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BBEJAEHUE

«MeToauka HE HayKa O TOM,

KaK Hajo, a

HCKYCCTBO, YOexaaroriee, Kak

OBITH SIPKUM. .. U PAIIAOHATBHBIM.
E. Unpun

M3yueHne MHOCTPAHHBIX S3BIKOB B COBPEMEHHOM OOIIECTBE CTAHOBHTCS
HEOTACIMMOM cocTaBlsitoned MPodecCHuoHaIbHON MOJATOTOBKH CIEHUAIUCTOB
CaMoOTO pa3HOro MPOuUIST U OT Ka4eCTBa WX S3BIKOBOW MOJTOTOBKH BO MHOTOM
3aBUCHUT YCIEIIHOE PEelIeHrEe BOMPOCOB NMPOPECCHOHAIBHOIO POCTa U paciiupe-
HUE KOHTAKTOB C 3apyOEKHBIMU NTaPTHEPAMHU.

CrnenoBaTenbHO, IIKOJIa MpHU3BaHa O0OECMEYUTh OMNPENIEICHHbIH YPOBEHb
BJIQJICHUSI WHOCTPAHHBIM SI3BIKOM, KOTOPBI MOT OBl MO3BOJUTH MPOJOJIKUTH
€ro M3y4eHHe B TNEPHOJI BY30BCKOTO U MOCIEBY30BCKOTO OOpa30BaHMs, a Tak
KE€ CaMOCTOSATENIbHO. Y creX 00y4eHus: BO MHOTOM 3aBUCHUT OT METOJMKHU pado-
THI YYUTEISI HHOCTPAHHOTO SI3BIKA, OT €T0 YMEHUS MOJI30BATHCS PA3TUIHBIMHU
COBPEMEHHBIMUA METOJIaMH B KOHTEKCTE PEIICHUS KOHKPETHBIX 00pa30BaTeib-
HBIX 3a7a4.

JlanHOe mocoOue 3HaKOMUT CTYJIEHTOB, OyIylIuX MpernojaBareiieid uHO-
CTPAaHHOTO S3bIKA, C OTCUCCTBCHHBIMU M 3apyOCKHBIMU HAMPABICHUSIMH B Me-
TOJHMKE TIPETOIaBaHUs MHOCTPAHHOTO S3bIKa, B HEM MPEJCTABICH aHAIU3 CyIIe-
CTBYIOIIMX METOJOB W TMOJXOJ0B, KOTOPBIA MO3BOJIUT COPUEHTHPOBATHCA B
MHOT000pa3ui COBPEMEHHBIX METOJMYECKHX TEXHOJOTUH M BBHIOpATh OMNTH-
MaJbHBIM BapUaHT C YYETOM YpPOBHS MOATOTOBKHU, dTana oOy4eHHs], UHIUBUTY-
JIbHBIX 0COOCHHOCTEN 00yUYaeMbIX.

Bo BTOpoi#t wacTu mocoOusi CTyIEHTHI MO3HAKOMSTCS C BBIACPKKAMH W3
nyOMUKaIii COBPEMEHHBIX 3apy0eKHBIX METOJIUCTOB, pa0OTHl KOTOPHIX MOTYT
OBITH MCTOJB30BAHBI B KAU€CTBE MJUIIOCTPALIMM K HEKOTOPHIM Hauboliee MHTE-
PECHBIM U CIIOPHBIM WHHOBAIIMOHHBIM TEHACHITUSM B METOAMKE IMPETIOIaBaHUS
WHOCTPAHHOTO SI3BIKA.



Paznea 1.
MHNPEIIOJABAHUME NHOCTPAHHBIX SI3bIKOB:
METO/IbI U IIOJAXO/IbI

B meTonuke npenojaBaHusi MHOCTPAHHOTO SI3bIKA MOHATHE «METO UMEET
JIBa 3HAYEHMS: METOJ KaK METOJAMYEcKas CUCTEeMa WM MPUHUMUIIHAAIBHOE Ha-
npaBjieHHe B 00YYEHUHU MPEIMETY B KOHKPETHBI HCTOPUYECKUI MEPUO]T pa3BU-
TUSI HAYKH M METOJI KaK MyTh U CIIOCOO JOCTHKEHUS ONPECICHHON L€ B Ipe-
MoIaBaHUM U yueHuu (2,94).

Ha coBpemenHOM 3Tane pa3BUTHUS METOJUKH MPEnogaBaHus HHOCTPAHHOTO
sI3bIKa OCOOBIN AKIEHT JeJIaeTCs Ha HOBBIX TEHACHIIMIX B 0TOOpE METOJI0B, OPH-
CHTUPOBAHHBIX Ha IIeJIb OOy4eHHs] — (POPMUPOBAHHE y YYAIIUXCS OCHOBHBIX
YepT BTOPUYHOM SI3bIKOBOW JINYHOCTH.

IIpu oTGOpEe COBPEMEHHBIX METO0B 00yUeHHS (CITOCOOOB, TPHUEMOB, (popM
oOy4eHHs) HEOOXOMMO YUYUTHIBATh CIEAYIOIINE KPUTEPUHU, B COOTBETCTBUU C
KOTOPBIMH HCIOJIb3YEMbIE€ METO/IbI JIOJKHBI:

— co3aaBaTh atMoc(epy, B KOTOPOH YUEHHK YyBCTBYET ce0si KOM(pOPTHO
1 CBOOOJHO, CTUMYJIMPOBATh HHTEPEChl 00y4aeMOro, pa3BUBATh y HErO
’KCJIAHHME MMPAKTHUCCKH TOJIb30BaThCSl HHOCTPAHHBIM SI3bIKOM, JIeJIas TEM
CaMbIM pCalbHbIM JIOCTMDKCHHE IIKOJLHUKOM YyCIieXa B OBJIAJICHUU
IPEIMETOM;

— 3aTparuBaTh JIMYHOCTH YYCHHKA B IIEJIOM, BOBJCKATh B y4eOHBIH IPO-
IIECC €r0 3MOIMH, YYBCTBA M OIIYIICHHUSA, COOTHOCHTBCS C €ro peallb-
HBIMH TIOTPEOHOCTSIMH, CTUMYJIMPOBATh €ro pPeuYeBbIC, KOIHUTHBHBIC,
TBOPYECKHE CITIOCOOHOCTH;

— AaKTUBU3MPOBATH IIKOJBHUKA, JI€Nlas €ro TJIAaBHBIM JEHCTBYIOIIUM JIU-
IIOM B y4eOHOM IIpoliecce, aKTUBHO B3aMMOJICUCTBYIOIIUM C JIPYTUMHU
Y4aCTHUKAMU 3TOTO Ipoliecca;

— CO3JaBaTh CHUTYyallHH, B KOTOPBIX YYUTEIb HE SIBIIAECTCS LIEHTPAIBHOU
¢burypoii; yyammuiics J0KEH 0CO3HaBaTh, YTO U3yYEHUE MHOCTPAHHOTO
A3bIKa B OOJIBILIEH CTENEHU CBSI3aHO C €ro JMYHOCTHIO U MHTEpEcami,
HEXKEJIU C 33/1aHHBIMM YUUTEJIEM IMpPUEMaMH U CpeicTBaMU OOyUEHHS;

— YYWUTh IIKOJbHUKA paboTaTh HaJA S3BIKOM CAMOCTOATEIHHO HA YPOBHE
ero (pU3MYEeCKUx, MHTEINIEKTYaJIbHBIX U SMOLMOHAIBHBIX BO3MOXHO-
CTeil — cieoBaTenbHO, obOecrneunBarh AupPepeHnnanuo U UHIUBU-
JyaJau3aluio yueOHoro rnpoiecca;

— TMpeaycMaTpuBaTh pa3iudHble POPMBI pabOTHI B KIlacce: WHIANBUAYATb-
HYI0, I'PYIIOBYI0, KOJUIEKTHBHYIO, B IIOJIHOM MEPE CTUMYJHMPYIOLINE
aKTUBHOCTb 00YYaeMBbIX, UX CAMOCTOSITENIbHOCTh, TBOPUYECTBO.

VYcBanBaemblil C TOMOILIBIO TTOJIOOHBIX METOI0B MaTepHall, MpeJiaraeMblii

y4aluMcsl B XOJ€ U3Y4YE€HHUs UHOCTPAHHOIO s3bIKa, JOJDKEH BOCIPUHUMATHCS
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KaK MHCTPYMEHT U CPEACTBO COLMAIIBHOIO B3aMMOJEHCTBUS C MAapTHEPAMH MO
oOmenuto (4,95).

Koner mpoiioro teicsueneTrs Obll OTMEUEH MOSBICHUEM MHOTHUX HOBBIX,
pEe3yAbTATUBHBIX U MHTEPECHBIX METOJOB U MOAXOAOB B METOJIMKE MperoaaBa-
HUSI MTHOCTPAHHOTO A3BIKA.

3a pyoexxom 1960-70-e¢ ronapl ObLIM O3HAMEHOBaHBI Pa3pabOTKONW Tak Ha-
3bIBAEMOT0 TYMaHUCTHUYECKOTO M0/IX0/1a K 00YyUYEHHIO, CyTh KOTOPOTO COCTOUT B
OpHEHTAIlUU Ha JTUYHOCTHh 00y4aeMOTo, Ha €ro MHTEPECHl, MOTPEOHOCTH U BO3-
MO>KHOCTH, a TaK)K€ Ha CIIOCOOBI YUEHUs, KOTOPbIE COOTBETCTBYIOT €0 MH/INBU-
JyallbHBIM OCOOCHHOCTSIM. J[J1s TaHHOTO MOJIX0/1a XapaKTepHa IMePEeOPUCHTAIIHS
BCEro mnpouecca o0y4eHusl ¢ JUYHOCTU MPENoJaBaTeis U METOJIOB MpenoiaBa-
HUS Ha JIMYHOCTH y4alllerocs U CrocoObl YUEHHUS.

['yMaHHCTHYECKHI TOIXO0/1 MPUBEIT K MOSBICHUIO B 3apy0€KHOM METOJIUKE
I[EJIOTO psiia HOBBIX, HETPAUIIMOHHBIX (QJIbTEPHATUBHBIX) METOJIOB OOyUYEHUS
WM, BEpPHEE, OBIAJCHUS MHOCTPAHHBIM s13bIKOM. CI0J1a MOKHO OTHECTH METOJ
onopbl Ha (usnueckue nevctBusi(Total physical response),MeTOs «THUXOTO
ooyuenus (The silent way),meron «obmuns» (Community language learning),
HeHWpOo-JIMHTBUCTHYECKOE TTporpaMmmupoBanue (Neuro-Linguistic Programming),
BapUaHThl CYITECTONEAMYECKOr0 METoJa U T.J. YMeloe NPUMEHEHUE OTIeib-
HBIX OPTaHU3alMOHHBIX (HOPM U MPUEMOB, XapaKTEPHBIX JIJISl TaHHBIX METOJIOB,
MIOMOTAET CYIIECTBEHHO MOBBICUTH 3(P(HEKTUBHOCTH Ipoiiecca O0y4YeHHs] U MO-
THUBAIUIO 00yJaeMBbIX.

['ymaHucTHUYECKOE HAaNpaBJIE€HUE B IICUXOJIOTHUU U IUIAKTUKE, & TAKXKE JOC-
THKEHUSI B 00JIACTH JIMHIBUCTUKH TekcTa(discourse analysis) mpuBenu K MOsIB-
JIEHUI0 KOMMYHUKaTUBHOro nojaxona (Communicative approach), koTopslii mo-
JYyYUIT IMPOKOE PACIPOCTPAHEHUE BO MHOT'MX CTpaHaX U MPUMEHSIETCA B pas-
JUYHBIX YCJIOBUSAX 00yuyeHUs. B HacTosdiiee BpeMsi 3TOT MOAXOJ SBISETCS TEM
HaIpaBJIeHUEM, B paMKax KOTOPOro c(popMyJIHpPOBaHbI OCHOBHbBIE LI€TU 00ydYe-
HUs, 0003HAYEHBI U ONUCAHBI KOMIOHEHTHl KOMMYHUKATUBHOM KOMIIETEHIIUH,
OTmpe/eieHbl POJib U XapaKTep MCIOIb3yEMbIX MAaTEpHAIOB M MPUEMOB 00yue-
HUS U yueHus. B Hacrosimiee Bpems 3a7aua METOAMCTOB 3aKJIOYAETCS B TOM,
4TOOBI KOHKPETU3UPOBATH HAMEUEHHBIE ITyTH 00y4YeHUsI, YTO MPHUBEIIET K pa3pa-
O0TKE HOBBIX METOJIOB Ha 0a3e KOMMYHHKAaTHBHOTO Mmojaxoja. HekoTopeie yxe
pa3paboTaHbl U BHEIPEHBI B MPAKTHKY MPEMOJaBaHU: KOMMYHUKATUBHBIA Me-
ton [laccoBa, KOMMYHHUKaTUBHO-KOTHUTHBHBIN Metoh [llaTtunoBa, MeTon KoM-
MyHuKaTuBHBIX 3amaHuil (Task-based learning), koTOpBI HUMEET pa3IUUHYIO
TPAKTOBKY Y OT€UECTBEHHBIX CHEIMATUCTOB MO METOJIMKE MPENoJlaBaHusl aHT-
JIMACKOTO SI3bIKA.



I'imoccapuii

IHoaxoa k 00yuyeHHI0 — peayin3aius Beayuiel, TOMUHUPYIOIIEeH uaeu o0y-
YEHUs Ha TMPAKTHUKE B BHJE OMNPENCICHHONW CTPATeTUM C MOMOIIbIO TOTO WU
UHOTO METOJ1a 00y4YeHHUSI.

Merton npenogaBanusi — 0a3McHasi KaTErOpusi METOJIMKH, IOHUMAHUE KO-
TOpOM OKa3bIBAET CYIIECTBEHHOE BIMSHHUE HAa TPAKTOBKY APYIHMX TEPMHUHOB U
NOHATHUM. B 00mIeit aqugakTuke «MeTo» O3HadaeT Croco0 MO3HaHUs, IMyTh HC-
CJIEIOBAHUA M pelIeHus mpoOaeMHoM 3amaun. B MeTonuke mpenoaBanusi HHO-
CTPAaHHBIX SI3BIKOB TEPMHUH «METO» UMEET OoJiee y3Koe 3HaUeHHe: 00001IeHHas
MOJIeNTb OOy4EHHMsI, OCHOBaHHAsl Ha OJHOM W3 HaIpaBJICHUN U OMHUPAIONIAsICS HA
KOHKPETHBIE MOJIXO/bl, TUIIUYHBIC ISl JAHHOTO Harpasiienus. Jyig 3Toi Moje-
JM XapaKTEepHO HCIIOJIb30BAaHUE OMPEICICHHOT0 y4eOHOTO MaTepuaia, Habopa
IpUeMOB 00yUYeHHs U CIIOCOO0B B3aUMOACUCTBUS yUUTeNs U ydanmxes (8,21).

IIpuHuUNBLI 00y4YeHHs] — OCHOBHBIC MOJIOKEHUS, OMPEACIISIONINE XapaK-
Tep mpolecca 00yueHusi, KOTopble POPMYTUPYIOTCS HA OCHOBE MU30PaHHOTO Ha-
MPaBJICHUS] U1 COOTBETCTBYIOIIMX STOMY HaIpPaBJICHHUIO MOAX0/10B. YeTko chop-
MYJIMPOBAaHHbIE MPUHLUIBI OOYyYEHHsS] MOMOTAalOT OTOOpaTh COAEpkKaHUE U
pUeMbl pabOThI C HUM.

IMoaxoabl K NPenoJaBaHNI0 HHOCTPAHHBIX SA3LIKOB:

buxeBnopusMm — 1moaxoa K 00y4eHHUI0, OCHOBAHHBIA Ha TICUXOJIOTUU Ouxe-
Buopu3Ma. OCHOBOMOJIOKHUKOM JTaHHOTO moaxona cuurtaercs b.CkuHHep, ko-
TOPBIN pa3zpaboTan CUCTEMY IPUHIIMIIOB TTOBEJICHHS YeJIOBEKa B CTPOTO OIpe/ie-
JeHHBIX ycioBusX. [1o ero MHEHUIO Ha Tpoliecc OOy4EeHHsI MIPEXIEC BCEro BIIUs-
€T OKPY KAIOIIH YeloBeKa MUP, a HE TEHETUUYECKHI QakTop.

KorHuTHBHBII MOAX0] ONMUPACTCS HA MPUHIIAII CO3HATEIBHOCTH B 00Y-
YEHUU U HAa TEOPUIO COIIMOKOHCTPYKTHUBU3MA, COTJIACHO KOTOPOU ydallluiics siB-
JSI€TCSl aKTUBHBIM YYaCTHHUKOM MPOLECCa YUEHHs], @ He 00bEKTOM OOydarolie
NeSTeIbHOCTHU MPEToaBaTes.

B 3aBucuMoCTH OT MHIUBUIYATbHBIX MCUXOJOTHYECKUX OCOOCHHOCTEH U
KauecTB JIMYHOCTU Yy oOydaeMbIX (OpMHUPYETCS ONpeeSeHHbIH Croco0 BbI-
MOJIHEHUS JIEATEIbHOCTH B MPOIECCE TTO3HAHMS UM KOTHUTUBHBIN CTUIIB (COg-
nitive style).

K KOTHUTHUBHBIM CTHJIIM OTHOCSITCA W pPa3IMYHbIC KauecTBa YyYallUXCA:
HaJgu4ue >kenmaHus puckoBath (risk-taking),uro HeoOxomaumo mjisi MU3y4dEHHUS
WHOCTPAHHOTO $3bIKAa M TIPEOJIOJICHUSI TICUXOJIOTHYECKOro Oapbepa; Crocoo-
HOCTh K caMoOaHau3y U camoolieHke(self-esteem); cocTossaue TpeBorn, 03a00-
YEeHHOCTH, BOJHEHU (anxiety) B mporiecce oOydeHus, 00s3Hb clenaTh Onmo-
Ky; amnatus (empathy), cmocoOHOCTH K COTIEPEKUBAHUIO, KOTOPAs MPOSBIISCT-
Csl B MIPOIIECCE BBIMOJHEHUS PA3IMYHBIX YIPAXKHEHUHN, KOTJa yUalIHecs JOJIK-
Hbl YYUTHIBaTh CIIOCOOHOCTU M BO3MOKHOCTH COOECETHUKA, TEPIUMO OTHO-
CUTBCS K €r0 OLIHOKaM.



KorHuTuBHbIE CTUIIM, XapaKTepHbIE JUIsl TOTO WM MHOIO Yy4allerocs, om-
penendioT ero yueOHslii cTwib (learning style) u BIusitOT Ha BBIOOP YUEOHBIX
ctpareruii(learning stratgies).

KorauTusHeIi oaxo1 — Teopusi 0Oy4eHHs] HHOCTPAHHBIM SI3bIKaM, pa3pa-
OoTaHHas Ha OCHOBE KOTHMTMBHOM Tmicuxojoruu. Ee aBropamu cuutarorcs
Jlx.bpynep u Y.Pusepc. [IpumeHuTenbHO K O0OyYEHUIO MHOCTPAHHOMY SI3BIKY
KOTHUTHUBU3M O3HAYaeT, YTO MU3YYEHUE TOrO WM MHOTO JIMHIBUCTUYECKOrO SIB-
JICHUS JOJKHO ONMUPAThCA HAa YMCTBEHHBIE MPOLIECCHI U JEUCTBUS, JIEkKAIIUE B
OCHOBE TNOHUMAaHHMS W HCIOJIb30BAHUSI 3TOrO SIBICHUS B PEYU. IDTOT MOJXOJ]
MOTYEPKUBAET HEOOXOAMMOCTh YUUTHIBATH OCOOEHHOCTH OBJIAJCHUS YUal[UIMU-
Csl TEM WJIM UHBIM SI3bIKOBBIM SIBICHUEM, a TaKkKe oOpaliaeT BHUMaHUE Ha CIO-
COOHOCTh Y4YaIllMXCS OPraHU30BBIBATh CBOIO Y4YEOHYIO NEATEIbHOCTh CO3HAa-
TenbHO (8,27).

I'ymaHncTHYECKHIT MOAX0] OCHOBAH HAa T'YMAHUCTUYECKOM HaIpaBiICHUU
B IICUXOJIOTHH; ONIUPAETCS] HA MBICJIH, YyBCTBA U SMOLMHU YYallIUXCs B MPOIIecce
y4E€HUSsI, BOCIIUTAHUS U PA3BUTHSI, @ TAK)KE€ HA KOTHUTHUBHBIC MPOLIECCHI, KOTOPHIE
00ecreynBaOT MO3HAHUE MHpPAa M CAMOIIO3HAHME U CIOCOOCTBYIOT YUYEHHIO
(8,28). 'yMaHuCcTHYECKHI MOIXO0/T K OOYUYEHHIO HAIIeNl CBOE OTPaKEHHE B METO-
JIUKE MPENOo/IaBaHus MHOCTPAHHBIX SI3BIKOB U PEATU3YETCS B METOHE «THUXOTO
oOyuenus» (The silent way),merone «oomunb (Community language learning)
U psae APYTUX METOMIOB.

KoMMyHMKATHBHBIH MOAX0A K OOYYEHUIO WHOCTPAHHBIM SI3bIKAM IOS-
Buiicsa B 1970-x rogax B BenukoOpuTaHuM B CBSI3M C BBIIBH)KCHHUEM HOBOM IICIIH
00yueHHUs — OBIIAJICHUE A3bIKOM KaK Cpe/ICTBOM O0lIeHUs (communicatoin).

B cooTBeTCTBMY ¢ KOMMYHUKATUBHBIM MOJAXOJ0M OOYUYEHHUE S3BIKY JOJIXK-
HO YYMTBIBATb OCOOCHHOCTH pPEATbHOM KOMMYHHMKAallMHM, & B OCHOBE Ipoliecca
o0y4eHHs] JTOJDKHA JIEKATh MOJENb PEalbHOr0 OOIICHMS, TOCKOJIbKY BIaJCHHE
CHUCTEMOM sI3bIKa(3HAHME TPAMMATHUKHU WM JICKCUKHU) SIBJISAETCS HEIOCTATOYHBIM
1151 3¢ (HEKTUBHOTO TOJIB30BAHUS S3BIKOM B LIEJIIX KOMMYHUKAIIUH.

JINYHOCTHO — OPUEHTHPOBAHHBINA (JIMYHOCTHO-ACATEJIbHBbIN) MOIXO0N
(learer-centered approach) — oCHOBBIBAeTCSl Ha y4eTE€ UHAMBHUAYAIBHBIX OCO-
OeHHOocTel 00ydaeMbIX, KOTOPhIE pPACCMATPUBAIOTCS KaK JIMYHOCTH, UMEIOIINE
CBOU XapaKTEpPHbIE YEPThl, CKIIOHHOCTU U UHTEpechbl. OCHOBHBIM JOCTUXKEHUEM
METOJIMCTOB B 3TOW 00JACTH ABJISETCS UCCIEAOBAHHUE U pa3pabOTKa pa3IMUHbIX
y4eOHBIX CTpaTeruii, KOTOPHIMU MOJIB3YIOTCS yUalluecs B Ipouecce 00yueHusl.

Yuebnrie ctparerun(learning strategies) — 3To IEHCTBUS M OTEpAIlUH, UC-
[I0JIb3yEMbI€ YUATUMUCS C LEJIbI0 ONTUMHU3AIMHN POLECCOB MOJIYYEHU U Xpa-
HeHUs1 MH(pOpMaIK, U3BJICUYCHHS €€ U3 NaMsATH, a TaKKe MPOLIECCOB IOJIb30Ba-
HUS HaKoIUieHHOW mHpopmanueit. OOydaemblii cOBepIIacT yKa3aHHbBIE JCHCT-
BUS, YTOOBI YCKOPHUTH IMPOLIECC YUEHHMs, clenaTh ero 0oljiee JEerkuMm, UHTepec-
HbIM U 3((PEKTUBHBIM. YUueOHbIE CTpATErnH 3aBUCAT OT ICUXOJOTHYECKUX OCO-
OCHHOCTEN M KavyeCTB JIUYHOCTH OOy4YaeMbIX, OT XapaKTEePHBIX JJII HUX KOTHH-
TUBHBIX cTujiel (8,31).
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JlanHbIi MOAX0 B 3apyOeKHOM METOJUKE OOBIYHO IMPOTHUBOIIOCTABISETCS
NOJIX0/ly, OpUEHTUPOBaHHOMY Ha yuutens (teacher-centered approach), koraa
YUHUTENh JOMUHHUPYET B Mpolecce 0Oy4eHHs], YTO MPOTUBOPEUUT UJee T'yMaHU-
3a1y 00pa30BaHMsl, MEIIAET TBOPUYECTBY U MHUIIMATHUBE YYAIIUXCS, CKOBBIBAET
UX aKTUBHOCTbH. [l0X0/, OpUEHTUPOBAHHBIN HAa Y4YUTENS, COOTHOCUTCS C Tpa-
TUIMOHHBIMUA METOJaMH O0yUEHHUS.

I'100abHBIA MOAX0, IeTAJBT — CTHJIb, U3yYCHHE S3BIKA «CBEPXYy
BHM3» (Whole language approach, Gestal stile,top-down approach) - ¢ momorsio
TUX TEPMUHOB ONUCHIBAETCS MOJAXO0A K 00yUEHHUI0, OCHOBAaHHBIN Ha MOJIOKEHUU
relTagbT — IICUXOJIOTMH, COINIACHO KOTOPOHM NOBEJCHHME YEJIOBEKA COCTOUT U3
HEKHX LEIOCTHBIX €IUHULl — «TEIITATETOB.

CoOTBETCTBEHHO 3TOMY KaXKIYIO MOBEJCHUYECKYIO CUTYaIMI0 HEOOXOAMMO
UCCJIEIOBATh LIETMKOM, HE pa30uBasi Ha cocTaBisitonIMe. Tak ke TOJKHO CTpO-
UThCS U 00y4YeHUE S3bIKY, KOTOPOE HE JPOOUTCS Ha OTHAEIbHbIE BUIbI PEUYEBOI
NEesTeNbHOCTH, a 0a3upyeTcs Ha MaTepualie Hepa3AesIeHHbIX OJIOKOB, KOTOpbIE
OTpabaThIBAIOTCS YYalIUMUCS LIEJIMKOM, «CBEpXY BHH3», OT OOIIEro BOCIPH-
ATHSL MaTepuana K IOCIEAYIOIIEMY BBIICICHUI0 M OCO3HAHUIO €ro 4YacTei.
[IpeanouTenue npu 3TOM OTJAETCS TPYIIIOBOM U MapHO# paboTe, 0OIIEHHUIO.

IHoaxox Kk 00y4eHUI0, OPHEHTHPOBAHHBIN HA pe3yJabTaT o0y4yawiuei u
yueOHO# nesitesbHocTH (product — oriented approach). IIpenmomnaraercs, 4To
oTpesieNieHHbIH Nepruosi o0yueHUsl 3aKaHYMBaeTCs I Y4allerocs Co3JaHhueM
KaKoro-iu0o peyeBoro NpoAyKTa — OTIECJIBHOIO BBICKA3bIBAHUS, JHMAJIOra,
nuchbMa U T.J., 4TO U ABJISETCS LENIbI0 00y4YeHHUs], Ha JOCTH)KEHHE KOTOpPOH Ha-
IpaBJi€Ha JeATeIbHOCTh yunuTens. Ha ocHOBe MaHHOro mojaxona K OOy4YEHHIO
pa3palaThIBaOTCSl  CHENHMaNbHBIE y4eOHbIE MPOTPaMMBI, @ B KauecTBE 3aJay
oOydeHus1 BBICTYMAIOT Pa3IMYHBIE aCMEKThl pe3yibTara OOydaromiel AesiTelNb-
HOCTH YUMTEJIS.

IHoaxox k 00y4eHHI0, OPUEHTHPOBAHHBINA HA Npouecc (popMHUPOBAHUSA
3HAHMi{, HABBIKOB M yMeHHii (process-oriented approach). JlanHbIii moaxon
MOJIYYHJI CEPhE3HOE pa3BUTHE Mpu oOydyeHuH nucbMmy. MccnenoBarenu orMmeya-
IOT BBIPAKEHHBIA «IIPOLIECCYANIbHBIN» XapaKTep MUCbMa, MOCKOJIbKY 3CCE WU
paccka3 He MOTYT ObITh HamKMCcaHbl Cpa3y B OKOHYATEIbHOM BapuaHTte. [IpoaykT
IIMCBMEHHOM pe4M IMOSBISETCS B MIPOLIECCE TUIAHUPOBAHUS, HAITMCAHUS TE€3UCOB,
HaOpockoB, mepedopmynupoBanust (ppa3. M3MeHeHus yactedl TekcTta W T.J.
JlaHHbBIN TOIX0/] K 00Y4YEeHHUIO peanu3yercs B yueOHBIX ITporpaMMax aHaJuTHye-
CKOT'O TUIIA.

JlefyKTUBHBIH MOAX0J K O0OYUEHHIO ONUPAETCS HA AETyKLUHIO — BUJI yMO-
3aKJIFOYEHHUS] OT OOIIero K 4acTHOMY. IIpMMEHUTENbHO K MpenoJaBaHUui0 WHO-
CTPAHHBIX S3BIKOB JIEAYKTUBHBIMA MOAXOJ MNpeaycMaTpuBaeT OOBSCHEHHUE Ipa-
BUJIA U €0 TPEHUPOBKY HA MPAKTUKE, TO €CTh MYTh OT OOIIEr0 K YaCTHOMY, OT
(bOpMBI K ee peann3aiuu.

