personal-societal interactions and to develop human poten-
tial. Professional social workers are dedicated to service for the welfare and
self-fulfilment of human beings; to the development and disciplined use of
validated knowledge regarding human and societal behaviour; to the develop-
ment of resources to meet individual, group, national and international needs
and aspirations; and to the achievement of social justice. On the basis of the /n-
ternational Declaration of Ethical Principles of Social Work, the social worker
is obliged to recognise these standards of ethical conduct.

Re- HCTOUHHK

sources

Jjustice CTIPaBEA/IMBOCTE, 3aKOHHOCTE
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3.2. GENERAL STANDARDS OF ETHICAL CONDUCT

3.2.1. Seek to understand each individual client and the client system, and
the elements which affect behaviour and the service required.

3.2.2. Uphold and advance the values, knowledge and methodology of the
profession, refraining from any behaviour which damages the functioning of the
profession.

3.2.3. Recognise professional and personat limitations,

3.2.4. Encourage the utilisation of all relevant knowledge and skills.

3.2.5. Apply relevant methods in the development and validation of
knowledge.

3.2.6. Contribute professional expertise to the development of policies and
programs which improve the quality of life in society.

3.2.7. Identify and interpret social needs.

3.2.8. Identify and interpret the basis and nature of individual, group,
community, national, and international social problems.
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3.2.9. Identify and interpret the work of the social work profession.
Clarify whether public statements are made or actions performed on an
individual basis or as representative of a professional association,
agency or organisation, or other group.

En- NOAAEPKHUBATE

courage
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tion
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3.3 SOCIAL WORK STANDARDS RELATIVE TO CLIENTS

3.3.1. Accept primary responsibility to identified clients, but within limi-
tations set by the ethical claims of others.

3.3.2. Maintain the client's right to a relationship of trust, to privacy and

fidentiality, and to responsible use of information. The collection and shar-
ing of information or data is related to the professional service function with the
client informed as to its necessity and use. No information is released without
prior knowledge and informed consent of the client, except where the client
cannot be responsible or others may be seriously jeopardized. A client has ac-
cess to social work records concerning them.

3.3.3. Recognise and respect the individual goals, responsibilities, and dif-
ferences of clients. Within the scope of the agency and the client's social milieu,
the professional service shall assist clients to take responsibility for personal
actions and help all clients with equal willingness. Where the professional
service cannot be provided under such conditions the clients shall be so in-
formed in such a way as to leave the clients free to act.

3.3.4. Help the client - individual, group, community, or society- to
achieve self-fulfilment and maximum potential within the limits of the respec-
tive rights of others. The service shall be based upon helping the client to un-
derstand and use the professional relationship, in furtherance of the clients le-
gitimate desires and interests.

Consent  corfacue, paspelieHHe willing- TOTOBHOCTE
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3.4 SOCIAL WORK STANDARDS RELATIVE TO AGENCIES AND
ORGANIZATIONS

3.4.1. Work and/or cooperate with those agencies and organizations whose
policies, procedures, and operations are directed toward adequate service deliv-
ery and encour: of professional practice i with the ethical prin-
ciples of the IFSW.

3.4.2. Responsibly execute the stated aims and functions of the agency or
organizations, contributing to the development of sound policies, procedures,
and practice in order to obtain the best possible standards or practice.

3.4.3. Sustain ultimate responsibility to the client, initiating desirable al-
terauons of pol)cles procedures, and practice, through appropriate agency and
org 1s. If necessary dies are not achieved after channels
have been exhausted, initiate appropriate appeals to higher authorities or the
wider community of interest.

3.4.4. Ensure professional accountability to client and community for effi-
ciency and effectiveness through periodic review of the process of service pro-
vision.

3.4.5. Use all possible ethical means to bring unethical practice to an end
when policies, procedures and practices are in direct conflict with the ethical
principles of social work.

Delivery JIOCTAaBKa remedy JeqeGHOe CPERCTBO
execute BBIMOJIHATE accountabil-  OTBETCTBEHHOCTB, NOXOTYET-
ity HOCTE
ultimate OKOHYRTENb- efficiency ZEeHCTBEHAOCTh
HBIif; OCHOBHOM;
NepBUYHBIH#

3.5 SOCIAL WORK STANDARDS RELATIVE TO COLLEAGUES

3.,5.1. Acknowledge the education, training and performance of social
work coll and pr ls from other discipli extending all neces-
sary cooperation that will enhance effective services.

3.5.2. Recognise differences of opinion and practice of social work col-
leagues and other professionals, expresseing criticism through channels in a re-
sponsible manner.

3.5.3. Promote and share opportunities for knowledge, experience, and
ideas with all social work colleagues, professionals from other disciplines and
volunteers for the purpose of mutual improvement.
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3.5.4. Bring any violations of professionals ethics and standards to the at-
tention of the appropriate bodies inside and outside the profession, and ensure
that relevant clients are properly involved,

3.5.5. Defend colleagues against unjust actions.

Mutual B33HMRRLH
improvement yilydIeHne
unjust HeCTPaBe/UIBLH, HEBEPHEIH

3.6 STANDARDS RELATIVE TO THE PROFESSION

3.6.1. Maintain the values, ethical principles, knowledge and methodology
of the profession and contribute to their clarification and improvement.

3.6.2. Uphold the professional standards of practice and work for their ad-
vancement

3.6.3. Defend the profession against unjust criticism and work to increase

d in the ity for p ional practice.

3.6.4. Present constructive criticism of the profession, its theories, methods
and practices

3.6.5. E; ge new approaches and hodologies needed to meet new

and existing needs.

Clarifica- passacuenne
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BRIEFING MANUAL
(for member associations of the International Federation of social workers)

1.0 HEADQUARTERS

The Federation is incorporated as a non-profit intemnational organization
under Article 60 and other relevant articles of the Swiss Civil Code. Berne.
Switzerland is the official seat of the organization. The anicles of incorporation
allow the General Meeting to determine other locations. Headquarters are pres-
ently in Geneva, Switzerland, Business of the Federation is conducted in three
(3) official languages: English, French and Spanish.

Incorpo-  0GBEAMHATD; IPMHUMATE
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2.0 BACKGROUND

2.1 The Federation is a successor to the International Permanent Secretar-
iat of Social Workers, founded in Paris in 1928 and active unti} the outbreak of
World War II. At the 1950 Intemational Conference of Social Work in Paris,
action was taken to create the International Federation of Social Workers
(IFSW), an international organization of professional social workers associa-
tions. Agreement was reached that IFSW would be founded when seven (7) na-
tional organizations from as many countries were willing to become members
of an intemational federation. The Federation was founded at the 1956 Interna-
tional Conference of Social Work in Munich, Germany.

IFSW admitted its fiftieth (50) member association in 1988. Currently,
[FSW's member associations represent over 200,000 social workers. These as-
sociations are grouped into five geographical regions: Africa, Asia and Pacific,
Europe, Latin America and Caribbean, and North America. The Federation has
formal links with the United Nations and its specialized agencies located in Ge-
neva, New York, and Vienna: the Council of Europe; the European Community;
Amnesty International; the International Association of Schools of Social
Work; and the International Council on Social Welfare.

2.2 The aims (from Article 4 of the Constitution) of the Federation are
listed below:

2.2.1. To promote social work as a profession through cooperation inter-
nationally, especially regarding professional values, standards, training, ethics
and working conditions;

2.2.2. To promote the establishment of national associations of social
workers or national coordinating bodies where they do not yet exist;

2.2.3. To support associations in promoting the participation of social
workers in social planning and the formulation of social policies, nationalty and
internationally;

2.2.4. To encourage contacts between social werkers of all countries;

2.2.5. To provide means for discussion and the exchange of ideas, through
meetings, study visits, research projects, exchanges, publications and other
methods of communication:

2.2.6. To establish and maintain relations with international organizations
relevant to social welfare;

2.2.7. To present and promote the point of view of the social work profes-
sion to international and national organizations carrying out social planning, so-
cial development, social action and welfare programmes;

2.2.8. To maintain, promote and amend as necessary a code of ethics for
the social work profession.

Succes-  mpeeMHHK exist CYIIECTBOBATE
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SEBBELOWS STIFTELSE (THE SEBBELOW FOUNDATION)

Sebbelows Stiftelse is a child care institution and home for unmarried mothers
which has 22 places allocated as follows:
- 12 in the main hoste] (bed-sitters with joint housekeeping)
2 one-roomed flats in the main hostel (primarily with
their own housekeeping, joint housekeeping for limited
periods)
- 8 in training flats (detached four person dwellings
with separate housekeeping).

All residents must initially live in the main hostel, which is reserved for
mothers and children. From the main hostel residents either move to their own
flats, to bed-sitters at Sebbelow or training flats at Sebbelow. In the case of the
one-room flats there is an extended visiting scheme allowing overnight stays
subject to prior agreement. Whole families may be registered in the training
flats, i.e. the father of Lhe Chlld the spouse, the cohabitee or the like. These
three forms of a graduated transition to an independ-
ent life outside the institution. Progression through these forms of accommoda-
tion will depend on what is regarded as most beneficial to the children and upon
the mutual trust built up between the institution and the parents.

The objectives of the institution are defined as follows:

"To extend to parents whose situation is such that the upbringing of their
children is threatened, the offer of assistance of the type which will enable them
to take care of their children.

Sebbelows Stiftelse also undertakes observation of the ability of parents to
care for their children".

1. Observation

Sebbelows Sti'ftelse undertakes observation in cases under

investigation pursuant to § 17 of the Child Welfare Act. In these cases we
emphasise the following points.