NHayKTUBHBIIA MOAXOA, HANPOTHUB, MPEANOJAraeT MmyTh OT YaCTHOIO K
ob1emy.
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B 3apy0exxHOll METOIUKE TEPMUH «MHAYKTUBHBIN MOAXOI» 4aCTO MCIOJb-
3yeTcsi KaKk CHHOHUM T€PMHUHA «HATypaJbHbIA MOAXO0A», a JEAYKTHUBHBIN COOT-
HOCHUTCSI C TepPMUHAMU «(HOpMalbHbIA, KOTHUTUBHBIN». [Ipy 3TOM MHAYKTHUB-
HOCTb TPAaKTyeTCs KaK COBPEMEHHOE HaIpaBlIeHUE B OOYUYEHHUM, a JAETyKTHB-
HOCTb — KaK TPAaJIULHOHHOE, YCTapeBIIIEE.

B oTeuecTBEeHHON METONMKE HE OTAAETCS IMPEANIOYTEHUS TOMY WU JPYyTO-
My noaxoay. Ilo MHEHHIO OTE€UYECTBEHHBIX M psfa 3apyOeKHBIX METOAMCTOB,
UHAYKTUBHOCTb M JEAYKTUBHOCTb HE SIBIISIOTCA MOAXOJaMU K OOyuYeHHIO, a
0003HAYal0T BO3MOYKHBIE IyTH OBJAJCHUS SI3BIKOBBIM MaTEpHUajiOM, B OCHOBE
KOTOPBIX JIEKAaT KOTHUTHBHBIE IIPOLECCHI: aHAJIU3 COCTABIIAET CYTh ACAYKIHH, a
ananorust — uaykiuu. O0a cnoco0a BBEICHUSI MaTepHralia HE UCKITIOYAIOT POJIb
npaBui B OOy4YEHHH.

NuayKTUBHBIN MOAX0 K O0YUEHHIO MOy B COBPEMEHHOH 3apyOexKHON
METOJIUKE IIMPOKOE PACIPOCTPAHEHHE, YTO MPUBEIIO K MOSBIECHUIO HOBOTO TEp-
MHHA «consciousness-raising approachy.

CTpyKTYpHBIii MOAX0A K OOyYEHUI0 MHOCTPAHHOMY S3bIKY OCHOBAaH Ha
HOJIOKEHUSAX CTPYKTYPHOM JIMHIBUCTHKU M OMXEBHOPUCTCKOI'O HAIIPABJICHUS B
ncuxosiornd. OGyueHue B COOTBETCTBUU € 3TUM HOJIXOJOM IMPEAINOIaraeT oBJa-
JI€HUE LIETBbIM PSAOM I'paMMaTHYECKUX CTPYKTYyp-00pa3LoB, KOTOPbIE pacioia-
raroTCs B ONPEIEIICHHOMN MTOCIEI0BATEIbHOCTH B 3aBUCUMOCTH OT TPYJIHOCTH UX
YCBOEHHUS.

Jlexcnuecknii moaxox Oazupyercss Ha MPUOPUTETHOM IOJIOKEHUU JIEKCH-
KA B 00y4YeHMH, MTOCKOJBKY OHAa OTpa)kaeT COAEpKAaTEeIbHYI0 CTOPOHY S3bIKa.
JlaHHBI MOAX0J O3HAYAET OBJIAJICHUE JIEKCHUKOM BO BCEM €€ MHOI0O00pa3uu U
COYETAaeMOCTH, OCHOBHOE€ BHHUMAaHHE MPHU 3TOM oOparmiaercs Ha (popMHpOBaHHUE
pEUeBBIX HABBIKOB CIOBOYNOTpeOnenus. HecopmMupoBaHHOCTh 3TUX HABHIKOB
BBI3BIBACT OIIMOKHU HA YPOBHE y3yca.

Bxknan cTOpOHHUKOB JIEKCHUECKOTO MOAX0Ja K OOYyYeHUI0 B METOAMKY 3a-
KJIFOYAETCS B TOM, YTO OHU OOpaliaroT 0co00€ BHUMAHUE HA COAEPKATEIbHYIO
CTOpPOHY BBICKa3bIBAHMsI, HA CMBICJI, KOTOPBIM NIEPENAETCS TOW WM UHOW JIEKCH-
4eCKOM enuHMIel. [ paMmaTHKe IIPU 3TOM HE yAENseTcs JOJDKHOTO BHUMAHMS,
YTO NMPUBOJAUT K OOJIBIIOMY KOJMYECTBY OLIMOOK M HApYIIAET MPOLECC KOMMY-
HUKALUH.

JKJIEKTHYECKUI MoAX04 K 00y4eHHI0, B OCHOBE KOTOPOIO JieXkarT IOJI0-
JKEHUS, XapaKTEpHbIE JUIS PA3JMYHBIX METOJOB, JOIYCKAET MCIOJb30BaHUE U
KOMOMHUPOBAHUE B paMKaxX OJHOTO METOAa OCOOEHHOCTEW, MPUCYUIUX MPOTH-
BOTIOJIOKHBIM METOJIaM. JTO OJHAKO HE O3HAYaeT O0ECCUCTEMHOI0, XaOTHUYHOTO
HarpoOMOXKJICHHS TOJIO)KEHUI M3 pa3HbIX METOJOB. DTOT IMOAXOJ IpaBUIIbHEE
Ha3BaTh KOMOWHHUPOBAHHBIM, TaK KaK TEPMUH HMEET MOJOKUTEIbHYI0 KOHHO-
Tauuto. Mcnoiab3oBanne KOMOMHUPOBAHHOTO MOAX0/1a ONPaBAaHO B TOM CIIyvae,
€CJIM 3JIEMEHTHI, MPUCYIINE PA3IMYHBIM METOJaM, BBICTPAUBAIOTCA B €IUHYIO
JIOTUYECKYIO0 CHUCTEMY U CIOCOOCTBYIOT Oojee 3((pekTuBHOMY OOYUEHHIO WHO-
CTPaHHOMY SI3BIKY.
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HNHTerpupoBaHHbIi MOAX0A K O0OYYCHHIO OCHOBAH Ha B3aUMOCBS3aHHOM
dbopMHpPOBAHNN YMEHUN BO BCEX YETHIPEX BUIAX PEUEBOM JCATEIHHOCTH — ay-
JTUPOBAHWH, TOBOPEHUH, YTCHUH U ITHCHME.

Tepmun «integrated approach» MOXXHO COOTHECTH C MOHATHEM «IIPUHIIHIT
B3aMMOCBSI3aHHOTO OOYYCHHsI BCEM BHIaM OOIICHHS», KOTOpOE IIMPOKO pac-
IIPOCTPAaHEHO B OTEYECTBEHHOW MeTonuke. COrliacHO JaHHOMY MPHUHIIUITY pas-
JIMYHBIC BUJBI PEYEBOM JCATEIBHOCTA MOTYT BBICTYIATh KakK I€b U CPEICTBO
oOyJeHus.

AyYIUTUBHBIN MOJAX0J — OCHOBAH HA TOJOXEHHH O TOM, 4YTO OOy4YeHHUE
WHOCTPAHHOMY SI3bIKY JOHKHO UMHUTHUPOBAThH MPOLIECC OBIAACHUS JETHbMH POJI-
HBIM SI3BIKOM. B COOTBETCTBUU C ATUM ayJUPOBAHHE KAK PEICTITUBHBIA BUJ pe-
YEeBOU JICSITEIBHOCTH SIBIIICTCS BEAYIIMM B TIpoliecce 00yueHus, GopMUpOBaHHE
YMEHUW TOHUMATh YCTHYIO peYb JOJDKHO OMEPekarh (HOPMHPOBAHUE TPOIYK-
THUBHBIX YCTHO-pEUYeBBIX yYMeHHMH. OOy4eHHE NOJDKHO CTPOUTHCS HA TIEPEHOCE
YyMEHUN B ayJIupPOBaHWM Ha APYTHe€ BUILI PEUEBON NEATEIBHOCTH. | 1aBHOE
BHHMAaHWE JIOJDKHO YJIEIATHCS 3HAUCHUIO M3y9aeMOro S3IKOBOTO MaTepHala, a
He ero gopme.

MeToabl npenogaBaHus HHOCTPAHHBIX A3BIKOB: HCTOPUYECKUI 0030p

60-e ronp X1X Beka o3HaMeHOBaKMCh B Poccun pedpopmamu. 3HaunTeNb-
HO€ MECTO B JE€MOKpaTH3allMU TOCYIapCTBEHHOI'O CTPOs 3aHUMalia peopma o0-
pa30oBaHMsl, MOJOKUBIIAS KOHEL] COCIOBHO-OIPAHUYEHHOM MIKOJIE, TOCIOICTBO-
Bapmieil mpu Hukomnae 1. O6mas 3amava, mocTaBiIeHHas Iepes oomeoOpa3oBa-
TEJIHHOM IIKOJIOHN, MOJpa3syMeBaia JAaTh y4allUMCS «TOJHOE obiee oOpa3oBa-
HUE, NOTpeOHOoe I pa3yMHON yenoBedecko xu3Hm» (9,5). Ilpu atom noguep-
KHBAJIOCh, YTO SI3BIKM «MOTYT HamboJjee CrmocoOCTBOBAThH BCECTOPOHHEMY pas-
BHUTHIO IOHOIIECTBa» (9, 5).

Bo Bcex yueOHBIX 3aBEJICHUAX MPETyCMaTPUBAIOCh U3YUYEHHUE ABYX HOBBIX
MHOCTPAHHBIX SI3bIKOB. [IpoekT Obu1 pa3zocnan s oOCyXICHHs U HaleyaTaH B
*KypHastax Munucrepcrtsa Hapoanoro IIpocsemenus 3a 1861r. beuio noiyyeHo
365 OT3BIBOB OT OTJEIBHBIX KOJUIEKTUBOB M YaCTHBIX JiHIl. Oco0oe MecTo 3aHsi
B OT3bIBaxX CIOP MEXAY CTOPOHHUKAMH W MPOTUBHUKAMHU KJIACCHYECKOTO oOpa-
30BaHus. Tak, nepBble YKa3blBaIM HA TO, YTO OT U3YUYEHUS APEBHUX S3BIKOB 3a-
BUCHUT BCECTOPOHHEE pa3BUTHE CIIOCOOHOCTEH ydalluxcsi — rjaBHas 3ajada o0-
111€00pa30BaTENbHOM IIKOJIBI — @ €CTECTBEHHBIE HayKHU €le HeJOCTYIHbI THMHa-
3UCTaM, U MO3TOMY MX W3Y4YEHHE HE MPUHECET MOJb3bl. MbICIb 00 0cOO0H ponu
JPEBHUX SI3BIKOB B JI€JI€ PA3BUTHUS MBILUICHHS ydalluxcs Oblja pacpoCTpaHEeHa
JaXke Cpeau IPOrpPECCUBHBIX NEAArOroB.

Baxxapim MoMenToM pedopmbl 1864r. ObuI0 TpenocTaBIeHUE MpenoaaBa-
TEJISIM MPaBa CaMOCTOSITEILHOTO BHIOOpa METO0B OOYUYEHUS U YYCOHUKOB.

[Tpomwio 150 ner. CoBpeMeHHas cUCTeMa POCCUMCKOro 0Opa3oBaHUsI Tie-
pEeXKUBAET CIOXKHBIM 3Tan pedopmupoBanud. M B 3TOH cuUTyalMu KOPEHHOMN
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JIOMKH CIIO>KMBIIMXCS CTEPEOTUIIOB MPENOAaBaHUsl ¢ HOBOM CUilol uaer 6oproa
MEX1y HOBBIM M CTapbIM, MEXIYy CTPEMJIEHUEM COpPOCUTH OKOBBI KOHCEpPBATU3-
Ma ¥ 3aIlJIECHEBEBIIET0 TPagullMOHATU3Ma, 0000MUTh OOoraTeIuil OnbIT, Ha-
KOIUICHHBIA MEXIYHAPOJHBIM COOOIIECTBOM B 00JacTH METOAMKH IpernojiaBa-
HUS HHOCTPAHHBIX A3BIKOB U 0’KECTOYEHHBIM COMTPOTUBJIEHUEM TE€X, KTO IPUBBIK
paboTath B pyciie « OTHOJMPOBAHHOM MOCPEICTBEHHOCTUY», KTO HE XOUeT U 00-
utca nepemed. Eme B 1879 r. I'.I1. Hennep nucan: «Bpsia a1 KTO cTaHeT ocna-
pUBaTh, YTO 3HAYUTEIBHOE YHUCIIO MPENOAABATEIEH WHOCTPAHHBIX SI3BIKOB HE
YIOBJIETBOPSIET TeM TpeOOBaHUSIM, KOTOPbIE MbI BIPAaBE€ CTAaBUTh JIIOJISM, 3aHU-
Maromuxcsi ooydenreMm u Bocrniutanuem» (9,11). A.WM.Anemun, u3y4yaBiimii uc-
TOpUIO TUMHa3uil B Poccuu, KOHCTaTHUpOBa, 4To nocie pedopmel 1864r. «ycu-
JMBLIEECS MOJO0KEHNE HOBBIX SI3bIKOB CO3/1AJI0 MOBBIIMICHHBIA CIPOC HA WX Ipe-
nonasaresieid. Cpasy e HalUTH XOPOIIUX ObLIO TPYIHO U O3TOMY €CTECTBEHHO,
YTO MEXAY HUMHU ObLIIM MHOTHE, KOTOPBIX MPUXOJUIIOCH TEPIETh TOJIBKO MOTO-
My, 4TO UX HEKeM OblIO 3aMeHUuTh» (9,11). AHamoruuyHoe Cy>JaeHrue Mbl Haxo-
UM ¥ B 0cOO0M MHEHMH 10 1oBoAy pedopmsl 1915 r. y JI.B. lepOsl, kKoTOpHIi
yKa3bIBaJl, YTO BCE WICHBI CEKLIUU WHOCTPAHHBIX SI3bIKOB OBLIU 00ECIOKOEHBI
TEM, «TJ€ B3STh YUYUTEIECH HOBBIX SI3BIKOB; TO, YTO CYILIECTBYET, — YOOKECTBOY
(9,11). IlpuBeneHHbIe BBHICKA3bIBAHUS PA3HBIX aBTOPOB, CIACIAHHBIE B Pa3iny-
HbIE€ TOJIbl, TOKA3bIBAIOT, YTO MHOTHE IpPENoAaBaTesiy, el He OOJBIIMHCTBO,
HaXOJWINCh Ha HU3KOM ypoBHE. M Kak ciencTBHE, OYEHb IUIOXO 3HAJIM HWHO-
CTpaHHBIE SA3bIKM YUeHHUKHU. A.A. Mupoio060B 0TMeUaeT CleayIoIue MPUUHUHBI
TaKOT0 O€JCTBEHHOI'O MOJIOKEHUS C U3YUEHUEM HHOCTPAHHBIX SI3bIKOB B CPE/l-
HUX M BBICIINX y4eOHBIX 3aBeleHusX Poccun: BO-epBbIX, ypOBEHb OYE€Hb MHO-
rUX MpernojaBaTeneil ObL1 KpallHe HHM30K. B TO e BpeMsi UM pa3pemanoch
MI0JI30BAThCS JIFOOBIMA METO/AMHM, & OHH IIJIOXO pa3OHUpaIicCh B 3TOM BONPOCE.
Bo-BTOpbIX, pUMEHsIEMbIE METOJbl ObLJIM HECOBEPUIEHHBI, a MOAXOAa, OTBE-
Yalolero OCOOCHHOCTSIM PYCCKOM IIKOJIBI, elle He Obulo BbIpaboTaHo. B-
TpPeThbUX, 0CO00€ BHUMaHUE Mo TpeboBaHuo MunucrepctBa [Ipocsemenus o0-
pamaioch Ha 00y4eHHe JaTUHCKOMY S3BIKY, @ HOBBIE SI3bIKM ObUIHM B 3aroHe. B-
YEeTBEPTHIX, YCIOBUS NPenojaBanus (OrpoMHasi HAMOJIHIEMOCTb KJIACCOB, HaJU-
yue 2-3 4yacoB B HEJIEIIO B OT/EJIBHBIX KJIACCAX U JIP.) HE COJICUCTBOBAIMN yCIEXY
o6yuenus (9,17).

Cornacurech, 4to U B Hayasne XX1 Beka cuTyalusi NpakTUYECKU HE U3Me-
Hwiack. [IprumHbBl HEOIAromoNy4YHOro MOJIOKEHUS B y4eOHOM Ipoliecce 1o
MHOCTPAHHOMY $I3bIKY OCTAlOTCs MpexHuMu. Kakumu xe Merogamu MoJib30Ba-
JUCh YUUTENS] HHOCTPAHHOTO SI3bIKa B HA MPOIIOM THICSIYEIETHH U MPOIO0JIKA-
I0T II0JIb30BaThCA cerdac?

I'pammaTuKo-nIepeBOAHON METOX

OH mpocyuiecTBoBal B 1IKoJie OoJiee IBYX cTojieTui. Takoe AIuTenbHoe
CYIIECTBOBAHUE U LIMPOKOE MPUMEHEHHE IpaMMAaTUKO-TIEPEBOJHOTO METO/AA B
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mikonax 3anagHod EBpornbl u Poccun 00BsicHSIETCS, C OHOM CTOPOHBI, €ro CO-
OTBETCTBUEM TeM (POpMaIbHO-00pa30BaTEIHHBIM 3a/lauaM, KOTOPbIE CTABUIIUCH
nepej M3yueHHeM HWHOCTPAHHOIO SI3bIKa B IIKOJE, TPaAUIUsAM, YHACJeIOBaH-
HbIM OT METOJMKHU NPENOJIABAaHUS JATUHCKOTO SI3bIKa B 310Xy Bo3poxaeHus, u,
C IIpYroil CTOPOHBI, €r0 OTHOCUTENILHO O0JbIlel THOKOCThIO, OOJIBIIEH MPHUCTIO-
COOJIEHHOCTBIO K MEHSIOIIMMCA 3aKa3aM OOIIeCTBa TON WJIM MHOW SIOXU U OT-
HOCHUTEIIbHO HEOOJIBIIMMHU TPEOOBAHUSMU, TPEIBSABIIEMBIMUA K YYUTEIIO WHO-
CTpaHHOTO si3bIKa. Llenb, KoTopas npecinenoBaiach MpU U3yYEHUHU UHOCTPAHHO-
ro si3plka B CpPEAHEH IIKOJIe, XOPOIIO BBIPA)KE€HA CJIOBAMU BUIHEWILIErO JIWH-
reucta Toro Bpemenu B. ['ymGonbaa, 3anumasiiero B 1809 r. moct mpycckoro
MUHHUCTpPA KyJIbTyphl: «IIpu 00ydeHHM si3bIKam CEKLMsS MyOJUYHOro Mpernoja-
BaHUS OyJET paclpOCTPaHATh TOT METOJ, KOTOPBIH, Jaxe €ClIh U caM SI3bIK Oy-
JeT 3a0bIT, CIeJIaeT HAuaTO€ M3YUYCHHE SI3bIKa Ha BCIO KU3Hb IMOJIE3HBIM HE
TOJIBKO JIJI Pa3BUTHUS MaMSATH, HO U JJI Pa3BUTHUSL YMa, KPUTUUECKON MPOBEPKHU
CYXXJIeHUI U mpuobpeTreHus: oduiero kpyrozopa. llens npenonaBanus si3bika —
ATO COOOIIEHHE 3HaHMI 0 ero obmieit ctpykrype» (10,18). Ucxoas us sToro, oc-
HOBHOE€ COZIep)KaHue OOyYEHHs MPEACTaBUTEIN IPaMMaTUKO-IIEPEBOJIHOIO Me-
TOAAa BUJIENIM B CaMOM rpaMMAaTHKe, KOTopas H3jarajiach cucremarudyecku. He-
KOTOpble mpuBepskeHlbl 3Toro MeroAa (I'. Omnenaopd) cuurtanu, 4To TEKCTHI
y4eOHUKa JOHKHBI OBITh TTOI00PAHbI TaK, YTOOBI UX COJIEPKAHUE CKOPEE OTTAaJI-
KHBAJI0, HEXKEIH MPUBIICKATIO YYCHUKOB, T.K. IPU U3YUYEHHUH SI3bIKA BaXKHO yCBO-
UTh TPAMMATHKY, & HE TEKCT, KOTOPBIM CIIY>KUT JIUIIb WILTFOCTPALUEN K HEU.

U ceityac, B Hauajae HOBOTO THICSUYENIETHS, MBI HE OTKa3bIBaeMcs OT Oora-
TEUIIEro ONbITa, HAKOIUICHHOTO B METOJIMKE MPENoJaBaHusi MHOCTPAHHOIO
S3bIKa M UCIIOJIb3YEM BCE JIydllee, YTO OBbLIO CO3[1aHO 3a BECh MEPHUOJL €€ CYIle-
CTBOBAHUSI.

MBsI npyu3HaeMm, 4To rpaMMaTUKO — IEPEBOJHOM METOJ OCHOBBIBACTCS Ha
MOHUMAHHM SI3bIKA KaK CUCTEMBI M ONMHUPAETCS] HA KOTHUTUBHBIN MOJIX0 K 00Y-
yeHu10. OCHOBHBIE MOJOKEHUS TAHHOTO METO/1a CBOJSATCA K CIEAYIOIIEMY:

— 1edb O0Y4YEHHs — YTEHUE JIUTEPaTyPHhI.

— OCHOBHOC BHUMAHHUC YACIIACTCA MMMCbMEHHOM pPCUr; TOBOPCHHUC U ayIHU-
POBAHUC HUCIIOJIB3YIOTCA TOJIBKO KaK CPCACTBO O6y‘IeHI/I${.

— OCHOBHOU €IMHMIIEH 00yUeHUs SBISIETCS NPEIJIOKEHHUE.

TekcTyaJbHO-IEPEBOAHON METON

HaubGonee BUIHBIMU MPEACTABUTENIIMH TEKCTYyaJIbHO — TEPEBOJHOTO Me-
tTona B Poccum Obutn aBTOpHI «Crioco0a yueHus», a 3a pyoexom — XK. XKakoro,
. Jlanrenmetint, L. Tyccen u np. OcHoBHas 11es1b 0OYYEHHSI COCTOsIa B 00-
[IIeM yYMCTBEHHOM pa3BUTHH ydanuxcs. OCHOBHOE BHUMAaHHE TpPH OOyUYCHHH
MHOCTPAHHBIM SI3bIKaM YJIETSETCS MOATOMY YTEHUIO TeKcTa. CTOPOHHUKH TEK-
CTyaJIbHO-TIEPEBOITHOTO METOJa MpUBJIEKaNU Jjisi OOydYeHUS HHOCTPAHHOMY
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A3BIKY CBSI3HBIE TEKCTbl XPECTOMATUMHOIO XapakTepa U NOJJUHHUKH XYI0KECT-
BEHHOM JIMTEPATYPHI.

JnurenbHas 6opb0a MeXay CTOPOHHUKaMH (POpManIbHOrO (KJIaCCHYECKO-
ro) U MarepuaibHOro oopaszoBanusi 3aBepiiaercs B 80-X roja AeBSATHAALATOrO
Beka peopmoil npenogaBaHrs HHOCTPAHHBIX SI3bIKOB B CPEIHEN IIKOJIE MHOTHX
3anaJHOEBPONENHCKUX CTPaH.

Cpenu nesteneit Pedhopmbl HambombIel MOMYJISSPHOCTBHIO TOJb30BAIUCH
M. bepnuu, M. Banbtep, (I'epmanusi) @. I'ysn, I1. [Taccu (@panuus), I'. Cyut
(Anrmus), O. Ecnepcen (Janus).

HoBble MeTO/BI NOJIyYWIIM pa3InyHble HAUMEHOBAHUS: UHTYUTUBHBIE, Ha-
[JISIIHO-UHTYUTHBHBIE, €CTECTBEHHBIE, HATYpAJIbHbIE, TpsiMble. B MeToanueckoit
JUTEpPAType Yallle APYrux s 0003HaYEHUsI 3TUX METOJIOB MOJb3YIOTCS TEPMU-
HaMH «IIPSMOW» M «HATypaJIbHBI». HaTypansHbIl MeTOA, MO CYLIECTBY, SBIIS-
eTCsl Pa3HOBUAHOCTBIO MPSIMOTO METOJIA, OTINYASICh OT MOCIEAHEr0 CTENEHBIO
CBOE HayyHOU 000CHOBAHHOCTH.

HarypaJjbHbli MeTOA

OpTonoKcanbHble MPEACTABUTENIM HATyPaJIbHOTO METOJIa CUMUTAIH, CTO
npy 00y4eHUH MHOCTPAHHOMY S3BIKY CJIEIYEeT CO3/1aBaTh T€ e yCIOBUS U MPU-
MEHSTh TOT K€ «METO/», KOTOPBIA HUCIOJIb3YETCS MPU €CTECTBEHHOM YCBOCHHUHM
poJHOro si3bIKa pedeHkoM. OTCI0/Ia M Ha3BaHME METOJA: €CTECTBEHHBIN WM Ha-
TypaJbHbIN.

Hanbomnee BUIHBIMH MpEACTaBUTEISAMU 3TOro Meroja Oputn M. BanbTep,
®. I'ysn, M. bepnun, u np. Camsblii monyasapHbIi cpean Hux Obu1 M. bepuuii,
Kypchl MU YYEOHHKHM KOTOpPOro OBUIM IIMPOKO pacnpocTpaHeHsl B EBpore u
CIIA u Hekotopoe Bpemst B Poccun u B CCCP. I'naBHast uenp o0ydeHus: — Hay-
YUTh YYaIUXCAd TOBOPUTHh Ha MHOCTPAHHOM sA3bIKE. CTOPOHHUKH 3TOr0 METOAA
VCXOJWIIA U3 TOM NMPEANOCHUIKH, YTO, HAYYUBIINCHh TOBOPUTD, YUAIIMECS CMOTYT
YUTATh U NMHCATh HA JAHHOM SI3BIKE.

Cnenys oOMIMM MOJOKEHUSIM MPECTaBUTENEH HATypajJbHOTO METoAa 00
yHOJI00JICHUH METOJUKH MHOCTPAHHOTO fA3bIKa CIOCOOYy OOy4YEeHUS POJHOMY
361Ky, M. bepnull B mpeIMcIoBUU K CBOMM y4eOHUKAM BBIABUTAET CJICTYIOLIUE
METOANYECKUE MOJTOKEHUS:

1. Bocnpusitue s3bIKOBOro MaTepuasa JO0JKHO ObITh HETOCPEICTBEHHBIM,
VMMAHEHTHBIM, a HE NIEPEBOHBIM, T.€. YYaLUNCs JOJDKEH aCCOLMUPOBATh UHO-
CTPaHHOE CIIOBO C IIPEAMETOM HIIM IEUCTBHUEM, @ HE CO CJIOBOM POJHOIO SA3BIKA;
IrPAMMAaTHYECKUE MOHATUSA NOJKHBI BOCIIPUHUMATHCS MHTYUTHBHO, U3 KOHTEK-
CTa, a He IMyTeM CPAaBHUBAHUS C U3BECTHBIMU (DOPMAMU POTHOTO SI3BIKA.

2. 3akpeluieHHe Mmarepuana IO0JKHO IPOUCXOIWTh IYTEM MOJIpaKaHUs
YUYUTENIO ITPY MAKCUMAJIBHOM MCIIOJIb30BAHUM IPUHIUIIA aHAJIOTUH.

3. CieyeT MOJHOCTBIO MCKJIIOUUTH W3 IMPENOJABAHUS POJHOM SI3BIK yda-
IIUXCA.

13



4. 3HaueHUEe HOBOTO SI3bIKOBOTO SIBJICHUS (JIGKCUYECKOTO WUJIM TpaMMaTHye-
CKOT'0) CJIETyEeT PaCKpbIBaTh C MOMOILBIO PA3JIMYHBIX CPEACTB HATJISATHOCTH.

5. Becp HOBBIM S3BIKOBOM Marepuasi y4yuTelb JOJDKEH CHayajga BBOJIUTH
YCTHO.

6. Haubomnee nenecoodbpaznas hopma paboThl — JUATIOT MEXITY YUUTEIEM U
y4YallMMHUCS; 3TO OOJIbIIE BCErO0 COOTBETCTBYET €CTECTBEHHOMY OOYYEHHIO U
o0y )KIaeT yJammxcs K Hanbojee akTUBHON JeATeIIbHOCTH.

B otnuuue ot M. bepnuma @. I'ysH ObUT megaroromMm v Mo NPU3BaHUIO U
o npodeccun. B morone 3a uctunoit ®. I'yaH cam UCMOIB30BAN HEIBIA P
METOJ0B 00yUYEHHUSI MHOCTPAHHBIM SI3bIKAM U J1a)K€ MBITAJICS BHIYUUTh HAU3YCTh
HEMELKHUM CJI0BApPb, OJTHAKO BCE €r0 MOIBITKA HE YBEHUAIUCh ycrnexoM. JIumb
Clly4aifHo, 1o cBHETeIbCTBY camoro @. I'yaHa, Habmonas 3a Urpo aeTei, oH
MpUILES K MBICIIK O TOM, 4YTO B OCHOBE OOYYEHHUSI POJTHOMY SI3BIKY JIEKHUT IO-
TPEOHOCTh COMPOBOXKAATh CBOIO ACATEIHLHOCTh BBICKA3bIBAHUSIMH B JIOTUKO-
xpoHoJiornueckoi nociegonarenbHocTu (10,43). Otcrona @. I'ysH AenaeT BbI-
BO/JI, UYTO Y MPOIECC YCBOEHUSI MHOCTPAHHOTO SI3bIKA JOJKEH MPOXOJAUTH aHa-
JIOTHUYHO.

M Banbrep — oauH 13 Hauboyiee OPTOAOKCAIbHBIX CTOPOHHHMKOB HATY-
panpHOro Meroga. OH MpPUAAET UCKIIOYNUTEIBHOE 3HAUYEHHE YYBCTBEHHOU CTO-
pOHE OOBEKTUBHBIX MPEACTABICHUIN U CBSI3bIBAET BECh MPOIIECC OOYUCHUS HHO-
CTPaHHOMY SI3bIKY C aKTHBHOW JI€ATENIbHOCTHIO yuamuxcd. [lo mepe Hakoruie-
HUS SI3BIKOBBIX HABBIKOB ypok y M. Banbtepa Bce Oombllie mpeBpaiiaercs B Ur-
py, B T€aTpaJibHOE MPEACTABIEHHUE, a KJIAaCC — B TEATPAIIbHYIO CIICHY.

IIpsimoii MeTOox BO3HUK Ha 0a3e HaTypaiabHOro. Takoe HaMMEHOBaHUE OH
HOJIyYHJI TOTOMY, YTO €0 CTOPOHHUKH CTPEMUIIUCH CJI0BA HHOCTPAHHOTO SI3bIKA
aCCOLMUPOBATh HEMOCPEACTBEHHO C MX 3HAYEHUEM, MUHYS POJHOM S3BIK y4da-
muxcd. Co3zaarenu OpsiMOro MeToJia MOJIb30BAIUCH JIJIsl €ro 00OCHOBaHUS JaH-
HBIMU TICUXOJIOTHUU U A3BIKO3HAHUS CO3HATENIBHO U CUCTEMATUYECKH, YEMY CIIO-
COOCTBOBAJIO TO OOCTOSTENBCTBO, YTO B Pa3pabOTKE 3TOT0 METOJa MPUHSIH
y4acTHE BBIAAKOLIMECS IICUXOJIOTH W JIMHI'BUCTBI TOTO BPEMEHM, Takue Kak II.
[Taccu , I'. Cyur, O. Ecniepcen u ap.

[TpencraBuTenu NpssMOro METOJa CTAaBUJIM Iepes coOoil 1enb — 00y4YHTh
YYAIIUXCS TPAKTUYECKOMY BJIAJICHUIO HHOCTPAHHBIM SI3BIKOM.

I'. Cyut, oquH 13 BUJHBIX A3bIKOBEJOB KoHIA 19 B. u Hayana 20 B., sIBJA-
eTcsl aBTOpoM psfa padoT no meroauke. I'. Cyut pasnuyaer mpakTUYECKOE H
TEOPETUYECKOE U3YUEHUE A3bIKa. B OCHOBY 00y4YeHUs OH IpeaiaraeT NoJ0XHUTh
TEKCTbI, KOTOPBIE CIIyXkaT JUIsl y4yalluXcs UCTOUHUKOM HOBOTO MaTepuasia U BO-
KpPYT KOTOPBIX CTPOUTCS BCS paboOTa IO S3BIKY MOCJE TOr0, KAK OHU OBJIAJICIOT
IIPOU3HOLIEHUEM.

I'. Cyurt cuuraer, 4YTO MPAKTUUYECKOE M3YUYEHHUE SI3bIKA HE MEHEE Hay4HO,
yeM TeopeTuyeckoe. HaydyHOW OCHOBOM IPAKTHUYECKOIO €ro U3y4eHMs, IHcail
OH, SIBJIIETCSI TO, YTO MBI MOKEM Ha3BaTh HEO(DUIIOJIOTUEHN, KOTOPAsi HAUMHAECTCS
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C THIATEJILHOIO HAOMIOACHUS JIMTEPATypPHOIO PAa3rOBOPHOIO fA3bIKA. XOPOIIMA
METOJI, IO €r0 MHEHHIO, JOHXKEH OCHOBBIBATHCS HA 3HAHUM HAYKHU O SI3bIKE —
(bOHETHKHU, TPaMMATUKHA — M OOUIUX JIMHTBUCTUYECKHUX 3aKOHOB. MeTo/ 10IKEeH
TaKX€ CTPOUTHCS Ha MICUXOJIOTMYECKHUX 3aKOHAX, JIEKAIUX B OCHOBE MaMSTH U
accorualum.

[Tpornecc oOydeHus: oT yCTHOM peun k nucbMeHHou I'. Cyut cuutaer ecrte-
CTBEHHBIM, MO0 B 3TOW K€ IMOCIEIOBATEIHLHOCTU MBI OBJIAJICBAEM U POJHBIM
SA3BIKOM.

[TogBeneM HEKOTOPHIE UTOTH IO UCIOJIb30BAHUIO HATYPAIbHBIX U MPSIMBIX
METOJIOB B METOJMKE IPENOIaBaHUs MHOCTPAHHOTO s3bIKa. Bpex oT ncnons3o-
BaHHUS POJHOIO SI3bIKA, KOTOPBI CTOPOHHUKU HATYPAJIBHOIO U MPSAMBIX METOJOB
yCMaTpUBaJIM B YaCTOM CMEHE apTUKYJSIIMOHHON 0a3bl, PEICTABISIETCSA CIIOp-
HbIM. Benp uMeHHO Osiaroapsi CMEHE apTUKYJISIHMOHHOW 0a3bl penbeHee Bbl-
CTYMAIOT Pa3IMyMUs MEXIY MPOU3HOUIEHUEM B POJAHOM U M3y4aeMOM SI3bIKAX, U
MO03TOMY MX JIETY€ YCBOMTb.

Oco0oe BHUMaHHE MPEACTABUTENIN HATYypaJbHOIO U MPSIMOrO0 METOOB
YACISIOT YyBCTBY SI3bIKa, YTBEPK/as, YTO OHO MPUOOPETAETCS TOJIBKO B PE3yJIb-
TaTe OJHOSA3BIUYHBIX yIpaXKHEHUW. J{J11 pa3BUTHS YyBCTBA S3bIKA €CTECTBEHHBIM
yTeM HeO0OXO0JIMMO MOCTOSIHHO HaXOAUThCS B sI3bIKOBOM cpene. [Ipu mkoiasHOM
IIPENOIAaBAHUM 3TO HEBO3MOXKHO.

Bo3Bpaiasch K TOCTOMHCTBaM IIPSMOTO METOAQ, CIEAYET €Ille pa3 MoJ-
YepKHYTh BHUMAHHUE €r0 CTOPOHHUKOB K KUBOMY SI3bIKY, K 00y4eHUI0 (POHETU-
K€ U pa3paboTke POHETUUECKUX YIPAKHEHUM.

CMemiaHHble, HJIM YMepPeHHbIe, MeTOAbI [TOJYyYMUIN HauOOJbIIEE pacipo-
CTpaHEHHUE B TOT IEPUOM, KOIla MHOTME METOAMCTHI IIPUIIIN K BBIBOLY, YTO B
MAacCCOBOM CpEIHEH ILIKOJE HATYPAIbHBIM U IPSAMOM METOABI HE NAIOT OKHUIAc-
MBIX PE3YJIbTATOB.

B ocHOBe cMemaHHBIX METOJIOB HE JIEXKHUT Kakasi-11u00 OpUrHHaNIbHAs CUC-
T€Ma METOAUYECKUX NPUHLUIIOB. B 3aBUCUMOCTH OT TOro, KaKU€ IIPUHLHUIIBI B
HUX NPEBATUPYIOT, UX MOYKHO OTHECTH JIMOO K BUAOU3MEHEHHBIM IIEPEBOIHBIM,
a100 K BUJOU3MEHEHHBIM NPSIMBIM MeToaaM. IIpencraBurensmMu 3TOro Hamnpas-
nenus spisitotcest AWM. Tomcon, K. ®@narcran, 3. OTTo u ap.

HeonpsiMbie MeTOABI PE3KO PAa3rPaHUYMBAIOTCS B 3aBUCUMOCTH OT LEJIH
oOyuenus: meroguka penponyktuBHoro (I'. Ilanemep, JI. baymouna u ap.) u
METOJMKa pelenTUBHOrO oBiaaeHus s3bikoM (M. Yact u np.). CTOpOHHUKH
HEONPSMOIr0 METOJIa MbITAIOTCA 3aMEHUTh O0yYEeHHE MpaBUJIaM TPaIULUOHHOM
rpaMMaTuKu o0yueHueMm ctpykrypam si3bika (Y. @pus, P. Jlago u ap.) Ouu nsi-
TAlOTCS CO3/1aTh SI3BIKOBYIO CpEAY IOCPEICTBOM pPa3IMYHBIX TEXHUYECKUX
cpenctB. OIHUM U3 SPKUX MPEACTaBUTENIEH 3TOr0 HANpaBIICHUS B METOJUKE
MIpernolaBaHusi UHOCTpaHHOTrO si3bika siBasiercs . [lansmep — aBTop Gozee 50
TEOPETUUECKUX PabOT, YUEOHMKOB U y4eOHBIX MOCOOMM, MOCBALIECHHBIX IpPO-
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OseMaM MpenojaBaHus AHTIUMHCKOrOo Kak MHOCTpaHHOro. OH NMpUHUMA y4ya-
CTHE B pa3pabOTKe MPUHLHUIIOB OTOOpA JIEKCUKU U ObUI aBTOPOM U COABTOPOM
CJI0Bapei-MUHUMYMOB.

I'. ITanpMep cTaBUi Nepell U3yYEHUEM MHOCTPAHHOTO SI3bIKA YUCTO IpaK-
TUYECKUE 337a4l — HAYYUTh yYallIUXCsl CBOOOJIHO BIAJETh AHTJIMUCKUM S3BIKOM
(T.e. MOHUMATh YCTHYIO P€4Yb, TOBOPUThH, YUTATh M NHUCATh), MPUYEM CTEIEHb
BIIQJICHUS SI3BIKOM JIOJDKHA MAaKCHUMAJbHO MPHUOIMKATHCA K BIAJACHUIO 3TUM
A3BIKOM €r0 HOCUTEIISIMHU.

IIponomxurensHOCTh Kypca I'. Ilambmep ompenenser B 3aBUCMMOCTH OT
o0beMa u3ydaeMoro Marepuaia ot 2,5 mo 6.5 ner.

I'. ITanbmep cnpaBeaJIMBO OTMEYAET, YTO HENb3s HAUMHATH 00yYEHUE WHO-
CTPAHHOMY SI3BIKY C M3yYEHHsI JIUTEpaTypHbIX npousBenaeHuil. [loatomy oObek-
TOM O00y4YeHUs JOHKCH OBITh KUBOW Pa3TOBOPHBIN SI3BIK, CIIYXKAIIHH OCHOBOM
HE TOJIbKO YCTHOM pe4Yr, HO U YMEHUS YNTATh.

K conmepxanuto TexcroB I'. Tlanbmep npenbsBiisier cieayrouue TpeOoBa-
HUS: OHU JIOJDKHBI ObITh MHTEPECHBIMU M 3aHMMATENIbHBIMU, COOTBETCTBOBATH
BO3pACTY YYalIUXCs; JOJKHBI COAEPKAaTh TOJIBKO WM3BECTHBIC y4YallUMCS pea-
JIMU; CIOKETHBIE TEKCThI MPEANOYTUTENIbHEE OMUCATENbHBIX, T.K. 00J€€e YA00HBI
JUISl PA3BUTHS HABBIKOB YCTHOM PEYH.

I'. TTanbMep OAHUM U3 MEPBBIX CTABUT BOMPOC O HAYYHOM OTOOpE CIIOBapS.
VY4eOHbIil cioBapb OH MOJpa3AeiisieT Ha JBE OOJbIINE TPYIIBI: CTPOro OTO-
OpaHHBIN, KOTOPBIA OH Ha3bIBAET MUKPOKOCM (the microcosm), U CTUXUNHBIM.
[lepBoMy HaANIEKUT cUCTEeMAaTUYECKH 00yJaTh HA HaYaJIbHOW U CpedaHel cTyte-
HAX OOyYeHUs, a BTOPON HAKAIIMBAETCS CTUXUHUHO HA MPOJABUHYTOU CTYIECHU
oOy4eHwUs.

MuxkpokocM npeacTaBisieT co00il B MUHUATIOPE BECH S3bIK, OIPaHUYCHHBIN
no o0wbemy. CumTas TEPMHUH «CIOBO» (word) CIMIIKOM HEONpeaeIeHHBIM,
I'. [Tanbmep nosb3yeTcst TEPMUHOM <«ieKcuueckas equnuia» (lexicological unit).

Paccmarpusas meroaundeckue npuHuunsl I'. I[lansmepa, ciegyer BbIACIUTD
T€ U3 HUX, KOTOPBIE SBJIAIOTCA ONMPEACISIOMINMU ISl €T0 KOHLIETIUN:

1.AKTUBHOCTb ¥ TACCUBHOCTb.

2.Co3HaTenbHOE U MOICO3HATENIbHOE 00YUCHHE SI3bIKY .

3.I'papganust TpyAHOCTEM.

[Tox akTUBHO# pabOTON ydYamUXCs B MPOIECCE M3YyUYCHUS MHOCTPAHHOTO
aspika ['. [TanpMep moHrMaeT roBOpEHHE U IMCbMO, OTHOCS YTEHHUE U CIIYIIaHKE
MHOCTPAaHHOM peuM K MacCUBHOU pabote. Pa3nenss n3BeCTHOE MOJOKEHHE Ha-
TypPaJIBHOTO METOJA O TOM, YTO MU3y4YEHUE MHOCTPAHHOIO f3bIKa JOJIKHO IIPO-
XOJIUTh TaK e, KaK YCBOECHUE JETbMH POJHOTO s3bIKa, 1. [TambmMep nmpuBHOCUT
B HEro cBoe ToJIKoBaHME. OH OTMEYAET, YTO B POJHOM SI3bIKE BCSIKOMY €ro aK-
THBHOMY HCIIOJIb30BaHUIO MPEAUIECTBYET JUIMTENbHBIM IEPUOJ MACCUBHOIO
BOCIIPUATHS, B MPOLECCE KOTOPOTO OCYIIECTBISETCA 3alIOMUHAHHUE A3BIKOBOTO
Marepuanga. OTO MOJIOKEHUE, M0 €r0 MHEHUIO, JOJDKHO CTAaTh NPUHUMUIIOM NPH
W3YYEHUH MHOCTPAHHOIO S3bIKA.
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IIpuHIMII mpeaBapUTENIbHOTO MmaccuBHOro BocnpusaTua . I[Tansmep pac-
MPOCTPAHSIET HE TOJIBKO Ha MOCJIEA0BATEIHLHOCTh PA3BUTHUS OTACIBHBIX pede-
BBIX YMEHU U HABBIKOB HA MPOTSKEHUU BCETO Kypca 00yUeHHUs S3bIKY, HO U Ha
BUJIbI paOOTHI B MpeJienax ONpeAesIeHHOro UKIA 3aHATuid. B cooTBeTcTBHM C
stuM npuHinom I'. [lanbmep BBOAUT Ha HaYaNbHOU CTaguu OOy4YeHHUs] Tak Ha-
3bIBAEMBI MHKYOAIIMOHHBIN MEPHOJ MPOIOJKUTEIbHOCTRIO 1,5 — 2 Mecsana. B
TEUEHUE 3TOr0 MEPUOJAa yYalluecs IOJKHBI «KyNaThCs» B PEUYEBOM MOTOKE
WHOCTPAHHOTO SI3bIKa U MPUYYAThCS MOHUMATh HA CIyX OOIIMI CMBICT BBICKA-
3BIBAEMOT0, TTOJ00HO TOMY KaK 3TO UMEET MECTO B POJTHOM SI3BIKE.

[Ipu3HaBasi, UTO K OBJIaJICHUIO MHOCTPAHHBIM S3bIKOM MOKHO MPUNTH Kak
CO3HATENIbHBIM (CONSCious), TaK U MHTYUTUBHBIM, MOJCO3HATENIbHBIM (Subcon-
scious), myteM, I'. [Tanbmep oTnaeT npeanourenue BTopomy. OH yKa3bIBaeT, YTO
TS HAYMHAET MOHUMATh POJIHOM SI3bIK MHTYUTHUBHO, & HE C MIOMOIUIBIO Pa3yMa;
TaK K€ U UHOCTPAHHBIN S3bIK CJIEAYeT HAyYUThCS MOHUMATh UHTYUTUBHO, a HE
¢ momortibio pazyma (10,148).

Ecaum HeCKONBbKO YNPOCTUTH MPOIECC OOYyUYEHUS] MHOCTPAHHOMY SI3BIKY,
npemiaraemslii . [TannbMepoM, TO OH CBOJUTCS K 3alIOMUHAHUIO HAU3YCTh TOTO-
BbIX 00pa3loB MOCPEICTBOM MMHUTALMKA U TMOCTOSHHOTO MOBTOPEHUS C IMOCJe-
JTYIOIIMM MX BOCIIPOU3BEJICHUEM B PA3TUYHBIX KOMOUHAIUSX.

B npouecce 3annomuHaHus BeCbMa CYIIECTBEHHYIO POJIb UTPAET CIIYILLIAHHUE
peYr Ha UHOCTPAHHOM SI3bIKE. YTIPaKHEHUS B CIYIIAHUHM OETrJIOW MHOCTPAHHOM
peyu, HE3aBUCHUMO OT TOTO, M3YYaJMCh JIM YYAIIUMUCS TPEIBAPUTEIHHO €€
KOMITOHEHTHI WU HET, 1o MHeHuto I'. [TaneMepa, — onuH U3 cambix dPpexTuB-
HBIX (profitable) BumoB paboTH Ha MPOTSHKEHUN BCErO Kypca OOYyYCHHS SI3BIKY.
Ux s dextuBrocTs ['. [TambMep BUANT B TOM, YTO OHU JTAIOT BO3MOXXHOCTH yTI-
PaXHATh W pa3BUBATh UMEIONIYIOCA Y YYaIUXCS CIOCOOHOCTh K HEMOCPEICT-
BEHHOMY, MHTyUTUBHOMY noHuMaHuio (direct and subconscious understanding
without mental analysis).

YMeHre MHTYUTHUBHO CXBaThIBaThb WHOCTPAHHYIO peYb Ha CIyX MOXKET
OBITh KaK KOHEUHOM, TaK U MPOMEKYTOUYHOM 11eJIbI0 00yUeHHUsI, 32 KOTOPOU MO-
KET ClleJIoBaTh co3HaTelbHOe n3ydeHue (conscious and intelligent study) dax-
TOB S3BIKA.

Kak yxe ykaspiBasioch, I'. [lanbmep cunraer 3ayuynBaHWE€ HAU3YCThb OCHO-
BOM BCSKOTO M3y4yeHHs si3bika. OH Jaxe BBIACNSIET 3TO B Kauy€CTBE CAMOCTOSI-
TEJIHHOTO TMPUHIINIA, UO0 BCSAKOE KeM-TM00, KOrJa-Tn0o MPOU3HECEHHOE WIIH
HaIMCAaHHOE TPEJJIOKEHNE OBIJIO B CBOE BPEMS BBIYUCHO IIEJTUKOM WM IO Yac-
TSM Hau3ycCTh.

Hcnonb3oBanue I'. [TambmMepom CO3HATENBHOIO MOJAX0AA K U3YUYECHUIO HUHO-
CTPaHHOTO SI3bIKa MOKHO YCMOTPETh B €r0 OTHOLIEHUH K POJHOMY SI3bIKY. B OT-
JM4YKe OT HauboJiee OPTOOKCAIBHBIX MPUBEPKEHIEB MpsiMoro meroaa I'. [Tams-
MEp HE TOJBKO HE MCKJIIOYAET MEePEeBOJl HAa POJHOM SI3bIK W3 Mpolecca mpenoja-
BaHMS, HO PEKOMEHYET €ro Kak OJHO U3 CPECTB PACKPBITHS 3HAUEHUS CIIOBA.

17



Meton I'. TTanemepa B ToM BuJie, Kak oH copmynupoBaH B «The Scientific
Study and Teaching of Languages», npencrasisier coboil B 3apyOekHOM MeTO-
JUKE HauoOoJjee MPOAYMAHHYIO CUCTeMY OOy4YeHHs PEenpoayKTHBHOMY Bllaje-
HUIO SI3BIKOM.

I'. [Tantbmep co3mann cucteMmy y4eOHBIX MOCOOWN sl OOyYEeHHS aHTJIUMA-
CKOMY SI3BIKY, a TAK)K€ KHUTY IJIsl YYUTENSA, COJIECPKAULYI0O KOHKPETHBIE yKa3a-
HUS TI0 HCIIOJIb30BaHHIO €ro y4eOHbIX mocobuil. Kpome Ttoro, 3aciyxuBaer
BHUMAaHHsI €r0 CHUCTEeMa YIPaXHEHUH JUIsl pa3BUTHUA YCTHOU peun. OcoOeHHO
IIEHHBIMH TIPEJICTABIISIOTCS MOJICTAHOBOYHbBIE TaOJIHUIIBI, B OCHOBY KOTOPBIX IO-
JIO’KEH CTPYKTYPHBIN MOJAXO K SI3BIKY.

Ayano-1uHrBaiabHbiii Meton Y. @pusa, P. Jlago ocHoBaH Ha OHMXEBHO-
PUCTCKOM TMOJXO0JI€ K 00YYEHHUIO U CTPYKTYPHOM HAIpPABJIECHUU B JTUHTBUCTHKE.
CyTbh METOZ1a COCTOUT B TOM, UYTO SI3BIK TPAKTYETCS KaK «IIOBEAEHUE», KOTOPOMY
cienyer oOyuuTb. B COOTBETCTBUM C JaHHBIM METOJOM SI3bIK JTOJKEH OBIThH
IPE/ICTaBIICH B BUAE HEOONBIINX MO 00BEMY U IPaAyUPOBAHHBIX TIO TPYIHOCTH
CAUHULl, CTPYKTYDP, KOTOPBIMHU Y4YalMECs OBJIAJCBAIOT IIyTEM HUX IOBTOPEHHS,
[OJICTAHOBKH, TpaHcdopMaluu U T.A. B kauecTBe KOHEUHOH 1enu o0ydeHMs
BBIJIBUTA€TCs BCECTOPOHHEE OBJIAJICHUE MHOCTPAHHBIM SI3BIKOM, T.€. BCEMH BHU-
JlaMH YCTHOTO U TUCBbMEHHOT'O OOILIEHHUS.

PaccmaTpuBas s3bIK Kak OTpakeHHE UCTOPHUHU, KyJIbTYpbl U ObITa Hapoaa —
HOCHUTENA JAHHOTIO s3bIKa, P. JIano cunraer, 4To u3ydeHne NHOCTPAHHOIO SI3bIKA
HEpa3pbIBHO CBA3aHO C NPOHUMKHOBEHHUEM B KYJbTYpy €ro Hapoza. [naBHyo
pOJIb IPU 3TOM MIPAET HE TOJBKO M HE CTOJBKO 3HAKOMCTBO C pEAUAMH,
CKOJIbKO TMOHHMaHME choxkupluencs cucrembl noHsathii (EMUs — elementary
meaning units in the culture).

PaccmarpuBast s3bIK Kak CpEACTBO YCTHOM KOMMyHUKauuu, Y. Opus u
P. JlTano roBOpAT, 4TO HE3aBUCUMO OT KOHEYHOM 1€ OCHOBY OOYUYEHHS CO-
CTaBJIAET YCTHAS PEYb.

3HauyuTenbHOoe MecTo B paborax Y. dpuza u P. Jlago oTBoAUTCS 3BYKOBOM
CTOPOHE 53bIKa — OETJIOCTH PEeUr, UHTOHALUH, PUTMY U T.[.

Haubosnee monHo OHU H3JI0KWIA METOJUKY pabOThl CO CTPYKTypaMu. Ay-
OUO-TIMHTBAIBHBIA MeTon Y. @pusza u P. Jlamo coxpaHseTr OCHOBHBIE YEPTHI
HEONpsAMU3MA: SI3bIK OINpEAeNsAeT Hallle MBIIUIEHHE, M03TOMY Uil OOy4eHHs
€My HEIIPUTI'OJHBI CPABHEHUE U IIEPEBOJ; JIyUIllee CPEACTBO ISl YCBOCHUS SA3bI-
Ka — MojJpaxaHue, o0pa3oBaHHE MO aHAJIOTMU M MHOTOKPAaTHOE MOBTOPEHHE
3ay4EHHOTO.

AyAVONMHIBaIbHBIA METOA UMEET LEJbIA Pl HEJOCTATKOB, IJIaBHBIMU U3
KOTOPBIX SBIIAIOTCA: MAaCCUBHOCTh OOyYaeMbIX, OTCYTCTBUE HHHIIUATUBBI CO
CTOPOHBI YUUTEINSI, TPEHUPOBKA A3BIKOBOM (hOpMBI O€3 OMOpPHI HA 3HAYEHUE U3Y-
4aeMoro SIBJIEHUS, & TaKKE€ HEIOOI€HKAa KOTHUTHUBHBIX MPOLIECCOB 00yUYEHUS U
POJIM IUCBMEHHOM peyH.
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AyAuO0-BU3YaJbHbIH METOJ, WIH, KAK €r0 MHAYE HAa3bIBAIOT, CKOPOCTHOU
WJIU T100albHO-CTPYKTYPHBIN, BOZHUK Ha 0aze «apMmenckoro metoaa». Mcnoib-
30BaB HEKOTOPHIE MOJOKEHUS «apMENCKOr0 METO/a» — MHTEHCUBHOCTh 00yue-
HUs, CO3JaHUE MUCKYCCTBEHHOM Cpebl U T.H., — CO3NATENN ayquO0-BU3YAJIBHOTO
METO/1a 3HAUUTENIbHO BUJIOM3MEHUIIU €r0 U MOMNBITATUCh 000CHOBATH JaHHBIMU
s3bIKO3HAHUS U Ticuxojoruu. Ero tBopuamu cunrtarot I1. ['ybepuny (nupexropa
uHcTUTyTa oHeTHKU B 3arpede) u 1. PuBana (3amecturens nupekropa Hayy-
HO-MeTouueckoro 1enrpa B Cen-Kiy, ITapux).

OcHOBHas 1eNb ay/IH0-BU3yaJIbHOTO METO/1a — OOYyUUTh YYalllUXCsl YCTHOU
peun. Camo Ha3BaHUE METO/Aa B U3BECTHOM MEpE OTPAXKAET MOJIOKEHHBIE B €r0
OCHOBY NpHHLMIBL. OH Ha3bIBACTCS ayJMO-BU3YyaJIbHbIM, TaK KaK BECh HOBBIH
MaTepuall BOCIPUHUMAETCS YYaIllMMHUCS JUIMTEIIbHOE BPEMS TOJIBKO Ha CIIyX, a
€ro 3HaA4E€HHE PACKPBIBAETCS C IMOMOIIBIO 3PUTEIBHON HAIJISIAHOCTU. DTOT Me-
TOJ TaK)K€ Ha3bIBACTCSI CTPYKTYPHP-TJIO0ANbHBIM, T.K. OOyUYEHHE SI3bIKY MPOHUC-
XOJIUT MO LEIOCTHO (IJ100anbHO) BOCIIPUHUMAEMBIM CIIELMAIBHO OTOOpPaHHBIM
CTPYKTypam (MOJEINSIM).

[IpoAOMKUTENBHOCTh Kypca MO ayAHO-BU3yaJbHOMY METOJy paBHA IMpH-
MEPHO YETBIPEM MECSLIAM IPU €KETHEBHBIX YETHIPEXUYACOBBIX 3aHIATHUAX, KPOME
JIBYX BBIXOJHBIX JHeH. 1o B cpeaHeM 250-300 yacoB Ha Bech Kypc 0OyUYeHHS.
Bce 3aHsaTHS S3bIKOM JENATCA HAa ayJUTOpPHBIE U JlabopaTopHble. JloMaliHue 3a-
JAHUSL OTCYTCTBYIOT.

B mporecce paboThl HaJ IpaMMaTHKON ydaluecs He MOJy4ar0T HUKAKUX
OpaBWJl U HE MOJBEPraloT U3y4yaeMbl€ SIBJICHUS aHaIu3y, T.K. MPEICTABUTEIH
ayJIM0-BU3YyaJbHOI0 METOJIa CUUTAIOT, YTO MOJO0OHAs aHAJIWTHYECKas padoTta
MHTEpEeCHa Ul JIMHTBHCTA, HO HE JJII HAYMHAIOLIEr0 M3y4yaTh MHOCTPAHHBIM
s3bIK (10, 203).

@oHETHKA, KAK U TPaMMAaTHKa M3y4daeTcs LEeNOCTHO. KaxKplli HOBBIN 3BYK
yCBaMBAETCsS B pUTMUYECKO rpynne. Ocoboe BHUMAaHHE YAENSETCS MPaBUIIb-
HOUW MHTOHAIIUU U MIPABUILHOMY PUTMY.

Bech nuki 3aHATUHN B IIpejiesiax OJTHOTO ypOKa 3aKaHYMBaETCsl Oeceou.

AyanoBu3yanbHbIA METOJ OOYyYEeHHsI 10 CUX MOP PACHPOCTPAHEH BO MHO-
X yueOHBIX 3aBelIeHUsX. Ero ajeMeHThl HaxoIaT IpUMEHEHUE NMpu O0yUeHUH
A3BIKY C HCIOJIb30BAaHUEM BuAeomarepuanoB. llomynsipHOCTE 3TOro Merozaa
OOBSICHAETCS TE€M, YTO AyTCHTHYHBIE MaTepUalibl UMUTHPYIOT yCIIOBUS Peallb-
HOM SI3BIKOBOM Cpe/ibl HOCUTENEH sI3bIKa, CITIOCOOCTBYIOT Pa3BUTHUIO MOTHUBAIIUH
U MHTEpECca yqaluxcs.