The pertod of observation should be of a limited duration. This should be
agreed prior to the start of observation. The most usual period of observation is
three months.

- There must be a clear agreement as to what is to be observed. This might
vary from observation of specific situations (for example mealtimes, bedtime
etc.) to overall observation of all activities carried out by parents/children, both
together and on their own.

- All observations are to be recorded in an internal report book. All entries
m the report book must have a bearing on the agreed points of observation.
Complete openness between the parents, the referring authority and the institu-
tion. The institution will undertake to check that the parents have understood
the observation agreement. Parents have full access to al1 written reports.
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Any unfavourable points discovered during observation are to be com-
municated to the parents without delay. This type of guidance must always be
bined with guid: on alternative app hes to the probl in question.

- The time period allocated for observation must always be complied with,
It must be evaluated together with the referring authority and the parents before
expiry. By then clear conclusions must be presented. Should it prove necessary
to extend the observation period, a new observation agreement containing
specified time limits must be made.

Our experience is that it is essentia) that parents participate at all times and
that no meetings or informal conversations should take place unless the parents
are present. Observation is intended to form the basis for the parents trust in the
child welfare authorities, therefore total op and d is 1
This also applies in those cases where the conclusion of observation is that the
child should be taken into care.

Parents at Sebbelow can be divided into three main categories:

1. Young immature parents (the ongmal target group)

2. Parents with psych 3! (from social
ricus psychological problems).

3. Parents with alcohol or drug problems.

bbel Stiftelse has developed a model for working with parents with
alcohol or drug problems. This is a far from homogenous group and the degree
of abuse varies considerably. We have drawn up a number of preconditions and
criteria for evaluating whether persons belonging to this group can be accepted
for intake.

Sebbelow Stiftelse is not a treatment centre. For this reason we cannot ac-
cept active drug or alcohol users and we must ensure that people with alcohol or
drug problems do not dominate the Sebbelow community. For this reason we
apply the following criteria:

1. The number of people with alcohol or drug problems should never ex-
ceed one third of the institution’s capacity. Ideally all the above three categories
should be represented in approximately equal numbers so that no one group
dominates the community.

2. Any alcohol or drug abuse should have ceased well before residence is
taken up at the institution. In the case of pregnant women, alcohol or drug abuse
must have ceased by the time pregnancy was established. In the other cases,
abuse should have ceased at least three months prior to residence being taken up
in the institution.

3. The mother, father or cohabitee must strive to sotve his or her alcohol or
drug problem independently. In practice thls might mean a mother moving into
the central hostel and the father If progresses
satisfactorily, after six months they can move into a training flat together.

Re point 1: We regard it as essential to our work that parents with alocohol
or drug problems should never be allowed to dominate the institution. In cases

to se-
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where this category has been permitted to grow too large, a sub-culture has
formed within the institution, one result of which has been a great deal of dis-
cussion of drugs which has in turn increased the desire for intoxicants.

The function of Sebbelows Stiftelse is child welfare and not the treatment
of drug and alcohol problems, Our resources are limited and must be directed
towards the children. The staff consciously devotes little attention to alcohol
and drug problems.

Re point 2: The institution is not prepared to accept active alcohol and
drug abusers as residents. We have drawn up clear guidelines for admission.
However, it often proves difficult to adhere to these gnidelines because:

a) The remedial measures offered to pregnant alcoholics and drug addicts
are generally confined to drug screening once or more times a week.

b) The welfare of the child often forces us to accept mothers who up until a
short time previousty were alcohol or drug users.

¢} The referring authorities are not always well enough informed of the
extent of the abuse.

Re point 3: Our experience is that in the case of couples where both part-
ners have an alcohol or drug problem, the partners are usually unable to dis-
courage one another from using alcohol or drugs and that at the first sign of ad-
versity both will fall back on drugs or alcohol. Generally speaking, in couples
of this type the mother will usually be more motivated than the father. She must
therefore be encouraged to become the main care provider.

In our work with alcohol and drug abuse we attach importance to securing
agreement from Ihe parents that lhey will abstain from the use of alcohol, nar-
cotics and psy logical agents, regardless of whether their problem
is one of alcohol or one of narcotics. Nevertheless, relapses inevitably occur,
These relapses should not take us by surprise, we must prepare our reactions be-
forehand and offer suitable measures.

In evaluating these retapses it is important that we consider the welfare of
the child and attempt to protect the institution as far as possible. For this reason
we emphasize the following:

1. The effect of the relapse on the child and on the relationship between the
child and the parent.

2. In what way was the child protected when the relapse occurred?

3. The extent of the relapse?

4. The duration of the relapse?

5. Frequency of relapses?

A plan of action is drawn up on the basis of the answers to the above ques-
tions. We attempt to ascertain what we can offer in order to prevent further re-
lapses. This might vary from the offer of someone to talk to when the urge for
drugs/alcohol arises, "house arrest” for periods of time, to the allocation of an
escort for limited periods of time (maximum 2 weeks).
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Our evaluation must also attempt to spare the institution from any negative
effects. In some cases we have had to resort to discharging residents in order to
protect the community even though we believed that we were in a position to be
able to offer a viable form of treatment.

The work with drug abusing parents is both difficult and demanding. We
strongly advise women addicts against giving birth as a way of reducing their
drug use. However, we are always drawn into the picture at a later stage and are
faced with the realization that for some mothers (more so than for fathers) be-
coming a parent has been a powerful motivation for ending their drug abuse.

Our success with these parents has varied considerably. At present we have
no follow-up studies on which to base an evaluation of our work. Nevertheless,
our work with some of these clients has been sufficiently successful to offer us
inspiration and to make us believe that it is worthwhile for us to continue.

In a number of these cases the children have been taken into care. The re-
sult of this has been:

1. The child has been protected while the parents have attempted to solve
their drug problems.

2. The parents have understood why it has been necessary to take the child
into care.

1. The child has been placed directly in a long-term foster home thus
avoiding the frequent moves which would be harmful to the child's welfare.

Resident NPOXHBAKOWMH precondi-  npemBapuTenbHbI;
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SOCIAL WORK WITHIN CHILD WELFARE DEPARTMENTS AND
CHILD GUIDANCE CLINICS

The Law Governing Child Welfare enacted in 1993, aims at ensuring that
children and youths living in conditions which may be detrimental to their
health and development receive assistance at the earliest opportunity. The Law
seeks to ensure that children and youths are brought up in a secure environment.
The Law aims at protecting all children under the age of 18. While the law is
most often applied in cooperation with parents, it is possible to separate chil-
dren from their parents against the wishes of the parents and transfer the re-
sponsibility for the child to the child welfare service.

The Law stipulates that the child welfare service shall contribute to pro-
viding the individual child with a sound environment and opportunities for de-
velopment by providing advice, guidance and assistance. The child welfare
service must i igate the family envi and when appropriate suggest
measures to be taken within the family.

Measures to which parents agxee, like providing a special contact person
for the child, play time activities, kindergarten, economic help for the child, etc.
are decided and implemented by the child welfare service.

More serious decisions, like placing children in foster homes, regulating
contact between parents and child, and referring the child for medical treatment,
are decided by the politically appointed county social welfare board.

All decisions must be in the best interests of the child. Importance is given
to providing the child with good and stable adult contact. Continuity in the care
provided the child is a key concern.

To summarize:

1. The child welfare service shall initiate measures to assist the child and
the family. This can take the form of providing a person to support the child by
having regular contact, or by providing a place for the child at a kindergarten, or
by providing help in the home to aid parents in the care of the child, as well as
providing weekend homes for the child.

2. Care orders may be made:

a) if there are serious deficiencies in the care received by the child,

b) if the parents fail to ensure that a child who is ill, disabled or in special
need of assistance teceives the treatment and training required,

¢) if the child is mistreated or exposed to other serious abuses at home,

d) if there is every probability that the child's health or development may
be seriously harmed because the parents are not in 2 position to take adequate
responsibility for the child.

3. If there is a danger that a child will suffer material harm by rermaining at
home, the head of the child welfare service or the prosecuting authority may
without the consent of the parents immediately make an interim care order.
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When the municipal child welfare authorities receive word that a child
lives under such circumstances they are obliged to examine these circum-
stances. If the child is deemed to be at risk they may apply supportive services,
economic aid, or other devices which are aimed at improving the living situa-
tion for the child. Some examples of support include sending children to sum-
mer camp, organizing day-care, providing weekend fostering in a family with
other children, providing a "father-figure” to spend time with a young boy in
leisure-time pursuits, etc. These are just a few of the many ways that different
child welfare departments try to help families manage better. If these supportive
devices prove to be useless, the county social welfare board may decide to re-
move the child from his home and place him in foster care.
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CHILD GUIDANCE CLINICS

Child welfare authorities often cooperate with the local child guidance
clinic to determine whether or not a child has been psychologically damaged in
the home. However, most clients within child guidance clinics are not referred
by local child welfare authorities, but are often referred by other institutions and
organizations in the local ity.

The law goveming mental health enacted in 1961 is the basis upon which
the child guidance clinics operate. Work done in these child guidance clinics is
based upon parental motivation. The law does not authorize child guidance
clinics to force families to receive treatment. By and large, this lack of a forced
component is supported by the social workers and other health professionals
working in child guid. Results of are d to be better when
the patient and family are motivated to participate in therapy.