Byayun pa3sHOBHIHOCTBIO MPSIMOTO METOJA, ayJAHOBHU3YaJbHbIA METOA
UTHOPUPYET HEOOXOJUMOCTh OOYy4YEHHUS NMHCHbMEHHOW pEud, HEIO0OLICHHBACT
POJIb POAHOIO SI3bIKA YYalIUXCs, MOJHOCTBIO MCKIIOUYaeT nepeBoa. B coorsert-
CTBHUHM C UACIMU OMXEBUOPHU3MA 0OJIbIIOE BHUMAHUE YIEISETCI MEXaHUYECKO-
My MOBTOPEHUIO M 3ayYMBAHUIO, HE YUUTHIBAETCS TBOPYECKHI XapakTep Mpo-
necca o0yueHus.
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MeToauka uM3y4yeHHS MHOCTPAHHOIO f3bIKA NMYTeM YTEHHS] HA HHO-
crpaHHoMm si3bike — the Reading Method, nmena mmpokoe pacnpocTpaHeHUE B
psae crpad B 30 — 40 rr. mpouwioro cronetus. Hanbomibiyto nonyiasipHOCTh OHA
nonyuuia B CILIA, Uuaauu, HekoTopsix cTpaHax Adpuku u ap. Cpeau aHTIIHMA-
CKUX METOJMCTOB, 3aHUMABIIUXCS METOJUKOW OOyuYeHHs UYTEHUIO HA aHTJIMi-
CKOM sI3bIKE, cleayeT Ha3BaTh uMeHa M. Yacra, JI. doccera u Y. Opemona.

Kak u I'. [Tanemep, M. Yact 3anumancs pa3paboTKoi METOAUKH O0y4EeHHS
aHTTIMHACKOMY $I3BIKY Kak wHOcTpaHHoMy. OH Obul conmumapen ¢ ['. [lanpmepom
B BOIpocax OOy4YeHHs YCTHOW peud, HO Hauboyiee OPUTMHAILHON B €ro HacJe-
JIUU SIBIISIETCA METOJMKA 00yueHus ureHnto. CBOM B3TJISAIbI OH U3JIOXKUI B pado-
tax: «Bilingualism» (1926), «Learning to Read a Foreign Language» (1926),
«Language in Education» (1929), «Teaching English in Difficult Circum-
stances» (1960) u np. Um co3nana pa3BepHyTas cucTeMa y4eOHbIX NOCOOU M1Jist
0oOy4eHHMs YTEHHIO, a TAKXKE OTOOpaH CI0Bapb, KOTOPBIA JOKEH JIEUb B OCHOBY
00y4YeHUsI YTCHHUIO.

CBoro MeToanueckyto cucteMy M. YacT paspabatbiBan ajis 1mkon benra-
mun (Muaust). OH cudran, 4Tto 4epe3 KHUTY MOKHO HaumOoJliee MOJHO BOCIPH-
HSITH OPUTAHCKYIO, a Yepe3 €€ MOCPEJCTBO — MUPOBYIO KYJIbTYPY.

B Metonuueckoii cucreme M. YacTta ydeOHUKY OTBOJUTCS OYEHBb OOJIbIIas
pOJIb — yU4eOHUK, a HE yUYUTeNb yuuT ydamuxcsi. OCHOBHBIM TpeOOBaHUEM, KO-
TOpOE€ OH MPEABABISIECT K TEKCTaM ydeOHHKa, 3aKJIF0YaeTcs B TOM, YTOOBI yua-
HIMECS MOJTy4Yaly yAOBOJIbCTBUE OT UX UTCHHUS.

M. VacT BnepBbie CO37a 3aKOHUYCHHYIO CEPHUIO0 YUEOHBIX MOCOOMM JyIs
o0yueHust yreHuto. C TOUKHU 3pEHUs peaiu3allid TEOPETUUYECKUX MOJIOKECHUM,
BBIJIBUTAEMbIX aBTOPOM, THIATEILHOCTH UCIOJHEHUS U MOJHOTHI pa3paboTaHHO-
CTH, TaHHASI CEPHUS MOXKET CITY>KUTh 00Pa3I[0M HAMMCaHUSI yIeOHBIX TOCOOUH.

3aciTy’KUBaeT BCEMEPHOTO BHUMAHMSI U WU3Y4YEHUS TIIATEIbHAs JI03UPOBKA
SI3BIKOBBIX TPYAHOCTEH, pallMOHANIN3alMs U MOBTOPSIEMOCTh S3bIKOBOI'O MaTe-
pHuana, Xopoliee NOCTPOEHUE TEKCTOB (MX KOMIO3UIUSA, )KMBOCTb W3JI0KEHUS,
UCIOJIb30BAaHUE OTOOPAHHOTO JIEKCMYECKOTO MHUHHUMYyMa), T0JI00p KOHTEKCTOB
JUISl pPaCKPBITHS 3HAYEHHUS TOTO WJIM MHOTO CJIOBA, XOPOIIEE HUCIOJIb30BAHHUE WJI-
JIOCTPALIMi, COOTBETCTBHUE MPEIIaraéMbIX YNPA)KHEHUN IMOCTABIEHHBIM 3aja-
4yaM, MPEeMCTBEHHOCTh YYEOHBIX MOCOOHIT 1O TojjaM 00ydeHUsI.

B 4uncTo MeToauyeckoMm IIaHe MPeJICTABISIETCS TUIOJJOTBOPHON U HHTEpEC-
HOUM MBICIIE M. YacTa nmocTpouTh 00y4eHHE WHOCTPAHHOMY SI3BIKY TaK, YTOOBI
y4daluecs MOCTOSHHO OLIyIIaiu CcBOoM ycnexu. OH NpaBUIIbBHO CTABUT U PEIIAECT
BOIIPOC O KOJMYECTBEHHOW CTOPOHE YTEHUs (€ro ydamiuecs 3a MOJIHBIA Kypc
oOyuenust nmpountseiBain He MeHee 1000 ctpanun). BnepBsie B MeTouke o0y-
YeHUS MHOCTPAHHBIM si3bIKaM M. Y3CT TOCTaBWIJI BOIPOC O HEOOXOIUMOCTH
YTEHUs TIPO ce0s B MPOJIOJKEHUN BCEro Kypca. be3ycioBHbIN HHTEpEC B CBA3H C
ATUM TMPEJCTABIISIIOT NMPEJI0KEHHBIE UM YIPAKHEHUS JJIsl pa3BUTUS OCTJI0CTH
YTEHUS.
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CMemaHHble MeTOABI MMOJYYWIH IIMPOKOE PACIPOCTPAHEHHE BO BCEX
crpaHax. Cpeld MHOTIOYHCIICHHBIX INPEICTABUTEIEH 3TOrO0 HAIPABICHUS OCO-
Oblii uHTEpec npeactaisatoT padoTel I1. Xaroonara, ®. Knocce, A. bonena u
b.B. bensesa.

AMepukaHcKuil MeToaucT, npodeccop Ilurep Xar6onar Havan cBoro neja-
TOTMYECKYH0 JeATEIbHOCTh KaK IIPENoJaBaTeb HEMELKOro sA3bIKa B IIKoJE bep-
auna B benbrum, 3atemM oH mepeexan B AMEpHKY, Iie 00ydal MHOCTPaHHBIM
A3bIKaM B cpefHell mkosne u komiemke. [locnenHee aecsatuierne ero TBopue-
CKOM JIESITEIIbHOCTH CBSI3aHO ¢ UMKArCKUM YHUBEPCUTETOM.

[IpenoiaBanrie MHOCTPAHHBIX S3BIKOB MOXET IPECIENOBaTh, 10 MHEHHUIO
I1. XsrOonara, mpaktuyeckue v oOnieoOpa3oBaTeIbHbIE 1IEJIH, BHIOOP KOTOPBIX
3aBUCUT OT OOBEKTUBHBIX YCIOBHM U OT HNPOAOJKUTEIBHOCTU Kypca 00yUeHHUS.
[Tox mpakTHyecKOl LENbI0 OH MOHMMAET YMEHHE YCTHO M NMCbMEHHO BBIpa-
aTh CBOM MBICIM Ha OBITOBYIO TEMY M NMOHUMAaTh HECJIOXKHYI HMHOS3BIYHYIO
pedb, MOCTPOEHHYI0 HAa MPOCTBIX I'pPaMMAaTHYECKHX (OpMax MO 3HAKOMOW W3
y4yeOHUKa TeMe, yMEHUE CBOOOJHO YUTATh HECIOXKHBIM TEKCT, & TAKXKE YMEHHE
pa3bupatbcs B 0ojiee TPYJHOM XYAOKECTBEHHOM WJIM HAYYHOM TEKCTE IPU IIO-
MOILIX CJI0Baps.

Meton, no muenuto Il. Xar6onara, 3T0 KOMIUIEKC NIPUEMOB, HalpaBJICH-
HBIX Ha JOCTMIKEHHUE OIPEACIICHHON 1NN B TEUEHUE ONPEIEICHHOro Mnepruoaa
BPEMEHM NPU HAJIMYUU OIPEAEICHHBIX yUeOHBIX MOCOOMI C yueToM Bo3pacTa u
OOIIero pa3BUTHS yHaLIUXCS, a TAKXKE IIKOJIBI U 00IeCTBa.

Metoa HUKOrJa HE ObIBAE€T HEM3MEHHO 3aCTHIBLUINM, OH JJOJKEH KOPPEKTH-
poBaThCA MNpPU HM3MEHEHUU YCIOBUU MpENnoJaBaHUs. YCJIOBHOCTb IOHSTHS
«JIy4IIAA METOJ» CTaHOBUTCA OYEBHMJIHOM, €CIIM MBICJIEHHO NMEPEHECTH METOJ,
pa3paboTaHHbIN U1 OOHUX YCIOBHI, B IpyruUe.

B cBoux teopernueckux tpyaax 1. XarOonar BlaensieT METOAUYECKHUE U
NICUXOJIOTUYECKUE TPUHIUIB OOy4eHUs U ynaenseT OoNbIIoe BHUMAaHHUE HX
000CHOBAHHUIO.

K MeroaudeckuM npuUHIMIIAM OH OTHOCHT:

1) B3aMMOCBA3b PA3IUYHBIX BUIOB PEUEBOU JEATEIBHOCTH U MEPEHOC Ha-
BBIKOB C OJIHOT'O BHJIa PEYEBOU JIEATEIBHOCTH HA IPYTrOil;

2) pa3nu4eHUe aKTUBHOIO U MTACCUBHOIO BJIAJICHUS S3BIKOM;

3) UCIOJIb30BAHKUE ACCOLIMATUBHBIX CBA3CH U aHAJIOTHH;

4) ucronb30BaHKE TIEPEBO/IA KaK OJTHOTO U3 CPEJCTB O0yUCHUS;

5) posab NpeIBUICHUS U JOTOJHEHUS.

B3auMoCBsI3b pa3iMyHBIX BUJOB PEUYEBOM JE€ATEIBHOCTH MOXKET, 10 MHE-
auto 1. XsrOonara, ObITH HalEKHBIM HMPUHLUIIOM B OOYYEHHH, €CITU XOPOIIO
IPENCTaBIATh CE0€ CYIIHOCTh KaKJIOr0 M3 3THX BUAOB M IpHJIaraTh YCHIHS K
NEPEHOCY HAaBBIKOB U3 POJHOIO A3bIKa B MHOCTPAHHBIN WM, HA00OPOT, C OAHOTO
BUJIa pEUEBOM JEATEIBHOCTU Ha APYroil BHYTPU MHOCTPAHHOTO SI3bIKA.

HanomuHast yq4uTesnto o TOM, 4TO CIyIIaHWE U YTEHHE OTHOCITCA K MACCHUB-
HOMY BJIQJICHUIO SI3bIKOM, a TOBOPEHHME U MUCbMO — K akTUBHOMY, 1. Xar6onar
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YKa3bIBa€T OJHOBPEMEHHO Ha HEKOTOPYIO YCIOBHOCTh TAKOTO pa3/efieHus, T.K.
o0yyJaronuics He OCTaeTCsl MAaCCUBHBIM MPU YTEHUU U BOCTIPUSTUU UHOCTPAHHOM
peun Ha ciyX. O6e ¢hopMbl BIaJCHUS SI3bIKOM TECHO B3aMMOCBSI3aHBI.

TepMHUHBI «aKTUBHBIN» U «IACCUBHBIN» MPEACTABIISIIOTCS aBTOPY HEyjlau-
HBIMH, TTIOATOMY OH MpeJiaracT 3aMEHUTh UX TEPMUHAMM «PENPOLYKTUBHBIN) U
«PEUENTUBHBIN.

KpuTukys cTOpOHHHUKOB MPSMOT0 METoja 3a TpeOoBaHWE HOOUTHCS Mps-
MOU CBSI3M MEXKJy MOHSATUEM U CIIOBOM Ha MHOCTPAHHOM f3bIKE C TOMOIIIbIO Ha-
rsiHoOCTH, [1. Xorbonar cuuraer, 4To OHU HEJTOOIICHUBAIOT TPYAHOCTH, BO3HU-
KaloIlKie MPU CO3IaHUU MPSIMBIX aCCOIMATUBHBIX CBsizeil. UTOOBI co3aaTh mpsi-
MBbIE CBSI3M HEOOXOAMMO MPOJIOKUTH B HEPBHOW CHCTEME HOBBIA MYyTh C MOMO-
[0 MHOTOKpATHOTO NoBTOpeHus. Korja yyamuiicsi CObIIUT HOBOE MHOCTPAH-
HOE CJIOBO JIMIIb HECKOJIBKO Pa3, POAHOE CJIOBO CIIYXHUT KJIIOUOM ISl PacCKphI-
Tus ero 3HaueHus. Eciu ke oH capimut cioBo 50 u 6osiee pa3, HEOOXOAUMOCTh
B POJIHOM CJIOBE KaK MOCPEIHUKE OTHAJaeT, MO0 MPOYHO YCTaHABIMBAETCS HO-
Basl CBSI3b U CO3/IAIOTCS OMPE/ICIICHHBIC JIeKcuueckue aBroMatu3Mel (10, 239).

Bo Bcex cBoux Teopernueckux padorax I1. XarGonar nmoapoOHO aHATU3H-
PYET pojib U MECTO TepeBojia Kak HEOOXOAMMOTO CPEJACTBA OOYUCHUS, BBISBIISISA
IIpY 3TOM €T0 JOCTOMHCTBA U HeAocTaTKUu. OH CUMTAET, CTO OTPUIATh MEPEBOJ
B [IPENIOJABAHUU MOKET JIUIIb YEJTOBEK TOBEPXHOCTHBIM.

K ocHOBHBIM mcuxojorudeckuM mpuHIUnaM I1. Xaro6oaar oTHOCUT HUHTe-
pec U KellaHue OBIAJETh NMPEIMETOM, BHUMAHUE U B3aUMOJICCTBUE PAa3TUYHBIX
BUIOB MaMsATU. OH CUMTAET MHTEPEC BAKHEHIIEH NBUXKYIIEH CUIION, HaIpaB-
JSOIIMMN T100YI0 AeSITEIbHOCTh, B TOM YUCJIE U PEYEBYIO, T.K. OH KOHLIEHTPUPY-
€T BHUMAaHHUE, 3a0CTPSET BIEYATICHUE, OOECIEUMBAECT MOBTOPEHUE M CO3IAaET
00raTcTBO acColMaIUK.

NHTepec K M3y4EHUIO MHOCTPAHHOTO SI3bIKA HAXOJAUTCS B MPSMON 3aBUCH-
MOCTH OT JIMYHOCTH yuuTels (ero oOpa3oBaHHOCTH, 3HAHUA MpeIMeTa U METO-
JIUKH TIPETI0IaBaHus ), & TAKXKE OT JKEJTaHUS OBJIAJIETh MPEIMETOM.

Baumanne — cmocoOHOCTh yACPKUBATh U BOCKPENIaTh B MaMATH MaTepHual,
ykaszbiBaeT I1. Xar6onar, 3aBUCUT OT ABYX YMCTBEHHBIX IPOIIECCOB: 3areyariie-
HUSI, B KOTOPOM NPUHUMAET y4acTHE HAMPaBJICHHOE BHUMAHHUE, U MMOCTOSIHHOTO
BOCIIPOU3BECHUS, KOTOPOE BO3MOXKHO OJiaroiapsi UMEIoIeMycsi OoraTcTBy ac-
COLlMALIUH.

B nameli crpane cMenaHHbIM METO/T TTOJIYYHJI CBO€ OOOCHOBAHHE B TPYIaX
npodeccopa b.B. benseBa. ABTOp UMEHyeT mpejjaraeéMblii UM METOJ CO3Ha-
TeIbHO-TIpakTUUYeCKUM. OH Ha3bIBAa€T €r0 CO3HATEIbHBIM, MTOCKOIBKY CUHUTAET,
4yTO O0yYEHUE SI3bIKY JIOJDKHO HAYMHATHCS C OCO3HAHUSI U3YUYAEMBbIX SI3BIKOBBIX
(aKkTOB, U MPAKTHYECKUM, TTOCKOJIbKY MPAKTHUKA — PA3IMYHOTO POjaa YIpakHe-
HUSI, 0COOEHHO pEYEBbIC U B MEPBYIO OYEPE/Ib YCTHBIC, UTPAIOT B MPEAJIaraéMoM
UM METO/JIe IOMUHUPYIOIIYIO POJIb.
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Co3HaTeJIbHO — COMOCTABUTEIbLHBIH METO[ MPUMEHSETCS B HACTOSAIEE
BpeMsI B pa3HbIX CTpaHaX, HO HAUOOJbIIEE pACIPOCTPaHEHHE OH MOJIYYUII B Ha-
el CTpaHe. 3HAYUTEIbHYIO POJIb B CO3IAHUU 3TOT0 METOJA CHIIPAJl AKaJIEMUK
JI.B. lep6a. PyxkoBoACTBYSICh HII€IMH MPOTPECCUBHBIX PYCCKUX IEIAaroroB M
METOJIUCTOB M CBOMMHM COOCTBEHHBIMU JIMHTBUCTUYECKMMH B3risigamu, JI.B.
[lep6a BepBbie cHOPMYTUPOBAI Psi/i BAKHBIX MOJIOKEHUN paccMaTpUBAEMOIO
metona. Eme B 1929 r. B pabore «Kak Ha/mo u3y4arb HHOCTPAHHBIC S3BIKM» OH
Jan KiacCu(pUKAIMIO 1elel 00yd4eHHs] MHOCTPAHHBIM SI3bIKaM M HaMETHJI OC-
HOBHBIE ITYyTH PELENTUBHOIO U PENPONYKTUBHOTO ycBOeHUs s3bika. JI.B. Ilep-
0a paszpaboTran MPUHIMIHAIBHO BAXKHBIN JJII METOJAMKU OOYYEHHsS] MHOCTpaH-
HBIM SI3bIKaM BOIIPOC O POJIM POJTHOTO S3bIKA MPU 00y4YEHUH MHOCTpaHHOMY. B
1942 r. oH myOaMKyeT OOCTOSITEIEHYIO CTaThi0 00 00pa30BaTEIHHOM 3HAYCHHUH
MHOCTPAHHOTO fA3bIKAa KaK MpeAMETa IIKOJIBHOTO OOYy4Y€HHUs, KaK BaXKHOU CO-
CTAaBHOM 4aCTU 'yMaHUTAPHOT'O 0Opa30BaHUsI.

[To muenuto JI.B. IllepOsl, caeayer pa3nuyarh: a) s3bIK (peUb) Kak MpoIece
TOBOPEHUS U MTOHUMAHUS; 0) S3bIK KaKk 00paOOTaHHBIN JIMHTBUCTUYECKUU OIIBIT,
00yCJIOBIIMBAIONINI BO3MOXKHOCTh MPOLIECCa TOBOPEHUS U TTIOHUMAHUS; B) SI3bIK
(s13bIKOBOM MaTepuai) Kak HeoOpaOOTaHHBIM JTMHTBUCTUYECKUHN OIBIT, B OCHOBE
KOTOPOTO JICKHT SI3bIK (peub).

JIMHTBUCTUYECKUN OMBIT, WM A3BIKOBOW MATEpHAIl, — 3TO TE€ K€ AKTHI I'0O-
BOPEHHS U TOHUMAaHUs, HO B BUJIe BocrioMuHaHui. OOpaOOTaHHBIN WK YIIOPS-
JIOYCHHBIM JIMHTBUCTUYECKUM OMBIT — 3TO T'PaMMaTHYECKHE MU JIEKCUYECKHE
HOPMBI, CBOVCTBEHHBIE SI3bIKY B JaHHBIA UCTOPUYECKUN OTPE30K BpemeHu. He-
00pabOTaHHBIN JIMHTBUCTUYECKUM MaTepuall — 3TO TOTOBBIC SI3bIKOBBIE €IMHU-
1[bI, KOTOPbIE€ MBI BOCIPHUHUMAEM, HE MOJIBEpras UX aHallu3y; 3TO — MOBTOPEHHE
pa3 CAbIMIaHHOTO 0e3 BHECeHMs TBopueckux dneMmeHToB. JI.B. [llep6a yka3siBaeT
Ha TO, YTO TOBOPEHUE MPOSIBIISIETCS TOTJa, KOTJIa SI3bIKOBOM MaTepuajl HaYnHaeT
MpeBpaaThCs B SA3BIK, T.€. KOTJA y y4YalllUXCSd HAYMHAET CO3/1aBaThC YYBCTBO
SI3bIKa, TIOSIBIIIETCS] CIIOCOOHOCTh CO3/1aBaTh HOBBIE KOHTEKCTHI M OTJIMYATh BO3-
MO>KHbIE€ KOHTEKCThI OT HEBO3MOKHBIX, PABUIIbHBIE OT OmM1O04HbIX (10, 267).

B cBsi3u ¢ pa3zpaboTKoi 3TOro MeTo/1a 0COObIA CMBICI MPUOOPETAET TEOPUS
YMCTBEHHBIX JIeWCTBHM, copMynupoBanHas u paspaboranHas A.H. JleonTse-
BbIM, IL.4. I'anbniepunbiM, H.®. Tanuzunoii, B.B. aBsinoBsim, J.b. DnbkoHU-
HBIM U IIPUMEHHUTENBHO K U3YYEHHIO HHOCTPaHHOTO s3bika M.M. ["'oxiiepaepom.
Oo6s3arenpHbIe yCI0BHUS (POPMUPOBAHUS YMCTBEHHBIX JIEUCTBHUM — MOATAITHOCTD
B UX CTAHOBJICHUHM U HEOOXOJAUMOCTh IMEPBOHAYAIIBHOTO BHEIIHErO AeiicTBus. B
TEOPUU YMCTBEHHBIX JCHUCTBUM BBIACISIOT MSATh 3TANOB: 1) MpeaBapUTEIbLHOTO
O3HAKOMJICHUS C JEHCTBUEM, 2) MAaTEPUAIBHOIO JIEUCTBHSI IO OCBOEHHUIO €0 CO-
nepkanusi, 3) BHelHepeueBoi, 4) ymctBeHHbI. [1.4. ["anbnepun oTMeuaer, 4yTo
ATa TEOpHs JeNaeT Mpouecc O0ydeHUsl YIPaBISIEMbIM U IMO3BOJISIET IMOIYy4YaTh
OYCHb XOPOIIIHUE PE3YyJIbTAThl HAYUYCHUS.

B kauecTBe mpakTHUecKON Ieiau OoOydeHUs MPEeACTABUTENIU CO3HATEIbHO-
CONOCTaBUTEIBHOTO METOJA BBIJIESIN YMEHHUE yYalllUuXCs YUTAaTh U MOHUMATh
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TEKCT U YCTHYIO P€4b Ha CIIyX, a TAKXX€ HAy4YUThb TOBOPUTH M MHUCATh HA WHO-
CTPAHHOM SI3BIKE.

B 0CHOBY COIOCTABUTENIBHOTO METOAA MOJI0KEHBI CIEAYIOIINE TPUHIIUIIBL:

1. Oco3HaHue S3bIKOBBIX SIBJCHUI B MEPUOJ UX YCBOCHHS M CIOCOOOB UX
UCIIOJIb30BaHUSI.

2. CBs3b coJiep>KaHUs C SI3bIKOBOM (hOPMOH.

3. ConocTaBUTENbHOE U3YUYEHUE SI3bIKOBBIX SIBJICHU.

4. OnHOBpEMEHHOE Pa3BUTUE BCEX BUAOB PEUEBOU IESITEIHHOCTH.

5. Pasrpanndenune akTUBHOI'O ¥ ITACCUBHOIO SI3bIKOBOT'O MAaTepHUaa.

6. Mcnonb30BaHKe OTPULIATENIBHOTO SI3bIKOBOTO MaTepurara.

B kauecTBe KOMMEHTapHs K MOCJIEAHEMY IPUHIIMUITY CIEAYET OTMETHUTb,
YTO OTPULIATENIBHBIN S3BIKOBOM MAaTE€pUall MOKHO IMOJYYHTh MPHU BBITOJIHECHUU
THOOBIX YIPKHEHHUH, OJJHAKO OCOOCHHO TOJIE3HBIMU IS 3TOU IIETTH B YCIOBUIX
HCKYCCTBEHHOIO (IIIKOJIbHOTO) YCBOCHHUS S3bIKA SIBJISIFOTCS MIEPEBOJIbI (OCOOEHHO
MMCbMEHHBIE) ¢ POJTHOTO SI3bIKa Ha MHOCTpaHHBIN. Toraa mpeioxKeHne Ha poJI-
HOM $I3bIKE (B CIyuyae HEBO3MOXHOCTH JOCIIOBHOTO MEPEBOa HAa MHOCTPAHHBIM
A3BIK) OYJIET UCTOYHMKOM TOTO OTPHUIATEIBHOIO SI3bIKOBOI'O MaTepuala, KOTo-
pBIil Ja€T BO3MOKHOCTh 00Jiee CO3HATEIBbHO YCBOUTH MOJIOKUTEIbHBIN MaTepu-
aJ, T.€. UHYIO M0 CPABHEHUIO C POAHBIM SI3IKOM KOHCTPYKIIHIO.

KoMMyHuKATHMBHBII MeTO 00y4eHHSI MTHOCTPAHHBIM SI3bIKaM OCHOBAH Ha
KOMMYHHUKATHBHOM IMOJXO/IE.

MHorue coBpeMeHHbIe 3apyOeKHbIE YUEHbIE CUMTAIOT, YTO Mpolecc oly-
YEHUS JOJHKEH ONUPAThCs TOJIBKO Ha COAEPKATEIbHYI0 CTOPOHY, pealibHOE 00-
[IEHUE W UCKJII0YaTh paboTy Hax S3bIKOBOM (popMoH. [[ns 3Toro Heo6Xxoaumo
UCII0JIb30BaTh MOJJIMHHO KOMMYHUKATUBHBIE 3a/1aHMs, aI€KBaTHbIE MTOCTaBJICH-
HOM nenu. [IpuHIMN co3HATENBHOCTH OOYUYEHUSI IPU 3TOM HEJOOLEHUBAETCS U
HE YUYMTHIBAIOTCS KOTHUTHBHBIE MPOLECCHI, XapaKTepHbIE ISl OBJIAJCHUSI UHO-
CTpPaHHBIM SI3BIKOM.

BOJBIIMHCTBO OTEUECTBEHHBIX M 3apyOEKHBIX METOJUCTOB MPUHUMAIOT
TaKO€ TOJKOBAHME KOMMYHHMKAaTHBHOTO METOJa, B COOTBETCTBHUM B KOTOPBIM
nporecc 00y4eHus JOHKEH pa3yMHO COUYETaTh CUCTEMHBIM U COAepKaTEIbHBIN
MIOJIXO/IbI, BKJTIIOYATh B ce0st paboTy Kak Hal (HOPMOM, TaK U HaJ COACPKATEb-
HOW CTOPOHOM peuu. Takasg TpakTOBKa KOMMYHHMKATUBHOCTH ITO3BOJIMJIA OTEYE-
CTBEHHBIM METOJMCTaM BBECTU TEPMHH «KOMMYHHUKATHBHO-KOTHUTHUBHBIA Me-
TOA», TO €CTh NPUBJIEYb BHUMAHUE K KOTHUTUBHOM CTOPOHE MpOLEcca OBJIajIe-
HUSL NHOCTPAHHBIM SI3bIKOM, KOTJIa SI3bIK U3y4aeTCs BHE S3bIKOBOW CpPEAbl U MHO-
rie OCOOCHHOCTH €ro YNMOTpeOJIeHHs, B YaCTHOCTH COLMOKYJIbTYpPHBIC, YCBau-
BAIOTCSI HA YPOBHE 3HAHUM.
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Paznea 2.
HETPAJJUIIMOHHBIE METO/bI ITPEIIO/IABAHUS
MNHOCTPAHHBIX SI3BIKOB

Community Language Learning / Counselling Learning

Metoa «oOmIUHBI) (METO «COBETHMKA») ObLI pa3paboTaH amMepuKaH-
ckuM ricuxosiorom Y. Kyppanom. B ocHOBe mMeTona JNEKUT T'yMaHUCTUYECKUN
0JX0/1 K OOyYEeHHIO U TCUXOJIOTHYECcKash TEOPUsl «COBETHUKA», CYTh KOTOPOil
3aKJII0YAETCs] B TOM, YTO JIIOJSIM HE00X0uMa IMOMOIIlb COBETHUKA-TICUXOJIOTA, a
€ro KOHCYJIbTAllMUd W y4acTHe KeJlaTeJIbHbl B JIIOOOM BHJIE COLMAIBHOM naes-
TEIHHOCTH YEJIOBEKa, B TOM YHUCJE, B 00pa30BaHUMU.

Meton «OOIIMHBDY XapaKTepU3yeTcs CASAYIONIMMH YepTaMu:

— B cOOTBETCBUYU ¢ TYMaHUCTUYECKUM TIOJIXOJIOM K OOYUCHHUIO YUaIIHMCS
NIPUHAUICKUT BEIYyIasi POk B OPraHU3AIMH M TIOCTpOeHUHU Kypca. OOydaemble
OTIPEMICTISIOT Co/ep)KaHue OOYYeHHS W BBIOMPAIOT YAOOHBIA Ui HUX TEMI H
PEXKUM PabOTHI.