Referral to child guidance must always be from a physician. However, or-
dinarily someone else who is in everyday contact with the child usually notices
the problem first and attempts to get the family to consult a physician. Very of-
ten, parents themselves will take the initiative and contact the child guidance
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clinic on their own, but most often, problems are first recognized at school,
nursery, and in some cases at child welfare departments.

Reasons for referral can vary greatly. The child may suffer from a severe
psychiatric illness, psychosis, developmental disturbances, withdrawal or ag-
gression, depression, learning disabilities, and many other problems can prompt
referral. Even when the child does not show any kind of individual symptom or
problem, one may still refer the family to a child guidance clinic if there is con-
cem that the child has been damaged by some external incident. This may in-
clude a severe conflict within the family, death or severe illness of a family
member, sexual abuse or some other serious traumatic experience.

Child guidance clinics have therapists with different professional cduca-
tion. The staff includes child psychiatrists, psychologists, clinical social work-
ers, and clinical pedagogues who all bring their expertise to bear in the treat-
ment of children and their families. In some cases, all four professional groups
are needed and employed to enhance the child’s development and the family's
resources. In other cases, only one therapist is used.
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THE FUTURE OF SOCIAL WORK

The breakneck pace of change in the modern world is shattering old as-
sumptions and arrangements. The collapse of communism in the former Soviet
Union and Eastern Europe is opening new opportunities for the profession of
social work. The communist ideology never recognized the need for a social
work profession. According to the communist doctrine, socialist societies, by
definition, were supposed to be free of the human problems that social workers
typically address. Now many of the former communist countries are assidu-
ously seeking international assistance to develop both social work education
and practice.

The end of the Cold War has created a historic opportunity for the transi-
tion to a peacetime economy If this opportunity is wisely used, the decreasing
international tensions may make enormous new resources available for im-
proving the quality of human life—resources that hitherto had been appropri-
ated for defense and military purposes. This opportunity could be translated into
an expansion of social work education and improved human services in many
societies.



These developments, coupled with other encouraging trends, including the
gradual elimination of apartheid in South Africa and increased intemational co-
operation in human services programs through the United Nations and interna-
tional nongovernmental organizations, are causes for optimism. Still other
world trends, such as the increasing disparity between both rich and poor na-
tions and indivi and the afc ioned conservative attack on the welfare
state, require a tempering of this optimism.

Given this context, what can one say about the future of social work inter-
nationally? Although we do not intend to make any predictions, we do offer a
few speculations and some projections based on current trends. First, it seems
axiomatic that social work practice will continue to be shaped by its proximate
historical, cultural, social, economic, and political contexts. In some cases (for
example, the European Community), these contexts will broaden and change,
but social work practice will contintue to reflect national boundaries more than
international interaction. International standards of social work practice and
education are not imminent.

Still, it is likely that the social work perspective on both education and
practice will gradually become more international, largely because of the in-
creasing internationalization of the context in which it is practiced. No nation
can now remain isolated from the international impact of human problems any
more than it can remain isolated from the international impact of political or
economic problems. Policies on migrant labor and refugee programs already
have worldwide implications. Social security policies and social services deliv-
ery systems are often better understood in a cross-national context. Thus, it will
be necessary for social workers to extend beyond the boundaries of their own
nation and into the intemational arena (Hoken-stad, 1988b).

Internationally, as well as in individual countties, demographic and social
changes will play a decisive role in determining the priorities of practice. Work
with elderly people, new immigrants, and refugees will assume greater impor-
tance, and work with women and children, particuiarly those in single-parent
families, will demand increasing attention. As was previously mentioned, diver-
sity among people also will lie a key factor in determining the nature of prac-
tice. Social workers will increasingly be called on to promote intergroup toler-
ance in a world that is rapidly b ing more h It , and
pluralistic.

The availability of resources will obviously continue to be a major influ-
ence on the possibilities and priorities for social work roles and functions. Gov-
ernmental funding for social programs will depend on economic growth, as well
as on political ideology Although, as the experience of industrialized and newly
industrialized countries demonstrates, economic growth per se dues not auto-
matically bring about improved social conditions and social benefits for all
people in the society, it is still a necessary base for funding social welfare pro-
grams.
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Balancil ic develop with social equity will continue to be
the paramount concem of soclal workers and other human services providers,
planners and ad . An i hall for social work educators and

i will be to d the recip ] relation between economic
growth and social welfare. The political challenge will be to persuade policy-
makers to see this relationship and to fashion public policies accordingly.

The service delivery system in which social work is practised will diver-
sify in many nations and continue to diversify in others. The economy of the
system for delivering social services will continue to be mixed, with voluntary
agencies under religious or secular auspices and, to a lesser extent, for-profit
agencies coexisting with governmental agencies and state-subsidized agencies.
Some privatization of services is likely to occur in such countries as Japan,
Sweden, and the former communist countries that have not had this tradition.
Certainly, societies that are shifting from command to market economies will
expand their personal social services to complement already existing income-
support and social-benefit programs. It is likely that the expansion of social
work will be most apparent in those countries as well.

Changes in the vehicles for providing services that will have an impact on
social work will also occur intemationally For example, such trends as the use
of primary health structures to prowde mentzl health services are apparent
throughout the world. In this regard, d li and the 1 fo-
cus on the availability, accessibility, and effectiveness of community-based care
are of equal concem to both developing and developed nations. The organiza-
tion of services and the division of responsibilities between social workers and

t of other disciplines for providing health care and social services, al-
though affecting countries differentially, also are of international interest. These
and other trends, such as the decentralization of the provision of services, will
clearly influence social work roles and functions in many countries (Holmes &
Hokenstad, 1991).

Within this en | and service-delivery context, social work roles
will continue to include an uneasy mix of social-control and social change
functions. Social workers w111 continue to act as regulators and ra-tioners of
services, as well as ct and ad of i d services, improved
services, and universally accessible services (Harris, 1990). The creative use of
the humane social-control function will be as important as social change if so-
cial workers are to contribute to improvements in the quality of the lives of both
individuals and communities.

Social work roles in different countries have many similarities, but the
place of the social worker in the provision of services differs sharply from na-
tion to nation. As Hokenstad (1988a) explained, the position of social workers
in the service delivery system is determined largely by two factors: (1) the stage
of develop of the p ion and the con ding roles and
ties of social workers in a specific country and (2) the amount and level of
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training that social workers recejve. Some of the countries discussed in the pre-
vious chapters accord trained social workers the primary role in the provision of
social services, whereas others give it a limited or even peripheral role. It is
likely that this situation will change in the future, but only as the profession be-
comes better established and social work education becomes more integral to
university education throughout the world.

In view of the depletion of natural resources and the rapid deterioration of
the physical in all countri i ially advanced as well as those
still struggling to become industrialized—environmental problems that were
formerly regarded as being mainly of interest to the middle class will become a
major concern of social workers throughout the world. Social workers are be-
ginning to draw increasingly pointed attention to the interrelation between the
physlcal and the social environment, as well as to the intemational character of
envir bl Thus, the d ion of the toxic effects of deteriorat-
ing rura} and urban environments on the health and well-being of individuals,
families, and communities in different parts of the world is likely to become a
major theme for intermnational social work in the years ahead (Khinduka, 1977;
Krauss, 1988; Rogge, 1992; Singh, 1991; Soine, 1987).

Social workers all over the world share common values yet operate within
a specific context. All social work practice, like all poliﬁcs, is local. There is
much wisdom in the adage "Global in outlook local in action.” There is only a
superficial cc diction between "indi ion" and internationali: How-
ever, both indigenization and internationalism are easier preached than prac-
ticed. Developing the most appropriate synthesis of the universal and the
unique, the global and the local, is perhaps the most formidable professional
challenge that practitioners must confront.

Yet it is not an impossible task. Despite the obvious political, cultural,
demographic, and economic differences among nations, the extraordinary simi-
larity of issues that social workers face all over the world is prob-ablv the most
salient conclusion one can draw from a review of social work in different coun-
tries. As social work becomes more internationally focused, there will be in-
creased opportunities for shared understanding and collaborative action on
these issues.

Conformity of economic, political and social conditions is the basis of so-
cial stability. Any changes in one of there spheres urge correction in others. As
we know from History ignorina thp connections lead to social destabilization.
On the other hand if there changes are taken into consideration an opportunity
arises to develo society without shakes and to satisfy the requirments of people.

Ip! g the living condi of population are the usual goals of reforms.
But in Russia hvmg standards of dlfferent groups of people have changed for the
worse. And one of these groups are the families with children, in particularly with
schoolchildren, according to the results of sociological surveys.
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The state sirives to help families with children setting up different reliefs
and fo secure the guaranties for education, medical service, social insurance.

The local authorities participate in development of child welfare. The
Committies on the problems of family, motherhood and childhood were estab-
lished in structure of regional and municipal administrations. They render fi-
nancial support families with children; have established institutions to heip
families in every district; render different kinds of help in these ones; estab-
lished the rehabilitation centres for abuse children, for haudicap children; coop-
erate with other departments of local administrations and public organizati
in development of child welfare and etc.

The aim of social work with children and families to give professional so-
cial assistance to people, to humanize social and cultural environment, to create
a mutually supportive and enabling environment in which people help them-
selves and each other. The child protection system is supposed to be a guaranty
that the children and youth will get the care, safety and possibilities to devel-
opment. The child protected service have the main responsibility for the chil-
dren who suffer harm.

The work of child welfare institutions is combined control and support.
The district centres provide different kinds of support to the children and fami-
lies: counseling, guidance, supervision, etc. If these measures haven't positive
results it will be suggested the help of special institutions - the rehabilitation
centres or children's homes in which children are placed or in the other families.

The success of activity of child welfare institutions depends from provid-
ing society with information about life conditions of children ana families,
working with mass media, conducting research with this population to influence
construction of plan of action and training of social work studies.

One of the -most acute problems on activities of institutions for cm welfare
- the lack of stuff of skilled specialists. Because the profession of social work
appeared in Russia not long ago, we began to feel the serious shortage of spe-
cialists in this field with development of this system. Samara State University
starts the training of social workers, who will work with children and their
families. The specialists of Department of Pedagogics and Psychology of Sam-
ara State University prepared the program of training which includes law, soci-
ology, anthropology, psychology, pedagogy, social pedagogy, social work the-
ory and other subjects. The educational program attempts to intergrate practical,
cultura] and theoretical learning.

The main components of the program are theoretical education, practical
training, field-work practice, project work and individual work. The methods of
theoretical education will be lectures and seminars which are used extensively.
The main goal of practical training utelizing special techniques (role games,
psychodrama, video use, etc.) and instruction of specific activity programs,
Great consideration will be given to field-work practice which concentrates
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upon skill-development instruction. The project work and the individual work
will be provided combination of theoretical knowledge and practical skills.

In the process of preparation the programmes for training we have studied
historical traditions of social assistance in Russia, the activity of local admini-
stration — "zemstvo", the traditions of upbringing the young generation in the
Soviet Union. We have acquainted ourselves with modern conseptions of social
work in Russia, taking part in the conferences, seminars and sessions which
were organized by A iation of Social Ped and Social Workers of
Russia during 1991-1995 in Moscow, Kolomma, St. Petersburg and Samara,

We have researched the foreign experiance, in particularly in Norway. This
country has already built up the system of social work. it is a well known fact
that the training of social workers in Norway has been forming for a number of
decades and that the Norwegians have achieved the proper education in the field
of training a number of professional corps in the sphere of social work with
children. I'd like to note large support that was rendered to us by Steinar
Stjemno, Oyvind Tutvedt, Judy Kokkin, Lawrence Young, Marianne Tellefsen,
Wenche Ree, Per Ame Olsen and other specialists of Hogskolen i Oslo (College
of Oslo).

The innovative re-thinking of traditions, theory and practice of social work
give us opportunity to understand the perspectives of training of social workers.
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PART IiI
GROUPWORK AS A STRATEGY FOR CLASSROOMS

"Why didn't they tell me when I was in teacher training that children learn
by talking and working together?" asked a third-grade teacher who has tried
groups at learning stations for the first time. Have you ever noticed that you
leamn more about concepts and ideas when you talk, explain, and argue about
them with others than when you listen to a lecture or read a book? Although
many of us as adults realize that this is so, very few classrooms allow students
to talk together. This is a book for teachers who want to know how to make this
principle of adult learning work for students of all ages. If a teacher wants to
produce active learning, then groupwork, properly designed, is a powerful tool
for providing simultaneous opportunities for all class members.

Small groups are not a panacea for all instructional problems. They are
only one tool, useful for specific kinds of teaching goals and especially relevant
for classrooms with a wide mix of academic and English language skills. The
choice of groupwork as a strategy depends upon what the teacher is trying to
achieve. Most teachers will want to use groups in combination with a variety of
other classroom formats for different tasks.

ATgue  CHOpUTE, 16, 06- 1 it
CYXHaTh ous
adult  B3pocnmIii {(uenoBex) relevant YMECTHBIR, OTHOCSIMHCS K
Reiy
WHAT IS GROUPWORK

This book defines groupwork as students working together in a group
small enough so that everyone can participate on a task that has been clearly as-
signed. Moreover, students are expected to carry out their task without direct
and immediate supervision of the teacher. Groupwork is not the same as ability
grouping in which the teachers divide up the class by academic criteria so that
they can instruct a2 more homogeneous group. It should also be distinguished
from small groups that teachers compose for intensive instruction, such as the
flexible grouping procedures often used in individualized reading instruction,

When teachers give students a group task and allow them to make mistakes
and struggle on their own, they have delegated authority. This is a key feature
of groupwork. Delegating authority in an instructional task is making students
responsible for specific parts of their work; students are free to accomplish their
task in the way they think best, but they are accountable to the teacher for the
final product. Delegating authority does not mean that the leaming process is
uncontrolled; the teacher maintains control through evaluation of the final
product.
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In contrast to delegation of authority is the more common practice of direct
supervision. The teacher exercising direct supervision tells students what their
task is and how to do it. She monitors the students closely to prevent them from
making mistakes and to correct any errors right away.

The question of who is in charge of the group is critical; if a teacher is in
charge, regardless of the age and maturity of the students, the teacher will do
more talking than the students. The teacher's evaluation of each member's per-
formance will have far more weight than that of any other group member. If the
teacher plays the role of a direct supervisor of group activity, members will tatk,
not to each other, but to the teacher as the authority figure who is overseeing
performance. Group members will want to know what the teacher expects them
to szy and will be mostly interested in finding out what the teacher thinks of
their performance. Even if the teacher assigns a task to the group but hovers
nearby waiting to intervene at the first misstep or sign of confusion, she is not
delegating authority; she is using direct superviston.

A second key feature of groupwork is that members need each other to
some degree to complete the task; they cannot do it all by themselves. Students
take over some of the teaching function by suggesting what other people should
do, by listening to what other people are saying, and by deciding how to get the
job done within the time and resource limitations set by the instructor.

Students in a group communicate about their task with each other. This
may include asking questions, explaining, making suggestions, criticizing, lis-
tening, agreeing, disagreeing, or making joint decisions. Interaction may also be
nonverbal, such as pointing, showing how, nodding, frowning, or smiling.

This process of group interaction is enormously interesting to students.
Students who usually do anything but what they are asked to do become ac-
tively involved with their work and are held there by the action of the group.
There are several reasons why this is so. Face-to-face interaction with other
group bers d ds aresp or, at least, attentive behavior. In addition,
students care very much about evaluations of classmates; they do not want to let
the group down by refusing to participate. Lastly, peers provide assistance so a
student does not become hopelessly confused about what he or she is supposed
to do. Students who are disengaged from their work in the classroom are often
students who do not understand their assignments.

Although groupwork has potential for learning, talking and working to-
gether with peers is the source of a whole series of problems. Neither children
nor adults necessarily know how to work successfully in the group setting,
American culture, in particular, provides very few oppertunities to learn group
skills. These problems can be overcome with proper preparation of the task and
of the students. This volume presents both problems and suggested solutions,
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‘WHY GROUPWORK?

Groupwork is an effective technique for achieving certain kinds of intel-
lectual and social learning goals. It is a superior technique for conceptual
leaming, for creative problem solving, and for increasing oral language profi-
ciency. Socially, it will improve intergroup relations by increasing trust and
friendliness. It will teach students skills for working in groups that can be trans-
ferred to many student and adult work situations. Groupwork is also a strategy
for solving two common classroom problems: keeping students involved with
their work, and managing instruction for students with a wide range of aca-
demic skills.

Oral language proficiency — HaBbIK yCTHOM peun
INTELLECTUAL GOALS

Groupwork can help students learn academrically, as in this example of
Geraldo learning about magnification.

Geraldo watches the other children as they complete their task of making a
water drop lens. "What do you see?” Geraldo asks another child, as he tries to
peer into the finished lens. The other child looks up and lets Geraldo look more
carefully at it. Geraldo very eagerly goes back to his own lens-making task. He
appears 1o be having trouble taping a piece of clear plastic on a white index card
with a hole in the middle; he keeps getting the plastic bunched up on the tape
instead of getting the tape to hold the plastic on top of the card. "Oh shoot!"
Geraldo says and gets up to see what another child is doing in constructing her
lens. He returns to his task only to be distracted by the child next to him. "Ooch,
it gets bigger!” she exclaims. Geraldo gets up and looks at her water drop lens,
He raises his eyebrows and very quickly goes back and finishes his lens. Ger-
aldo appears to have understood what the problem was in completing the lens
because he rapidly tapes it together without any further trouble. He now reaches
over and takes the eye dropper from 2 glass filled with water. He very carefully
fills it with water, centers it over his lens card and squirts one drop over the
plastic where the hole is cut. Apparently satisfied with what he did he puis the
excess water in the eye dropper back in the jar. He gets a piece of cloth to ex-
amine under his lens. The water slides around the plastic covering the paper and

64



he cries out, "Oh, no!"” He puts his lens down, straightens out the cloth and then
carefully slides the lens on top of the cloth. He very slowly looks into his lens
and shouts out, "Oooh—bad—oocoh!" "What did you see?" asks one of the girls,
"Look how big mine got.” says Geraldo. *“What are you going to write?” she
asks. Geraldo looks into the lens again and says, "It gets bigger." He then takes
other flat objects and places his water drop lens on top of each one. As he looks
at each object with his lens, he nods his head and says, "Yep!” Talking to him-
self he says, "They all get bigger." He looks at the girl he has been talking with
and finally asks her "Did yours get bigger too?" (Navarrete, 1980, pp. 13-14)

Geraldo has "discovered” the principle of magnification. The process has
not been an easy one, and he would never have been successful without the as-
sistance of a classmate working on the same task. Just being able to watch oth-
ers at work gave him some important information. And being able to talk things
over seemed to help even further. Notice that Geraldo understands the idea in
such a way that he can apply it to a new setting— when he is able to understand
a concept in a new setting, we know that he has a true grasp of the abstract idea.