— YuuTenb BHICTYNAET B POJIU «COBETHHUKAY», KOTOPBIA MOJICKA3bIBACT yya-
mmMces (pasbl, HEOOXOAUMBIE UM JIJIs1 OOIIEHUS HA HHOCTPAHHOM si3bike. OH He
JOJDKEH TIPETEH0BaTh Ha POJIb JIJIepa WK PyKOBOJUTEISI yueOHOro mpoiiecca,
HE JIOJDKEH 3aCTaBJIATh Y4alluxCsl MPUHUMATh ydacTHe B Ipoliecce OOIIeHUs,
€CJIM OHH DTOT'0 HE XOTAT. YUHUTEIb JOJKEH OBITh HOCUTEIEM SI3bIKa MJIM OYEHb
XOpOIIIO BJIAJIETh SI3BIKOM, TaK KaK B IIpoIlecCe OOIICHHS YyYalllUuics BIIpaBe
3aIPOCHUTH JIFOOYI0 HEOOX0 UMY HH(OPMAIIHIO.

— IlporpamMma oOyueHus crieMalibHO HE pa3padaTbiBaeTcs, Tak Kak Mpo-
necc o0yueHusi pazpalOaThIBaeTCs TakKMM OOpa3oM, YTO ydYalllMecsi CHOHTAHHO
BBIOMPAIOT UHTEPECYIOILYIO UX TEMY U S3bIKOBBIE CPE/ICTBA.

— OCHOBHBIM IPUEMOM OOYYEHHMS SBIJIAECTCS NEPEBOJL C POJIHOTO SI3bIKA HA
VHOCTPAHHBIN.

— Opranmzanus mpoiecca 00ydeHHs] CTPOUTCS CIEAyIOUUM 00pa3oM:
ydamuecs: paboTalT B TPYyMIE, OHU CUIAT BOKPYT CTOJIA JIMIIOM JIPYT K IPYTY
1 00CYXJal0T Ha POJIHOM $sI3bIKE TeMy Oeceibl. 3aTeM HauMHAETCsl OOIEHUE Ha
WHOCTPAHHOM SI3bIKE. YUYUTEIh CUAUT B CTOPOHE M HAOIIOMAET 32 00CYXKICHHU-
€M, a 3aTeM BKIJIFOYAETCS B TMpoIlecc Oeceapl, mpeaiaras SKBUBAJIICHTH Ha MHO-
CTPaHHOM SI3bIKE. YUaIuecsl MOBTOPSIOT (hpasbl IEIMKOM IO HECKOJBKY pas, a
3aTeM 3aMKMCBhIBAIOT MX HAa MAarHUTO(OH, I TOTO YTOOBI MPOCIYIIaTh, CCIH
[IOHA00UTCH.

[TpuBepkeHIIBI METOAA «OOIIMHBD) OTMEYAIOT €ro MOJIMHHO TYMaHUCTH-
YeCKHI XapakTep, HAMpaBJICHHOCTh HA JUYHOCTh YYAIETOCS W OTCYTCTBHE
cTpecca B TIpOIecce YICHHUS.

Hcnonp3oBanue JaHHOTO METO/Ia TIPEATNoiaraeT CreluaibHyI0 MOATOTOBKY
y4uTeNeH, TaK KaK yYUTeNsl KO U MPEenoaaBaTeIi HHOCTPAHHOTO SI3bIKa BY30B
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HE SIBJISIOTCS] TICUXOJIOTaMU U HE MOTYT HCIIOJNb30BaTh COOTBETCTBYIOLIUE TICHU-
XoJloruyeckue npuembl. OTCYTCTBUE MPOrpPaMM U IJIAHOB, KOHKPETHBIX LEIeH 1
3a/1lay Kypca 0oO0y4yeHUusl TakKe He CIOCOOCTBYET IIMPOKOMY PaclpOCTPaHEHUIO
ATOr0 METO0/1a, 0OCOOEHHO B YCIOBUAX MaccoBOM cpeaHei mkosl (8,50).

Cyrrecronequyeckuii meroa (Meros Jlo3aHoBa) moyuns cBOe Ha3BaHUE
OT TEPMHMHOB «CYITECTOJIOTHS» — HAyKa O BHYLIEHUU U «CYITECTONEAUS — pas-
JIeJI CYTTE€CTOJIOTUH, ITOCBAIEHHBII TEOPUN U MPAKTUKE IPUMEHEHHUS BHYILICHHUS
B IMenaroruke. ITOT MeToj OblI pazpaboran u ampoOupoBaH B 1960-e roasl B
bostrapun nox pykoBoACTBOM yueHOTO — ricuxuarpa u nexaarora ['. Jlozanosa.

OTIIMYNTENBHON YEPTOM 3TOr0 METO/A SBIISIETCS PACKPBITUE PE3EPBOB I1a-
MSTH, MOBBIIIEHHE UHTEIUIEKTYaJbHON aKTMBHOCTH YYallUXCsl, UCIOJb30BaHUE
BHyLUEHUs, penakcannu. Merox I'. JIo3aHOBa OCHOBaH Ha aKTUBU3aLlMM PE3EPB-
HBIX BO3MOKHOCTEH YeJIOBEKa, KOTOPbIE HEAOCTATOYHO HCIIONB3YIOTCA B INEfa-
TOTMKE U METOJIMKE MPENnoJAaBaHusi HHOCTPAHHOTO SI3bIKa, HO MO3BOJISIOT CYIIle-
CTBEHHO YBEIMYUTHh OOBEM MaMATH M CHOCOOCTBYIOT 3alIOMUHAHUIO OOJIBILIETO
KOJIMYECTBA MaTepurasa 3a eUHUILy BPEMEHH.

OCHOBHBIMM CPEICTBAMM AKTHBU3ALUU PE3EPBHBIX BO3MOXHOCTEW 4eIIO-
BEKa, 110 JIO3aHOBY, SABISAIOTCS CIECIYIOLIHE:

Aemopumem. JIMUHOCTh YUUTENS UTPACT BEAYILYIO POJb B IpoLecce 00y-
yeHus. OnpenereHHble KauecTBa, KOTOPhIMU JOJKEH 00J1afaTh yUuTenb ( yBe-
PEHHOCTh B cebe, yMEHUE BECTH YPOK B COOTBETCTBUH €O crenuuKoil Merosa,
BHEIIHHUE JaHHbIE, SHTY3Ua3M U T.J.), CIOCOOCTBYIOT MOBBIIICHUIO €0 aBTOPU-
TeTa W MOMOTAIOT 3aBOEBATh PACIOJIOKEHUE YYaIllUXCs, YTO HEOOXOAUMO s
YCHEIIHOTO 00yYEeHUSI.

Hngpanmunuzayusa. llog 5TUM TEPMUHOM TOHUMAETCA «CO3JIaHUE B TPYII-
ne OoOCTAaHOBKM Pa3yMHO OPraHM30BAaHHOTO KOJUIEKTHBA, B PE3yJIbTAaTe Yero
y4daluecs OKa3bIBaIOTCS B OJAronpusATHBIX JJ1s1 00y4YeHUsl YCIOBHUSAX B3aUMHOTO
JIOBEPHsI, OCBOOOXIAIOTCA OT HAIpPSKEHHOCTH U CKoBaHHOCTW» (5, 83). Uc-
M0JIb30BAHUE POJIEBBIX UTP, MY3bIKM U KOM(MOPTHBIE YCIOBUS JUIsl 3aHATUN TO-
3BOJISIIOT ydalIuMcsi OOpecTH YyBCTBO YBEPEHHOCTH B cebe, obecreunBaror Oia-
TOIIPUSITHBIE BO3MOYKHOCTH JJIs1 OBJIAJICHUS] YUEOHBIM MaTepUaJIOM.

Jeynnanosocms. ITO 03HAYAET, YTO YUUTENb WIN 00y4aeMblid UCIOIb3YET
KECThl, MUMHUKY, UHTOHALIMIO U OIPEACICHHYIO MaHepy IMOBEAEHUS AJI1 TOTO,
4YTOOBI OKa3aTh BIUSHUE HA COOECETHUKA, PACIIONOXKUTh K ce0e OKPYXKarOIIHX.
[TonoOHas qBYMIIaHOBOCTh, WJIM BTOPOE «51» YUHUTENS, CIIOCOOCTBYET CO3JaHUI0
€ro aBTOPUTETA, & TAKXKE MMOMOraeT PacKpEnoIlEeHNIO, peJaKcalud U NH(paHTH-
JIU3alUd 00y4aeMbIX.

Humonayus, pumm u konyepmuas ncesoonaccuenocms. CONNIACHO CyITe-
CTONEINYECKOMY METOAY, CIYyIIAaHWE JTOJDKHO OBITh OPraHU30BaHO ONPEJECIICH-
HbIM 00pa3oM. OcoOble TpeOOBaHUS NPEABABIAIOTCS K WHTOHALMU U PUTMY
3Byvallero mMarepuaia. TekCcTOBbI MaTepuan «HUCIOIHSAETCS» MpernogaBaTeieM
B OIPECICHHOM PUTME B CONPOBOXKJICHUU CHEUATBHO MOJI00PaHHON MY3BIKH.
My3bIKa, Tak ke KaKk 1 UHTOHALMSI, PUTM JO0JDKHA UMETh OIPEACIICHHYIO 4acTo-
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Ty ¥ CIOCOOCTBOBATH pelaKCalliyd U MEIUTALUU, YTO NPUBOJUT yYaIUXCS B CO-
CTOSIHME TaK Ha3bIBAEMOM «KOHIIEPTHOM INCEBIONACCUBHOCTH», KOTAa OHU JTy4Y-
1€ BOCIPUHUMAIOT U 3a[IOMUHAIOT MaTepUal.

Cyrrecroneanueckuii meroa ['. Jlo3aHoBa MOJOXKKI Hayano pa3BUTHIO B
OTEYECTBEHHON METOAMKE LIEJIOr0 psA/la MHTEHCUBHBIX METO/O0B, OCHOBHBIMHU U3
KOTOPBIX SABIISIOTCS: METOJ] aKTUBH3AIIUN PE3EPBHBIX BOZMOXKHOCTEH JTUUYHOCTH U
kouiektuBa ['.A. Kuraitropoackoii, meron norpyxenus (A.C. IlnecueBuy), run-
Honeaus (3.B. CupoBckuil), puTMoneaus, pejakconenus u ap. B kauectse uenu
o0y4eHHs aBTOPbl HMHTEHCHUBHBIX METOJIOB BBIJIBUTAIOT OOYYEHUS YCTHO-
pedeBOMY OOIIECHHUIO B CKAThIe CPOKU MTPU MAKCUMAIIbHOM KOHIIEHTPAIIMH YacOB.

HMHTEeHCHBHBIE METOBI MOSBWINCH B OTBET HA COL[MAJIbHBIN 3aKa3 00IecT-
Ba. [IepBbIc MHTEHCUBHBIE KYpCHl BO3HUKIIM B IIEPUOJ BTOPOM MHPOBOK BOVHBI
(Apmelickuii MeTO1) U OBLITM OPUEHTHUPOBAHBI HA TTOJATOTOBKY BOEHHBIX CIIEIIHA-
JIUCTOB.

CTOpPOHHUKHM MHTEHCHUBHBIX METOJOB MEPEOCMBICIWIM U Pa3BUIM MHOTHE
nosniokenus: metona Jlozanosa. Tak, I'.A. Kutaliropoackas oOparmiaetr ocoboe
BHUMAaHHE Ha JINYHOCTh 00y4aeMOro, €ro TBOPUYECKUIM U MHTEIJIEKTyaIbHBIN 1O~
TEHIIMaJ, €r0 POJib B KOJIJIEKTHUBE.

MeTon akTMBM3AIMU PE3EPBHBIX BO3MOXKHOCTEW JMuHOCTH Kwurtaitropos-
CKOW MPUBHOCUT B UHTEHCUBHBIE METOJIbI AJIEMEHTHI JUYHOCTHO — OPUEHTUPO-
BanHoro o0yuenus (Learner-centered approach) u paccmarpuBaet 00ydeHue Kak
npouecc OOIIEeHUs W AMANora, KOTOPbIH HOCUT XapaKTep B3aUMHO OIOCPENO-
BAHHOW aKTUBHOCTH MEXIYy MPENoaBaTelIeM U y4allUMUCA, KOT/la YUYEHUE Wr-
paeT BEAYLIYIO pOJb IO CPABHEHUIO C O0YUEHHUEM.

I'.A. Kuraifropoackas nepecMaTpuBaeT COACpPKAHUE TEPMHUHA «aBTOPH-
TET» U TOBOPUT O TBOPUECKOW POJIM MPENOAABATEINS, CO3AAaHUU TOBEPUTEIBHBIX
OTHOLIEHUH B IpyNIe U MEXIy MpenojaaBaTelieM U IPyNIoi, KOTopble Crocoo-
CTBYIOT MOBBILIEHUIO MOTHBAlMU U SMOIIMOHAILHOTO TOHYCa ayJdUTOpUH, 0oOec-
NEYMBAIOT PACKPBITHE PE3EPBOB TUYHOCTHU yuamerocs (7,7).

MeTo1 akTUBU3ALMK ONIMPAETCS Ha CIIEAYIOIINE MPUHIIMIIBL:

— JABYILUIAHOBOCTD,
— IIO3TAIIHO-KOHICHTPUYCCKAA OpraHu3anusia 3aHﬂTHﬁ;

— 100aTbHOE MCIIOJIb30BaHUE BCEX CPEICTB BO3JACHCTBUSA HA MCUXUKY yda-
IIMXCS;

— YCTHOE OIIEePEIKEHHE;
— HCIIOJIb30BaHNEC WHIMBHUIYAIIBHOTO 00yUYCHUS Yepe3 IPyIIOBOE;
— B3aUMOJICHCTBUEC POJICBBIX M JUYHOCTHBIX JJICMEHTOB B OOYYCHHH

(5,121-122).
HexoTropsie 1010KEHUS U DJIEMEHTHI TOI'0 METO/1a IIUPOKO UCIIOJIb3YIOTCS
B IIPAKTHUKE NPETIOJaBaHUsl MHOCTPAHHBIX SA3BIKOB B Poccum.
CerrecroneJu4ecKrii METOJl, KaKk U BC€ UHTEHCUBHBIE METO/Ibl, BbI3bIBAET
MHTEPEC Yy yualuxcs U MpernojaaBaTesiei, Tak Kak HarpaBlieH Ha oOydeHHue 00-
27



IICHUIO B C)KAThIE CPOKH, a PE3yJIbTaThl OKA3bIBAIOTCS OLIYTHMBIMH YXKE 4epe3
HECKOJIBKO 3aHATUH.

OTtpunarenbHble CTOPOHBI Ha3BaHHBIX METOJOB 3aKJIFOYAOTCSA B TOM, UYTO
pedb yJamuxcs U300MIyeT OMMOKaMH, U B TIPOIleCce OOIICHUS 3TO 3aTPyIHSCT
nonnManue. Kpome Toro, ucmonp3oBaHie HHTCHCHUBHBIX METOJIMK TpeOyeT crie-
[IUATBHOM MOATOTOBKH MPEINO/IaBaTEIICH.

B cBs3u ¢ 3THM crieyeT paznuyarh MOHSTHS «MHTEHCHUBHBIE METOIBD» U
«uHTeHCUuUKaus mporecca ooydeHus». VHTencudukamuss o0ydeHus mpearo-
JjaraeT noBbimeHue d(PPEKTUBHOCTH Yy4eOHOTO IMpoliecca 3a OJHO U TO K€ WITU
MeHbIIee KomudyecTBO BpemeHH. Cama 3(Q¢EeKTHBHOCTh 3aBUCUT OT TOYHOCTH
oOydenus. TouyHOCTh O0Oy4YeHMs TperoaraeT aeKBaTHOE BIIAJICHHUE BCEMH BU-
JTAMH PEUEBOM JIEATEIHPHOCTH B COOTBETCTBUH C CUTYAIMsIMU OOIIEHUS; OTCYTCT-
BUE ONMMMOOK Ha YpOBHE s3bIKA M peud. IHTCHCHBHBIC METOBI OPUEHTHUPOBAHBI
Ha JIOCTIKEHHUE MaKCUMAJIBHBIX PE3YJIBTaTOB, HO 0€3 y4eTa TOUHOCTH O0yICHUSI.

Meton «tuxoro» odydyenmsi (The silent way) onupaercs Ha CTPYKTYpPHBII
MOAXOJ B JMHIBUCTHKE M T'yMAaHUCTHYECKOE HAMNPABJIEHUE B ICUXOJOTHH. AB-
TOpoM 3Toro Meroza sipisiercs K. I'aTTeHbo, KOTOPBIN MEpEeHeC CBOM OIBIT CO3-
JaHusl TPOrpaMM 1Mo OOYYEHHI0 MaTEMaTHUKE U YTEHHUIO HAa POJHOM S3bIKE Ha
METOJIMKY INPENOJAABAHUS NHOCTPAHHBIX SI3bIKOB.

Ha3Banue Merona oTpa)kaeT WIECK aBTOpa O TOM, YTO MHUIIMATUBA Ha ypo-
K€ JIOJDKHA UCXOAMTH OT yYalIUXCs, pe€db KOTOPBIX 3aHUMAET OOJBIIYIO YacTh
y4eOHOr0 BPEMEHH, a YUUTEIb JOKEH TOBOPUThH Ha YPOKE KaK MOXKHO MEHBIIIE.
OOyueHue B THILIHHE, B IPOTUBOBEC MMOBTOPEHHUIO M BOCIPOU3BEICHUIO 3a YUH-
TEJIeM, CTAHOBUTCSI IPUEMOM, KOTOPBIN CIIOCOOCTBYET MBICTUTEIBHOMN JesTelNb-
HOCTH Y KOHIICHTPAIIMU yYallIUXCs MPU BBIMOTHEHUH 3aaHus (8, 52).

[IpumeHneHnue mMeToja «TUXOro» oOy4eHHs UMEET ONpeJleJICHHbIE OrpaHu-
YEeHUS, TaK KaK MMPEIoJIaraeT BEICOKYIO CTENEHb 3aUHTEPECOBAHHOCTU yYallluX-
Csl M HaJM4KMe BHYTPEHHEH MOTHBAILIMM, YTO HE BCErJa peajlbHO B YCIOBUAX 00-
1eo0pa3zoBaTEIbLHOM CPeAHEH IKOJIBI.

[1010KUTENBHON YEPTOM ATOTO METOMA SBIISETCS CTUMYJIMPOBAHUE CAMO-
CTOSITEJIBHOCTH Y4YalllUXCS M HUCIOJIb30BaHUE B Tpoliecce 00yueHHs pa3zHO00-
Pa3HbIX OMOP U HATJISAIHBIX TOCOOUH.

Meton omopwsl Ha ¢usnueckue aeiicrBus (Total physical response —
TPR) pa3paboran ncuxosioroM J[)x. AiepoM U OCHOBaH Ha CTPYKTYpPHOU JIMH-
IBUCTHKE, OMXEBHOPU3ME M TYMaHHUCTHUYECKOM HANpaBICHHH B OOy4YCHHH, a
TaKXKE€ Ha TMOJOXKEHUH MCUXOJIOTHH O KOOPAMHAIIMU PEeYH U (PU3NIECKUX JCHUCT-
BUH, KOTOpPBIE €€ COMPOBOXKAAIOT. MeTo | pa3BUBaeT UACH HATYpPAIbHOTO METO-
na. CyTb €ro COCTOUT B TOM, YTO MPU 00YUYEHUH MHOCTPAHHOMY SI3bIKY HEOOXO-
MO UMHUTHPOBATH MPOIIECC OBJIAACHUS IETHbMHU POJHBIM SI3BIKOM, KOTOPBIH yC-
BAaMBAETCS MapauIeTbHO C BBHIITOJHEHUEM COOTBETCTBYIOIIUX (PU3UYECKUX JICH-
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cTBuid. Bocnipusitue cTpyktyp obisierdaercs, €ciid 3TO CONPOBOXKJIAETCS JEHCT-
BUSIMHU, BBIIIOJIHAEMBIMU YYUTEIIEM U yYAILIUMHUCS.

OO0yueHre HHOCTPAHHOMY SI3BIKY € MOMOIIbI0 KoMnbIOTepa (Computer
assisted language learning) onupaercst Ha OUXEBHOPUCTCKYIO TCOPUIO U JTUYHO-
CTHO-OPUEHTUPOBAHHBIN MOJIXO/I B MEIarOTUKE.

KomneiorepHoe oOydeHne Moaydnsao UIMPOKOE paclpoOCTPAHEHHUE B METO-
JTUKE TIPETOoJIaBaHMsl MHOCTPAHHBIX SI3BIKOB Oyiarogaps pa3paboTKe WHIUBHUITY-
JIBHOTO MOJX0/1a K 00yYEeHUIO, TOCTUKEHUSIM B 00JaCTH IPOrPAMMHUPOBAHHOTO
00y4eHHs] ¥ KOMITbIOTEPHOM JTMHTBUCTUKHU, UCCIIEIOBAHUSAM BO3MOKHOCTEH Ma-
mMUHHOTO TiepeBofa. Lllupokoe pacmpocTpaHeHHEe KOMIbIOTEpa B COBPEMEHHOI
KHU3HHU, a TaK)KE CHEIHabHbIE 3HAHHs, KOTOPbIe HEOOXOAUMBI MPEIo1aBaTeI0
IIPU €r0 UCIIOJIb30BAHUH, TIO3BOJISIOT TOBOPUTH 00 0OYUYEHHH C TIOMOIIBIO KOM-
IBIOTEpa KaK O HANpaBJIEHUH B METOJUKE MPENoIaBaHNsi HHOCTPAHHBIX SI3bIKOB
(8,55).

[lepBble KOMIIBIOTEpPHBIE MpOrpammsbl, nossusBmuecs B 1960-70 ronei,
MPEICTaBIISIIN COO0W TpaMMaTHYECKHE U JIGKCUYECKHUE S3BIKOBBIC YIIPAKHEHUS.
B 70-e roapl pazpabotuuku ctanu oOpamiaTh 0oJibllie BHUMAHUS Ha COJEpXka-
TeIbHYI0 CTOpPOHY mporpamm. MccrnenoBanus B 001acTH MCKYCCTBEHHOTO WH-
TEJUIEKTa MO3BOJIMIA 3HAYUTEIHHO YIyYIIUTh MPOTPAMMBI U OPUEHTUPOBATH UX
Ha OopMUPOBaHUE KOMMYHHKATUBHBIX yMEHUN o0ydaeMbix. OqHako mpobiema
KOMMYHUKATUBHOW HANPABICHHOCTH KOMIBIOTEPHBIX MPOTPAMM MO-MPEKHEMY
OCTAaETCsl aKTyaJIbHOM.

B nacTosee BpeMs CymecTBYIOT CIEAYIOIIUE TPYIIbI MPOTPAMM:

— TPEHUPOBOYHBIE IPOTPAMMBI JIJIsi MHIUBUyIbHONU pabOThI JJOMA UIIU B
KOMIIBIOTEPHBIX KJIACCaX, OPUEHTUPOBAHHBIE HA OBJIAJICHUE TPAMMATHYECKUMHU
dbopmMamu, JTEKCUYECKUMH €IWHUIIAMH, PEUYEBBIMH OOpas3llamMu, a TaKkXe IMpo-
rpaMMbl TI0 OOYYEHHIO YTCHHIO W MUCHMY, MPEANOJararolife HCIOIb30BaHUe
TEKCTOBOTO PEAAKTOPA;

— TEKCTOBBIE MPOrPAMMBI [JIi WHIWBUAYAJIBHOW, MApHOW W TPYIIIOBOU
paboThI, TO3BOJISIIOIITNE MOAU(PHUITUPOBATH TEKCT: PACCTABIATh 3HAKU TMPENUHA-
HUS, IEPErpyNIUPOBBIBATH MPEIOKEHHUS, PEIAKTUPOBATh TEKCT U T.1.;

— WIPOBBIE MPOTPAMMBbI, IOCTPOEHHBIE HA MPOOJEMHBIX CUTYalUsIX U CIIO-
coOCTBYIOIIME MOTUBAIIMK ydamuxcs (8,55).

MHorue METOAUCTHI U UCCIIEI0BATENN CYUTAIOT, YTO KOMIIBIOTEPHBIE IIPO-
rpaMMbl 3aHMMATENIbHbI, HHTEPECHBI, MOBBIIIAIOT MOTUBALMIO OOy4YEHHUs, CIIO-
COOCTBYIOT Pa3BUTHIO KOMIETEHIIMM YYalllUXCsl, HO [0 CBOEW MPHUPOAE OHU HE
npeaHa3HavYeHbl I GOPMHUPOBAHUS KOMMYHUKATUBHOW KOMITIETEHIIUU BO BCEM
ee MHOrooOpa3uu HUKOTJa HE CMOTYT 3aMEHHUTh YUUTENsS Ha YPOKE.

Co3nareqbHO-opueHTHPOBaHHBIM moaxoa (Consciousness-raising ap-
proach) ocHOBaH Ha OCO3HAHHWH (POPMBI SI3BIKOBOTO SIBIICHUS — JIGKCUYECKOTO U
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IrpaMMaTHYeCKOT0 — M 0a3upyeTcss Ha JTaHHBIX KOHTPACTUBHOW JIMHTBUCTUKH M
WHIYKTUBHOM Croco0e oBiaaeHms sS3bIkoM. [loaxon pa3pabaThiBaics IpuMe-
HUTENBHO K OOYUYEHHUIO TpaMMAaTHKE: OBJIQJICHHE TPaMMAaTUYECKUMH HABBIKAMH
paccMaTpUBaIOCh KaK MOCTETICHHOE OCO3HAHUE (POPMBI.

[Tonxom WMeeT MHOTO OOIIETO C M3BECTHBIM B OTEUYECTBEHHOW METOIIMKE
CO3HATEILHO-COTIOCTABUTEIBHBIM METOJIOM, KOTOPBIM HCXOAUT W3 TOTO, YTO
MBIIIJIEHUE Ha BCEX SA3BIKAX OAMHAKOBO, PA3IMYaIOTCA JHUIIb (OPMBI €T0 BhIpa-
YKEHUSI, IPEJICTABIICHHBIE B SI3bIKAX PA3HBIMU JIMHTBUCTUYECKUMH CPEJICTBAMH.

CTOpPOHHUKH JAHHOTO MOAXO0a MBITAIOTCS MPUMHUPUTH JIBa HAIMIPaBJICHUS B
00y4YEeHHUH: TPATUIIMOHHOE U «IIPSIMUCTCKOEY.

B mporecce oBinageHus SA36IKOM YUAIIHIACS JOKEH MPOJEnaTh MyTh OT aK-
TyaJIBHOTO OCO3HAHUS SI3BIKOBOTO SIBJICHUS K OECCO3HATEIILHOMY KOHTPOJIO B K
MIOJTHOM OECCO3HATEIHPHOCTH HA 3TAIE COBEPIIICHCTBOBAHUS, €CIIU OH TIPOI0JIKA-
€T U3YUYCHUE WHOCTPAHHOTO SI3bIKA ITOCJIE IIKOJIBI U CTPEMUTCS K YPOBHIO, OJTH3-
KOMY K YPOBHIO BJIaJICHUSI HOCUTEIS SI3bIKA.

HecoMHEHHBIM JTOCTOMHCTBOM JIaHHOTO TIOJIXO0Ja SIBJIACTCS HaIpaBJICH-
HOCTh Ha 0ecCO3HATENIbHOE OBJIAJICHHUE SI36IKOM, OPUCHTAINS Ha UCTIOIh30BAaHUE
U3y4aeMbIX SBICHUI B mporiecce OOMICHHUS W MPUMEHEHHE ayTeHTUYHBIX MaTe-
puasioB. BMecTe ¢ TeM cieayeT ykazaTh Ha HEKOTOPBIE OTPHIIATEIbHBIE CTOPO-
HBI: TIPEYBEIIMUEHUE POJIM JIMHTBUCTHYECKUX 3HAHWM, OINEpaluil COMocTaBJe-
HUS, CPaBHEHUS W aHanu3a. JKecTkasi CBA3b CUCTEMBI YIPAKHEHUIN C OMOPHBIM
TEKCTOM U HEJOOIICHKA IeJICHANPABICHHOTO (DOPMUPOBAHUS PEUYECBBIX YMECHHIA
B DKCIIPECCUBHBIX BHJIaX PEUYEBOU JEATEIHLHOCTH TAaKXKE OTPUIIATEIBHO CKa3bl-
BAIOTCS HAa OBJIAJICHUU SI3BIKOM.

Meton kommyHukaTuBHBIX 3agaHuii (Task-based learnin) — mpencrams-
eT co00i pelIeHne MesIoTo psiga KOMMYHUKATHBHBIX 3a/1a4, IPEIaraeMbIX YUH-
TEJEeM, pelras KOTOpbIe, yJalluecs BBITIOJHIIOT PEUYCBbIC U HEPEUEBBIC JEHCT-
BUS, BCTYIAIOT B KOHTAKT JAPYT C JAPYTrOM, C TPYIION ydYalIuxcsl WIA C YYUTe-
JIeM, TIBITasICh HAUTH TIPaBUIIBHBIC IMyTH PEIICHHS MOCTABICHHOW KOMMYHHKA-
TUBHOW 3amaun. [Ipu 3TOM 9acTo MCMONB3YIOTCS HE TOJIBKO peueBhie, HO U (u-
3WYECKUE ACUCTBHS, XKECThl, MUMHKA H T.].

Y4eOHbIe MPOTPaMMBbl, COCTABICHHBIE B COOTBETCTBUH C JAHHBIM METOJIOM,
MPEICTaBIAIOT cOO00M HAOOpP KOMMYHUKATHBHBIX 33JaHUN W HE MPEIOIaraioT
0TOOp M OPTraHU3AITUIO TTOJICKAIIETO YCBOCHHIO SI3IKOBOTO MaTepuaa.