How else could Geraldo have learned about magnification? Could he have
understood it through a teacher’s explanation? By reading about it? By com-
pleting some paper and pencil exercises on the subject? In order for him to un-
derstand much at all the materials and talk would have to be in English and
Spanish, but Geraldo has limited reading skills in both langunages. It is unlikely
that he would grasp the idea in such a way that he could transfer it to new set-
tings. In the setting where this interaction was recorded, Geraldo had access to
instructions in English, Spanish, and pictographs; he also had access to Span-
ish-speaking as well as English-speaking classmates and to teachers who spoke
both 1 A major ad ge of 1t a lative task with a
group setting is that Geraldo has a number of helpful resources, including con-
crete materials to represent abstract ideas and other people engaged in the same
task. He can watch them; he can ask them questions; he can discuss and argue
with them; he can try to explain things; and he can demonstrate ideas nonver-
bally with the materials. Most importantly, Geraldo is allowed to struggle on his
own, to make his own mistakes. No adult rushes in to tell him what to do and to
give him a verbal explanation—such assistance might well have short-circuited
his discovery.

Magnification YBEJIMYCHHE, YCUTIEHHe
lens AuH3a
gasp TIOHHMAT; 3KUMATH (B pyKe)
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SOCIAL GOALS

Social research has gathered impressive evidence to show that when peo-
ple work together for group goals, there are a number of desirable effects on
people's feelings for one another. When groups engage in cooperative tasks,
they are more likely to form friendly ties, to trust each other, and to influence
each other than when the task stimulates competition among members
(Deutsch, 1968). Studies of cooperative learning in cl show similar re-
sults. When students were taken out of class and given a group task, those who
came from classes using cooperative leamning showed far more helpful and co-
operative behavior—and much reduced negative or competitive behavior—than
those coming from classrooms where only whole class instruction was in use
(Sharan et al., 1984).

Stimulate noGyXxaTh, IOOMPATE
evidapce  OUEBMIHOCTE, HOKA3ATENLCTBO

POSITIVE INTERGROUP RELATIONS

Cooperative groups and teams are particularly beneficial in developing
harmonious interracial relations in desegregated classrooms. Slavin (1983) re-
viewed fourteen cooperative classroom experiments whose groups were ethni-
cally and/or racially mixed. In eleven of these studies there were significantly
more friendship choices across racial and ethnic lines among those students
who had worked in cooperative, interracial groups than among students who
had not had this opportunity. Particularly striking are the results of Slavin's
team method (1983, p. 13), where interracial groups are given an overall score
achieved by combining test scores of individual members of the team. In his
book on cooperative learning, Slavin concludes that it is high quality positive
interpersonal interaction that leads to interpersonal attraction; through interac-
tion individuals perceive underlying similarities across racial lines (Slavin,
1983, Chapter 4). Cooperative goals or group rewards help to produce this
deeper level of interaction, interaction that is not usually available in desegre-
gated classrooms.

Sharan and his have ined how of different ethnic
groups treat each other while working together on a cooperative goal. Their
comparison of techniques of cooperative learning such as Group Investigation
with traditional whole class instruction shows that cooperative learning pro-
duces more cross-ethnic cooperation and less negative and competitive behavior
between members of different ethnic groups (Sharan et al., 1984, pp. 73-103;
Sharan & Shachar, 1988).

1t is true that an instructor is more likely to produce positive intergroup
relations with cooperative groups than with a competitive or individualized re-
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ward system. Yet even under cooperative conditions, groups can fail to "mesh”
and to achieve a unified "we" feeling. Interpersonal relations can at times be the
opposite of harmonious; certain individuals can completely dominate the inter-
action of the group. To obtain the benefits of cooperation, it is necessary to pre-
pare the students for the cooperative experience. Researchers and educators
who work with perative cl groups (incl g Sharan) have devel-
oped ways to train students for the experience of groupwork.
Cooperative - COBMECTHBIHR

THE DILEMMA OF GROUPWORK

Common problems in groupwork can be illustrated by a visit to a hypo-
thetical classroom, in this case that of Ms. Todd, who is making her first at-
tempt at using groupwork in her class. Ms. Todd has decided that she has been
doing too much of the talking in class and that students should have the oppor-
tunity for more participation. She has given her fifth grade class a group as-
slgnmenl in soclal studles based on a chapter from the textbook along with the

ided in the teacher's manual. The class has sup-
posedly already read this chapter Each group has been told that they are ex-
pected to anwer the questions as a group. At the end of the period each group is
to hand in one set of answers that represents the group's opinion. Ms. Todd was
afraid that if she tried to compose the groups, the students would be upset at
being separated from their friends. Therefore she has told them that they must
find a group of four with whom they would like to work.

We look in on the classroom ten minutes into the period and find the work
under way: There is a constructive buzz of voices as students bend to their task.
Everything appears to be going very well indeed, although as we look around
we realize that the groups have segregated themselves so that they are either all
boy or all girl. Wait a minute! What is going on in the group by the window? As
we quietly move nearer we can see that two of the four students have their
heads together over the book. One has the answer paper and the other is leafing
through the chapter looking for the answer. The other two members of the
group, however, are not working on this task at all. One seems to be finishing a
math assignment, and the other is gazing dreamily out the window.

And look at that other group in the back of the room! Did you hear what they
said? One girt just told the other that she didn't have time to read the chapter, so she
won't be much help. Another is saying to the group, "Look, Susanna is the only one
who gets A's in social studies, so we should only put down what she thinks.
Susanna, you tell us the answers, and I'll write them down for you.”

In a third group of boys over by the door, Rick Williams js acting like a regu-
lar Mr. Take-Charge. He is telling everyone where to look things up, and then when
they come up with an answer, he always thinks he has a better idea. What's
worse— even when his ideas are clearly wrong, the group goes along with him.
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There are just three African-American students in this otherwise all-whire
classroom (the school is part of a small voluntary desegregation program). How
are they domng in the groupwork scene? Look, two of them are not saying very
much in their groups. They have the book open and look interested, but no one
in the group is paying any attention to them.

And how is poor little Annie doing? No one chose Annie as a group mem-
ber because she doesn't have any friends in the class. Ms. Todd whispers to us
that she had to "persuade” one of the groups to accept Annie as a member and
that it was embarrassing. Annie, at the moment we observe, has her head on her
arms; her eyes are closed.

Now things are getting a little out of hand. In still another group two boys are
just about to come to blows over what is the right answer. They don't seem so con-
cemned over social studies as they are over who is going to be boss. These two are
friends, but they fight all the time. At least they are arguing over the assignment
which is better than one of the other groups of boys currently engaged in an arm-
wrestling contest. That is not too surprising, considering that Jimmy is the ring-
leader: Jimmy can only read at the third-grade level and just hates social studies.

"Lef's have a little order in here!" pleads Ms. Todd, who has been moving
is around the room and has seen what is going on. "Five more minutes,” she
calls out—even though the period only half over. We decide we had better
leave. Ms. Todd looks uncomfortable with having visitors and she is not
pleased with what is happening.

Why were the results of Ms. Todd's experiment so dismaying? This class-
room scene raises many issues about what goes on inside small groups. Why do
the students allow one member of the group to do all the work and make all the
decisions? It makes some sense in Susanna’s case, because she really is a top
notch student, but look at Rick's group. They are going along with Rick's ideas
even when they must know he is wrong—he just talks more loudly than the oth-
ers. In the cases of Rick and Jimmy (the classroom troublemaker and the
school-yard hero), the two students who are arguing foolishly just to see whose
opinion will carry the day, and unpopular little Annie, it is almost as if the
pecking order of student play and friendship groups has invaded the classroom
groups. And why aren't the students nicer to each other? Why aren't they aware
of how those two African-American students must feel about having no chance
to talk? And why don't they see that Annie is on the verge of tears?

One thing is clear: The teacher who has no more tools for the planning of
groupwork than an initial ion to an idea of groupwork as a ic and
creative setting for learning is likely to run into trouble in trying out the new meth-
ods. Although the results are unlikely to be as consistently disappointing as in Ms.
Todd's class, careful observation of any class working under her form of grouping
and task instruction will reveal patterns of undesirable domination on the part of
some students and nonparticipation and withdrawal on the part of others. In addi-
tion, there appear to be both disciplinary and ivational probl that are not
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characteristic of Ms. Todd's class when she uses her more traditional methods of
whole class presentation or well-supervised seatwork.

Some of these disciplinary and motivational problems are closely related
to our initial observations of domination and lack of participation. Some are re-
lated to Ms. Todd's failure to select and define a more suitable task for the
groupwork setting and her failure to prepare the students in the skills they will
need for groupwork. This chapter focuses on the problems of unequal participa-
tion and undesirable domination of groups by certain students.

Let us imagine that Ms. Todd persists beyond the first trial and in her sec-
ond attempt tries to compose groups so that students of more similar abilities
are placed together. She reasons that one student who gets much better grades
won't take over and do all the work. Furthermore, this arrangement has the
added advantage of separating friends who play rather than work, spares her the
problem of Annie the social isolate, and desegregates the sexes.

As she walks around the room and listens carefully to what is happening in
each group, she finds that although the discipline problem is much improved, in
most of her groups one student is doing far more talking and deciding than any-
one else, and at least one student is saying practically nothing. Again two of the
three African-American students are quiet members of their respective groups.
In at least one of the groups she observes, there is a real struggle going on as to
whose opinion will be adopted by the group. Their talk is not an inteilectual
discussion about the meaning of the chapter but an interpersonal conflict over
who is going to be the leader of the group.