Bormpoc 0 Tom, HACKOJIBKO HEOOXOIMMO U B Kakoil (hopMe MOXKET OcCyIe-
CTBJISITHCSL YIPABJIICHUE YUYCOHOU MEATEIHLHOCTHIO yYAIIUXCS MPH HCIOJIb30Ba-
HUW METOJa KOMMYHHUKATHUBHBIX 3aJlaHUM, SBISICTCS CIIOpHBIM. [Ipemmosaraet-
cs1, 9TO (OpMUPOBAHUE KOMIETEHIIMN HA MHOCTPAHHOM SI3BIKE TpEOyeT HEe CHC-
TEMaTU3aINN U3y4aeMbIX S3BIKOBBIX SIBJICHHM, a CO3/TaHUSI YCIOBHMA, B KOTOPHIC
BOBJICKAIOTCS O0ydaeMble C IEIbI0 PEIICHUS KOMMYHHKATHBHBIX 3amad. [l
ATOTO CJENyeT UCKIIOUUTH JII000e IeneHanpaBieHHoe (OpMUPOBAHUE TpaMMa-
TUYCCKON (JIMHTBUCTHYECKOW) KOMIIETESHIIUN U MOJICTTUPOBAHKS PEUYCBOTO MTOBE-
nenus (8,62).
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Cne):[yeT OTMETUTH, YTO MCTOJ KOMMYHHNKATHBHBIX 3aJaHum HaxXoauTCs B
CTaauun pa3BUTHA, IIPOLECCC €T0 CTAHOBJICHUA KaK MCTOAA CIIIC HEC 3aBCPIICH, YTO
ITO3BOJIACT BHOCHUTL YTOYHCHHA U M3MCHCHUS C LCJIBIO OIITUMU3AIUK ITPOLECCa
O6y‘{eHI/IH HWHOCTPAHHBIM A3bIKAM.

Heiipo-nmuHrBucrudeckoe mporpammupoBanue (Neuro-Linguistic Pro-
gramming) — 3TO, C OJAHOM CTOPOHBI, UICKYCCTBO U HayKa COBEPILIECHCTBOBAHMSI
JMYHOCTH, UCCIIEIOBAHUE, MIOCBSIICHHOE HAaBBIKAM JIUMAEPCTBA, a, C APYroii, Ha-
[IPaBJICHUE B METOAMKE IPENOAABAHUS HHOCTPAHHOIO $3bIKA, MO3BOJIAIOLIEE
YCIEIIHO PacKpbIBaTh U aKTUBU3HPOBATh PE3EPBHBIE BO3MOXKHOCTH JIMYHOCTH B
poLecce MOTPYKEHHsI B HMHOS3BIYHOE S3BIKOBOE W PEUEBOE IPOCTPAHCTBO.
Helipo-nunreuctuueckoe mnporpammupoBanue (HJIII) 3arparuBaer m cnocod
MBIIJIEHUS, OT KOTOPOT'O 3aBUCAT BCE HAIIM JAOCTHXKEHUA B 1enom. «Monenu-
pysl MBICTUTENbHBIA MPOLIECC, BOSHUKHOBEHUE U Pa3BUTHE UYBCTB U yOex[e-
Huii, HJIIT paccMarpuBaeTr Bce COCTABIIAIOIIME YEIOBEUYECKOIO OIIBITA, HO IIpe-
x1e Bcero HJIIT 3anumaetcs npoueccom oOieHust — oOIeHHs] YeJIoBeKa C ca-
MUM CO0010 U ¢ ApyrumMH JiroasMm» (1,6).

HJIIT nosiBunock 6omee 20 net Hazaa B yHuBepcutere Canra-Kpys B CIIA.
Ero ocnoBarensimu 6butn [xon I'pungep, B To BpeMsi acCUCTEHT Kadeapbl JTUH-
IBUCTUKH, U Puuapa BaHmep — CTyIeHT ICUXO0JI0THYECKOTO U MaTEMaTHYECKO-
ro (hakynbTeToB, yBIEKaBIIUiCS Ticuxorepanuei. ['punaep u banmiep B cBoux
MCCIIEIOBAHUSX MOIBITAINCH «CMOJEIUPOBATH) EATEIBHOCTh TPEX NICUXOTEpa-
IIEBTOB, YK€ IOJYUYUBIINX K TOMY BPEMEHU MEXAYHApOJHOE Npu3HaHue. Mmu
obumm @punr Ilepn3, TamaHTIWMBBIN IICUXOTEPANEBT, OCHOBATENb TEJbIITAT-
Tepanuu, Bupmxkuaus Catup, KpynHbIi CEUaINCT B 00J1aCTH CEMEMHOM Tepa-
MU, KOTOPOH yIanochk pa3o0parbes B pAJle, Ka3ajaoch, HEPA3PEUINMBIX PodIeM
B cepe MEKIMYHOCTHBIX B3aMMOOTHOUIEHUH U MUITOH DPUKCOH, BCEMUPHO
U3BECTHBIA TUITHOTEPAIIEBT, OCHOBATEIb COBPEMEHHON TMITHOTEPAIIUY.

[lenb, koTOpyIO cTaBWiIM Tiepes coboit I'punaep u banmnep, cocrosiia B
TOM, YTOOBI BOCIIPOM3BECTH T€ MOJEIH OOIIEHHUS, KOTOPHIMH MOJIb30BAIUCH ITH
BBIJIAIONIMECS YYEHbIE, C TEM, YTOOBI 3aTeM HCIIOJIb30BaTh UX B CBOEHl pabdore.
PesynbraTrom 3TOr0 3Tamna uccieqoBaHus SIBUJICS HAOOP TEXHUK, IPUMEHSIEMbIX
JUISL TIOBBIICHUS d()DPEKTHBHOCTH OOIICHUS, ONTUMHU3AIIMN TIPoIecca 00yUCHHS
U JUIs JIMYHOCTHOTO COBEpLIEHCTBOBaHUs. Cleayrommii 3HaUUTEIbHbBIN BKJIA] B
neno passutust HIII 6bu1 cnenan ['peropu beittconoM, OpuTaHCKUM aHTPOIIO-
JIOTOM, MHOTO pabOTaBLIMM TaKXe B c(epax NMCUXOTepanuu, KUOCPHETUKH U
ouosoruu. HJIIT GeicTpo pa3BuBaeTcs, npejiaras JosM pa3HOOoOpa3HbIe CXe-
MBIl JIOCTHKEHHUSI yCIl€Xa M COBEpPUIEHCTBA B pa3HbIX cdepax IeATeIbHOCTH,
BKJIIOYasi 00Opa30BaHHUE.

Meton HJIII moctaTouHO ClIOKEH, HO €ro Ha3BaHHE PacIIM(ppPOBBIBACTCS
JOCTaTOYHO MPOCTO.

Heilipo — cBugeTenbcTByeT 00 OTHOIIEHUH K MBIIUICHUIO UM YyBCTBEHHO-
My BOCHPHUSATHIO — K TPOLIEcCaM, MPOTEKAIOIMM B HEPBHOW CHUCTEME U UIparo-
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MM BaXXHYIO poJib B (POPMHPOBAHUU YEIOBEUYECKOrO MOBEACHMS, a TaKXKe K
HEHPOJOTUYECKUM TpolieccaM B cepe BOCTIPUATUSA — 3PEHUs, CIyXa, TAKTUIb-
HBIX OIYILCHUH.

JIMHIrBUCTUYECKUN — UMEET OTHOLLIECHHUE K SI3BIKOBBIM MOJEIISM, UT'PAIOLLIUM
BOXHYIO pOJIb B JOCTH)KCHUHM B3aUMOIIOHUMAHMS MEXAY JIOIBMH U COCTaB-
JAOIIMX AP0 KOMMYHHUKATUBHBIX IIPOLECCOB.

[TporpamMMupoBanue — yka3blBa€T Ha TOT CIIOCOO, IPU MOMOIIU KOTOPOTro
MBbl OpraHU3yeM Hallle MBIIUIEHUE, YTOObI B KOHEUHOM MTOT€ JOCTUYb IOCTaB-
JICHHBIX LIEJIEH.

Teopust muoxecTBenHoro unresiekra (The Theory of Multiple Intelli-
gencies). Co3natens 3Toi Teopuu ['oBapa ['apaHep - OJuH U3 camMbIX HU3BECT-
HBIX Y4eHBIX B cepe obpazoBanus B CIIIA, aBrop moHOTpadwuit u 6o1ee COTHH
HAYYHBIX CTaTe€dl MO BOMPOCaM KOTHUTHUBHOTO Pa3BUTHS U HEUPOIICHXOJOTHHU.
Ero kuura «I'paHuUIlbI MBIIUICHUS: TE€OPHUS MHOXECTBEHHOTO MHTEIIEKTay», U3-
naHHast Ooyee yeM Ha JecsTH si3blkax, chaenana ['. ['apaHepa ogHMM U3 caMbIxX
BIIMSITENLHBIX MPEICTaBUTENICH 00pa30BaTEIILHON TECOPUH M MPAKTUKUA U 3aBOE-
Bajia eMy MEKyHapOIHYIO H3BECTHOCTb.

I'. TapaHep BBLACTIII BOCEMb OTHOCUTEIEHO aBTOHOMHBIX MHTEIUICKTYallb-
HBIX CIIOCOOHOCTEH: JMHIBHUCTUYECKYIO, JIOTMKO-MAaTEMaTHYECKYI0, MPOCTpaH-
CTBEHHYIO, MY3bIKaJbHYI0, TEJIECHO-KMHECTETUYECKYI0, MEXINYHOCTHYIO,
BHYTPMWJIMYHOCTHYIO M €CTECTBOUCIBITATENbCKYI0. [locmeansst mo3Bossier omo-
3HaBaTh, KaTEropu3oBaTb U HCIOJIb30BaTh CBOWCTBA OKPYXKAIOIIEH CpE.IBL.
I'. F'apaHep Takke OTMEYaeT, YTO MOTYT OBITh BBISIBIICHBI U HOBBIE HHTEJUICKTY-
aJIbHBIE CIIOCOOHOCTH, €CIIM OHU OYyAyT OTBEYaTh BBHIPAOOTAHHBIM KPHUTEPHUSIM.
DTy TEOpHUIO MPUMEHSIOT Ha BCEX YPOBHSX OOYUYEHHS — OT JOIIKOJBHOTO JI0
o0pa30BaHMs B3POCIBIX; UCMOJIB3YIOT MPU O0YyUYEHUHU aKaJEeMHUYECCKHM JIHUCIIUII-
JWHAM H B X0Jie IPOo(deCCHOHATBHON MOATOTOBKH, a B IMIKOJBHBIX KJIAcCaX — KaK
Ui OOBIYHBIX, TaK M OJAPEHHBIX YYCHHKOB U JETEH, MMEIIIUX MPOOIeMbl B
W3YyYCeHUHU TE€X WU WHBIX JUCHUIUIMH. JTa TEOpHUs MOATBEPKIACT TO, C YeM Iie-
JaroTy CTAJIKMBAFOTCS KaXKIbI JCHB: JIIOJU MBICIAT U y4aTcs MHOTUMHU Pa3HO-
o0pa3HbBIMU CIOCOO0aMH. DTa TEOpHs TAaKKe 3a/1aeT KOHIENTYyalbHbIE OCHOBBI
JUIA OpraHu3alud U pediexkcuum B mIporecce pa3paboTKH yuyeOHBIX IUIaHOB,
OoleHKU d(PPexkTUBHOCTH OOpa3oBaHUs M TMEAArOrMYecKoil MpakTUKU. B cBOIO
ouepenp Moj00Has peduieKcHs MO3BOJISET MHOTMM IeJaroraMm pa3padarbiBaTh
HOBBIE MOJXOJbl, CIOCOOHBIE OoJiee 3P(HEKTUBHO YAOBIETBOPATH 0Opa3oBa-
TeJabHbIE TOTpeOHOCTH oOyuaronuxcs. I'. ['apaHep oco3HaBan HEOTHOPOAHOCTD
MPWIOKEHUSI TEOPUH MHOXKECTBEHHOT'O MHTEJUIEKTa Ha MPAKTHKE, TO3TOMY OH
COCPEeIOTOUYMIICA Ha pa3paboTKe HOBBIX MOAXOJO0B K MpoOieMaM OIEHKU Kaue-
CTBa 00pa30BaHMUsA, Pa3BUTUU TMOHUMAHUS PA3NUYHBIX YUEOHBIX AUCIMILIUH H
TBOpuecTBe. I'. ['apaHep cuuTaer, 4To OCHOBHOM 3a/madeil 00pa3oBaHUs JOIKHO
ObITh pazBuTHE MOHUMaHMs. Ero memarorudeckast koHuenuus mnpocra: «I'mybo-
KO€ TIOHWMaHHUE JIOJDKHO OBITh OCHOBHOM IENBIO: MBI JOJDKHBI JTOOMBATHCS T0-
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HUMAaHHS TOTO, YTO B TOM WJIM MHOM KYJIbTYPHOM KOHTEKCTE CUUTAETCS UCTHUH-
HBIM WJIM JIOXKHBIM, MPEKpPAcHbIM WM 0€300pa3HbIM, XOPOUIUM WM TLJIOXHM.
DTHU TEMbl MOTUBUPYIOT UHAUBUJIOB U3y4aTh U MOHUMATh OKPYKAIOIIUA UX MUP
(3,47)». Konnenmust oobpazoBanus I'. ['apHepa He TOIBKO MPOIOIDKAET TPaau-
uun Cokpara, [xona Jlpron, kapauHana HeromaHa, HO U COOTBETCTBYET SMIIH-
pUYecKd 0OOCHOBAaHHOMY MOHUMAHUIO KOTHUTHUBHBIX IMPOIIECCOB, a TAKXKe pe-
ATBHOCTH COBPEMEHHBIX 00pa30BaTEIbHBIX CHCTEM, KOTOPBIE (PYHKIIMOHUPYIOT
B TOJINPTHUYECKOM KOHTEKCTE, B OOINEeCTBaX, pa3BUTHE KOTOPHIX BCE Oosee
00yCJIOBJIEHO COBPEMEHHBIMU TEXHOJIOTUSMH.
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Paznea 3.
PABOTBI AHI'JIOSA3BIYHBIX CIIEHUAJIMCTOB 110
METO/JUMKE ITPEIIOJABAHUS UTHOCTPAHHOTI O SI3bIKA
(PPAI'MEHTBLI)

Approaches and Methods in Language Teaching

Jack C. Richards and Theodore S.Rodgers

Language teaching innovations in the nineteenth century

Toward the mid-nineteenth century several factors contributed to a ques-
tioning and rejection of the Grammar-Translation Method. Increased opportuni-
ties for communication among Europeans created a demand for oral proficiency
in foreign languages. Initially this created a market for conversation books and
phrase books intended for private study, but language teaching specialists also
turned their attention to the way modern languages were being taught in secon-
dary schools. Increasingly the public education system was seen to be failing in
its responsibilities. In Germany, England, France, and other parts of Europe,
new approaches to language teaching were developed by individual language
teaching specialists, each with a specific method for reforming the teaching of
modern languages. Some of these specialists, like C. Marcel, T. Prendergast, and
F. Gouin, did not manage to achieve any lasting impact, though their ideas are of
historical interest.

The Frenchman C. Marcel (1793-1896) referred to child language learning
as a model for language teaching, emphasized the importance of meaning in
learning, proposed that reading be taught before other skills, and tried to locate
language teaching within a broader educational framework. The Englishman T.
Prendergast (1806-1886) was one of the first to record the observation that chil-
dren use contextual and situational cues to interpret utterances and that they use
memorized phrases and «routines» in speaking. He proposed the first «structural
syllabus,» advocating that learners be taught the most basic structural patterns
occurring in the language. In this way he was anticipating an issue that was to be
taken up in the 1920s and 1930s. The Frenchman F. Gouin (1831-1896) is per-
haps the best known of these mid-nineteenth century reformers. Gouin devel-
oped an approach to teaching a foreign language based on his observations of
children's use of language. He believed that language learning was facilitated
through using language to accomplish events consisting of a sequence of related
actions. His method used situations and themes as ways of organizing and pre-
senting oral language — the famous Gouin "series," which includes sequences
of sentences related to such activities as chopping wood and opening the door.
Gouin established schools to teach according to his method, and it was quite
popular for a time. In the first lesson of a foreign language the following series
would be learned:

I walk toward the door. I walk.
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I draw near to the door. I draw near.
I draw nearer to the door. 1 draw nearer.

I get to the door. I get to.

I stop at the door. I stop.

I stretch out my arm. I stretch out.
I take hold of the handle. I take hold.
I turn the handle. I turn.

I open the door. I open.

I pull the door. [ pull.

The door moves, moves
The door turns on its hinges, turns

The door turns and turns, turns

I open the door wide. I open.

I let go of the handle, let go.

(Titone 1968: 35)
Gouin's emphasis on the need to present new teaching items in a context
that makes their meaning clear, and the use of gestures and actions to convey the
meanings of utterances, are practices that later became part of such approaches
and methods as Situational Language Teaching and Total Physical Response.
The work of individual language specialists like these reflects the changing
climate of the times in which they worked. Educators recognized the need for
speaking proficiency rather than reading comprehension, grammar, or literary
appreciation as the goal for foreign language programs; there was an interest in
how children learn languages, which prompted attempts to develop teaching
principles from observation of (or more typically, reflections about) child lan-
guage learning. But the ideas and methods of Marcel, Prendergast, Gouin, and
other innovators were developed outside the context of established circles of
education and hence lacked the means for wider dissemination, acceptance, and
implementation. They were writing at a time when there was not sufficient or-
ganizational structure in the language teaching profession (i.e., in the form of
professional associations, journals, and conferences) to enable new ideas to de-
velop into an educational movement. This began to change toward the end of the
nineteenth century, however, when a more concerted effort arose in which the
interests of reform-minded language teachers, and linguists, coincided. Teachers
and linguists began to write about the need for new approaches to language
teaching, and through their pamphlets, books, speeches, and articles, the founda-
tion for more widespread pedagogical reforms was laid. This effort became
known as the Reform Movement in language teaching.

The Reform Movement

Language teaching specialists like Marcel, Prendergast, and Gouin had
done much to promote alternative approaches to language teaching, but their
ideas failed to receive widespread support or attention. From the 1880s, how-

35



ever, practically minded linguists like Henry Sweet in England, Wilhelm Victor
in Germany, and Paul Passy in France began to provide the intellectual leader-
ship needed to give reformist ideas greater credibility and acceptance. The disci-
pline of linguistics was revitalized. Phonetics - the scientific analysis and de-
scription of the sound systems of languages — was established, giving new in-
sights into speech processes. Linguists emphasized that speech, rather than the
written word, was the primary form of language. The International Phonetic As-
sociation was founded in 1886, and its International Phonetic Alphabet (IPA)
was designed to enable the sounds of any language to be accurately transcribed.
One of the earliest goals of the association was to improve the teaching of mod-
ern languages. It advocated:

1. the study of the spoken language;

2. phonetic training in order to establish good pronunciation habits;

3. the use of conversation texts and dialogues to introduce conversational
phrases and idioms;

4. an inductive approach to the teaching of grammar;

5. teaching new meanings through establishing associations within the tar-
get language rather than by establishing associations with the mother
tongue.

Linguists too became interested in the controversies that emerged about the
best way to teach foreign languages, and ideas were fiercely discussed and de-
fended in books, articles, and pamphlets. Henry Sweet (1845—1912) argued
that sound methodological principles should be based on a scientific analysis of
language and a study of psychology. In his book The Practical Study of Lan-
guages (1899) he set forth principles for the development of teaching method.
These included:

1. careful selection of what is to be taught;

2. imposing limits on what is to be taught;

3. arranging what is to be taught in terms of the four skills of listening,

speaking, reading, and writing;

4. grading materials from simple to complex.

In Germany the prominent scholar Wilhelm Victor (1850—1918) used lin-
guistic theory to justify his views on language teaching. He argued that training
in phonetics would enable teachers to pronounce the language accurately.
Speech patterns, rather than grammar, were the fundamental elements of lan-
guage. In 1882 he published his views in an influential pamphlet, Language
Teaching Must Start Afresh, in which he strongly criticized the inadequacies of
Grammar Translation and stressed the value of training teachers in the new sci-
ence of phonetics.

Vietor, Sweet, and other reformers in the late nineteenth century shared
many beliefs about the principles on which a new approach to teaching foreign
languages should be based, although they often differed considerably in the spe-
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cific procedures they advocated for teaching a language. In general the reform-
ers believed that

1. the spoken language is primary and that this should be reflected in an
oral-based methodology;

2. the findings of phonetics should be applied to teaching and to teacher

training;
learners should hear the language first, before seeing it in written form;

4. words should be presented in sentences, and sentences should be prac-
ticed in meaningful contexts and not be taught as isolated, disconnected
elements;

5. the rules of grammar should be taught only after the students have prac-
ticed the grammar points in context — that is, grammar should be taught
inductively;

6. translation should be avoided, although the mother tongue could be used
in order to explain new words or to check comprehension.

These principles provided the theoretical foundations for a principled ap-
proach to language teaching, one based on a scientific approach to the study of
language and of language learning. They reflect the beginnings of the discipline
of applied linguistics - that branch of language study concerned with the scien-
tific study of second and foreign language teaching and learning. The writings of
such scholars as Sweet, Vietor, and Passy provided suggestions on how these
applied linguistic principles could best be put into practice. None of these pro-
posals assumed the status of a method, however, in the sense of a widely recog-
nized and uniformly implemented design for teaching a language. But parallel to
the ideas put forward by members of the Reform Movement was an interest in
developing principles for language teaching out of naturalistic principles of lan-
guage learning, such as are seen in first language acquisition. This led to what
have been termed natural methods and ultimately led to the development of
what came to be known as the Direct Method.

W

The Direct Method

Gouin had been one of the first of the nineteenth-century reformers to at-
tempt to build a methodology around observation of child language learning.
Other reformers toward the end of the century likewise turned their attention to
naturalistic principles of language learning, and for this reason they are some-
times referred to as advocates of a «natural» method. In fact at various times
throughout the history of language teaching, attempts have been made to make
second language learning more like first language learning. In the sixteenth cen-
tury, for example, Montaigne described how he was entrusted to a guardian who
addressed him exclusively in Latin for the first years of his life, since Mon-
taigne's father wanted his son to speak Latin well. Among those who tried to ap-
ply natural principles to language classes in the nineteenth century was L. Sau-
veur (1826-1907), who used intensive oral interaction in the target language,
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employing questions as a way of presenting and eliciting language. He opened a
language school in Boston in the late 1860s, and his method soon became re-
ferred to as the Natural Method.

Sauveur and other believers in the Natural Method argued that a foreign
language could be taught without translation or the use of the learner's native
tongue if meaning was conveyed directly through demonstration and action. The
German scholar F. Franke wrote on the psychological principles of direct asso-
ciation between forms and meanings in the target language (1884) and provided
a theoretical justification for a monolingual approach to teaching. According to
Franke, a language could best be taught by using it actively in the classroom.
Rather than using analytical procedures that focus on explanation of grammar
rules in classroom teaching, teachers must encourage direct and spontaneous use
of the foreign language in the classroom. Learners would then be able to induce
rules of grammar. The teacher replaced the textbook in the early stages of learn-
ing. Speaking began with systematic attention to pronunciation. Known words
could be used to teach new vocabulary, using mime, demonstration, and pic-
tures.

These natural language learning principles provided the foundation for
what came to be known as the Direct Method, which refers to the most widely
known of the natural methods. Enthusiastic supporters of the Direct Method in-
troduced it in France and Germany (it was officially approved in both countries
at the turn of the century), and it became widely known in the United States
through its use by Sauveur and Maximilian Berlitz in successful commercial
language schools. (Berlitz, in fact, never used the term; he referred to the
method used in his schools as the Berlitz Method.) In practice it stood for the
following principles and procedures:

1. Classroom instruction was conducted exclusively in the target language.

2. Only everyday vocabulary and sentences were taught.

3. Oral communication skills were built up in a carefully graded progres-
sion organized around question-and-answer exchanges between teachers
and students in small, intensive classes.

4. Grammar was taught inductively.

New teaching points were introduced orally.

6. Concrete vocabulary was taught through demonstration, objects, and
pictures; abstract vocabulary was taught by association of ideas.

7. Both speech and listening comprehension were taught.

8. Correct pronunciation and grammar were emphasized.

These principles are seen in the following guidelines for teaching oral lan-

guage, which are still followed in contemporary Berlitz schools:

Never translate: demonstrate

Never explain: act

Never make a speech: ask questions

Never imitate mistakes: correct

hd
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Never speak with single words: use sentences
Never speak too much: make students speak much
Never use the book: use your lesson plan

Never jump around: follow your plan

Never go too fast: keep the pace of the student
Never speak too slowly: speak normally

Never speak too quickly: speak naturally

Never speak too loudly: speak naturally

Never be impatient: take it easy

The Direct Method was quite successful in private language schools, such
as those of the Berlitz chain, where paying clients had high motivation and the
use of native-speaking teachers was the norm. But despite pressure from propo-
nents of the method, it was difficult to implement in public secondary school
education. It overemphasized and distorted the similarities between naturalistic
first language learning and classroom foreign language learning and failed to
consider the practical realities of the classroom. In addition, it lacked a rigorous
basis in applied linguistic theory, and for this reason it was often criticized by
the more academically based proponents of the Reform Movement. The Direct
Method represented the product of enlightened amateurism. It was perceived to
have several drawbacks. First, it required teachers who were native speakers or
who had nativelike fluency in the foreign language. It was largely dependent on
the teacher's skill, rather than on a textbook, and not all teachers were proficient
enough in the foreign language to adhere to the principles of the method. Critics
pointed out that strict adherence to Direct Method principles was often counter-
productive, since teachers were required to go to great lengths to avoid using the
native tongue, when sometimes a simple brief explanation in the student's native
tongue would have been a more efficient route to comprehension.

The Harvard psychologist Roger Brown has documented similar problems
with strict Direct Method techniques. He described his frustration in observing a
teacher performing verbal gymnastics in an attempt to convey the meaning of
Japanese words, when translation would have been a much more efficient tech-
nique to use (Brown 1973: 5).

By the 1920s, use of the Direct Method in noncommercial schools in
Europe had consequently declined. In France and Germany it was gradually
modified into versions that combined some Direct Method techniques with more
controlled grammar-based activities. The European popularity of the Direct
Method in the early part of the twentieth century caused foreign language spe-
cialists in the United States to attempt to have it implemented in American
schools and colleges, although they decided to move with caution. A study be-
gun in 1923 on the state of foreign language teaching concluded that no single
method could guarantee successful results. The goal of trying to teach conversa-
tion skills was considered impractical in view of the restricted time available for
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foreign language teaching in schools, the limited skills of teachers, and the per-
ceived irrelevance of conversation skills in a foreign language for the average
American college student. The study - published as the Coleman Report - advo-
cated that a more reasonable goal for a foreign language course would be a read-
ing knowledge of a foreign language, achieved through the gradual introduction
of words and grammatical structures in simple reading texts. The main result of
this recommendation was that reading became the goal of most foreign language
programs in the United States (Coleman 1929). The emphasis on reading con-
tinued to characterize foreign language teaching in the United States until World
War II.

Although the Direct Method enjoyed popularity in Europe, not everyone
had embraced it enthusiastically. The British applied linguist Henry Sweet had
recognized its limitations. It offered innovations at the level of teaching proce-
dures but lacked a thorough methodological basis. Its main focus was on the
exclusive use of the target language in the classroom, but it failed to address
many issues that Sweet thought more basic. Sweet and other applied linguists
argued for the development of sound methodological principles that could
serve as the basis for teaching techniques. In the 1920s and 1930s applied lin-
guists systematized the principles proposed earlier by the Reform Movement
and so laid the foundations for what developed into the British approach to
teaching English as a foreign language. Subsequent developments led to Audi-
olingualism in the United States and the Oral Approach or Situational Lan-
guage Teaching in Britain.

What became of the concept of method as foreign language teaching
emerged as a significant educational issue in the nineteenth and twentieth centu-
ries? We have seen from this historical survey some of the questions that
prompted innovations and new directions in language teaching in the past:

1. What should the goals of language teaching be? Should a language
course try to teach conversational proficiency, reading, translation, or
some other skill?

2. What is the basic nature of language, and how will this affect teaching
method?

3. What are the principles for the selection of language content in language
teaching?

4. What principles of organization, sequencing, and presentation best fa-
cilitate learning?

5. What should the role of the native language be?

6. What processes do learners use in mastering a language, and can these
be incorporated into a method?

7. What teaching techniques and activities work best and under what cir-
cumstances?

Particular methods differ in the way they address these issues. But in order

to understand the fundamental nature of methods in language teaching, it is nec-
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essary to conceive the notion of method more systematically. This is the aim of
the next chapter, in which we present a model for the description, analysis, and
comparison of methods. This model will be used as a framework for our subse-
quent discussions and analyses of particular language teaching methods and phi-
losophies.
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Multiple Intelligences in EFL

Herbert Puchta
Mario Rinvolucri

What are Multiple Intelligences?

An influential idea that dominated 20th-century Western thinking was that
intelligence has two or perhaps three main strands: the logical-mathematical, the
linguistic and the spatial. This thinking was institutionalised in the standard in-
telligence tests that were used in Western education to include some young peo-
ple and to exclude other.