What is the matter? Are the students just too immature to work in groups?
The problem is not one of immaturity: Adults working in small groups will also
exhibit problems of dominance—they will struggle over Jeadership in a group
and will participate unequally.

Hypothetical —npemmonoxutensHpii  exhibit NOKA3bIBATH, BRICTABIATE
persist yOOPCTBOBATh; COXpa- immature Hespenwiit
HATBCA

EXPECTATIONS AND THE SELF-FULFILLING
PROPHECY

Basic to our understanding of the way in which the process operates is the idea
of a status characteristic. A status characteristic is an agreed-upon social ranking
where everyone feels it is better to have a high rank than a low rank. Examples of
status characteristics are race, social class, sex, reading ability, and attractiveness.

Attached to these status characteristics are general expectations for com-
petence. High status individuals are expected to be more competent than low
status individuals across a wide range of tasks that are viewed as important,
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When a teacher assigns a task to a group of students, some of whom are higher
and some lower on any of the status characteristics described above, these gen-
eral expectations come into play. They cause a kind of self-fulfilling prophecy
to take place in which those who are higher status come to hold a high rank in
the status order that emerges from the group interaction. Those who hold lower
status come to hold a low rank on that same status order.

From the start of the group's interaction, high status students are expected to be
more at the new assi , these students also expect them-
selves to be more competent. This is due to the operation of general expectations for
competence. Thus they are very likely to start participating right away.

Low status students who are not expected to make an important contribution
and who share the group's evaluation of themselves are unlikely to say much of any-
thing. As high status students continue to talk, others tend to address their remarks to
them, and one of them rapidly becomes the most influential person in the group. By
the end of the interaction, this person is likely to be viewed by group members as
having made the most important contribution to the group's performance. Thus the
status order that emerges from the group assignment is very much like the initial dif-
ferences in status with which the group started.

Returning to Shoot the Moon for a moment, when interracial groups knew
nothing about each other beyond the fact that they were of different races,
whites were more likely to be active and i ial than Afri A
(Cohen, 1972). In this case, the group used race as a basis for forming expecta-
tions for competence in the game. Since in our culture people of color are gen-
erally expected to be less P on intell I tasks than whites, these
racist expectations came into play in the innocent game of Shoot the Moon.
Once this had happened, it was very likely that the whites would talk more and
become more influential in group decision making than the African-Americans.

In accordance with Expectations States Theory (Berger, Rosenholtz, &
Zelditch, 1980) the same thing happened in the Rosenholtz groups playing
Shoot the Moon. Here the students used information they had about each other's
standing on the academic status characteristic of reading ability to organize
their expectations for competence on the new game of Shoot the Moon. Group
interaction turned out to mirror initial differences in reading ability.

In the classes that Rosenholtz studied, peer status was closely related to aca-
demic status so that those students who were seen as influential in the informal social
relations between classmates tended to be the same students who were seen as best in
schootwork. In other classrooms, students like Jimmy in Ms. Todd's class will have
high peer status but low academic status. ] Students with high peer status will have
the same effect on a classroom group as students with high academic status; in either
case they are likely to be more active and influential than students with either low
peer status (like Annie) or low academic status.

A note of caution is necessary. The operation of expectations based on status
does not result in the domination by high status children of every group in the class-
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room. Although research finds that, on the whole, high status persons are more active
and influential than low status persons, in the case of particular groups, some low
status members are more influential than high status members. There are two other
factors that help to account for what happens in a particular task group. These are the
nature of the task, and who participates frequently at the beginning of the session.

Studies of small-group interaction almost always conclude that some of the
patterns of behavior observed are a function of the peculiarities of the task that
has been selected. The same holds true of classrooms. Suppose that you intro-
duce a science task in which the group is asked to do observations of a live meal
worm. Some students will be fascinated with touching and holding the worm,
while others will be squeamish. Those who are fascinated are likely to be more
active and influential than those who are squeamish. This ordering of behavior
is linked to the peculiar nature of this task and may have nothing to do with the
standing of the students on any of the status ct istics we have di
The nature of the task can also affect the total amount of interaction in the
group. Some classroom tasks are intrinsically interesting and provoke a high
level of interaction while others are boring and produce only desultory talk. Still
other classroom tasks may be carried out nonverbally by manipulating the mate-
rial or by communicating through writing. Such tasks will have a low level of
verbal interaction, but a high level of other kinds of communication.

In addition to differences stemming from the nature of the task, studies of
groups show that members who start talking right away, regardless of their status,
are likely to become influential. Suppose Annie had been given the task of handing
out the materials to the group. She might have had an advance look at these materi-
als and so might have been able to explain what was to be done with them. Just
such an event can change what happens in a particular group quite radically. Be-
cause the group would need to tum to her from the beginning to find out more
about the materials, Annie might have become quite active in that particular group.

Expectation oxulaHue, Hame- compe- CTIOCOGHOCTD, KOMIIETEHTHOCTS
Kaa, tence
BEPOATHOCTH

prophecy DPOPOHECTBO caution (Ape) OCTOPOHKHOCTS;

Initial (nepso)  Hauanb- TIPEAOCTEPEraTh
HBIA

influential  BIMATENBHBIH squeamish ereTHABHbIH; GoNe3HeHHbIH
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PREPARING STUDENTS FOR COOPERATION

The first step in introducing groupwork to the is to prepare stu-
dents for cooperative work situations, It is a great mistake to assume that chil-
dren (or adults) know how to work with each other in a constructive collegial
fashion. The chances are that they have not had previous successful experience
in cooperative tasks working with people who are not personal friends or family
members. Although many students have had some comtact with cooperative
learning, often they were given no preparation for that experience.

Students must be prepared for cooperation so that they know how to be-
have in the groupwork situation without direct supervision. It is necessary to
introduce new cooperative behaviors in a training program. The goal of the
training program is the construction of new norms or rules for how one ought to
behave. Sometimes norms are written rules, and sometimes they are unspoken
expectations for behavior.

‘When an individual comes to feel that he or she ought to behave in this
new way, the norm has become internalized. Intcrnalized norms produce not
only the desired behavior but a willingness to enforce rules within the group. In
cooperative learning settings, even very young students can be heard lecturing
other members of the group on how they ought to be behaving.

Teachers have far more power than they realize in constructing new norms
for cl. behavior. The beginning teacher is often told, "Be even stricter on
the first day than you will actually be later on." The teacher is setting the norms
for this particular classroom and is informing the students that regardless of
what they may have "gotten away with" in someone else’s classroom, the writ-
ten and unwritten rules for this classroom are different and will be enforced.

The norms of traditional classrooms include: Do your own work; don't pay
attention to what other students are doing; never give or ask for advice from a
fellow student while doing an assignment in class; pay attention to what the
teacher is saying and doing and not to anything else; keep your eyes toward the
front of the room and be quict. When dealing with younger students, teachers
constantly reinforce these norms through repetition, reward, and punishment.
By the time students are in high school, norms have become internalized to
such an extent that compliant students are quite unconscious of why they be-
have in class the way they do.

Assigning group tasks involves a major change in traditional classroom
norms. Now the stadent is asked to depend on other students. Now students are
responsible not only for their own behavior but for group behavior and for the
product of group efforts. Instead of Listening to the teacher, they are asked to
listen to other students. In order for the group to work smoothly, they must
learn to ask for other people's opinions, to give other people a chance to talk,
and to make brief, sensible contributions to the group effort. These are exam-
ples of new norms that are useful to teach before starting groupwork..
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Studies of groups with no special preparation for cooperative learning sug-
gest that if students are not taught differently, they will talk about specific pro-
cedures and will not discuss ideas or articulate their own thinking (Webb,
Ender, & Lewis, 1986). If teachers want more articulate and abstract discourse,
the students will need to be taught specific skills for discussion and for dealing
with each other. These are not an automatic consequence of cooperative learn-
ing. Many students have no strategies for dealing with disagreement and con-
flict other than physical or verbal assault.

Teachers, particularly in secondary schools, feel so much pressure to cover
curriculum that they do not want to take time to prepare students for coopera-
tion. This is not a wise decision: In the long ran more time is lost through disor-
ganized group behavior than would be spent on advance training.

Compli- yromnwesii; nofaTiussit  Smooth POBHBIH, IIaaku#, ycno-

ant KanBaTh,

behave  Becty cebs, HocTynats YNaXHBaTh

sensible pasymumi, paccymuTens- punish- HaxazaHie
HBIi; OCO3HAMOMAH ment

TRAINING FOR COOPERATION

Students need to understand your purposes in introducing small groups and
why groupwork skills are important, 1 was amazed to discover that some chil-
dren in the sixth grade do not realize that adult life calls for working with peo-
ple who are not close friends. Students in one class felt that the instructors were
trying to force them to be friends with classmates assigned to their group. When
they were told that in the work world many important tasks are accomplished in
small groups of people who are not personal friends such as research teams,
fire-fighting personnel, nursing teams, committees, and construction crews,
they were still doubtful. We then requested that they ask their parents it this was
how adults worked. When their parents concurred, students were willing to ac-
cept membership in groups composed by the teacher.

Preparing students for cooperative groups requires you to decide which norms
and which skilis will be needed for the groupwork setting you have in mind. These
norms and skills are best taught through exercises and games, referred to as "skill-
builders.” People rarely learn new behaviors or convictions about how one ought to
behave through lectures or general group discussion alone.

One note of caution about the skillbuilders: Don't judge their suitability for
your class by whether or not they seem too easy for your students. The point of
the activities is to learn how to work together. The tasks themselves are just a
vehicle for new skills and norms, not an end in themselves. They should not be
too complex; otherwise students will be distracted from group processes and
will become too involved in the activity for its own sake. In each case, the key
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to learning lies in the combination of the experience and the discussion that
follows. The teacher must assist the class in reflecting on important features of
what has happened and in developing key insights about the relevance of this
experience to the forthcoming groupwork.

Discover  oTkpsiBath, oGHapyxu- reflect OTpaXaTh

BaTh

concur COBDaNaTh, COrnalaThCs, rele- YMECTROCTE
copeHcTBOBATH vance

complex  CNOXHBIH, COCTABHOA forth TpUOMIDKATSCS, HACTYnaTh

come
COOPERATION AND ANTI-SOCIAL BEHAVIOR

Vigorous disagreement about how to solve a problem, or about the social
issues under discussion, is one of the positive features of cooperative learning
and should be encouraged. Students learn as a result of being exposed to con-
flicting views; they are forcead to justify their own views and come to the reali-
zation that there is often more than one legitimate perspective on a problem.

However, some students do not know how to handle disagreement. They
may engage in personal attacks or "put downs," they may even hit each other, or
they may get up and walk away from the group, feeling that their ideas have
been rejected. Teachers are understandably distressed. How can students pro-
ceed with the content of the cooperative leamning lesson if they have so few
strategies for working together? Such behavior may be common in classes
where there are many students who have had little experience with negotiation
and much experience with verbal and physical violence.

Other common problems, particularly with students in the middle school,
are physical and social rejection of some members of the group. They may quite
directly say that they don't want a particular student in their group; or they may
indicate their rejection with body language. The student may be barred from the
materials with elbows and tumed backs. Rejection may take the form of nonre-
sponse to any of that person's contributions. The group may act as if he or she
were invisible.

Diane Kepner is a teacher who has been trained in conflict resolution
(Kreidler, 1984; Rosenberg, 1983); she applies work from this field to anti-
social behavior within cooperative groups in her seventh grade classroom. Cen-
tral to her interventions is the observation that conflict escalates with a cycle of
blaming: "He told me my ideas stink™; "He called me a bad name"; "She told
me to sit down and shut up"; and on up to "He pushed me first.” If students
feamn to transiate these blaming statements into "I feel” statements in which they
express honestly how they felt in response to the other person's statement or be-
havior, it has a remarkable way of defusing the conflict. For example, a student
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might say, "When you told me that my ideas stunk, ! feit like no one in this
group wanted to hear anything I had to say— ever again.” This provides a natu-
sal opening for the other person to explain more carefully the basis for their
negative evaluation of the first person's ideas, and the path is opened to normal
conversation once more.

Since this is not a "natural” way for most people to talk, it is necessary to
give students the chance to practice translating blaming statements into "1 feel”
statements. Kepner also trains her students to follow the "I feel” statement with
a positive request such as "I want you to wait until I finish before you start
talking" instead of the negative statement "Stop interrupting me." Positive re-
quests should be specific and constructive rather than vague and negative in re-
quests for changed behavior in others. She has created specific examples of
troublesome behavior in small groups so that students can practice "I feei”
statements and positive requests.

Once students have mastered these concepts, Kepner is able to intervene in
conflict situations, asking students to think about how they might replay what
has happened in the group using alternative ways to express distress and dis-
agreement. When members can talk to each other in a more constructive way,
they are often able to move ahead with the groupwork. Kepner cautions that
these interventions will not work if the source of the conflict is some serious
difficulty between students that is of long standing, or is a product of an acute
conflict that is currently taking place in the school. If students cannot put this
antagonism aside in order to work together in the classroom, she changes the
composition in the group, or in the case of such serious problems as gang con-
flicts, she may send students out for counseling with school staff.

It is not only what people say to each other that causes so much barm; it is
also their body language that signals rejection, dislike, and anger. Many stu-
dents are not aware that they are sending messages with their bodies. Kepner
advises talking with students about what an important form of communication
this is. Body language includes facial expressions, posture, and gestures. She
explains that messages that are received may be misunderstood, and that a com-
plaint of "She's giving me looks” may have no actual basis in hostility. She then
divides the students into groups and tells them they are going to be given a
situation to act out with only a minimum of talking. The rest of the class must
then determine what the message is through the interpretation of their body lan-
guage.

Kepner has selected the following situations, as examples from her experi-
ence, of what often goes wrong among students in groups:

- Two members sit beside each other and hold the book or the information
card so that the other members of the groups cannot see them;

« Two group members sit across from each other and form a wedge to ex-
clude a third member as they write and talk about their project;

« Group members actively discuss while one member withdraws;
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*» During a discussion group members show by facial “expressions and
other movements that one member's contributions are never accepted;

* As one member joins the group, another member shows that he or she
wants nothing to do with this person;

* During a presentation to the class, one person shows that she or he does
not want to be associated with the rest;

* During preparation for a skit, one member of the group is treated as if he
or she cannot do anything right.

To follow up this exercise, Kepner observes groups in operation. Upon
spotting one of these nonverbal problems, she says to the group, "Take a look at
yourselves and how you are sitting and working. What are you communicating
to each other?" She then leaves it to the group to figure out what is wrong and
how to correct the problem.

Vigor-  cuibHBIH, IHSPIHYHEIH rejection  oTxas
ous
realiza-  OCyLiecTBIeHMe, BHIIONHE- invisible HeBHZMMBIH, HE3AMETHEIN

tion Hie

legiti- 3aKOHHBIN, npaBuisHBIE, blame OBBHHATE
mate ROITYCTUMBIH
handle  ofcyxpars; ynpasiare escalate  oboctpaTs (koudnuxr),
BBEpraTh
violence Hacumie work-
sheet

MANAGEMENT OF CONFLICT

Disagreement about ideas is a healthy sign during groupwork as long as

does not d into sharp interpersonal conflict.

Some mterpersonal conflict is inevitable and should not be taken as a sign of

failure. Nor should it be an opportunity for you to intervene and take over the
reins immediately, acting as arbiter, juror, and judge.

‘What can you do? Ask the group what seems to be the difficulty. Then ask
them to think of some altemative strategies for handling the conflict. If you
have prepared your class with strategies for conflict resolution, they will be able
to envision alternative ways to behave, If you have really delegated authority,
then the group should take responsibility for solving its interpersonal problems.
Even younger students are able to develop workable strategies for managing
conflict when challenged to do so and when the teacher persists in demanding
that they talk things through until they find a solution.

If the problem is due to a volatile combination of students, make a note not
to put that combination together again. Changing the composition of groups on
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a regular basis and rotation of roles will help to defuse interpersonal problems
so that the conflict does not become chronic. If, however, you think you are
seeing the same problem in a number of groups, there may be a difficulty with
the way you have prepared the students and/or the nature of the task. Take the
time to have a whole class discussion during wrap-up and see if you can locate
the general problem. Be prepared to make adjustments in your task, to do some
retraining and reinforcing of rules and roles, or to develop some strategies with
the class as a whole that will solve the problem.

Degenerate  BEIDOXATECH,  YXyA- volatile HENOCTOSHHEIM, M3MeH-
maThes MUBEIH
arbiter apbuTp, cynsa retraining  mepenoxrorobka
authority B/IACTE, yIPaBACHHE
WORKING AS A TEAM

One of the most gratifying experiences for a teacher is to plan and carry
out groupwork designs with a trusted colleague. Just as students use each other
as resources in groupwork, teachers can do the same. With the joint wealth of
past experience as to what tasks work well with students and as to how instruc-
tions can be made clear, teachers can be highly creative as they work together.
They can also provide honest and constructive feedback as ideas develop.

‘When instruction is complex, as is the case with groupwork, having teach-
ers work together means that they are able to be of great assistance to each other
while the class is operating. Perhaps one teacher can stop to work with a group
needing intervention, while another keeps an eye on the classroom as a whole;
One teacher can prepare the orientation while another can do the wrap-up. The
labor of preparing complex materials for leamning stations can also be divided.

Another advantage of a colleague is the benefit that accrues when two or
more teachers hold formal, scheduled meetings, In these meetings (even if they
are as short as twenty minutes) one has a chance to consider various problems
that have come up, to raise possible alternatives, to choose one, and to talk once
more in the next meeting about how good or bad the decision was. This kind of
thoughtful and evaluative decision making is very difficult to carry out all by
oneself. Teachers who hold regular team meetings are better able to implement
complex and sophisticated instruction than those who rely on brief huddles just
before and during class (Intili, 1977; Coben & Intili, 1982).

The last major advantage of working with a colleague lies in having some-
one to make an observation and i luation of your groupwork in
progress. It is almost impossible to run groupwork and evaluate what is hap-
pening at the same time. Chapter 9 includes a number of simple techniques for a
colleague to use in helping to evaluate your groupwork. Even beginning teach-
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ers can provide helpful feedback using these techniques. And you can return the
favor by observing in your colleague's classroom.

Gratify YAORIETBOPATH hedul Tb Paciuca-
Hue
d PEHMY TBO phisti CHOMKHBIH; HCKYLICHHBIH
cated

TREATING EXPECTATIONS FOR COMPETENCE

It is time now to return to the dilemma of groupwork. What have we done
about the problem of high status students dominating interaction and of low
status students withdrawing from the group? There is an even more fundamen-
tal question: Have we done anything te change low expectations for compe-
tence, the underlying cause of nonparticipation by low status students?