In the UK, for example, the 11+, a logical-mathematical, linguistic and spa-
tial test, was used to separate the "clever" 12-year-olds from the "dummies", so
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that the 20% would go to grammar schools and the rest, the majority, to secon-
dary modern schools. This unhappy, socially divisive system still survives today
in the most politically conservative parts of the UK. In Chile in the 1970s, uni-
versity entrance depended on how well candidates did in Academic Aptitude
Tests, which had, at a higher level, a similar focus to the UK's 11+ test. Teachers
working in the Chilean university system came to think of a person with a test
score of 400 (OK for humanities) as being dim, and 650 (OK for medicine) as
being bright. In those years the dominant, narrow view of intelligence was not
only politically and institutionally accepted, but it was swallowed whole by
many teachers, including Herbert and Mario, the two authors of this book.

Howard Gardner's Frames of Mind (New York, 1983, Basic Books), came
to challenge the limited concept of intelligence outlined above. He proposed that
intelligence falls into the following seven areas:

1) The intrapersonal intelligence

When working in the mode of this intelligence, you focus on, and function
in terms of, self-knowledge, self-regulation, self-control. You are exercising
your meta-cognitive skills.

In this intelligence, the horizon is where the boundaries of self lie. This in-
telligence has to do with happiness at being on one's own, with joy at knowing
oneself, with an awareness of one's own feelings and wishes. An ability to ab-
stract oneself and to daydream is good evidence of the intrapersonal intelligence
at work.

2) The interpersonal intelligence

Gardner writes:

The core capacity here is the ability to notice and make distinctions among
other individuals and, in particular, among their moods, temperaments and mo-
tivations and intentions. Examined in its most elementary form the interpersonal
intelligence entails the capacity of the young child to discriminate among the in-
dividuals around him and to detect their various moods. Highly developed forms
of this intelligence are to be found in religious and political leaders (as Mahatma
Gandhi) in skilled parents and teachers, and in individuals enrolled in the help-
ing professions, be they therapists, counsellors or shamans, (op. cit.) Central to
this intelligence is the ability to listen to what the other person seems to be say-
ing (rather than to your distortion of it), to be able to gain good rapport with an-
other person, and to be adept at negotiation and persuasion.

3) The logical-mathematical intelligence

Einstein, berated by his maths teachers for day-dreaming in class, wrote
this about himself:

I saw that mathematics was split up into numerous specialities, each of
which could easily absorb the short lifetime granted to us. In physics, however, I
soon learnt to sort out that which was able to lead to fundamentals and to turn
aside from everything else, from the multitude of things that clutter up the mind
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and divert it from the essential, (op. cit.) The above paragraph seems to provide
a clear example of the logical-mathematical intelligence at work. Einstein uses
few words to express broad ideas with sharp clarity. This intelligence can be as-
sociated with «scientific» thinking. It often comes into play in the analytical part
of problem-solving -when we make connections and establish relationships be-
tween pieces of information that may seem separate, when we discover patterns,
and when we are involved in planning, prioritising and systematising.

4) The linguistic intelligence

By writing [ was existing ... my pen raced away so fast that often my wrists
ached. I would throw the filled notebooks on the floor, I would eventually forget
about them, they would disappear ... I wrote in order to write. I didn't regret.
Had I been read I would have tried to please. I would have become a wonder
again. Being clandestine, [ was true. (op. cit.) Jean-Paul Sartre wrote these lines
about himself at the age of nine, and in them he describes one aspect of the lin-
guistic intelligence, an intelligence that is intensely concerned with form. His
description also evokes the intrapersonal intelligence, in which other people are
beyond the horizon. Can we invite you to do a small experiment? Look at and
internally listen to these sentences, and see how much or how little you are in-
trigued by them:

He's got this brilliant book on the brain. Inattention is quite likely, to gen-
erate inner tension. I feel that five to one is grossly unfair. He wrote these lines
about himself at the age of nine. Mary looked at John with nothing on.

For a person with a strong linguistic intelligence, ambiguity, and a tricky
relationship between signifier and signified, can be exciting. You may chortle
over a misprint like wuniverity for unmiversity. However, if the logical-
mathematical aspect of your mind is dominant at the time of reading, you may
find this kind of thing trivial or absurd. Logical-mathematical thinking is con-
cerned with the content of sentences, while the linguistic state of mind revels in
the relationship between form and content.

5) The musical intelligence

The following lines are taken from the MI Bill of Rights, and they express
what a person with a strong musical intelligence may feel in a language class of
the early 21* century:

I want to find tunes for parts of each unit.

1 have a right to use my Walkman in the reading and writing parts of the lessons.

Can we have more jazz chants?

I want to sing the grammar.

I have a right to listen to music that relaxes me.

I have a right to listen to music that expresses my mood.

I have a right to music to lighten my language work.

A person with a well-developed musical intelligence benefits from being in
a world of beat, rhythm, tone, pitch, volume and directionality of sound.
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Fortunately for us language teachers, many of these features are also prop-
erly part of our linguistic realm, though we can choose whether to emphasise
them or not. In teaching those students who are strong in music, it makes sense
to do so.

6) The spatial intelligence

Imagine yourself standing outside a large building that you know well,
such as a theatre, swimming pool, mosque or leisure centre. Notice the relation-
ship between the building and the space around it. Shut your eyes. Mentally en-
ter the building, Stand stock still once you are inside, and notice what you can
hear, and how the space you sense around you feels - the temperature, and the
dryness or dampness of the place. Now mentally open your eyes and look
around you. What lines do you notice? What colours? And what is the play of
light and dark here and there within the space? (Gardner presents the spatial in-
telligence as being principally dependent on our ability to see, yet for some peo-
ple perception of space can be through touch - as is the case for many blind peo-
ple - through sound, the bat-like world of echo, and through somatic awareness.
We maintain that perception of space is multi-sensory, even if, in many people,
the visual aspect predominates.) If you have been able to follow the sensory in-
structions above easily and with pleasure, it seems that your spatial intelligence
is functioning well!

Language uses spatial thinking when it describes time and other concepts in
terms of space:

within three days in the space of two hours as long as you beyond the pale
under no circumstances.

It is arguable that space is the main metaphor area that is "wired into" lan-
guage to explain a wide range of basic concepts. You would expect air-traffic
controllers, architects, landscape gardeners, civil engineers and sculptors to have
highly developed spatial awareness, as is clearly the case with Henry Moore:

He thinks of the sculpture, whatever its size, as if he were holding it com-
pletely enclosed in the hollow of his hand; he mentally visualises a complete
form from all around itself; he knows, while he looks at one side, what the other
side is like; he identifies himself with its centre of gravity, its mass, its weight;
he realises its volume, the space that the shape displaces in the air. (op. cit.)

7) The Kkinaesthetic bodily intelligence

Have you ever seen an Arab horseman on his mount, man and beast look-
ing like one animal? The rider is in total harmony with his horse. Have you ever
seen a ten-year-old perform an Aikido kata of 50-60 movements, with crisp pre-
cision, smooth flow and not a single hesitation? Gardner suggests that:

Characteristic of this intelligence is the ability to use one's body in highly
differentiated and skilled ways, for expressive as well as goal-directed purposes:
these we see as Marcel Marceau, the mime, pretends to run, climb or prop up a
heavy suitcase. Characteristic as well is the capacity to work skilfully with ob-
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jects, both those that involve the fine motor movements of one's fingers and
hands and those that exploit gross motor movements of the body. (op. cit.)

Two «candidate» intelligences

Since the 1983 appearance of Frames of Mind, Gardner has gone on to
propose two more possible intelligences, the natural intelligence and the exis-
tential/spiritual intelligence. The first of these two has to do with being in har-
mony with nature in the way that many early peoples were, and still are. Perhaps
you have friends who know what should be done next in a garden, and then go
and quietly do it? A half instinctive, half knowledge-based awareness of when to
water, when not to water, when to manure, when to weed and when to leave un-
disturbed - all of these have to do with the natural intelligence. When St Teresa
of Avila writes:

I live without living in myself

And I die because I do not die
she 1s expressing something of the existential or spiritual intelligence. This intel-
ligence has to do with perception of what is beyond, what is higher, what is
greater than us. Maybe you have friends who go into certain spaces and sense
something that they find hard to pin down and put into words. We have such a
friend who resonates and is filled with something ineffable each time she enters
certain churches.

When you reflect on the wealth of thinking experience that has been
evoked in the last few pages, then it's clear that standard, reductionist intelli-
gence tests seem grossly inadequate. Yet in most places they still hold political
and institutional sway. This book hopes to take its very small place in the strug-
gle to get the many intelligences valued in society and in school. And in this
book, we focus on our mutual area of special interest: the language classroom.

The theory of Multiple Intelligences

Some readers may have been unsatisfied by the simple assertion that this or
that set of behaviours, skills and beliefs constitute «an intelligence», without any
attempt to define what an intelligence might be. What, for instance, could be
done to evaluate claims that there is a «cooking», a «golfing», a «survival» or a
«metaphorical» intelligence?

Howard Gardner proposes a number of criteria that would qualify a set of
behaviours, skills and beliefs to be classified as a full-blown intelligence. Here
are some of them:

1 Brain damage may isolate a given intelligence and spare it, while de-

stroying elsewhere

We can speak of an intelligence being independent of other parts of the
thinking apparatus if it's possible for a stroke or an accident to knock out other
parts of the brain-mind but leave that original intelligence relatively intact. Inde-
pendent existence of an intelligence can also be demonstrated if it's the neural
infrastructure of a specific intelligence that is destroyed, leaving the rest of the
brain unharmed. For example, damage to the motor cortex of the brain may
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leave a person paralysed, thus knocking out their capacity to express their body-
kinaesthetic intelligence, while leaving the rest of the brain's thinking neurology
still functioning.

2 Each intelligence may well have its prodigies and/or «idiots savantsy An
«idiot savanty» is a person who is precocious in one area but an idiot in every-
thing else. The existence of such people shows that a given intelligence can op-
erate at a high level and independently from the others. In a case described by
Lorna Seife, we see a child with a highly developed spatial intelligence but a se-
vere inability to be with other people, a serious deficit in her interpersonal intel-
ligence. Nadia started drawing horses when she was three and a half years old -
horses that looked like the work of a teenage artist. «She had a sense of space,
an ability to depict appearances and shadows and a sense of perspective such as
the most gifted child might develop at three times her age.» (Nadia, a case of
extraordinary drawing ability in an autistic child, by Lorna Seife, 1977, London
Academic Press.) Bruno Bettelheim describes the case of Joey, the Mechanical
Boy, whose one interest was in machines; he took them apart and put them to-
gether again, and he actually wanted to become a machine. When he came in for
a meal, he laid down an imaginary wire, and connected himself to his source of
electrical power. Joey lived entirely in his brilliant, kinaesthetic world of ma-
chines, but had come to work with Bettelheim because he was under-developed
in every other area. The case of Christopher, a linguistic idiot savant, is of par-
ticular interest, as it shows both the workings and the limitations of language in-
telligence. On a variety of logical-mathematical tests for which the average
score is 100, Christopher scored 40-75. At the age of 20, his ability to draw peo-
ple was about that of a six-year-old. Tests also showed that he had little notion
of what was going on inside other people's minds; he and a five-year-old girl
were shown one of her dolls hidden under a cushion of a settee, the girl was led
out of the room, and the doll was then hidden behind a curtain. When Christo-
pher was asked where, when she came back in, she would be likely to look for
the doll, he suggested she would choose the new hiding place. In the language
area, however, Christopher was prodigiously able. He had some knowledge of
and skill in using these tongues: Danish, Dutch, Finnish, French, German,' Mod-
ern Greek, Hindi, Italian, Norwegian, Polish, Portuguese, Spanish, Turkish and
Welsh.

He could learn from any source: a teach-yourself book, a grammar book, a
native informant, etc.

He was happy with word games in any language he knew. When he was
asked to take the German word Regenschirm (umbrella) and, using the letters of
the original word, produce as many words in German as he could, he came up
with these:

mein (my)

Schnee (snow)

Regen (rain)
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Ich (1)

Schirm (screen, shelter, cover).

Christopher's case, documented in The Mind of a Savant (Neil Smith and
lanthi-Maria Tsimpli, 1995, Basil Blackwell, Oxford) is particularly interesting
in that it shows how limited the language intelligence is on its own, without any
power in other areas of thinking. The boy was given an English text to translate
into three other languages. He did the task fast and «linguistically»

well — while completely failing to notice that the original was syntactically
fractured and did not make sense. Any person operating logically, or at any rate
more holistically, would have declared the task impossible.

3 An intelligence will have a core set of operations These core operations
are triggered by stimuli coming in from outside, or arising within, at a certain
point in a person's development. An example of this would be initial sensitivity
to the relationship between different pitches, given that dealing with pitch is one
of the core functions of the musical intelligence. Another example of a core op-
eration would be the ability to imitate body movement, one of the core opera-
tions of kinaesthetic intelligence.

4 An intelligence will have a developmental process or history Each intelli-
gence will develop in identifiable steps as the person goes from the womb to
adulthood. There may well be critical periods during which development speeds
up. If the appropriate stimuli are absent during such periods, then development
may be stunted.

5 An intelligence will tend to be encodable in a symbolic system Drawing
serves as a notational system for the spatial intelligence. Music can be written on
the page, and has given rise to several notational systems. Language is princi-
pally a code: a primary oral one and a secondary written one, sign language be-
ing a kinaesthetic-visual code. Mathematics has whole sets of symbolic systems
embodying it. Ballet scenarii can be symbolically represented on the page, an
encoding of one aspect of the body-kinaesthetic intelligence. Of the seven intel-
ligences that Gardner put forward in his 1983 book (op. cit), only the intraper-
sonal and interpersonal intelligences are beyond the scope of any attempt to en-
code in a symbolic system.

Though the above list of criteria for an intelligence is not a complete one,
enough has been said to give some idea of how Gardner defines «an intelli-
gence». As neurology invents better tools for tracking what is physically going
on in the brain, we are likely to get more evidence about how each intelligence
functions chemically and electrically.

Though it is useful for analytical clarity to speak separately of different in-
telligences, in daily life we frequently use several intelligences simultaneously.
When a person opens their personal diary to write about a meeting they've had
with a colleague, they are typically alone in the room and writing for them-
selves. Their diary is a form of inner monologue exteriorised onto paper, and
their intrapersonal intelligence is in play. As they write, they may speculate
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about the meeting from the other person's point of view, so engaging their inter-
personal intelligence. As the expression of all this is through language they are
clearly also exercising their linguistic intelligence.

We feel it is actually rare for a person to be involved exclusively in the ex-
ercise of only one of their intelligences. For example, as Mario writes these lines
of explanatory text he is using his logical-mathematical intelligence to marshal
his ideas and sequence them, his language intelligence to express them in Eng-
lish, and his interpersonal ability to try and gauge their effect on the reader.

Multiple intelligences in your classroom

Good teachers are usually enthusiastic about their subject. However, they
often find their students don't share their enthusiasm. For example, it has been
said that only one out of five language teachers were good at maths when they
were themselves pupils at school. If you had been in the other four-fifths - and
even if you had been lucky enough to have had an enthusiastic, inspiring teacher
- this might not have been enough to make maths comprehensible and attractive
to you. Yet, had those who had been poor at maths had a teacher like Mark Wahl
to make it attainable and available to people who were weak logically-
mathematically but who were rich in other intelligences, then maybe it would
have become open to them, too. Here is what Wahl says in his book, Math for
Humans, about the way he helped a visually-spatially intelligent second-grade
girl take her first steps towards coping with arithmetic:

I asked her to make a picture incorporating 8+7=15 and to do this on a
large index card. I asked her to paint four more cards with other math facts on
them. When she came back each card was a painting in which could be dis-
cerned the symbols of a math equation creating the outline of trees, person,
beach towels etc. I looked at her first card and asked her:

«How much is 8+77» Silence. Then I said:

«It's the beach scene», and she immediately said: '15'. She ended with a
deck of artistic flashcards that soon created answer associations for her without
my having to provide scene clues. My logical-mathematical intelligence could
never figure out how her mind did this, but there was no need to — she was suc-
cessful with her facts and her math performance too, thanks to her spatial intelli-
gence.

This teacher had sufficient respect for the girl's strengths beyond and out-
side mathematical thinking to teach her in a way that, in the long run, helped her
make sense of the maths problems he set her. He drew her into her logical-
mathematical intelligence via her spatial ability.

We feel that you can work just as Wahl did, if you are prepared to system-
atically involve other intelligence areas in your language lessons. If you do this
you can expect enrichment in a number of areas:

® Your students' motivation depends partly on how «addressed» they feel
in your class and on how meaningful they think the activities in your
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class are to them. If your teaching focus is on the linguistic domain
only, you will get excellent results with the minority of students who are
strong in this area. If, however, you regularly use exercises like the ones
suggested in this book, you will notice that students whose strengths lie
in areas other than the linguistic one will activate themselves more and
will develop an interest in your subject and want to find out more about
it.

e Generally speaking, we tend to regard as intelligent those students who
show a high degree of linguistic ability and who therefore share the in-
telligence that language teachers are strong in. If the focus of your
teaching is mainly on the activation of the language intelligence, stu-
dents whose strong areas are elsewhere may easily be seen by you as in-
active, stupid and demotivated. Using activities that draw on a variety of
intelligences will help you to better appreciate the strengths, otherwise
hidden, of these students. Consequently they will feel more appreciated
by you and will feel better about what they achieve in the foreign-
language class.

e Although you can never predict what kind of thought process a certain
activity will trigger in your students' minds, it is safe for us to claim that
using activities like the ones in this book is likely to activate a wider
range of intelligences than if you taught language purely "linguisti-
cally". As students gradually realise that they can approach language
from their strength areas, they will feel better in the language class and
may become more willing to take risks and begin to develop areas that
are not «their owny». So you may begin to find it possible to involve stu-
dents in discussion of perceived cognitive weaknesses and strengths,
thus contributing to the students' meta-cognitive awareness — thinking
about their own thinking -which is a useful step in mental development.

Let us now show you an example of teaching a language area multi-

intelligently The topic of the lesson was punctuation, and the target group were
13-year-olds. The teacher split them into groups of six, and gave each group a
different reading passage, each consisting of two short paragraphs. They were
given 10-15 minutes to work on the texts, and to work up a percussion system in
which they agreed on specific sounds and/or actions to replace the punctuation
marks. In each group, a learner then read the passage aloud, pausing at each
punctuation mark, while the other five made the specific sound and/or did the
specific action. For example:

The girl looked down, «I love you»

Reader: The girl looked down

The group of five snapped their fingers in unison once, to represent the

comma.

The group clapped their hands once, to represent opening inverted commas.
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Reader. 1 love you

The group clapped their hands twice to represent closing inverted commas.

This activity helped the children realise that punctuation is more than ran-
dom salt and pepper on the page, and it did this by appealing to their musical,
kinaesthetic and interpersonal intelligences. The exercise outlined is much more
effective than lengthy explanations by the teacher about the function of each
punctuation mark.

Another exercise that focuses on punctuation and appeals to students' in-
terpersonal intelligence is when lower intermediate students are asked to
write short letters to each other while role-playing punctuation marks. Let's
say Laszlo, a Hungarian student, decides to write to Ana, a classmate from
Argentina, who he decides to characterise as an exclamation mark. His letter
might start:

Dear !,

I am writing to tell you that I find it amazing that you are able to say some-
thing

so strongly, so dearly, when you speak to other people. No, not...

I do not mean your English. I mean the way you express your thoughts,
your feelings...

What might seem at first like a rather strange exercise can, when done with
a warmed-up, intermediate class of older teenagers or adults, have interesting
results. What are students doing as they write such letters? In the first place they
are expressing new things about their partner via the metaphor, and secondly
they are doing an in-depth exploration of how they understand and use this
punctuation mark. (For a fuller outline of this activity, see Letters, Burbidge
etal, 1996, OUR)

«But I guess I've been using multiple intelligences in my teaching for
years!» we hear you say.

You are right — and you are right in at least two distinct ways:

® You have been offering Ml stimuli to the students. For example, when a
teacher, drawing on Drama Techniques in Language Teaching (Maley
and Duff, 1978, CUP), gets students doing activities such as Hotel Re-
ceptionist, in which a volunteer mimes a sentence that the other students
have to guess and have to recreate, word-for-word accurately, the appeal
is equally to the kinaesthetic and to the linguistic intelligences.

e Quite independently of your intentions, your students have been freely
using their intelligences in multiple ways in your classroom, in this
sense, your classroom has inevitably been full of M1l work.

This book offers you now a choice of activities to enable you to invite your
students to use their strongest intelligences as well as develop the weaker ones.
We wish to stress the fact that the activities offer invitations rather than being
mono-directional «single-intelligence exercises». Whatever intelligence we in-
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vite our students into, we can be sure that there will always be people in our
class who will instinctively process the invitation in ways different from the
ones we would have predicted they would use. These intriguing differences in
the way the human brain works can become stimuli for discussions of individual
thinking processes, and learning from each other.

To illustrate our point, let's take an activity that many people would rea-
sonably regard as an essentially musical one, and let us notice the very varied
ways in which students executed the task that was set for them:

The students stand up and spread out around the space available so there is
plenty of room round them. They shut their eyes. They imagine an orchestra in
front of them and they mentally become the conductor. They are asked to lead
the orchestra through a three-minute snatch of music. If they don't like classical
music, they can choose to be a band leader, a pop star or whatever.

From one class we had this feedback:

I couldn't hear any music but something was vibrating through my body.

I was in movement and flow (kinaesthetic processing).

1 just heard music from somewhere up above me ...no need to move at all (musi-
cal and spatial thinking).

Yes, there was music in the background, but I was really aware of myself, my
body and my breathing (intrapersonal mode, and also musical and kinaesthetic).
The violins were the problem ...we were rehearsing and I just could not get them
to come in at the right time. I don't think they liked me (interpersonal).

/ was in a high mountain valley and there was snow on some of the mountains. [
knew I had to get across this torrent but could see no bridge (visual-spatial).

My mind went totally blank ...I don't know what I did for those long minutes.

To get as much as possible out of the activities in the book, it may well be
worth you allowing time for the students to tell each other about their inner pro-
cesses, as happened in the lesson above. The outcomes of the activities may
often go beyond the realms of the intelligence areas you have invited your stu-
dents to work in, so some of their reactions may surprise and delight you!

Developing thinking skills through Ml work

The principal aim of this book is to bring the richness of MI thinking to
EFL students, and so to speed up, deepen and generally enhance their learning
process.

People learn language much better when allowed to do so within the wide
range of perspectives afforded by Ml. But there is another significant benefit of
using the activities in this book — the development of a range of cross-curricular
thinking skills that go beyond the language classroom to become a positive force
for improving your students' lives in general.

To illustrate this, we would like to analyse three activities from the book,
enumerating the thinking and feeling skills that these exercises can develop in
your students:
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The exercise asks students to decide how close they consider a variety of
bird types — eagle, humming-bird, hen, sparrow, etc -are to the prototypical idea
of «Bird». From a language-teaching point of view, the point of the exercise is
to teach or revise a lexical set in an interesting way that draws on logical-
mathematical skills.

But the students are working simultaneously on the question of the extent
to which a member of a set belongs to that set: for example, how fully do mer-
maid, foetus, centaur and lunatic belong to the set 'Human'? This kind of logical-
mathematical activity helps to develop thinking skills that will be of use in other
subjects that have nothing to do with language work.

In the area of, for example, art criticism, prototype thinking can be applied
in this way: How far and to what extent do these artists fully belong to the set
«Painter»: a cartoonist, a water-colourist, Rembrandt, Matisse, a graffiti-sprayer,
etc. The exercise leads the budding art critic to define just what they understand
the term «painter» to essentially mean. What for them, and there will be creative
disagreement, is the prototypal core meaning of «painter»?

Let's look at a second activity. Human Camer. In this exercise, students
walk around in pairs, student A with her hands on B's shoulders. B walks along
with her eyes shut; B is A's camera. When A presses B's shoulder, B opens her
eyes for a count of three and 'takes a photograph' of what she sees in front of
her, i.e. she commits the scene to memory. A uses B to take three photos, and
then they swap roles to repeat the exercise.

The language element of this exercise is the verbalising of mental pictures -
but the core skills being practised here are the accurate visual perception of the
scene and the committing of it to medium-term memory. These kinds of mental
skills are needed by photographers, architects, designers, website creators and
many others. Your students will develop these skills - vital ones in some subject
areas - without being aware that this is what they are doing; and so they are en-
gaged in powerful peripheral learning.

The Human Camera activity also helps people to take tests more confi-
dently — irrespective of the subject area. We know that students with an inborn
talent for visualisation tend to do better in exams. There are even students with
eidetic ability, who can call up to mind whole pages of their textbooks as they
set about answering their exam questions. Human Camera provides an enjoyable
way to help students develop their ability to visualise and to remember what
they have seen, and thus often achieve higher marks.

The third exercise we would like to focus your attention on is Positive Lan-
guage Learning Affirmations. This activity aims to help students to move from
an «I can't do it» state of mind towards one in which they have trust in their own
abilities. The students repeat, and take on board, positive statements about them-
selves when these are given to them by the teacher, and they also create some
positive statements of their own.
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The reason for asking students to internalise a set of positive self-
statements is that many of our more diffident students, who do not believe in
their own ability, continually run active and negative inner-voice programs
through which they put themselves down as thoroughly as possible, saying over
and over again:

«I don't think I can manage ...»
«I've never done well at.....»
«I'm just no good at ....»

As Jane Arnold* says, «Many learners, especially low-achievers, have been
strongly affected by years of negative self-talk, much of it on a semi-
unconscious level».

The positive affirmations that students develop in the exercise described
above serve as guardian angels to fight off these hidden, sometimes self-created,
inner demons.

The exercise aims to combat the creation and maintenance of a destructive
self-image in connection with learning English, but works equally well for any
other subject.

In a way, this third activity condenses into just one and half pages the
whole philosophy of this book:

«I can do well in this subject if I bring my strengths to it ... I can!»

* Arnold J (Ed.) (1999) Affect in Language Learning Cambridge: Cambridge
University Press, p. 17

The shape of this book

If you are currently working from coursebooks, you might first turn to
Chapter 2. Here you will find exercises designed to fit in with the material in the
units you are already teaching.

This chapter also floats the sensible idea that you do not need to plod se-
quentially through the coursebook: there may be a strong case for using exer-
cises that go back to units already worked on, and forward to units you will
cover in depth in some weeks' time.

You may be teaching the same material through for the second, third, etc.
time. So you may find that, though the students coming fresh to the book are
happy with it, you will be starting to stifle your yawns! In this situation, the ac-
tivities in Chapter 2 will allow you to brighten up your teaching hours without
deviating from the line and content of the textbook.

If you want to achieve a firmer idea of how the intelligences work, turn to
Chapter 1, General M1 Exercises You might want to read Section 1 of this intro-
duction and then try out a couple of exercises from Chapter 1 with family or
friends. You might choose one of these:

The intelligences on holiday (page 41).

Get to know the group via Ml (page 48).

The MI Bill of Rights (page 44).
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In Chapter 3 you have a spread of exercises that invite learners to work in
their interpersonal intelligences. These communicative activities are of a sort
you are probably familiar with from many Teacher Resource Books.

Chapter 4 offers you exercises that will appeal to the more introspective
learners, to the people who sigh a little when asked, yet again, to work in pairs!
Here is something for students with a strong intrapersonal need. We feel there
has been a lack of this kind of inward-focused activity, in which a person is left
to work on language without prying, supervision, or the demand that they com-
municate with others. A few unit titles will give you a flavour of Chapter 4:

Imaging

Listening with your mind's eye Concentration on language Intrapersonal
questionnaires Inner grammar games.

The final part of the book, Chapter 5, Self-Management, is rather more de-
manding of you and the students than the lesson outlines that have been given in
the earlier sections. The ideas in this chapter will work best in groups that are
well warmed up and in which a reasonable climate of trust has developed.

FUN is central to the whole idea of this book. We agree with the poet
Schiller — and we agree with rats! It was Schiller who said that you are only hu-
man insofar as you can play, and you can only play insofar as you are human.
Recent research on rats has shown that after a boring day rats experience very
little memory-consolidating sleep, while after a day in a stimulating environ-
ment, they do lots of memory-fixing sleep. Is it really necessary to go to experi-
mental neurology or to the giants of German literature to substantiate the claim
that fun is central to efficient learning? It seems obvious!

* The Stanford-Binet Intelligence Scale is a direct descendant of the Binet-
Simon Scale, the first ever intelligence scale, created in 1905 by Alfred
Binet and Theophilus Simon.

The Stanford-Binet Scale tests intelligence across four areas:

e verbal reasoning

® (uantitative reasoning

abstract/visual reasoning

® short-term memory.
The areas are covered by 15 subtests, including those on:

vocabulary

comprehension

verbal absurdities

pattern analysis

matrices

paper-folding and paper-cutting
copying
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quantitative ability
number series
equation building
memory for sentences
memory for digits

memory for objects

e bead memory.
(The above quotation comes from:
www.healthatoz.com/healthatoz/Atoz/ency/stanford-
binet intelligence scales.jsp)

Unlocking Self-expression through NLP

Judith Baker
Mario Rinvolucri

Judith Baker

My first encounter with Neuro-Linguistic Programming, in the late eight-
ies, left me feeling a little perturbed and very curious. I put it aside for a while
and then took my first NLP course.

The «senses» area was the first part that was accessible to me: the idea that
we perceive the world through our senses and that somehow we all do this very
individually. The world «out there» exists, but we each notice different parts of
it and this is even reflected in our language.

This idea of our choice of language being guided by our sensory percep-
tions immediately made the teaching of language as a means of self-expression
and communication much more exciting and compelling.

And the more I learnt the more I realised that I could follow a path of per-
sonal development that ran parallel to a path that would enrich my teaching.

But there was much more to follow: like discovering a framework through
which to explore and develop change, learning and communication. I found
techniques for 'forming outcomes', which brought flesh and blood to the busi-
ness of setting goals in an area which, up till then, I had kept outside the way I
thought.

Living the experience of exploring other people's inner realities is fascinat-
ing. I found ways of developing and deepening rapport with others, of valuing
other people's beliefs and values. Beliefs are part of the maps that we make to
create our inner worlds. Many of the activities in this book centre around you
and your students doing this, too.

One of the reasons Mario and I wrote this book was to let you learn about
NLP through experiencing it with your students, rather than just reading about
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it. For some of you, using our book will be a way of putting a toe in the NLP
waters.

As a teacher, I feel that learning can draw almost infinitely from NLP and it
has given new shapes and depths to the way I teach.

My hope is that you will find things in this book that lead you into your
own exploration of NLP.

Mario Rinvolucri

I have come to Neuro-Linguistic Programming by a long and tortuous
route. I read "The Structure of Magic" on a boat going from the UK to the Neth-
erlands in 1982. In this book, the founders of NLP, Bandler and Grinder, explain
the first steps into NLP to each other. The reader eavesdrops. I found it a disqui-
eting book and, having perhaps understood one third of it, I put it aside thinking:

'"These two are either madmen or geniuses/

For three or four years, I forgot all about NLP. Then, in the late eighties, I
went to a workshop and fell in love with the exercises we did. My colleagues in
Pilgrims started going on courses in NLP and I began to learn from them. One
particular colleague taught «straight NLP» for the first week of a fortnight's EFL
teacher-training course. I was an excited participant that first week. Then, the
second week, I ran the program, helping people to fit the NLP thinking we had
learnt in the first week into our EFL work situations. That was my 'deep-end' in-
troduction to NLP in practice.

Over time, | have gradually come to 'speak’ NLP. I think of it as a sort of
language, with its own grammar rules, inflections and harmonies. It is enough
part of me for most of my negative feelings to have dissolved. I now use NLP
for these four things:

® Increasing my own enjoyment as [ observe my students. NLP has given
me ways of observing more accurately and more deeply.

e Dealing with students and colleagues whom I don't find it easy and
natural to get on with. I use NLP to try and improve the situation.

® As a self-management tool, given that I am an unruly creature. NLP
thinking allows me to gain distance from a situation in which I have be-
come too closely involved.

® As the richest single "feeder-field" I have found for activities that get

my students speaking and writing spontaneously.

My father always said that I was a contrary lad — if he said black 1 had to
say white. And this was the mindset I brought to NLP. I think I was challenged
and angered by the completeness and brilliance of the overall system. So if you
feel some reticence towards NLP, then in me you have a brother, although I
think that, over the past 20 years, I have worked through a lot of mine.
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Introduction

Students are used to gap-fill exercises, to substitution tables, to working on
reading passages, to doing 'listenings' and to jumping through a number of hoops
they associate with language learning. This kind of work is relatively plain sail-
ing for you, the teacher.

Any spontaneous, fluent speaking has to well up from a desire to say some-
thing, to get something across to another person. Situations that really provoke
the need or desire to express yourself in the target language are not always easy
to find.

Spontaneity and a wish to express real ideas and feelings are also central to
good writing in a second language. If the communicative need is not there, the
student will end up writing dry, dead text simply to demonstrate correctness of
form. Much writing that is done for exam preparation is like this.

Let's consider some important questions about this bookand how it can
contribute to successful language learning and teaching.

What are our aims?

This book offers well over a hundred activities that create the wish, the
need, the desire in students to express themselves, in speech or in writing. An
example of a typical activity will make this clear:

Sensory dictation
Each student writes these head words across their paper:
Isee Thear Ifeel Itaste Ismell

The teacher explains that he/she will be dictating words that students need
to revise. Each student is to notice the first sensory representation they get from
the word. This could be a picture, a sound, a feeling, a taste or a smell. The stu-
dent then writes the word down under the appropriate heading.

The teacher dictates 20-30 words. The students write.

The students group together in threes and compare how they mentally rep-
resented the words.

The buzz of real language in the classroom, as the students find how differ-
ently they have seen, heard and felt the same words, is thrilling. Some are
shocked to realise that their perception of so many words is through their senses,
something they had simply not thought about before. They are amazed that a
word that evoked a mental picture in them may have induced a strong physical
sensation in another student or a striking sound in another.

Many of the activities in this book are similar to the Sensory Dictation in
that they have a structure where students:

® introspect in a new area
e discover things not previously known to them
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® share their new awareness with others, in speaking or writing

e are stimulated by realising how differently others will sometimes react.

One outstanding feature of the Sensory Dictation, and of most of the other
exercises in this book, is that the students are expressing themselves in the target
language, English, about something they have not already talked about hundreds
of times in their own language. Much of the boredom in language classes comes
from the fact that students are repeating, in English, perceptions, ideas and feel-
ings they have already expressed so often before in their first language.

Talking about newly-felt, newly-apprehended sensations and ideas through
English gradually changes the learner's relationship to this language. English be-
comes associated with a self-discovery process, a process that is fascinating in
its own right. Eittle by little, English begins to feel like a warm, supportive me-
dium, not Just a set of cold systems to be manipulated at arm's length.

What are the benefits to the student?

e A real desire to talk and write

An improved relationship with the target language
A growing sense of ownership of the target language
A growth in psychological self-awareness

A more accurate awareness of other students and increased respect for
them.

What are the benefits to the teacher?
e Knowing that the 'speaking parts' of the lesson will actually work

e Knowing that the writing done in class will be full, energised and com-
municative, not just an exercise in form

e Getting to know your students from different angles, which can increase
your pleasure in teaching them

e Absorbing NLP thinking without making any special effort. You are
learning on the job.

What is Neuro-Linguistic Programming?

At this point you may well be asking yourself this question, and a succinct
answer is hard to give. NLP is the study of human experience, focusing on
mind-body, on language as a mirror of the inner being and on the fact that much
of our experience is mediated by powerful internal programs that we are not
normally aware of.

Let's consider this further:
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A. BODY-MIND CONNECTION

If you are talking to me and your eyes are down to your right and colour
rushes into your cheeks, I can reasonably assume that you are in an emotional
state of some kind. Your body reveals much about what is going on in your
brain.

B. LANGUAGE AS A MIRROR OF THE INNER BEING

If you say to me: "/ couldn't see John anywhere. I looked everywhere. It
was a black day; everything looked hopeless", the words you have chosen indi-
cate that you are speaking to me from the visualising part of your mind and your
brain. The words you use leave me no room for doubt.

C. POWERFUL INTERNAL PROGRAMS

There are some people who prefer to learn by starting with the details, and
going up from there to finally achieve an overview. They need to start with the
trees and mentally construct the wood from the separate trees. Other people pre-
fer to start with a panoramic picture and fill in the details later. They naturally
see the wood before thinking about the individual trees. It is bad luck if a detail-
loving student has a teacher who works through abstraction and generalisation.
Fortunately most people can operate in the middle of this spectrum, even though
it may not be their first preference. We can all learn more flexibly than we imag-
ine. This is just one example of the many programs we run and that run us.

NLP is a very positivist philosophy and one of its basic tenets is that:

«Each of us has within us whatever we need in order to achieve what we
want to.»

NLP is grounded in an optimistic view of life. There is great emphasis on
noticing excellence in others and on then modelling this excellence and appro-
priating it. If you are great on a horse and if | manage to observe and analyse the
excellence of your actions and your attitudes, then I can 'borrow' some of your
skills and beliefs and radically improve my horsemanship.

Glossary of NLP Terms

(This list is alphabetical and corresponds to the terms at the top of each exercise)

Anchoring

If I always stand by my desk when disciplining my class, they come to as-
sociate a ticking off with my being near that desk. All I have to do is move to-
wards the desk to make alarm bells sound in their heads. To anchor something
{positive or negative] is to establish a very strong and automatic association.
This process can occur naturally' or be set up consciously.
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Association/Dissociation

When I am associated I am fully in my feelings. If I am in a state of disso-
ciation I watch myself in a situation as if I was seeing myself from outside.
Good teaching is a fine balance between these two states of mind and heart.

Calibration

When I observe someone else carefully I start noticing patterns in their mi-
cro-behaviour. For example I may notice that when the person's colour heightens
or when their eyes go down to their right, they tend to speak about their feelings
and to use the language of feelings. Calibration means becoming aware of regu-
larly observable patterns in other people's behaviour to understand more about
their emotional state.

Chunking

The word 'chunk' is commonly used by language teachers and linguists to
refer to collocations and phrases /leg chunks of discourse]. It is used differently
in computing and in NLP, Here 'to chunk up' means to go to a higher level of
generality, while to 'chunk down' moans to become more detailed. To 'chunk
across' is to stay on the same level.

Internal dialogue

I spend part of my waking day in conversation with myself and with others
in my head. Sometimes when I am talking to another person I talk in tones that
show that I am half talking to myself. If I am right-handed I will typically be
looking down to my left when I talk to myself. In speaking a foreign language
it's useful to use internal dialogue to 'rehearse' what I want to say. It's also useful
to be aware of the role that internal dialogue plays in learning. Talking to your-
self in a positive way enhances learning.

Logical levels

Every human experience I am in has these factors:
My personal identity Who?

My opinions and beliefs Why?

My abilities/skills How?
My behaviours What?
My environment Where? Who around me?

Logical level thinking is helpful to a teacher who may be presented with a
problem at behaviour level, but he/she may find the solution lies in the stu-
dent's belief system or in that person's perception of their identity. The lan-
guage a person uses often signposts their perception of the problem, e.g 'I'm
not a good language learner.' This model is also excellent for pinpointing how
we do things well.

Matching, pacing and leading
If I take up the same lower body posture as the person I am talking to, I am
matching them. If I speak at the same tempo and with the same volume as them,
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I am pacing them. If I pace a person and then change my behaviour subtly and if
they imitate the change I have made, then I am leading them.

Metaphor

Thinking in analogies will often allow me to indirectly learn what I am un-
able to understand directly. Stories, for example, can be powerful carriers of
meaning that communicate directly with the unconscious mind and bypass resis-
tance. Isomorphic (same shape) metaphor is central to the Milton or hypnotic
model of NLP. Symbolic Modelling is a way of working created by David
Groves and developed further by Penny Tompkins and lames Lawley.

Milton model

If I am using the Milton model in working with a student, and the student
comes to me with this sort of statement «I find the homework you set us just
too hard.» I may reply «The homework I set used to be too hard for you and
how are things going now, then?» Here I am using tenses unusually to help the
other person move forward. (This model is named after the hypnotherapist Mil-
ton Erickson)

Meta programs

Buried in me I have a variety of preferential thinking styles and I use these
to filter the way I experience [he world around me. Working together they create
my frame of mind. Examples of NLP metaprograms include: finding general-
ised, overview thinking more satisfying than focusing on detail (Gen-
eral/specific); when taking a decision relying on what others suggest to me or on
my own inner criteria (Internally referenced/externally referenced); being more
motivated by escaping negative consequences than by aiming at something I
want. (Towards/away from); seeing difference or leaning more towards perceiv-
ing sameness (Sameness/difference)

Do I prefer a set menu in a restaurant or do I prefer to choose a la carte? Do
I like things to be black and white or many shades of grey? Do I like sets of
clearly defined rules or do I like options? (Options/procedures) Do I tend to no-
tice and talk about people, about places, about information, about things or
about processes? (Focus of interest)

I may be a person who loves to live in the moment. Being punctual may not
be very important to me and maybe I am not very well organised in relation to
time. This is called being 'in time'. Or I may be a person for whom time and
punctuality are very important. I am probably well organised and a good plan-
ner. This is called 'through time'. These time values are also reflected in different
cultural orientations to time, (in time/through time). Metaprograms were devel-
oped from the work of Roger Bailey.

Modelling
If I want to do something really well a useful procedure is to finely notice
and then imitate someone else's excellence in the area. I acutely observe what
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my model person does, feels, values and believes and I then try to emulate them
to enhance my learning or performance.

Outcomes

I may have a wish to do something and to turn this «wish» into a well-
formed outcome, or serious goal. I go through a careful checking process to
make sure that I can really put the whole of my being into getting whatever it is
I think I want.

Sometimes the NLP «outcomes procedure» leads me to realise that the
original wish cannot become a real outcome.

Perceptual positions

First position is when I am in my own ego stale. Second position is when [
try to sense the world from another person's point of view. Third position is
when I stand outside and perceive myself and the other person from a distance.

Presuppositions
NLP has a set of principles and we are invited to act 'as if they were true
and notice the difference it makes. Here are some of them:

e The map is not the territory. I create my own map of the world and it is
likely to be different in some ways to yours. Neither is the world itself.

e People make the best choices they can, given the resources they have
available to them at the time.

e Mind and body are part of one system.
e Every behaviour has a positive intention.

Quality questions

While not classic NLP terminology «quality questions» conveys well an
important NLP concept. A «quality question» is one that elicits a rich amount of
information from the other person about how they perceive something. For ex-
ample: If I ask you «Can you climb that ladder up onto the scaffolding» I risk
getting a yes/no answer. A better quality question might be if I ask you «How
would you feel when you have climbed the ladder onto the scaffolding?» With
this question I am likely to get a lot more information about your worry, your
fear of heights or your wish to achieve your aim.

Rapport

As a communicator I can do nothing with another person until I get on the
same wavelength as them, feel things a bit from their side of the fence and see
their point of view. Achieving this relationship or establishing rapport is central
to all NLP work. I may not agree with someone else and yet rapport can grow if
I respect his/her thoughts and feelings.

Refraining
If T see the train I wanted to catch disappearing down [he line, I might
change the way I feel by saying to myself: «2Wow, Km 12 minutes early for the
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next train, just time for a cup of coffee», I have achieved a positive reframe. I
have seen the situation in a new light, from a different angle and thus generated
a different feeling in me,

Re-languaging

Through the «Meta Model» uncovered by Bandler and Grinder I can learn
ways to skilfully gather information, clarify meaning and thinking.

Representational systems

My representational systems include my visual system, my auditory sys-
tem, my sensation, touch and feeling system, the way I smell and taste. Each of
these systems has its sub-divisions or submodalities, e.g. my visual system in-
cludes submodalities such as the size of the menial image; whether the image is
framed or not; the distance of the image from me; colour (or contrast to black
and white); fuzziness versus sharpness; stillness versus movement; whether I am
in the picture or out of it. (This is not a comprehensive list.)

Sensory acuity

This describes my ability to keenly see what is before me (visual acuity], to
keenly hear what is around me (auditory acuity) to accurately notice my own
body sensations (kinaesthetic acuity).

State

My state of mind influences everything that I do. So even if I have prepared
a lesson well, if I am not in a good frame of mind, things may not go well. Con-
versely, when I have not prepared enough, a lesson may go well because I am in
a good state. NLP tools like 'anchoring' help me to be in the right mood at the
right time.

Strategies
(see also Modelling)

There is a structure to everything I do, a sequence of thoughts and behav-
iours that lead to a certain result. My strategy for preparing for an exam may be
very different to yours. Becoming aware of what our strategies are gives us ways
of changing, improving or reinforcing them.

TOTE

TOTE stands for Test-Operate-Test-Exit. It is a model developed from the
work of Pribram, Miller and Gallanter. I can use it to find the basis of any strat-
egy when modelling myself or someone else.

Test — I set myself goals, consciously or not so consciously. If I don't reach
the goal I take action -operate - to get me closer. Then I test again to see if I
have reached the goal. If I have I exif to the next part of a strategy. How I set my
goals and how much flexibilty I have in working towards them will determine
how successful I am.

63



Many students have never really sat down and questioned how they go
about learning, or how other people learn. The exercises in this book sensitise
students to different ways of learning. Sometimes a student will decide to take a
leaf out of a fellow student's book and adopt one of their learning strategies. In
this way they can continually broaden and improve their learning strategies.

All learning involves a range of integrated or overlapping skills. In this
book there are sections which focus on specific skills areas, eg writing, prepar-
ing for exams, developing vocabulary, but the central section includes activities
that bring together speaking, listening, writing and reading.

The sections in the book are:
Warmers

The Five Skills

Writing

Vocabulary

Exams

Section 1 - WARMERS

The idea of Warmers is central to the activities proposed in the rest of the
book. People need to be comfortable with each other before they feel good about
sharing inner discoveries, even small ones. Warmers are also there for you, the
teacher, because it is essential that you be well warmed to your task too.

Section 2 - THE FIVE SKILLS

In this section of the book speaking, listening, writing and reading activities
occur mixed together in most of the activities. Here is a typical exercise type:

Listening — Students listen to you dictating a dozen questions they are to
mull over silently

Writing — Students write the questions down

Speaking and listening — Students group together in fours and give their
personal answers to the questions.

Section 3 - WRITING

The exercises in this section invite students to write for pleasure and with-
out fear of making mistakes, to reach a state of 'writer's flow' despite the techni-
cal difficulty of achieving this in a second language.

Section 4 - VOCABULARY

The main focus of this section is to develop students' knowledge and un-
derstanding of English words. This deepening of awareness of single words or
sets of words, helps students to retain them and to want to use them. A good ex-
ample of this process is the Sensory Dictation activity mentioned earlier in this
introduction.
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Section 5 - EXAMS

This final section aims to help students build their confidence before exams
and draw on their positive inner resources as they enter the exam room. It at-
tempts to show students ways to lay the best possible psychological groundwork
for them to do well. Ideas in this section could usefully be shared with your col-
leagues in other disciplines.

When and how much should I use the activities?

The activities gathered here are not Friday afternoon fun games. They are
exercises designed to help students forget they are in a language classroom, to
encourage them to open up in a trusting environment and to let their tongues and
their pens or keyboards loose. In large measure, when and how much you use
these lesson plans will depend on how much you enjoy the way your students
carry them through. Here are some suggestions:

e Use the activities as a central source if you are offering a speaking or
writing course.

e The activities can be useful as an add-on to your general coursebook,
especially in the areas of the "productive' skills.

e The activities are useful to business students at the "people" end of the
commercial spectrum, sales executives, marketing folk, negotiators, etc.,
since learning some NLP may well turn out to be as useful to them as
learning English.

e This is fascinating material if you are teaching English to students of
subjects like anthropology, medicine or psychology in a tertiary setting.

You may find that the easiest way for you to find your way round these ma-
terials is to just use an exercise every now and again and let your students show
you how much pleasure and learning the activities generate.

Judy and I have really enjoyed learning how these ideas work in class and
discovering how some activities generate unstoppable student talk. We wish you
the same 'problem'!

The Self-Directed Teacher

David Numan
Clarice Lamb
PROJECT
1. Study the needs analysis instruments provided in the following samples
and evaluate the usefulness of the information solicited in each instance.
2. Drawing on one or more of the instruments, devise your own ques-
tionnaire. Administer it to a sample of learners.
3. Evaluate the results. How useful is the information you obtained? How
might it be used for course planning purposes?
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Sample 1 General learner needs survey
Name
Age
Language learning history
Intended occupation
Purposes for English
People with whom learner will interact
Target variety or dialect
Current proficiency level
Educational background
Other languages
Aptitude
Where language will be used
Degree of mastery required
Language genres required
Sample 2 Language contact survey
We would like you to tell us which of the following uses of English are im-
portant for you. Please put an X for each under the column «Very Usefuly,
«Useful», or «Not Useful».

Very Not
useful Useful useful

Do you want to improve your English so
that you can

1. Tell people about yourself
Tell people about your family
Tell people about your job
Tell people about your education
Tell people about your interests
Use buses, trains, ferries
Find new places in the city
Speak to tradespeople
Speak to landlord/real estate agent
10 Buy furniture/appliances for your home
11.Deal with door-to-door salesmen
12.Communicate with your friends
13.Receive phone calls
14.Make telephone calls
15.Do further study
16.Get information about courses, schools, etc.
17.Enroll in courses
18.Get information about the educational system
19.Help children with schoolwork
20.Apply for a job
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21.Get information about a job
22.Go to the Commonwealth Employment Service
23.Attend interviews
24.Join sporting or social clubs
25.Join hobby or interest groups
26.Watch TV
27.Listen to the radio
28.Read newspapers, books, magazines
29.Give, accept, refuse invitations
30.Make travel arrangements
31.Talk to your boss
32.Talk to doctors/hospital staff
33.Talk to neighbors
34.Talk to children's teachers
35.Talk to government officials
Very Not
useful Useful useful
36.Talk to English-speaking friends
37.Get information about goods and services
38.Complain about, or return goods
39.Arrange credit/hire-purchase/lay-by
From this list, choose five you want to learn first.
1. 3. 5.
2. 4.
Sample 3 Methodological preferences How do you like learning? Circle
your answer.
1. In class do you like learning

a. Individually? YES/NO

b. In pairs? YES/NO

c. In small groups? YES/NO

d. In one large group? YES/NO
2. Do you want to do homework? YES/NO

If so, how much time do you have for ___hours a day

homework outside class hours? ___hours a week

How would you like to spend the time?

a. Preparing for the next class? YES/NO

b. Reviewing the day's work YES/NO

c. Doing some kind of activity based on your per- YES/NO
sonal experience, work experience or interests?
3. Do you want to
a. Spend all your learning time in the classroom?  YES/NO

67



b. Spend some time in the classroom and some YES/NO
time practicing your English with people
outside?
c. Spend some time in the classroom and some YES/NO
time in an individualized language center?
4. Do you like learning

a. By memory? YES/NO
b. By problem solving? YES/NO
c. By getting information for yourself? YES/NO
d. By listening? YES/NO
e. By reading? YES/NO
f. By copying from the board? YES/NO
g. By listening and taking notes? YES/NO
h. By reading and making notes? YES/NO
1. By repeating what you hear? YES/NO

Put a check mark next to the three things that you find most useful.
5. When you speak do you want to be corrected

a. Immediately, in front of everyone? YES/NO

b. Later, at the end of the activity, in front of  YES/NO
everyone?

c. Later, in private? YES/NO

6. Do you mind if other students sometimes correct ~ YES/NO
your written work?
Do you mind if the teacher sometimes asks you to correct your own work?

YES/NO
7. Do you like learning from
a. Television/video/films? YES/NO
b. Radio? YES/NO
c. Tapes/cassettes? YES/NO
d. Written material? YES/NO
e. The blackboard? YES/NO
f. Pictures/posters? YES/NO
8. Do you find these activities useful?
a. Role play YES/NO
b. Language games YES/NO
c. Songs YES/NO
d. Talking with and listening to other students YES/NO
e. Memorizing conversations/dialogues YES/NO
f. Getting information from guest speakers YES/NO
g. Getting information from planned visits YES/NO
9. How do you like to find out how much your English is improving?
a. Written tasks set by the teacher? YES/NO
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b. Oral language samples taken and assessed by YES/NO
the teacher?

c. Checking your own progress by making tapes, = YES/NO
listening to them critically and comparing?

d. Devising your own written tasks for completion = YES/NO
by yourself and other students?

e. Seeing if you can use the language you have YES/NO
learnt in real-life situations?

10. Do you get a sense of satisfaction from

a. Having your work graded? YES/NO
b. Being told that you have made progress? YES/NO
c. Feeling more confident in situations that you YES/NO

found difficult before?
Sample 4 Subjective experiences of the learner Dear Student,
We are currently looking at what students think about learning another lan-
guage and would like to find out what you think. We would be very grateful if
you could take a little time to complete this questionnaire.

Part I Information about yourself

l.laminyear .

2.1am __ years of age.

3. Are you a good language learner compared with other students? Circle the re-
sponse that describes you best.

Compared with other students, I am a. Better than average b. About average c.

Below average

Part Il Your feelings about language learning Indicate your attitude to the fol-
lowing statements by circling the appropriate number.

1 - This is never, or almost never true of me.

2 - This 1s generally not true of me.

3 - This is somewhat true of me.

4 - This is generally true of me.

5 - This is always or almost always true of me.

1. I feel embarrassed when the teacher asks me to 12345
speak in front of the other students.
2. I like to learn by reading. 12345
3. I like to learn by listening to and using cassettes. 12345
4. 1 like to learn through games. 12345
5. I like to write everything down. 12345
6. I like the teacher to explain rules of grammar to me. 12345
7. 1 like to figure out rules of grammar myself. 12345
8. I like the teacher to explain the meaning of new 12345
words.
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9.
10
11

12.
13.
14.
15.
16.
17.

18.

19.

20.

21

22.

23.

24.
25.

I like to figure out the meanings of words by myself. 12345

I like the teacher to tell me all my mistakes. 12345
. I like the teacher to let me find my own mistakes. 12345
I like to study by myself. 12345
I like to work in pairs. 12345
I like to work in small groups. 12345
I like to work with the whole class. 12345
I like to practice outside of the classroom. 12345
I like to be part of the decision-making process 12345

about what we will learn (that is, the content of the lessons).
I like the teacher to make all the decisions about 12345
what we will learn (that is, the content of the lessons).

I like to be part of the decision-making process 12345
about how we will learn (that is, the classroom tasks

and activities we will take part in).

I like the teacher to make all the decisions about 12345
how we will learn (that is, the classroom tasks and
activities we will take part in).

. I like to be responsible for my own learning. 12345
I like the teacher to explain the objectives of the 12345
lesson to me.

I like the teacher to give reasons for what we are

learning and how we are learning. 12345
I like to assess my own progress. 12345
I like the teacher to assess my progress for me. 12345

Part 111 What happens in your situation?

Indicate what happens in your situation by circling the appropriate

number.

1 — This is never or almost never true.

2 — This is generally not true.

3 — This is somewhat true.

4 — This is generally true.

5 —This is always or almost always true.

[ SNVS I O
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. The objectives of the lesson or unit of work are explained to us. 12345
. We are helped to set our own objectives. 12345
. The reasons we are learning certain things are explained to us. 12345
. We are given opportunities to choose the content of the lessons. 12345
. The reasons we are learning in certain ways (for 12345

example, through group work) are explained to us.

. We are given opportunities to make choices about how we will learn.12345
. We are given opportunities to assess our own progress. 12345
. We are encouraged us to practice and learn outside the classroom. 12345



Part 1V
Please write down three things you like best about learning another lan-

guage.
1.
2.
3.
Please write down three things you like least about learning another lan-
guage.
1.
2.
3

Thank you very much for taking the time to complete this survey.

Sample 5 Prospective course survey Dear Student,

We are developing a new course for teaching English to Japanese students,
and I would like your help. Can you take a little time to complete this survey?

Part I What do you like to learn ?
Indicate your attitude toward the following topic areas by circling the ap-
propriate numbers.
1 - I don't like this at all.
2 - I don't like this very much.
3- This is OK.
4 - 1 quite like this.
5 - I like this very much.

1. Giving personal information (e.g., name, address? etc.) 12345
2. Talking about families and friends. 12345
3. Describing occupations, jobs and work. 12345
4. Talking about music, movies, TV programs. 12345
5. Talking about sports and hobbies. 12345
6. Finding out about/talking about education. 12345
7. Finding out about/talking about housing and accommodation. 12345
8. Describing people's dress and appearance. 12345
9. Finding out about how other young people spend their time. 12345
10. Finding out about customs and habits of people 12345

from other countries.
11. Finding out about/talking about other cities and countries. 12345

12. Making complaints/giving advice. 12345
13. Using the telephone. 12345
14. Listening to the radio. 12345
15. Talking about pop stars, film stars and other famous people. 12345
16. Talking about holidays, festivals, etc. 12345
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Part Il How do you like to learn?
Indicate your attitude to the following statements by circling the appro-
priate number:
1 — This is never or almost never true of me.
2 — This is generally not true of me.
3 — This is somewhat true of me.
4 — This is generally true of me.
5 — This is always or almost always true of me.

1. I don't like to speak in front of the other students. 12345
2. I like to learn by reading. 12345
3. I like to learn by listening to and using cassettes. 12345
4. 1 like to learn through games. 12345
5. I like to write everything down. 12345
6. I like the teacher to explain rules of grammar to me. 12345
7. I'like to work out rules of grammar myself. 12345
8. I like the teacher to explain the meaning of new words. 12345
9. I like to work out the meanings of words by myself. 12345
10. I like the teacher to tell me all my mistakes. 12345
11. I like the teacher to let me find my own mistakes. 12345
12. I like to study by myself. 12345
13. I like to work in pairs. 12345
14. 1 like to work in small groups. 12345
15. I like to work with the whole class. 12345
16. I like to practice outside of the classroom. 12345
17. I like to listen and repeat. 12345
18. I like to memorize conversations and practice 12345
them with another student.
19. I like the teacher to give reasons for what we are 12345

learning and how we are learning.

Part 111

Work with another student. Write down three other things you like tolearn
about and three other things you like to do to learn English.

We like to learn about:

—

We like to learn by doing the following things:

—
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Part IV
Is there any other information that you would like to give me to help me
plan this course?

PROJECT 1

Aim The very first lesson is important in setting the tone and establishing
an initial relationship between teacher and students. The aim of this project is to
help you reflect on your first meeting with a class of students.

Procedure Choose a class you will meet, and complete the following ques-
tionnaire.

Data Questionnaire for evaluating the planning and implementation of the

first lesson with a class (adapted from Wong et al. 1992: 46-47).

Before lessons begin:

1. What do you already know about the class you are going to teach (including
what students already know)?

2. What will be your objective(s) in the first lesson? Where have they come
from?

3. If the students are to wait outside the classroom before you arrive, what will
you do:

a. Before the class enters the room?
b. After they have entered the room?
During the first lesson:
1. How will you begin the lesson:
a. If the class is restless and slow to settle down?
b. If the class settles down quickly and rather quietly?

2. Will you tell them your expectations and requirements for the subject? How
will you begin? Write down the precise points you want to make in the first
five or ten minutes of your lesson.

3. What teaching strategies will you employ in your first lesson, and why?

PROJECT 2

Aim To compare and evaluate the pre-course preparation procedures of
several practicing teachers.

Procedure

1. Record interviews with a number of teachers about their pre-course prepa-
ration.

2. Review the recordings and make a note of the similarities and differences in
their practices. Do these mainly seem to result from the background of the
teacher (e.g., personality factors, experience, training) or the context and situ-
ational constraints under which they work?

3. Decide which procedures seem to be most effective.
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