Recall that high status students are generally expected to do well on new
intellectual tasks and low status students are generally expected to do poorly on
these same tasks. When the teacher assigns a groupwork task, general expecta-
tions come into play and produce a self-fulfilling prophecy in which the high
status students talk more and become more influential than the low status stu-
dents. The net result of the interaction is that the low status students are once
again seen as incompetent. This occurs even if groups are given a rich new task
that does not stress ordinary academic skills.

Two strategies will have some impact on this problem: (1) establishing co-
operative norms such as "everyone participates” and "everyone helps"; and
(2) giving every student a part or role to play. Both of these strategies will raise
participation rates of both low and high status students and will prevent high
status students from doing all the talking. Furthermore, low status students, just
by talking and working together, will improve their performance.

Doesnl lhat take care of the whole status problem? Not exactly—nothing
has happened to change for Imagine a well-trained
group with different sludenls playing different roles the low status students are
doing just as much talking, on the average, as the high status students. Never-
theless, members of the group still think of the low status student as having
fewer and poorer ideas than the high status students. The low status students
may be active, but they are still less influential and less active than the high
status students. And the low status students still feel that their contributions to
the group are less valuable and less competent than the contributions of the high
status students. Furthermore, in movmg from the successful group experience to
other groupwork tasks, there is no imp in for

In order to produce active behavior in low status student that will be per-
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ceived as competent, and in order to produce expectations for competence that
will transfer to other tasks something must be done to change the nature of
those expectations for competence. They are t00 uniform, and too consistently
negative. It is necessary to create some positive expectations for intellectual
competence that will combine with the preexisting set of negative expectations.
If you are successful in attacking the problem of consistently low expecta-
tions, students who have been unsuccessful in your classroom can acquire a
sense of competence that will be ack ledged by their cl . As you
proceed to different groupwork tasks, students can expect themselves and can
be expected by classmates to make good contributions to cach new assignment,

Valuable HeHHEIH, I0MNe3HEIi
comp b, KO
consistently COrNacHo; MOCTEROBATENBHRO
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GLOSSARY

Academic skills 78
achievement theory 33
Active behavior 78
actively participiate 27
actual working hours 36
actualization theory 33
addictions 10
dministration of selecti gni 28
advertising appeals 21
advertising message 21
advising on parole 23
age 34,21
Agression 56
alarm 15
atlport 13
analysis of resistance 11
analysis of transference 36
Anthropology 60
antidepressant drugs 11
antipsychotic drugs 11
antyanxiety 11
application blank 28
applied research 8
apprentice programs 30
approach 12
assessments centers 28
Assisstance 54
asthma 16
Authority 76
aversive conditioning 12
awareness 21
Background 41
Behavior 30,8,11,63
Behavioral approach 20
Behavioral dentestry 38
Behavioral therapy 11
Biofeedback 16
Biographical information blank 28
Blame 75
Bureaucrecy 36
Business games 30
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case study method 30
child guidance clinics 54
Child welfare 56,54
chronologicalage 25
Client system 46
client-centered therapy 11
Clinical pedagogues 56
clinical psycologists 6
Clinical social woker 56
Collaboration 44
collaborative 61
Collegue 77

community theory 12
Competence 77,71
competitive behavior 66
compulsions 9
conditions 54

Contflict resolution 76
Conflict 76
consideration function 32
consumer psycologists 6
consumers 20

contact 54

Context 39,59,58

control group 7
conversion reactions 9
Cooperation 73,74,71
cooperative behavior 66
cooperative condition 71
cooperative goals 66
cooperative group 66
Cooperative group 74,66
Cooperative leaning 74,66,72
cooperative tasks 72
correlation method 8
counseling police officers 22
counseling prisoners 23
coupon reterns 20
Defecting crime 22
Deficient reactors 16
Delegating authority 52
Depend variable 7
Depression 56



Depressive neurosis 9

Developmental Anti-social behavior 74
Direct setl 21

Dissociative reactions 9

District centers 60

disturbonces 56

Dolorologists 17

Dominant personality trands 10
Dream analysis 17

Dyslexia 27

Emotional disorders 27
Engineering psycologists 6
Engineering psycology 35
Environmenta] psycologists 6, 17
Ethical conduct 46

Ethical principals 41

Ethnic group 21,66
Evaluating new prisoners 23
Evaluation by superiors 31
Excessive reactors 16
Executive 31

Exhaustion 15,17

Expectation 71

Expectations States Theory 70
Experemental group 7
Experemental method 7
Experience 75

Extinction 15,17

Face-to-face 62

flexible working hours 36
Forced comparison 31

Forced distribution 31

forensic psychologists 7
forensic psychology 22

Frankl 13

free association 11

Fromm 13

Frustrated 20

Fully functioning person 13
function 32

functional psychoses 9
General Adaptation Rating Scale 15
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Genetic predisposition 16
Gestalt therapy 11

Group encounter approach 14
Group psychotherapy 11
Group task 78

Group 78

Groupwork 67,76,77,40,62
Growth therapy 14

Heath 72,54

Hetorogineous 61,57
Hezzberg 33

Hokenstand 59
Homogeneous group 62,26
Human anthoropometry 35
Human services programs 56
Hygiene theory 33
Hyperkinesis 27
Hypohondrnia 9

Hysteria 9

In-basket technique 31
In-basket test 28

In-basket traning 31
Increase pain tolerance 38
Indeffication 20
Independent variable 7
In-depth method 20
Indigenization 59

Individuat basis 46
Individual client 46
Individual differences 25
Individual goals 47
Individuat psychotherapy 11
Individual work 60

Induced peak experences 14
Industrial psychologists 6
Initiation of structure 32
Intellectual disagreement 76
Intellectual goals 64
Intellectual task 78
Intelligence 27,34,25
Interaction 20,78,47
Interior 20

International perspective 40
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International profession 40
Interpersonal conflict 76
Intimate distance 18

Job analysis 28

Job sertification 33

Jury behavior 23

Juvenile crime 24

Kepner 74

Knowledge of results 27
Kokkin6 1

Law 54

Leadeership 32

Leaderless group discussion 28
Leaming disabilities 56,27
Lecarning 16

Livestock 38,39

Low status 78

Manic depressive psychosis 10
Man-machine system 35
Masiow 13

Maslow self-actualization theory 33
Massed practice 27

Medical psychoiogists 15
Medical psychologists 6
Meditation 14

Meditation 23

Mental health services 58
Mental illneses 10

Mentalage 25

Merit rating 31

Method of systematic observation 8
Method 44

Methology 46

Mind 8

Minimum Jevels of abilities 28
Misstep 63

Mistake 65

Modeling 12,38

Motivating emploees 33
Multiple-family housing 19
Murder 23

National Associations 42
Natural resources 59
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needs 21

negative appeals 21
negative reinforcement 26
negative transfer 27
neurosis 9

nominal working hours 36
nongraded programs 26
nonproductive job 31
nonsupervisory 30

norms 29

Object 64

Observation 20,70,77
On-the-job teaning 30
Open classroom 19
Operant conditioning 26
Overcrowding 28

Pace 56

participation 78

patients 40

Pcychodrama 60
Pedagogy 60

peer tating 31

performance evaluation 31
Persona 145

personality 34

population explosion 39
positive expectation 78
Practical skills 60
Principle 64

Problem 54

process of job enlargement 33

Process 64

producting job 29
profession role 39
Project work 69
promoting debate 45
Protection 54
Psychiatric illness 56
Psychiatristists 56
Psychical violence 74
psychological tests 29
Psychologists 56
Psychology 60
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Psychosis 56

punishment 72

Sale records 20

School psycologist 6
Scientific menegment 32
Sdantartization 31
Secondary needs 21
Selecting police offices 21
Self-actualizing people 13
Self-evaluation 31
Self-transcendent person 13
Sensitivity traning 31
Sensory awarenesstraning 14
Setting cut off scores 28
severe illness 56

Sex 34

Sexual behavior 10

Shift work 36

Shock therapy 10
Single-family home 19
Skillbuilder 73

Social classes 21

Social distance 18

social pedagogy 60

Social Readjustment Rating Scale 15
Social service 40

Social studies 67

social work standards 46
social work theory 60
Social work 40,56,54
Social worker 40,39

socia 139
Social-psychological conditions of work 36
sociology 60

solution 44

Special institute courses 31
Speclutation 40

Spart psycology 38
Stanford-Binet test 25
Status problem 78

Status 78

Stimuli 12

Stjerno 61
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Structured 28

stuff 60

Surveys 20

Systematic desensitization 12
Systematic desensitization 38
systematic evaluation 77
teacher behavior 27

Teacher behavior 27
techniques 60

television programming 21
Television programming 21
temperature and humidity 35
Temporal conditions of work 36
temporal conditions of work 36
terrorism and hostage taking 24
Terrorism and hostage taking 24
theoretical education 60
theoretical knowledge 60
theoretical leaming 60
therapists 56

trademark 21

Trademark 21

traffic safely 38

Traffic safety 38

training 29

Training police officer 22
training police officers 22
training the prison staff 23
Training the prison stuff 23
Traning 29

U

ulcer 16

understood 64
uniform 78

university courses 31
unstructured 28
utilization of ski Us 34
v

verbal violence 74
voluntary cooperation 45
w

weighted application blank 28
well-trained group 78



weschsles adult Intelligence Scale 25
weschsles Intelligence scale for Children 25
withdrawal 56

worker analysis 28

Y

young 61
VA

zemstvo 60
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